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14-15 ivliss ivane javaxiSvilis saxelobis Tbilisis saxelmwifo 
universitetisa da `samoqalaqo integraciis da erovnebaTSorisi 
urTierTobebis centris~ organizebiT baTumSi Catarda 
saerTaSoriso samecniero konferencia. konferenciaze saxelmwifo 
enis swavlebis sakiTxebi, arsebuli problemebi, gamocdileba da 
Tanamedrove gamowvevebi ganixiles. konferenciis plenaruli 
sxdoma Tsu-is reqtorma aleqsandre kvitaSvilma gaxsna, 
konferenciis muSaobaSi monawileoba saqarTvelos ganaTlebisa 
da mecnierebis ministrma dimitri SaSkinma miiRo.  
konferencia daafinansa SoTa rusTavelis erovnulma samecniero 
fondma. 
konferenciis mTavari Tema saxelmwifo enis swavlebis kuTxiT 
arsebuli situaciisa da msoflioSi meore enis swavlebasTan 
dakavSirebuli problemebis ganxilva iyo, romelSic qarTveli da 
ucxoeli profesorebi, eqspertebi da dargis specialistebi 
monawileobdnen. 
konferenciaze saqarTvelosa da msoflios  saganmanaTleblo 
sivrceSi saxelmwifo enis swavlebis kuTxiT Catarebuli 
kvlevebisa da axali midgomebis pilotirebis Sedegebi Sejamda, 
qarTveli specialistebi enebis swavlebaSi dasavlur 
gamocdilebasa da ucxoeli kolegebis miRwevebs gaecnen. 
winamdebre krebuli konferenciaze wakiTxuli saukeTeso 
moxsenebebs moicavs. statiebi ibeWdeba qarTul da inglisur 
enebze. 
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ekaterina protasova 
 helsinkis universiteti, fineTi 
 

mravalenovani ganaTleba fineTSi 

 
abstraqti 

 

winamdebare statiis mizania, daakavSiros fineTis ganaTlebis sistemis 
enobrivi politika mis istoriul ganviTarebasTan.  
fineTi iyo da aris mravalenovani qveyana, amitomac enaTa kombinacia 
saskolo gegmebSi mudam misdevda xelisuflebisa Tu ekonomikuri 
ganviTarebis saWiroebebs. fineTis saganmanaTleblo reformis uamravi 
warmateba, rac araerTgzis dadasturda pizas konkursebsa da sxva 
saerTaSoriso kvlevebSi, ganpirobebulia enebisa da maTematikis 
gaZlierebuli swavlebisadmi gansakuTrebuli yuradRebiT.  
enaTa swavlebis sferoSi amJamindeli viTareba statiaSi 
warmodgenilia rusulis, rogorc ucxo enis swavlebis magaliTze. 

 

 
 istoriuli mimoxilva 
 

pirveli mosaxleni fineTis teritoriaze Cndebian Cvens welTaRricxvamde me-8 
aTaswleulSi. finur-ugoruli warmomavlobis xalxi uralidan gadmosaxldnen; 
fineTis teritoriaze saxlobdnen agreTve germanuli, baltiuri da Sveduri 
warmomavlobis tomebi. gansakuTrebuli urTierToba hqondaT finelebs SvedebTan: 
800 welze metia, fineTis Tanamedrove teritoriaze Svedebi kompaqturad arian 
gansaxlebuli, iseve, rogorc finelebi - SvedeTis teritoriaze; aRsaniSnavia is 
faqti, rom mTeli 600 wlis ganmavlobaSi, 1809 wlamde, fineTi Sedioda SvedeTis 
samefos SemadgenlobaSi, mosaxleoba finuri da Sveduri enebis ramdenime 
gansxvavebul dialeqtze saubrobda, oficialur enad ki laTinuri (mogvianebiT - 
Sveduri) gamoiyeneboda. 
 fineTis dauflebisaTvis gamalebuli ibrZodnen ruseTi da SvedeTi, 
iyenebdnen ra am brZolaSi religiur faqtors. napoleonis damarcxebis Semdeg, 
fineTs daeufla ruseTis imperia da 1917 wlamde igi, sahercogos statusiT, 
ruseTis nawili gaxldaT. oficialur enebad gamoiyeneboda Sveduri da finuri, 
Tumca, 1863 wels finurma miiRo oficialuri enis statusi. finurma saliteraturo 
enam swrafad iwyo ganviTareba: iqmneboda SesaniSnavi literatura, gamoicemoda 
gazeTebi da Jurnalebi finur enaze, iqmneboda da viTardeboda samecniero 
terminologia... TviT SvedurenovanTa interesebis damcveli organizaciis Fennoman-
is warmomadgenlebi aqtiurad euflebodnen umravlesobis enas, raTa saxelmwifo 
interesebisTvis gaewiaT angariSi (lindgreni da sxv., 2011). am periodSi rusul enas 
uyurebdnen, rogorc rusifikaciis iaraRs da finelebs kargad axsovT, Tu rogor 
ibrZodnen isini mesame oficialuri enis (rusulis) winaaRmdeg aTwleulebis 
ganmavlobaSi...  

1905, 1917 wlis revoluciebma, Semdeg ki 1918 wlis samoqalaqo omma xeli 
Seuwyo fineTis damoukideblobis gamocxadebas (1917 wlis 6 dekemberi) da am 
dRidan daiwyo sakuTriv finuri kulturis arnaxuli ganviTareba. aRsaniSnavia, rom 
1841 wlidan 1917 wlamde finuri skolebSi iswavleboda, mxolod rogorc sagani, 
amis Semdeg ki aucilebeli gaxda misi, rogorc swavlebis enad Camoyalibeba. 

es ar gaxldaT martivi saqme: Svedurenovani elita finurs ar miiCnevda 

`elitur~ enad - miT ufro, ganviTarebul evropul enebTan SedarebiT... magram es 
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iyo politikurad mniSvnelovani sakiTxi: finurenovani umravlesobisTvis Sveduri 

odesRac `mCagvrelTa klasTan~ identificirdeboda da garkveulwilad, 

arasrulfasovnebis kompleqss qmnida; albaT amiTac iyo ganpirobebuli sul 

axlaxan momxdari cvlileba saganmanaTleblo sivrceSi, roca Sveduri, rogorc 

savaldebulo sagani, amoiRes saswavlo gegmebidan da axla finelebs seuZliaT 

meore (/ucxo) enad airCion sxva enebic (buCbergeri, 2002). 

1939-1940 wlebSi fineT-sabWoTa kavSiris, xolo Semdgom - 1941-1945 wlebSi 

meore msoflio omis Sedegad, fineTi iZulebuli gaxda, ssrk-sTvis daeTmo kare-

lia, ramac gamoiwvia ltolvilTa (metwilad finelebis) mozRvaveba qveyanaSi. 

430000 iZulebiT gadaadgilebuli piris damateba isedac omgadatanili qveynisaTvis, 

rasakvirvelia didi ekonomikuri problemebis damatebas niSnavda; Tumca, swori 

saSinao da sagareo politikis warmoebis wyalobiT, fineTis xelisuflebam 

moaxerxa, gamxdariyo warmatebuli qveyana; gansakuTrebul miRwevebs vxedavT 

fineTis ganaTlebis sistemaSi.     

 

mosaxleobis Semadgenloba da enobrivi politika 

 

fineTis mosaxleoba, enobrivi TvalsazrisiT, araerTgvarovania. mosaxleobis 

ZiriTadi nawili finur enas miiCnevs mSobliur enad, romelic uraluri (finur-

ungruli) enaTa ojaxis qvejgufs ganekuTvneba. rusul enas fineTSi aranairi 

oficialuri statusi ar gaaCnia, magram daaxloebiT 6 milionamde fineTis 

moqalaqe saubrobs am enaze. 

dResdReobiT fineTis skolebSi mosaxleobis 63 % flobs inglisurs, rogorc 

ucxo enas; 18 5 flobs germanuls; 3 5 - franguls; 2 5 - espanurs, 1 % italiurs, 2 

% ki - rusuls (evrobarometri, 2006). 

2 savaldebulo da ramdenime ucxo enis Seswavla - fineTis saganmanaTleblo 

politikis uaRresad mniSvnelovani nawilia. vfiqrob, swored es midgoma 

ganapirobebs pizas umaRles Sefasebebs, Tumca, rogorc wesi, am faqtors 

gadamwyvetad ar miiCneven kognituri ganviTarebis efeqturobis kv;levisas (Sdr. 

piza, levini, 2011). da mainc _ rusulenovani skolebis gamocdilebam fineTSi 

(orientacia ucxo enebisa da maTematikis gaZlierebul swavlebaze) - aSkarad 

dagvanaxa am skolebis kursdamTavrebulTa TvalSisacemi warmatebebi. 

rogorc zemoT iTqva, fineTSi 2 saxelmwifo enaa: finuri da Sveduri; amastan, 

enobrivi politika mimarTulia imisaken, rom am orive enaze molaparakeebs hqondeT 

Tanabari uflebebi, miuxedavad imisa, rom Svdurenovani mosaxleoba qveyanaSi sul 6 

%-mdea (isini ZiriTadad saxloben SvedeTan mosazRvre samxreT-dasavleT nawilsa 

da did qalaqebSi. Sveduri erTaderTi oficialuri enaa alandis avtonomiur 

olqSi (alandi, 2011); fineTis konstitucia Tanabar uflebebs uzrunvelyofs orive 

enisaTvis laplandiaSi. faqtobrivad 3 enaze saubroben regionSi sami (anarasi, 

lehtola, 2002; pasaneni, 2010). 

fineTSi regionul enebad aRiarebulia roma (5000-6000 adamiani), TaTruli 

(daaxl. 800 kaci), idiSi. unda aRiniSnos, rom umciresobaTa enobrivi uflebebisa da 

bilingvizmis sakiTxi metad popularulia mecnierTa Soris (ix. mag. lindgreni, 

2011).  
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cxrili #1 dabadebis, moqalaqeobisa da mSobliuri enis  

gadanawilebis sqema (OSF1) 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
daaxloebiT 140-mde imigrantul enaze saubroben fineTSi (maT Sois – ara-

bulze, albanurze, Cinurze da a.S.); mTlianobaSi, imigrantTa ricxvi daaxloebiT 2, 
7 5-a. umciresobaTa uflebebi daculia konstituciiT. 
 

cxrili # 2  yvelaze didi enobrivi jgufebi 2000 da 2010 wlebSi (OSF2) 

 

 
 

istoriulad, finelebisTvis damaxasiaTebeli iyo emigraciuli procesebis 
maRali xarisxi; amJamad imigracia sWarbobs emigracias: 
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cxrili # 3 imigracia, emigracia 1971-dan 2010 wlamde (OSF3) 

 

 
 
fineTs unda ganeviTarebina enobrivi mravalferovnebis SenarCunebisa da 

ganviTarebis sakuTari strategia, raSic mas daexmara multilingvizmis 
mravalsaukunovani gamocdileba. 

 
enaTa swavleba skolebSi 
 

swavlebis ena fineTis skolebSi finuri an Sveduria ganaTlebis yvela 
safexurze - dawyebuli sabavSvo baRebidan. umaRles saganmanaTleblo 
dawesebulebebSi (magaliTad, helsinkis universitetSi) orenovani swavlebaa. 
orenovani swavleba daSvebulia samis regionSi. 

bilingvizmis Tema gansakuTrebiT mniSvnelovania Svedurenovani 
mosaxleobisaTvis, miT ufro dRes, rodesac imata Sereuli ojaxebis ricxvma; 
Svedebis didi nawili finurs ukve saxlebSi, ojaxebSi swavlobs. Tumca, bevri 
maTgani am enas skolebSi eufleba (biorklundi, 2002). 

fineTis xelisuflebis gadawyvetilebiT, finuris swavleba ramdenime etapad 
mimdinareobs:  A1 aRniSnavs dones, romelic SedarebiT dabali stadiidan 
Seiswavleba da savaldebuloa yvela moswavlisaTvis; A2 aRniSnavs enis flobis 
dones, romelic, aseve, adre Seiswavleba; B1 gamoxatavs dones, romelic maRal 
safexurze Seiswavleba da aseve, savaldebuloa; B2 gamoxatavs im dones, romelic 
Seiswavleba umaRles safexurze; B3 - arasavaldebulo donea amave safexurisTvis. 

imisaTvis, rom daasrulos swavleba umaRlesSi, studentma unda Seiswavlos 
minimum 1 ena A1 doneze da erTic - B1 doneze. fakultatiuri enebis swavla 
savaldebulod ar iTvleba (fineTis ganaTlebis sistemis struqtura, 2010). 
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Cveulebriv, A1 enis swavleba iwyeba mesame klasidan; Tumca, zogi skola ucxo 
enis swavlebas iwyebs I-II klasebidan da zogjer baRidanac ki (magaliTad, kapilas 
skola helsinkiSi; ix. ojala, 2010). enebis adreuli swavleba friad popularuli 
gaxda da axla mSoblebis umravlesobas surs, sabavSvo baRSive maTi Svili 
daeuflos erT-erT ucxo enas mainc. rasakvirvelia, es ucxo ena inglisuria 
(daaxl. 95 % mas irCevs, rogorc pirvel ucxo enas). 

A2, Cveulebriv, me-5 klasidan iwyeba, Tumca, zog skolaSi erTi wliT adrec 
iwyeben (rogorc wesi, irCeven inglisur an germanul enebs, Tumca ramdenime 
municipalitetSi rusulsac). TiTqmis yvela moswavle asrulebs kurss Svedursa da 
inglisur enebSi; damatebiT enad 50 %-s arCeuli aqvs germanuli, 20 %-s - 
franguli, 6 %-s - rusuli, 5 %-s - espanuri da 2 %-s - italiuri (poihoneni, 2009). 

rogorc iTqva, Sveduri oficialuri enis statusiT sargeblobs fineTSi da 
amitomac saSualo skolis safexurze kviraSi 6 saaTi eTmoba (adre, 1985 wlamde, 12 
saaTi eTmoboda, Semdeg - 1994 wlamde - 9; amJamad SedarebiT Semcirda Sveduri enis 
swavlebis saaTebi skolebSi).  finurenovan moswavleTa umravlesoba Sveduris 
swavlas iwyebs 14 wlidan (90 procenti); 8 % - 13 wlidan, xolo danarCeni - 9 wlis 
asakidan (pekarineni, 2011). Sveduris, rogorc A1 enis popularoba aSkarad dacemulia, 
Tumca, samagierod, masze moTxovnilebam aiwia, rogorc A2 enaze.  

fineTis ganaTlebis saxelmwifo sabWo xazs usvams, rom oficialuri 
bilingvizmi mxardaWerili unda iqnes. gansakuTrebiT popularulia imersiuli 
programebi, romlebic vasis regionSi ganxorcielda profesor krister lorenis 
iniciativiT 1980 wlidan. es programa xelmisawvdomia yvela im msurvelisTvis, 
romlebic mSobliur enas ojaxebSi dauflnen: es ena imersiuli programis 
farglebSi, iswavleba, rogorc sagani, xolo swavlebis enad gamoiyeneba meore ena. 
mesame da meoTxe enebi komunikaciuri midgomiT Seiswavleba da uaRresad 
popularulia enisa da sagnobrivi Sinaarsis integrirebuli swavleba (CLIL); am 
midgomas mivyavarT funqcionalur kompetenciebamde yovel enaSi (biorklundi, 2011). 

fineTis ganaTlebis saxelmwifo sabWom gamosca SesaZlebeli (asarCevi) 
bilingvuri programebis aRwera; gamocxadda, rom programebis Sefaseba unda 
momxdariyo didi pasuxismgeblobiT, Sedegebze orientirebuli. yvela eqsperimenti 
(igulisxmeba sxva enebis gamoyeneba swavlebis enebad) detalurad gamoikvleva, rac 
saSualebas iZleva, skolebSi gamoiyenon mravalferovani strategiebi (FNBE). 

ase rom, finurisa da Sveduris garda, sxva enebze ganaTlebis miReba sul ufro 
da ufro miRwevadi xdeba fineTSi. am skolebiT sargebloben rogorc finurenovani 
moswavleebi, aseve imigrantebi. magaliTad, Cinuri enis swavleba helsinkSi, 
meilahtis skolaSi, daiwyo 2008 wlidan. 380 moswavlidan 42 CarTulia bilingvur 
(finur-Cinur) programaSi (ahola, 2011).  

arsebobs sxva SesaZleblobebic: bavSvebs, romelTa saojaxo urTierTobis enac 
inglisuri, franguli, germanuli an rusulia, SeuZliaT iswavlon mSobliur enaze 
helsinksa da kidev ramdenime qalaqSi _ inglisurenovani swavleba saskolo 
swavlebis yvela etapisTvis garantirebulia,  magaliTad, helsinkis saerTaSoriso 
skolaSi, inglisur skolaSi, maunulas skolaSi da a.S. zogierT umaRles 
saswavlebelSi bakalavris xarisxis miRebacaa SesaZlebeli inglisurenovani 
studentebisaTvis. 

me-19 saukuneSi uaRresad popularuli germanulenovani skolebi dRes aRar 
sargebloben maRali moTxovniT, Tumca, helsinkSi dResac funqcionirebs 1881 wels 
daarsebuli germanuli skola, romelsac, agreTve sabavSvo baRic aqvs.  

Jiul vernis saxelobis skola moicavs sabavSvo baRsa da 1-9 klasebs, sadac 
swavlebis ena frangulia. aq SemuSavebulia specialuri orenovani programebi. 
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yovelive zemoTqmuli rom SevajamoT, fineTSi absoluturad yvela moswavles 
saSualeba aqvs, Seiswavlos minimum 3 ena: finuri, Sveduri da inglisuri; Tumca, 
sxva enebis SeswavlisTvis TandaTan ufro mZlavri SesaZleblobebi ikveTeba 
(nikula da sxv., 2010). ganaTlebis politikis lozungad iqca: `maRalxarisxovani 
ganaTleba da yvelasTvis misawvdomi ganaTleba~.  

 
enobrivi ganaTleba imigrantebisaTvis 

 
ucxo enebze molaparake mosaxleoba ZiriTadad koncentrirebulia fineTis 

samxreT nawilSi. mxolod helsinkSi swavlobs 4000-mde imigrantuli warmomavlobis 

moswavle. maT garkveuli problemebi eqmnebaT, romelTa aRmosafxvreladac 

mimdinareobs muSaoba mravalenovani ganaTlebis mimarTulebiT (cenozi, garsia da 

sxv., 2009, protasova, rodina, 2011, skutnab-kangasi, 2009).  

erTi mxriv, am adamianebs sruli ufleba aqvT, ganaTleba miiRon mSobliur 

enebze; meore mxriv, saxelmwifo maqsimalurad unda daexmaros maT, safuZvlianad 

daeuflon saxelmwifo enas; es qveynis interesebSic Sedis: mraval enaze 

molaparake moqalaqeebi qveynis simdidrea, isini, ase vTqvaT, qmnian `xidebs~ 

umciresobaTa da qveynis ZiriTad mosaxleobas Soris. amitom fineTis imigrantuli 

ganaTlebis politikis mizania, miscen saSualeba imigrantebs, iseTive ganaTleba 

miiRon, rogorsac iReben `aborigeni~ mosaxleni. miuxedavad gansxvavebuli 

kulturisa da eTnikuri warmomavlobisa, isini unda integrirdnen finur 

sazogadoebaSi, Tumca, amavdroulad, ara Tu dakargon, aramed ganaviTaron kidec 

sakuTari ena da kulturuli identoba (ECRE; Sdr. niseni, sCibeli, 2007).  

imigrantebis cnebis qveS igulisxmebian sakuTriv migrantebi, devnilebi, 

meuRleebi sazRvargareTis qveynebidan, TavSesafris miRebis msurvelni da a.S. Tuki 

imigranti 7-17 wlis asakobriv SualedSia, mas ufleba aqvs, miiRos iseTive 

ganaTleba, rogorc fineTis sruluflebianma moqalaqem. Tumca, SemuSavebulia 

sistema, romelic uzrunvelyofs aseve zrdasruli moqalaqeebisTvis enobrivi da 

sxva aucilebeli unarebis ganviTarebas.   

imigrantTa bavSvebis nawili saxelmwifo enas ukve baRebSive eufleba: 

maTTvisac SemuSavebulia specialuri orenovani programebi (mouna, 2009). fineTis 

kanonmdeblobis mixedviT, daSvebulia skolamdeli dawesebulebebis funqcionireba 

mSobliur enebze, Tumca, rogorc wesi, am uflebas ar iyeneben da irCeven 

bilingvuri ganaTlebs formas. 

imigrantTa im bavSvebisTvis, vinc axali Camosulia fineTSi, moqmedebs 

specialuri winaswari klasebi da maT intensiurad Seaswavlian saxelmwifo enebs 

(finursa da Svedurs). am klasebSi maTi mSobliuri ena gamoiyeneba, rogorc axsna-

ganmartebis ena da, amavdroulad, Seiswavleba, rogorc sagani. amgvari klasebis 

xangrZlivoba, Cveulebriv, 1 welia da maqsimum 10-12 bavSvi erTiandeba jgufSi. 450-

500 saaTi eTmoba saxelmwifo enis swavlebas am intensiuri kursis ganmavlobaSi. 

xdeba enis flobis donis regularuli da xSiri Sefaseba. gasaTvaliswinebelia, 

rom kviraSi minimum 2 saaTi aucileblad unda daeTmos maTs mSobliur enebs. am 

mxriv marTlac didi samuSaoa Catarebuli da fineTSi 50 enis kursis mosmena 

SeuZliaT imigrantTa bavSvebs. aseTebis raodenoba fineTSi 11 000-a (IEF; latomaa,  

2007).  

imigrantTa saboloo mizani mainc isaa, rom moxdes maTi sazogadoebrivi 

integracia da moiSoron `Ramuras~ statusi... (saukoneni, 2010). 
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rusuli enis magaliTi 
 
fineTSi ramdenime kategoria gamoiyofa im adamianebisa, romlebic rusul enaze 

laparakoben: e.w. `axali rusebi~ (maT Soris eTnikuri rusebic), ruseTidan adre 
emigrirebuli finelebi, sabWoTa an dsT-is droidan gadmosaxlebuli eTnikurad 
fineli Tu arafineli moqalaqeebi, biznesmenebi, jariskacebi, ltolvilebi da a.S. 
yvela am jgufs aerTianebs is, rom ena, romelsac isini floben, rogorc 
mSobliurs (an pirvel enas), fineTSi umciresobis enaa. 

rasakvirvelia, mSobliuri enis daviwyeba ar xdeba - isini kvlav laparakoben 
rusulad, magram faqtia, rom emaTa urTierTgavleniT, stilisturi niuansebi maTs 
metyvelebaSi gansxvavebulia. xdeba leqsikis Sereva, Cndeba sintaqsuri kalkebi, 
xSiria araswori maxvilebi... rusulenovani regularuli ganaTlebis ararsebobam 
SesaZloa, gamoiwvios enis erozia. Tumca, asimilaciis safrTxe ar arsebobs 
bilingvizmis ekonomikuri bigodis gamo. garda amisa, isini ar kargaven interess 
ruseTSi mimdinare movlenebis mimarT da sakuTari Tavis identifikacias axdenen 
rusul kulturasTan. maT eSiniaT momavlisa, romelic, finur kulturasTan 
ziarebiT, TiTqosda, sakuTars daakargvinebT (protasova,  2004). 

fineTSi rusuli enisa da kulturis specifikis kvlevisas aucileblad 
gasaTvaliswinebelia vrceli saerTo sazRvari ruseTsa da fineTs Soris, maTi 
araerTgvarovani istoriuli Tu Tanamedrove urTierTobebi. obieqturia, rom 
fineTs sWirdebodes adamianebi, romelTac SeuZliaT rusul enaze saubari (rine, 
2010). miuxedavad amisa, SeiZleba iTqvas, rom fineTSi rusul enaze molaparakeTa 
ricxvi ar aris maincdamainc didi, rac gamowveulia sxvadasxva stereotipiTa da 
mcdari warmodgenebiT. samwuxarod, imigrantebi Zalian male kargaven mSobliur 
enas da ukve momdevno Taoba kargavs im Zirebs, rac wina Taobis ZalisxmeviT 
SenarCunda... faqtia, rom rusuli enisa da kulturis SenarCuneba, finuris (an 
Sveduris) aTvisebasTan erTad, xels uwyobs axali identobis formirebas. 
(mustajoki..., 2010a, b). 

 
daskvna 
 

enebis da istoriis swavleba, imigraciisa da, zogadad, ganaTlebis problemebi 
sxvadasxva lingvisturi jgufisaTvis fineTSi mWidrodaa urTierTdakavSirebuli. 
mniSvnelovania, gavlena viqonioT mozardis kognituri, emociuri Tu 
inteleqtualur ganviTarebaze ojaxsa Tu sazogadoebaSi, gaviTvaliswinoT ra misi 
lingvisturi awmyo Tu warsuli... socialur struqturebSi mSobliuri enebis 
SenarCuneba aucilebel pirobas warmoadgens TaobaTa sazogadoebis sxvadasxva 
fenas Soris urTierTgagebis CamoyalibebisaTvis. enaTa swavlebas am procesSi 
udidesi mniSvneloba eniWeba da miuxedavad fineTSi miRweuli warmatebebisa, 
saWiroa kidev ufro gamravalferovneba enobrivi speqtrisa.   

ukanasknel wlebSi didi dro eTmoboda diskusias inglisuri enis wamyvan 
rolze fineTSi. tardeboda kvlevebi rogorc am enis gamoyenebis perspeqtivebze, 
aseve swavlebis meTodebsa da xerxebze. enobrivi garemocvis sakiTxi, 
sazRvargareTis skolebTan gacvlebi, e.w. `Cayuryumalavebis~ problemebi 
araerTxel gamxdara gansjis sagani...  enobrivi politika mWidrodaa dakavSirebuli 
fineTis evrokavSiris wevrobasTan, sainformacio teqnologiebis ganviTarebasTan, 
globalizaciisa da internacionalizaciis zogadsakacobrio problemebTan. 
amasTan, mniSvnelovani xdeba sxvadasxva kulturis mimarT tolerantobisa da 
Semwynareblobis Temebis wina planze wamoweva. 
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pestalocis bavSvTa fondi;  
saerTaSoriso programebis direqtori, Sveicaria 

 

multilingvuri ganaTleba da bavSvis uflebebi 

 
abstraqti 

 

bavSvTa uflebebis Sesaxeb konvenciis 28-e da 29 statiebSi gacxadebulia, 
rom yvela bavSvs aqvs ufleba Sesabamisi, xarsisxini ganaTlebis 
xelmisawvdomobisa,  romelic mxars uWers misi sruli potencialis 
ganviTarebas, eTnikuri, enobrivi, Tu sxva Sexedulebebis diskriminaciis 
gareSe. mocemuli naSromi/prezentacia Seiswavlis ganaTlebis procesSi 
bavSvis  uflebebis konvenciasTan dakavSirebiT saxelmwifo 
valdebulebebis Sedegebs,  gansakuTrebuli yuradReba gamaxvildeba swored 
zemoT naxseneb 2 statiaze. naSromi Seiswavlis bavSvis fsiqolingvistur 
ganviTarebas gansxvavebul lingvistur situaciebSi ganaTlebis miRebisas, 
aseve ganixileba multilingvuri ganaTlebis formebis potenciali 
multieTnikur da  multilingvistur saxelmwifoSi ganaTlebis miRebisas   
bavSvis  uflebis realizaciis  TvalsazrisiT. warmodgenil prezentaciaSi 
fokusireba moxdeba ganaTlebis lingvisturi sensitiurobis mniSvnelobaze 
individualur doneze da, amave dros, TiToeuli individis uflebis 
realizebisa da mSvidobiani, demokratiuli da funqcionirebadi 
sazogadoebis aRmocenebis TvalsazrisiT.  

 

 
Sesavali 
 

dokumentSi yuradReba gamaxvilebulia saxelmwifos mier aRebul enobriv 
ganaTlebasTan dakavSirebul valdebulebaze da ganixilavs mas bavSvis uflebis 
saerTaSoriso konvenciasTan mimarTebiT. amasTan, gansakuTrebuli yuradReba 
konvenciis 28 da 29 paragrafebzea gamaxvilebuli. orive paragrafis mixedviT, 
yvela bavSvs aqvs imgvari xarisxis ganaTlebis miRebis ufleba, romelic misi 
potenciis srulad ganviTarebas uwyobs xels da icavs mas eTnikuri, lingvisturi 
da sxva saxis diskriminaciisagan ganaTlebis miRebis procesSi. dokumenti ikvlevs 
bavSvis fsiqo-lingvistur ganviTarebas sxvadasxva saganmanaTleblo garemoSi da 
ganixilavs multilingvuri ganaTlebis potencials, rogorc instruments bavSvis 
uflebebis realizaciisaTvis  mravaleTnikur da multilingvur saxelmwifoebSi.    

 
enobrivi ganaTlebis dominanturi modeli: monilingvuri ganaTleba 
 

postsabWoTa qveynebSi, tradiciisamebr, arsebobs 2 gza bavSvis saxelmwifo 
sistemis ganaTlebis miRebisaTvis: pirveli SesaZlebloba gulisxmobs bavSvis 
swavlebas skolaSi, sadac swavlebis ena mSobliuria, xolo danarCeni enebi (maT 
Soris saxelmwifo enac, Tu is gansxvavdeba bavSvis mSobliurisgan) iswavleba 
rogorc sagani, sadac gamoyenebulia meore an ucxo enis swavlebis Sesabamisi me-
Todologia. meore SesaZlebloba gulisxmobs bavSvi swavlobs skolaSi, sadac 



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

16 
 

swavlebis ena gansxvavdeba misi mSobliurisgan. amis magaliTad SeiZleba eTnikuri 
umciresobebis warmomadgeneli bavSvebi dasaxeldnen saqarTveloSi, romlebic ga-

naTlebas qarTul skolaSi iReben. romeli klasidan iwyeba enis Seswavla, bavSvis 
mSoblebis survilzea damokidebuli.  Tumca, TiToeuli bavSvi Tavisi enobrivi 
kvalifikaciiT erTmaneTisgan gansxvavdeba da es gansxvaveba erTi mxriv mis 
mSobliur enasTan aris dakavSirebuli, xolo meore mxriv ki, gansakuTrebul saWi-
roebebTan, romelic sxvadasxva saganmanaTleblo garemosa da enis pedagogiur da 
meTodologiur midgomebs moiTxovs. es gansxvavebebi Cveulebriv, ar aris sa-
Tanadod gaTvaliswinebuli saganmanaTleblo procesSi.    

ramdenadac pirovnebis identuroba msoflios am nawilSi moqalaqeobriv 
statusze metad eTnikur kuTvnilebasTan aris dakavSirebuli, enac eTnikur iden-
turobasTan asocirebuli faqtoria.  Sesabamisad, azerbaijanuli ena - azeris enad 
aRiqmeba, xolo somxuri ki somxebis enad. is skolebi, sadac swavlebis enebi 
swored azerbaijanuli da somxuria, metwilad swored am eTnikuri warmoSobis 
jgufebiT aris dakompleqtebuli. es ki imas niSnavs, rom sxvadasxva eTnikuri jgu-
fis warmomadgenlebi ganaTlebas gancalkevebiT iReben. zog qveyanaSi, swavlebis 
enis mixedviT gamijnulia erovnuli saswavlo gegmac, imisda miuxedavad, rom 
gansxvavebuli eTnikuri jgufebi gverdigverd cxovroben. swavlebis gansxvavebuli 
mimarTulebebi ki, bavSvebs cxovrebis araTanabar SesaZleblobebs sTavazobs da 
sazogadoebis gaxleCas uwyobs xels, rac TavisTavad komfliqtis maRali poten-
cialis Semcvelia.   

saxelmwifo ena yvela umciresobis warmomdgenelTa skolebSi aucilebeli sas-
wavlo sagania, Tumca damakmayofilebel Sedegebs ver iZleva. tradiciuli enis gak-
veTilebi ZiriTad aqcents gramatikasa da enis formalur aspeqtebze akeTebs. es ki 
imas niSnavs, rom bavSvebs enis Seswavlis saSualeba ara komunikaciuri, aramed 
analitikuri da gramatikaze dafuZnebuli meTodebiT eZlevaT, imis miuxedavad, rom 
6-9 wlis asakis bavSvi fsiqologiurad ar aris mzad miiRos da aRiqvas enis 
analitikur-korelaciuri formebi. swavlebis es forma, romelic gramatikul we-
sebTan Sesabamisobas aqcevs umTavres yuradRebas, metwilad formalur datvirTvas 
iZens. maswavlebeli da moswavle enis formalur aspeqtebze arian koncentrire-
buli da umTavresi, komunikaciuri aspeqti ugulebelyofilia. naazrevis Sinaarso-
brivi aspeqti naklebad mniSvnelovania, xolo misi sworad formulireba ki _ um-

Tavresi amocana. Sedegad, moswavleebi sakuTari SesaZleblobebisa da energiis 
umetes nawils formalur aspeqtebze xarjaven da komunikaciur unarebs samizne 
enaSi naklebad aviTareben. tradiciulad, gakveTilebze swavleba ar mimdinareobs 
samizne enaze. Sesabamisad, bavSvebi ver aRiqvamen enas komunikaciis instrumentad. 
skolis damTavrebis Semdeg bavSvebs mxolod swavlebis ZiriTad enaze SeuZliaT 
Tavisuflad imetyvelon da weron. samarTlebriv statuss Soris arsebuli mcire 
gansxvavebebis miuxedavad, zemoTaRniSnuli qveynebis umravlesobaSi, saxelmwifo 
enad mxolod erTia miCneuli. amitom aris rogorc individualurad pirovnebisT-
vis, aseve saxelmwifosTvis gansakuTrebiT mniSvnelovani eTnikuri umciresobe-
bisaTvis saxelmwifo enis swavlebisaTvis efeqturi saSualebebis ganviTareba. 
bolo wlebSi saqarTvelom didi Zalisxmeva gaswia meore enis swavlebis meTodebis 
gasaumjobeseblad, Tumca swavlebis xarisxis zrdis miuxedavad, umciresobebis 
enobrivi kompetenciebi mkveTrad CamorCeba qarTulis, rogorc mSobliuri enis 
flobis enobriv kompetenciebs. am situaciaSi mxolod calkeul pirebs eZlevaT 
SesaZlebloba saxelmwifo enis codnisTvis da, Sesabamisad, dabalia umciresobebis 
CarTulobac qveynis saganmanaTleblo, socialur da politikur cxovrebaSi.    
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bavSvebisTvis relevanturi da xarisxiani ganaTlebis ufleba 
 

adamianis uflebebis CarCo, sadac bavSvis uflebebis konvencia erT-erTi yve-
laze mniSvnelovania nawilia, sasargeblo ganmartebas iZleva sxvadasxva lingvis-
tur garemoSi enobrivi ganaTlebis  Sefasebasa da ganviTarebis formebTan da-
kavSirebiT. adamianis uflebebis konvencia yuradRebas amaxvilebs erTi mxriv, pi-
rovnebis individualur, xolo meore mxriv ki, sazogadoebis sxvadasxva jgufebisa 
da mTlianad saxelmwifos saWiroebebze da ganixilavs ganaTlebis ganviTarebis 
konstruqciul gzebs msoflioSi mimdinare dinamiuri cvlilebebis pirobebSi. sax-
elmwifo, romelic upirvelesad aris angariSvaldebuli yvela moqalaqis winaSe, 
movalea Seqmnas yvela piroba, raTa yvela adamians mieces misTvis miniWebuli 
uflebebis gamoyenebis saSualeba. es valdebulebebi, pirvel yovlisa, Sesabamis 
saxelmwifoebriv sakanonmdeblo bazis Seqmnas da SemdgomSi ki, im procesebis war-
marTvasa da praqtikaSi danergvas gulisxmobs, romelic konkretuli fondebis ga-
moyofas, decentralizebuli gadawyvetilebis miRebis saSualebas, sensitiur da 
adamianis uflebebis Sesaxeb ganaTlebas moicavs. 

adamianis uflebebze dafuZnebuli midgoma gansakuTrebiT efeqturia iseTi 
politikurad da emociurad sensitiuri sakiTxebis gadaWrisas, rogoricaa enobrivi 
sakiTxebi. Ena, rogorc identurobis maCvenebeli erT-erTi Zlieri instrumentia. igi 
mniSvnelovania erTdroulad saxelmwifoebrivi mSeneblobisaTvis da aseve war-
moadgens konfliqtis prevenciis saSualebas. ganixileba sxvadasxva gzebi da 
midgomebi, im berketebis asamoqmedeblad, romelic SesaZloa gamoyenebul iqnes 
enobriv procesebSi arsebuli winaaRmdegobebisa da siZneleebis  gadasalaxad. 
swores es midgomebia rekomendaciebis saxoT warmodgenili adamianis uflebebis 
konvenciaSic. 

gaeros bavSvTa uflebebis konvenciis 28-e da 29-e paragrafebi  gansakuTrebul 
aqcents akeTebs formaluri ganaTlebis aspeqtebze: 

paragrafi 28 

1. saxelmwifo mxareebi cnoben bavSvis ganaTlebis 
uflebebs da am uflebebis Tanabari SesaZleblobebis safuZ-
velze TandaTanobiT damkvidrebisTvis isini valdebulebas 
iReben:  

a. gansazRvron dawyebiTi ganaTleba, rogorc 
savaldebulo da yvelasaTvis xelmisawvdomi;  

b. xeli Seuwyon saSualo ganaTlebis sxvadasxva 
formebis ganviTarebas. saSualo ganaTleba, romelic 
zogad da profesiul ganaTlebas moicavs xelmisawvdomi 
unda iyos yvela bavSvisaTvis. amasTan, ufaso ganaTleba 
da finansuri daxmareba unda gaewios yvela bavSvs  
saWiroebis SemTxvevaSi. 

g. yvela bavSvs unda mieces umaRlesi ganaTlebis 
miRebis SesaZlebloba, unda moxdes TiToeuli bavSvis 
SesaZleblobebis maqsimaluri gamoyenebis ganviTareba;   

d. xeli Seuwyon ganaTlebisa da profesiuli ga-
naTlebis sakiTxebze informaciisa da rCevebis xelmi-
sawvdomobas yvela bavSvisaTvis;   

e. miiRon zomebi skolaSi regularuli daswre-
bis uzrunvelsayofad da skolis mitovebis faqtebis 
Sesamcireblad; 



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

18 
 

2. saxelmwifo mxareebma yvela zomas unda mimarTon, raTa 
skolaSi bavSvis Rirsebis Sesabamisi disciplinaruli administrire-
bis forma iyos miRebuli, romelic aseve TanxvedraSi iqneba moce-
mul konvenciasTan.  

3. saxelmwifo mxareebma xeli unda Seuwyon da waaxalison 
saerTaSoriso urTierT TanamSromloba ganaTlebis sakiTxebze, aseve 
wera-kiTxvisa da gaunaTleblobis Semcirebis, mecnieruli da teqni-
kuri codnisa da Tanamedrove swavlebis meTodebis gavrcelebis uz-
runvelyofas mTel msoflioSi. aRniSnulis gaTvaliswinebiT, gansa-
kuTrebuli yuradReba unda daeTmos ganviTarebad qveynebs. 

 
paragrafi 29: 

1. saxelmwifo mxareebi Tanxmdebian, rom bavSvis ga-
naTleba Semdegi mimarTulebiT unda warimarTos: 

a. uzrunvelyofil iqnes bavSvis pirovnuli 
Tvisebebis, niWis, gonebrivi da fizikuri SesaZleblobe-
bis maqsimaluri gamovlineba da ganviTareba;  

b. uzrunvelyofil iqnes adamianis im ZiriTadi 
uflebebisa da fundamenturi Tavisuflebis principebis 
danergva da gaziareba, romelic gaeros sqemis nawilsac 
warmoadgens; 

g. uzrunvelyofil iqnes yoveli bavSvis mSobli-
uri kulturuli identurobis, enisa da faseulobebis 
pativiscema, aseve im nacionaluri faseulobebis pa-
tiviscema, romelSic bavSvi izrdeba. aRiarebul iqnes is 
kulturuli gansxvavebebi, romelic maT mSobliur qvey-
nebSi SeiZleba arsebobdes; 

d. uzrunvelyofil iqnes bavSvis momzadeba 
Tavisufal sazogadoebaSi TanaarsebobisaTvis. Uunda 
moxdes  TiToeul individSi Tavisuflebis, mSvidobis, 
tolerantobis, genderuli Tanasworobis  principis gan-
viTareba da sxvadasxva eTnikuri, erovnuli da religi-
uri kuTvnilebis adamianebs Soris Tanamegobrobis pa-
tiviscema.   

e. uzrunvelyofil iqnes bunebrivi garemosadmi 
pativiscemis damkvidreba;  

4. arc 28-e da arc 29-e paragrafis romelime nawili ar 
unda iyos imgvarad interpretirebuli, rom winaaRmdegobaSi 
modiodes pirovnul da organizaciul uflebasTan. Aar unda 
moxdes saganmanaTleblo institutebis mier saxelmwifo ga-
naTlebis sistemaSi SemuSavebuli minimaluri standartebis 
dacvis ugulebelyofa.  

miuxedavad imisa, rom ganaTlebis sakiTxebi arc sxva paragrafebSia ugulebe-
lyofili, ganaTlebasTan dakavSirebul ZiriTad sakiTxebs mainc Cvens mier zemoT 
moyvanili oro (28.29) paragrafebi ganixilavs. aseve sagulisxmoa 30-e muxli, ro-
melSic ganxilulia enobrivi ganaTlebis modelebi.  
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30-e muxli  
im saxelmwifoebSi, romlebSic mkvidri mosaxleobis garkveuli 

nawili warmoadgens eTnikur, religiur da lingvistur umciresobas, 
maTi Svilebi ver sargebloben ganaTlebis xelmisawvdomobis 
uflebiT, aseve ar eZlevaT saSualeba monawileoba miiRon sakuTar 
religiur ritualebsa Tu ceremonialebSi, isiamovnon sakuTari 
kulturiT, an gamoiyenon mSobliuri ena maTi survilisamebr.   

 
arada, yvela bavSvs aqvs ufleba, miiRos Sesabamisi xarisxiani ganaTleba, 

romelic uzrunvelyofs individis  sruli potencialis ganviTarebas, yovelgvari 

diskriminaciis gareSe, romelic SesaZloa efuZnebodes eTnikur,  lingvistur an 

sxva maxasiaTeblebs. enobrivi ganaTleba, iseve rogorc enobrivi ganaTlebis 

formebi gansakuTrebulia da gansxvavdeba erTmaneTisgan saxelmwifosa da 

saganmanaTleblo sistemis mixedviT.   

 

monolingvuri ganaTlebis potenciali da limiti 

 
ganaTleba mSobliur enaze.  
 

iseTi cnobili enaTmecnierebi da pedagogebi, rogorebic arian piaJe an 

vigodski, didi mniSvnelobas aniWeben mSobliuri enis rols meore enis swavlebis 

procesSi, ese igi im enis rols, romelzec bavSvi laparakobs ojaxSi. 1990-iani 

wlebidan lingvistebi, pedagogebi da nevrologebi intensiur kvlevebs atareben 

bavSvis enobriv da kognitur ganviTarebaze skolis dawyebiT safexurze mraval-

ferovani lingvisturi garemos pirobebSi. amas amtkicebs beikeris, voudis da 

tomas/kolieris kvlevis Sedegebic.  vigodskis da piaJes mosazrebebs swavlebis enis 

mniSvnelobaze bavSvis zogadi ganviTarebis procesSi, amyarebs araerTi maT mierve 

Catarebuli kvlevac.     

        qarTulad mosaubre bavSvebs, romlebic swavloben qarTulenovan 

skolebSi, monolingvuri garemo xels uwyobs lingvisturi da fsiqologiuri gan-

viTarebis uzrunvelyofaS., saxelmwifo enaSi maTi maRal Sedegebi, Tavis mxriv, 

xels uwyobs maTs ganviTarebas da qveynis politikur da  samoqalaqo cxovrebaSi 

srul CarTulobas, asveve, uzrunvelyofs umaRlesi ganaTlebis miRebis SesaZle-

blobas, radgan am qveyanaSi  swavlebis ena aris saxelmwifo ena. Tumca, is bavSvebi, 

romlebic saubroben umciresobebis enaze da cxovroben iseT regionSi, sadac sax-

elmwifo ena ar gamoiyeneba yoveldRiur cxovrebaSi, ver sargebloben verc sruli 

zogadi da, miTumetes, verc umaRlesi ganaTlebis uflebiT _ saxelmwifo enis ar-

codnis gamo.  

miuxedavad imasa, rom bolo periodSi mimdinare procesebi mimarTulia arse-

buli situaciis Secvlisken, araqarTulenovani mosaxleobiT kompaqturad dasaxle-

bul regionebSi viTareba jer isev arasaxarbieloa. Mmocemuli diagrama1
  asaxavs 

bavSvis enobrivi ganviTarebis tendencias, romelic swavlobs mSobliur enaze (e.i 

                                                 
1
 The diagram shall be understood as an aid to illustrate the arguments. The line referring to the language development 

combines various aspects, including language skills, communication competence and general cognitive development. The 

line labelled "norm" in the diagram denotes a level of linguistic and cognitive development that enables a person to fully 

participate in all aspects of life. 
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ena, romelzec man daiwyo saubari da romelic aris komunikaciis ena mis ojaxSi), 

amasTan, swavlobs saxelmwifo enas, rogorc meore enas zogierT gakveTilze.  

 
enobrivi 
ganviTareba     monolingvizmi  

 
 6-7 weli asaki 

 (skola) 

 
es bavSvebi mudam viTardebian maT mSobliur enaze, sanam ar miaRweven garkveul 

normas, radgan saskolo saganmanaTleblo procesSi mudmivad aqvT am enaze komuni-

kaciis saWiroeba. kognituri ganviTareba, romelic miiRweva sxvadasxva sagnebis Si-

naarsze dafuZnebuli swavlebiT, aseve aviTarebs enobriv kompetenciasac. meore 

enaSi maRali done ar miiRweva, Tu mxolod tradiciuli swavlebis meTodebi iqneba 

gamoyenebuli.  Tanamedrove midgomebi Zveli, tradiciuli meTodebisgan gansxvave-

biT, aviTarebs komunikaciur unarebs.   

adamiani, romelsac ganaTleba aqvs miRebuli mSobliur enaze, miuxedavad imisa, 

meore enaze komunikaciasac normalurad arTmevda Tavs, mainc iTvleba monoling-

valad. meore enaze komunikaciis dros, isini ubenlied Targmnian miRebul infor-

macias mSobliur enaze, informaciis ukeT gaazrebis mizniT.  

es midgoma Seesabameba saxelmwifoebis valdebulebebis Sesrulebas, rac aris 

gacxadebuli konvenciis 29-e muxlis 1.c  punqtSi, kerZod ki, ganaTleba “...unda 

emsaxurebodes [...] adamianis kulturuli identobis, Rirebulebebisa da enis 

ganviTarebas [...] “. konvenciis 28-e muxlis 1.c punqti saxelmwifos avaldebulebs, 

umaRlesi ganaTleba gaxados yvela adamianisTvis xelmisawvdomi. Tumca konvencia 

ar avaldebulebs saxelmwifos, rom umaRles saswavleblebSi swavlebis ena iyos 

umciresobebisTvis mSobliuri ena. saxelmwifo enis arcodnis gamo, umaRles 

saswavlebelSi swavlis gagrZelebas Zalian cota axerxebda, aRniSnuli sirTule 

aSkara gaxda 2005-2006 wlebSi erTian erovnul gamocdebze. 2005 wels gadadgmuli 

mSobliur
i ena  

Mmeore ena  

norma 
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pirveli nabiji umaRles saswavleblebSi araqarTulenovani skolebis 

kursdamTavrebulTa moxvedris SesaZleblobas iZleoda qarTuli enis 

adaptirebuli testis meSveobiT, magram es upiratesoba gauqmda 2006 wels. rogorc 

Cans, monolingvuri ganaTleba mSobliur enaze umciresobebis umetes nawils 

arTmevs SesaZleblobas, swavla ganagrZos saqarTvelos umaRles saswavleblebSi 

saxelmwifo enaze. wminda lingvisturi xarvezebis garda, umciresobebis 

moswavleebTan sxva saxis problemebic SeiniSneba. magaliTad is, rom umciresobebis 

da umravlesobebis skolebi arseboben erTmaneTisgan gancalkevebulad, bavSvebi 

swavloben izolirebulad adreuli asakidan, isini dayofilni arian maTi eTnikuri, 

enobrivi da kulturuli mikuTvnebulobis mixedviT da maT aswavlian 

gancalkevebiT, miuxedavad imisa, rom SesaZloa es moswavleebi cxovrobdnen erTsa 

da imave an mezobel qalaqSi/raionSi. maTi yoveldRiuri cxovrebidan gamomdinare, 

vidre isini izrdebian erTmaneTisgan izolirebul garemoSi, uyalibdebaT 

Sexeduleba, rom isini arian erTmaneTisgan gansxvavebuli adamianebi.EaRniSnuli ki, 

ewinaaRmdegeba erTiani saxelmwifos cnebas, romelic gawerilia 29-e muxlis 1.d)  

punqtSi.  “...ganaTlebam unda uzrunvelyos ... moamzados bavSvi damoukidebeli 

cxovrebisaTvis Tavisufal sazogadoebaSi, romelsac eqneba Tavisuflebis, mSvido-

bis, Tanasworuflebianobis gagebis unari; eTnikuri, nacionaluri da religiuri 

jgufebis da pirovnebebis pativiscemis grZnoba”. umciresobebis ganaTlebis ig-

norireba uzrunvelyofs bavSvebis SesaZleblobebis araTanabar ganviTarebas, rac, 

Tavis mxriv, iwvevs sazogadoebis danawevrebas da matulobs eTnikur niadagze kon-

fliqtis warmoSobis riskebi.  

qarTul enaSi dabali enobrivi kompetencia aris rogorc mcire motivacia, aseve 

mcire SesaZlebloba umciresobebis enaze mosaubreebisTvis, TavianTi profesiuli 

cxovreba daukavSiron qarTulenovan sazogadoebas. msgavsi midgoma ewinaaRmdegeba 

moqalaqeobriv TviTSegnebaze dafuZnebul erTiani saxelmwifos formirebas.  

 

ganaTleba umciresobebisTvis, romelTaTvisac swavlebis ena aris – saxelmwifo 
  

qarTuli enis mniSvnelobis gazrda, iseve rogorc  saxelmwifo enis minimaluri 

standartis moTxovna saxelmwifos mier, ufro da ufro met eTnikuri umciresobis 

mSobels ubiZgebs misi Svili miiyvanos qarTulenovan skolaSi. aRniSnuli zrda 

saxelmwifo enis mimarT moTxovnisa warmodgenilia CIMERA-s mier 2005  welSi Ca-

tarebul gamouqveynebel gamokiTxvaSi, romelic Catarda qvemo qarTlis regionSi, 

sadac mosaxleobis umetesobas eTnikuri umciresobebi warmoadgenen da am ojaxebis 

bavSvebi ganaTlebas iReben mSobliur enaze. miuxedavad miuxedavad amisa, maTi 

lingvisturi da kognituri ganviTareba aris ugulebelyofili.   

bavSvebisTvis swavlebas mxolod im enaze, romelic maTTvis mSobliuri ar aris 

ewodeba submersia an sruli imersia. mniSvnelovania, aRiniSnos, rom am modeliT 

bilingvizmi miiRweva iSviaTad, mxolod Zalian gansakuTrebul enobriv garemoSi, 

sadac bavSvebis mSobliuri ena sargeblobs didi prestiJiT da farTod gamoiyeneba 

skolis gareT komunikaciisTvis. Cveulebriv, umetes SemTxvevaSi saqarTveloSi es 

modeli ver gamodgeba bilingvizmis misaRwevad. ufro metic, SesaZloa safrTxe Se-

eqmnas bavSvebis inteleqtualur da enobriv ganviTarebas. Tu araqarTulad mosau-
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bre bavSvi dadis qarTulenovan skolaSi qarTvel bavSvebTan erTad, is gaivlis 

mTels saganmanaTleblo process im enaze, romelic misTvis ucxoa da daemarTeba 

“sruli imersiuli Soki”. es Soki xels Seuwyobs bavSvSi informaciis miRebisa da 

swavlis unaris daqveiTebas. arsebobs molodini, rom isini SeZleben meore enis 

SeTvisebas qarTulad mosaubre bavSvebis garemoSi da gauTanabrdebian maT enobriv 

kompetencias, iswavlian Sinaarsze dafuZnebul sagnebs maTsaviT. Tumca moswavleebi 

mudmivad arian iseT situaciaSi, sadac ver gebuloben dasmul SekiTxvas, ver ax-

erxeben komunikacias da warmoiqmneba problemebi da konfliqtebi maTsave pirovne-

baSi: isini Tavs grZoben sulelebad da ekargebaT swavlis survili da motivacia, 

radgan sakuTari Tavi miaCniaT uunarod. am situaciaSi bavSvebi iketebian sakuTar 

TavSi da qarTuli enac TavisTavad ver aRwevs ganviTarebas. es Soki aferxebs bavS-

vebis unarebis ganviTarebas da did safrTxes uqmnis bavSvis kognitur ganviTare-

basac.  umciresobebis ganaTleba da ganviTareba aris msoflio masStabis problema, 

arasrulyofili saSualo ganaTleba ki, Tavis mxriv, problemas uqmnis umaRles ga-

naTlebas. 

am garemoSi bavSvis uflebebis konvenciis moTxovna warmodgenilia 29 1.a)  mux-

lSi “... bavSvis ganaTleba mimarTuli unda iyos misi pirovnuli ganviTarebisaken, 

misi niWi, mentaloba da fizikuri SesaZleblobebi unda emsaxurebodes misi sruli 

potencialis gamovlenasa da ganviTarebas.  

amave dros, mSobliuri enis ganviTarebasac eqmneba safrTxe msgavs saganmanaT-

leblo garemoSi (igulisxmeba submersia), radgan bavSvi ver axerxebs mSobliur 

enaze wera-kiTxvas da, TavisTavad, zedmetia saubari raime akademiur warmatebaze 

mis mSobliur enaSi.  

maSinac ki, Tu bavSvebi ojaxSi da samegobro wreSi axerxeben  komunikacias 

mSobliur enaze, es ver uzrunvelyofs maTi mSobliuri enis akademiur ganviTare-

bas, lingvisturi ganviTareba Cerdeba yoveldRiur sasaubro enobriv doneze. dia-

gramaze naCvenebia, rom  mSobliuri enis ganviTareba ara mxolod ferxdeba, aramed 

ukan  midis  14-15 wlis asakSi. am fenomens xsnian im faqtiT, rom am asakSi 

moswavle iwyebs qvecnobierad azrovnebas da misi mSobliuri ena am SemTxvevaSi 

uqmnis sirTules skolaSi. moswavleebi, romlebic  saxlSi saubroben saxelmwifo 

enaze, gacilebiT met akademiur Sedegs aRweven skolaSi, magram Tu ase ar aris,  

rasac bavSvebi  iReben saxlidan (enis CaTviT) _ aferxebs maTi cxovrebis ganvi-

Tarebas. am procesma SesaZloa miaRwios mSobliuri enis srul uaryofamde da, Ta-

visTavad, im kulturis uaryofamde, romelic dakavSirebulia am enasTan. amasTan, 

SesaZloa Camoyalibdes mtruli/arakeTilganwyobili  damokidebuleba umravleso-

bis enisa da kulturis mimarT. es fsiqologiuri daZabuloba aris  `ori ganxxvave-

buli kulturis SeuTavsebloba”  ("bicultural ambivalence"): `sircxvili mSobliuri 

kulturis mimarT da mtruli damokidebuleba sxvisi kulturisadmi: (`shame towards 

the native culture and hostility towards the other)".  roca maswavlebelma icis bavSvis mSobli-

uri ena, igi cdilobs Targmnos im SemTxvevaSi, FTu bavSvi ver igebs. magram faqtia: 

Tu saswavlo procesi mimdinareobs mudmivad Targmanis TanxlebiT, bavSvi vera-

sodes gaigebs srul, Tanmimdevrul teqsts saswavlo enaze, radgan maswavlebeli 

mudmivad axdens erTi enidan meore enaze gadasvlas. aman SesaZloa gamoiwvios 

qvecnobierad enebis aRreva, ris gamoc individi ver miaRwevs saSualo Sedegsac ki 
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saxelmwifo enaSi, rom aRaraferi vTqvaT akademiur Sedegebze. amasTanave, ada-

mianebi, romlebic ganaTlebas iReben aramSobliur enaze xSirad xdebian semiling-

valebi  semi-lingual, (an TviTmyofadi bilingvali subtractive bilinguals), isini ver aRweven  

saWiro enobriv kompetencias verc mSobliur da verc saxelmwifo enaSi.  

 

enobrivi  

ganviTareba     semilingvvizmi  

 
 6-7 weli  asaki   

 (skola) 

 
 

multilingvuri ganaTlebis potenciali  
 

imisaTvis, rom arsebuli problemebis daZleva moxdes, multilingvuri ganaT-
lebis mravali modeli SesaZloa iyos sasargeblo. multilingvuri ganaTleba 
gulisxmobs ori an meti enis monacvleobiT gamoyenebas swavlebis procesSi, 
rogorc es gansazRvrulia iuneskos mier. bilingvuri ganaTlebis arsis mixediT 
sxvadasxva sagnebi iswavleba sxvadasxva eneze: magaliTad, maTematika, sporti da 
geografa iswavleba pirvel enaze, istoria da xelovneba meore enaze da a.S. 
gansxvavebuli enebi SesaZloa iswavlebodes ori an meti maswavleblis mier erT 
gakveTilze. sxvadasxva ena gamoiyeneba gakveTilze sxvadasxva miznisTvis. aseve  
sxvadasxva ena SesaZloa gamoiyenebodes drois sxvadasxva monakveTSi. mag: erTi ena 
dilas, meore SuadRiT; an aseve SesaZlebelia sxvadasxva ena gamoiyenebodes kviris 
sxvadasxva dReebSi da ase Semdeg. moswavleebi Tavs komfortulad grZnoben gak-
veTilze, roca saswavlo procesi warimarTeba im enaze, romelic maTTvis cno-
bilia, radgan advilia maTTvis yvelafris gageba da gaanalizeba, razec saubaria 
gakveTilis msvlelobis procesSi. Aenis codnis gamo maT uviTardebaT Tavdajere-
buloba, radgan erTvebian sagakveTilo procesSi. am gziT xdeba mSobliuri enis 
ganviTarebis uzrunvelyofa: bavSvi swavlobs weras, kiTxvas naazrevis kom-
pleqsurad gamoxatvas mSobliur enaze, iRebs srulfasovan ganaTlebas, romelis 

mSobliur
i ena 

Mmeore ena   

norma  
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uflebasac mas aniWeben konvenciis  29 1.c) muxli, romlis mixedviT ”ganaTleba unda 
emsaxurebodes  pirovnebis kulturuli identobis, enis ganviTarebas.” SeZenili 
TviTrealizaciis unari mSobliur enaSi,  umartivebs bavSvs meore da mesame enis 
SeTvisebas. 

mSobliur enaSi miRebuli gamocdileba gadaaqvs bavSvs meore da mesame enaSi. 
bavSvebi, romelTa mSobliuri ena ar aris saxelmwifo ena, magaliTad iseTi 
rogoricaa qarTuli ena saqarTveloSi mcxovrebi eTnikuri umciresobebisaTvis, 
meore enis  ganviTardeba xdeba maTi mSobliuri enis ganviTarebis da SenarCunebis 
paralelurad.  

bavSvebi, romlebic mSobliuri enis daxmarebiT swavloben or an met enas, 
aramxolod enobrivi TvalsazrisiT viTardebian, aramed aRweven maRal dones 
sxvadasxva akademiur sagnebSic. isini  xdebian  multilingvalebi, rac gulisxmobs 
aramxolod imas, rom Tavisuflad floben da sxvadasxva miznebisTvis iyeneben or 
an met enas, aramed maT paralelurad uviTardebaT sxva damatebiTi unar-Cvevebic.  
pirvel rigSi, mulitingvals uviTardeba SemecnebiTi azrovnebis unari. isini xde-
bian ufro metad kreatulni da meti SesaZleblobebi aqvT gadaWran damoukideblad 
zogadad arsebuli problemebi. Aaseve, aRsaniSnavia, rom multilingval adamiani 
zrdasrulobis asakSic gacilebiT advilad arTmevs Tavs sxvadasxva enebis swavlas 
vidre monolingvali.  

am TvalsazrisiT, aRniSnuli modeli mniSvnelovnad uwyobs xels saxelmwifos 
valdebulebebs, romelic asaxulia bavSvTa uflebebis konvenciis 29 1.a) muxlSi: 
“TiToeuli bavSvis sruli potencialis ganviTareba, romelic gulisxmobs  pirov-
nulobis, niWis, mentaluri da fizikuri SesaZleblobebis ganviTarebas.    

 
 
enobrivi 
ganviTareba 

                     multilingvizmi  

   6-7 weli        asaki   

 (skola) 

 

mSobliur
i ena  

Mmeore ena  

Nnorma  
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mSoblebis did nawils aqvs SiSi, romelic dakavSirebulia ori enis erTdrou-
lad SeswavlasTan da im sirTuleebTan, romelebic Cveulebriv Tan axlavs am 
process. roca bavSvze orientirebuli, interaqtiuli meTodebi gamoiyeneba, bavSvi 
Zalian advilad arTmevs Tavs oro an meti enis Tanadroulad SeZenas, yovelgvari 
Zaldatanebis gareSe. fsiqologiuri TvalsazrisiT, bavSvisTvis nakleb sirTules 
warmoadgens multilingvur klasSi swavla, vidre mxolod mSobliur enaze ganaT-
lebis miReba. Mmultilingvur klasSi ki SeiZleba warmatebiT  iqnes gamoyenebuli 
sruli imersiuli modeli. amasTanave, multilingvuri ganaTleba exmareba, rogorc 
lingvisturi, ise fsiqologiuri TvalsazrisiT, kognituri da kreatiuli azrovne-
bis ganviTarebas. beikeri (1988) ganasxvavebs multilingvuri ganaTlebis sami saxis 
nawilobrivi imersiis models: tranzituli imersiuli programebi  iwyeba skolis 
dawyebiT safexurze da mSobliuri enis gakveTilebi sWarbobs meore enaze Catare-
buli gakveTilebis raodenobas, Semdeg etapobrivad izrdeba meore enaze gak-
veTilebis raodenoba da garkveuli periodis Semdeg aRwevs 100%-s, es ZiriTadad 
xdeba skolis mesame, bolo safexurze. msgavsi programebi warmatebiT gamoiyeneba 
dasavleT evropaSi mcxovrebi migrantebis ganaTlebaSi. aRniSnuli programa xels 
uwyobs umciresobebis daaxloebas umravlesobis enasa da kulturasTan. Mmulti-
lingvuri ganaTlebis modelebis dadebiTi maxasiaTeblebi asaxulia konvenciis  28 

1.c) and e), MmuxlSi, romelic xels uwyobs sruli imersiuli Sokis Semcirebas da, 
amasTanave, zrdis umaRlesi ganaTlebis SesaZleblobas saxelmwifo enaze. Semnar-
Cunebeli imersiuli programebi gamiznulia met-naklebad erTgvarovani umciresobe-
bis enaze mosaubre jgufebisTvis. ZiriTadi mizania xeli Seuwyos azris Tavisu-
flad gamoxatvas da wignierebis ganviTarebas or an sam enaze erTdroulad. Sem-
narCunebeli imersiuli programebi (Maintenance immersion programmes) aris popularuli 
kulturuli da enobrivi TvalsazrisiT mravalferovani sazogadoebisTvis. ma-
galiTad, yirgizeTSi aRniSnuli programa gamoiyeneba yirgizul enaze mosaubreTa 
regionebSi am enis SenarCunebisTvis, radgan aq oficialuri ena aris  rusuli. aR-
niSnuli midgomiT, saxelmwifos axdens koncefciis 18. 1.c) muxlis realizebas, 

sadac weria „umaRlesi ganaTlebis xelmisawvdomoba“ და  29 1.c)  muxli: romelic 
avaldebulebs saxelmwifos `bavSvis kulturis, identobis, enis da Rirebulebebis 
pativiscemas~. 

ormagi imersiuli programebi miznad isaxavs multilingvizmisa da 
multikulturalizmis xelSewyobas aramxolod eTnikuri umciresobebisTvis, 
aramed regionis yvela mcxovrebisTvis. EaRniSnuli modeli aerTianebs enis 
swavlisa da SenarCunebis yvela SesaZlo resurss multi-eTnikur qalaqsa da 
regionebSi. Oormagi imersiuli programebis saboloo mizania sxvadasxva enobriv 
jgufebSi individis multilingvizmis, multiwigierebis da multikulturalizmis 
miRweva.  

mniSvnelovania aRiniSnos, rom multikulturul klasSi gamoiyeneba in-
teraqtiuli swavlebis meTodebi, romelic bavSvebs saSualebas aZlevs saswavlo 
procesSi iyvnen aqtiurni, maswavlebelma unda gansazRvros TiToeuli bavSvis in-
dividualuri SesaZleblobebi da samizne enaze unda mimdinareobdes intensiuri ko-
munikacia enis swavlis sxvadasxva meTodebis gaTvaliswinebiT, romelic moicavs 
Sinaarsze dafuZnebul swavlebas. TiToeuli bavSvi swalobs mis mSobliur enaze 
da meore enaze paralelurad, klasebi aris eTnikurad da enobrivi TvalsazrisiT 
Sereuli, araerTgvarovani da swavlis procesi damokidebulia regionis saWiroe-
bebze da SesaZleblobebze. Mmultilingvuri ganaTlebis dros mSoblebi dganan 
dilemis winaSe, romeli ena airCion maTi SvilebisTvis swavlebis enad. msgavsi 
saxis multilingvuri ganaTleba warmatebiT gamoiyeneba eTnikuri umciresobebiT 
mWidrod dasaxlebul regionebSi. magaliTad ruminulad mosaubre (Rumantsch-



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

26 
 

speaking) regionebi SveicariaSi, sadac zogierT sofelSi germanulad da ruminulad 
mosaubre bavSvebi iReben germanul da ruminul enebze erTdroulad ganaTlebas. am 
gziT ruminulenovani (Rumantsch) bavSvebi Tavisuflad saubroben germanul enaze, 
rac maT uqmnis umaRlesi ganaTlebisTvis xelmisawvdom pirobebs. bavSvebi 
saubroben ra germanulad, garda umaRlesi ganaTlebisa da progresis meti 
SesaZleblobisa,  axerxeben sxva kulturis xalxTan urTierTobas, ris Sedegadac 
ecnobian sxvaTa kulturas, tradiciebs da xdebian bilingvalebi. swored ormagi 
imersiuli modelebi saSualebas iZleva miRwul iqnes bavSvTa uflebebis 
konvenciiT gaTvaliswinebuli valdebulebebis Sesureba. es programa iZleva 
SesaZleblobas, rom TiToeulma bavSvma iswavlos saxelmwifo ena iseT doneze rom 
misTvis xelmisawvdomi gaxdes umaRlesi ganaTlebis miReba da  ganiviTaros 
cxovrebis unarebi. amis Sesaxeb saubaria konvenciis 28-e muxlis 1. c). punqtSi. aseve 
Cvens mier aRniSnuli imersiuli programa aris erTgvari prevencia sruli imer-
siuli Sokisa, romelic SeiZleba gaviTardes bavSvSi araswori swavlebis meTo-
debiTa da sxvadasxva mniSvelovani faqtebis gauTvaliswineblobiT. konvenciis 28 
muxlis 1. e). PpunqtSi naTqvamia rom, is  damatebiT Seicavs sxvadasxva Rirebule-
bebsa da kulturuli maxasiaTeblebis ganviTarebis maRal potencials, romelic 
aseve gadmocemulia konvenciis 29-e mulxSic: “bavSvis individualuri ganviTareba, 
misi niWis, gonebrivi da fizikuri SesaZleblobebis sruli gamovlena, bavSvSi misi 
sakuTari kulturis, enis da Rirebulebebis pativiscemis ganviTareba, im qveynis 
kulturisa da Rirebulebebis pativiscemis paralelurad, romel qveyanaSic cxov-
robs. ganaTlebam unda uzrunvelyos bavSvis imgvarad aRzrda, rom man SeZlos 
Tavisufal sazogadoebaSi advilad adaptireba da im Rirebulebebis pativiscema, 
romelic am sazogadoebis umravlesobisTvis misaRebia. mniSvnelovania, iseTi Rire-
bulebebis pativiscema, rogoricaa, genderuli Tanasworoba, mSvidoba, xalxebs So-
ris urTierTgageba, eTnikuri, nacionaluri da religiuri jgufebis da calkeuli 
pirovnenebis pativiscema, misi warmoSobis miuxedavad.”  

ormxriv imersiasa da sxva multilingvuri ganaTlebis modelebs Soris Tval-
Sisacemi gansxvaveba aris is, rom am modelSi aramxolod umciresobebis moswav-
leebi sargebloben multilingvuri ganaTlebis upiratesobebiT, aramed yvela 
bavSvi ganurCevlad misi eTnikuri da nacionaluri warmoSobisa. Aam TvalsazrisiT 
ormxrivi imersiuli programebi srulad jdeba adamianis uflebebis dacvis Sinaar-
sobriv farglebSi.  

 

 
daskvna  
 

multilingvuri ganaTlebis modelebi aris yvelaze mZlavri da pragmatuli 
midgoma multilingvuri saxelmwifoebisTvis, raTa maT ganaxorcielon maTi kom-
pleqsuri valdebulebebi, romelsac akisrebs bavSvTa uflebebis konvenca enobrivi 
ganaTlebis mimarTulebiT. es miznad isaxavs TiToeuli bavSvis ganaTlebis proc-
esSi gaTvaliswinebul iqnes misi lingvisturi SesaZleblobebi (linguistic background), 
aseve unda mieces yvelas SesaZlebloba ganaTleba miiRos maT mSobliur enaze, 
rasac gadamwyveti roli ekisreba misi inteleqtualuri, individualuri, kognituri 
da socialuri SesaZleblobebis ganviTarebisaTvis. (muxli 29 1. a), aseve, 
mniSvnelovania bavSvis kulturuli da enobrivi Rirebulebebis Camoyalibeba da 
ganviTareba. (muxli 29 1. c). Mmsgavsi midgoma yvela bavSvs Tanabar saSualebas aZlevs 
umaRlesi ganaTlebis miRebisaTvis saxelmwifo enaze, (muxli  28 1. c).  multiling-
vuri ganaTleba amcirebs im Cavardnebs, romlebic bavSvs SesaZloa hqondes sruli 
imersiuli programebis dros saxelmwifo enaze.  (muxli 28 1. e). multilingvur sa-
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ganmanaTleblo programebSi aucilebelia gamoiyenebodes enis swavlis Tanamedrove 
meTodebi da midgomebi, romelzec saubaria konvenciis 28.3 muxlSi.   

ormxrivi imersuli programebi, romlebSic CarTulni arian umciresobebis 
moswavleebi umravlesobebis moswavleebTan erTad, yvelaze pragmatuli da 
efeqturi gzaa interkulturuli ganaTlebisTvis, romelic miznad isaxavs 
mniSvnelovani da fundamenturi Rirebulebebis ganviTarebas (muxli 29 1.d) ganaTle-
bam unda uzrunvelyos bavSvis momzadeba Tavisufal sazogadoebaSi adaptaciisaT-
vis, mSvidobis, Semwynareblobis genderuli Tanasworobis, sxvadasxva kulturis, 
nacionalobis, religiis da warmoSobis xalxTa mimarT pativiscemis ganviTareba.    
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Sinaarisa da enis integraciuli swavleba:  

bilingvuri skolis perspeqtiva estoneTSi 

 
abstraqti 

 
Sinaarsisa da enis integraciuli swavleba gamoiyeneba zogadi ganaTlebis 
skolebSi, romlebSic wamyvani ena aris rusuli. aseTi skolebi estoneTis 
skolis sistemis erT mexuTeds Seadgens. Sinaarsisa da enis integraciuli 
swavlebis meTodis nebayoflobiTi, sistematuri damkvidreba estoneTis 

rusulenovan skolebSi daiwyo aTi wlis win, თუმცა, Sinaarsisa da enis 
integrirebuli swavlebis Sesaxeb aqtualuria ara mxolod rusuli saSualo 

skolebisaTvis estoneTSi. estoneTSi rusulenovani skolebis garda, arsebobs 
inglisur enovani da finur enovani skolebic, aseve skolebi, romlebSic 
swavleba naxevrad germanulad da frangulad mimdinareobs am meTodis 
ganviTarebisa da momavali warmatebis gasaRebi aris maswavleblebs Soris 
gamocdilebis gacvla. aucilebelia Sesabamisi kompetenturoba da 
maswavlebelTa profesiuli standartebisa da maswavlebelTa treningebis 
mniSvnelobis gansazRvra. 

 
bavSvebisTvis maTi mSobliuri enisgan gansxvavebul enaze swavlebis praqtika 

estoneTSi 1960 wlis dasawyisidan damkvidrda. Tavdapirvelad, swavleba inglisur 
enaze mimdinareobda. skolebi, romlebmac SemoiRes inglisurenovani swavleba, 
miiCneoda elitur skolebad estoneTSi. Tanamedrove estoneTSi "Sinaarsisa da enis 
integraciuli swavlebis" cnebaSi moiazreba meTodologia, romelic uzrunvelyofs 
Sinaarsisa da enis erTdroul aTvisebas, rac xdeba konkretuli enobrivi unarebis 
ganviTarebiT (mehisto, marSi..., 2008). Sinaarsisa da enis integraciuli swavleba 
gamoiyeneba zogadi ganaTlebis skolebSi, romlebSic wamyvani ena aris rusuli. 
aseTi skolebi estoneTis skolis sistemis erT mexuTeds Seadgens. Sinaarsisa da 
enis integraciuli swavlebis meTodis nebayoflobiTi, sistematuri damkvidreba 
estoneTis rusulenovan skolebSi daiwyo aTi wlis win proeqtiT "language immer-

sion" kanadis magaliTis mixedviT. swavlebis es meTodi gamoiyeneba rogorc baRebSi, 
aseve sabazo skolebSi. ase rom, language immersion-is meTodi estoneTSi gamoiyeneba 
nawilobrivi da mTliani formiT. swavlebis am meTodis efeqturoba ukve 
damtkicebulia (ix. Sesabamisi kvlevebi <http://www.kke.ee/index.php?lang=est&pages_ID= 

46&menus_ID=1&active_link_ID=55&mark=0> ).  

1997 wels amJamindel `kanons sabazo da saSualo skolebisaTvis estoneTSi" 
daemata axali detali, romlis mixedviTac rusulenovan skolebs unda daewyoT 
sagnebis naxevrad estonurad swavleba saSualo skolebSi ara ugvianes 2007 wlis 1 
seqtembrisa. erovnuli kurikulumis mixedviT, bavSvebs, romlebmac swavla daiwyes 
2011 wels unda aswavlon estonur enaze savaldebulo sagnebis minimum 60 %. aseTi 
cvlilebis mizani aris rusulenovani skolebis moswavleTa Tanabar mdgomareobaSi 
Cayeneba estonuri enovani skolebis moswavleebTan, mas Semdeg, rac isini skolas 
daamTavreben - swavlis gagrZelebisa da samuSaos povnis TvalsazrisiT. (kanoni 
ZalaSia 2011 wlis 6 ianvridan).  
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sabaziso da dawyebiTi skolis axali erovnuli kurikulumis rekomendaciiT, 
cvlilebaTa am procesSi gamoiyeneba Sinaarsisa da enis integraciuli swavlebis 
meTodi. ase rom, am meTodis gamoyeneba estoneTis ganaTlebis sistemis 
umniSvnelovanesi nawili iqneba momavali wlebis ganmavlobaSi.  estonuri ena ukve 
gamoiyeneba skolebis umravlesobaSi (ganaTlebisa da kvlevebis saministros 
mixedviT, estonuri ena gamoiyeneba sul mcire skolebis sam mexuTedSi).  

2010/2011 akademiur wels saSualo skolebSi estonurad warmarTuli sagnebis 
savaldebulo minimaluri raodenoba aris 4. magram, ganaTlebisa da kvlevebis 
saministros monacemebis mixedviT, skolebis 90%-Si 4 saganze meti iswavleba 
estonur enaze. (kanoni ZalaSia 2007 wlis 23 noembridan) dRemde ganxilvis sakiTxia 
ras vgulisxmobT cnebaSi "Sinaarsi/sagnis estonur enaze swavleba". viTvaliswinebT 
Tu ara moswavleTa mier inglisuri enis flobis dones, romelic damokidebulia 
moswavlis asaksa da metyvelebis unarebze mSobliur enaze. 

kvlevis sagania moswavleebisa da maswavleblebis ganwyobis Sefaseba im 
cvlilebebis mimarT, romelic ganxorcielda rusulenovan skolebSi ukanaskneli 
wlebis ganmavlobaSi. pirveli aseTi kvlevebis Sedegi (2009) aCvenebs, rom vdgavarT 
gzagasayarze: miuxedavad imisa, rom jer saboloo daskvnebis gamotana adrea, 
cvlilebebisadmi maswavleblebisa da moswavleebis uaryofiTi damokidebulebis 
done Zalian maRalia. mniSvnelovania gansxvavebebi ida-virumis regions, talinsa da 
estoneTis sxva regionebs Soris. moswavleebisa da maswavleblebis TvalTaxedva 
aseve gansxvavdeba: rogorc kvleva aCvenebs, moswavleebi ufro Ria arian inglisur 
enaze iswavlon. pozitiuri Sedegi aris moswavleebis mzardi interesi saSualo 
profesiul saganmanaTleblo institutebisa da universitetebisadmi estoneTSi. 
swavlebis meTodologia da moswavleTa motivacia ki isev problemur sferoebad 
rCeba (maso, kelo, 2010). 

samwuxarod, Cven ar gvaqvs monacemebi im meTodebis Sesaxeb, romlebsac skolebi 
iyeneben meore da ucxo enebis saswavleblad da arc am meTodebis efeqturobis 
Sesaxeb. TALIS- is maswavleblebis kvleva (2007-2008) OECD-is CarCoebSi, avlens iseT 
faqts, romelzec Rirs yuradRebis gamaxvileba: estoneTSi maswavleblebis 
msoflmxedveloba aris liberaluri da Tanamedrove, miuxedavad imisa, rom 
swavlebis praqtika ufro tradiciulia sxva qveynebTan SedarebiT (lugma, ruusi..., 
2009). maswavlebelTa mier estonuri enis flobis sakiTxic aranakleb 
mniSvnelovania, radgan im maswavlebelTa umravlesoba, romelic integrirebul 
klasSi muSaobs rusulenovania. 

rusulenovani saSualo skolebis moswavleTa akademiuri miRwevebis Sedegebi 
mocemulia OECD PISA -s kvlevebSi (2006, 2009), romlis mixedviTac rusulenovani 
skolebis moswavleebi aCveneben uares Sedegebs. (<http://www.ekk.edu.ee/vvfiles/0/ 

PISA_2009_Eesti.pdf>) saxelmwifo gamocdebis monacemebis mixedviT rusulad 
molaparake axalgazrdebis akademiuri Sedegebi ufro dabalia, estonurad 
molaparakeebTan SedarebiT, gansakuTrebiT istoriaSi, mecnierebebSi, geografiasa 
da ucxo enebSi. aRsaniSnavia, rom rusulenovani skolebi, sadac estonuri ena 
dainerga da ufro aqtiurad gamoiyeneba Tanabar mdgomareobaSi arian estonurad 
molaparake skolebTan (ganaTlebisa da kvlevebis saministro 2010/2011).  rusuli 
saSualo skolebis direqtorebi am bolo dros mediis saSualebiT yuradRebas 
aqcevdnen im problemas, rom niWieri moswavleebi estonur saSualo skolebSi 
dadian (maswavleblis gazeTi, 14 ianvari, 2011, gv. 2). rusuli saSualo skolebi 
gzagasayarze imyofeba: mniSvnelovania rusuli enis statusis dadgena skolebSi da 
misi bedi. axal kulturaSi umniSvnelovanesi roli eniWebaT rusulad molaparake 
maswavleblebs, romlebmac unda SeinarCunon TavianTi eris kultura. 

Sinaarsisa da enis integraciuli swavlebis meTodis warmateba (romelic ukve 
damtkicda saerTaSoriso gamocdilebiT) estoneTSi damokidebulia qveynis 
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ganaTlebis kanonebze, maswavlebelTa mzadyofnaze rom gamoiyenon igi, swavlebis 
Sesabamisi masalebis xelmisawvdomobaze da maswavlebelTa unarebze-gamoiyenon ma-
sala, romliTac aswavlian. 

amJamindeli kanonis Tanaxmad, saSualo skolebSi swavleba estonur enaze unda 
iyos, maSin, roca profesiul saswavleblebSi swavleba SeiZleba rusul enazec. 
saministros monacemebis mixedviT, rusul enaze mosaubre axalgazrdebis 
raodenoba, romlebsac surs profesiul saswavleblebSi ganagrZos swavla 10%-iT 
metia estonur enaze mosaubre Tanatolebze. sabazo da saSualo skolebis Sesaxeb 
kanonis mixedviT, rusuli saSualo skolebis mflobelebs ufleba aqvT gadaavadon 
estonur enaze swavlebaze gadasvla, xolo kerZo skolebs SeuZliaT ganagrZon 
rusul enaze swavleba. am momentamde, skolis reformis dawyebamde eqvsi TviT 
adre, msgavsi gadavadebis survili arc erT skolas ar gamouTqvams. ase rom, 
ZiriTadi sakiTxi aris ara cvlilebebis aucilebloba ganaTlebis sferoSi, aramed 
cvlilebebisTvis Sesabamisi gzebis povna. 

rusuli saSualo skolebis maswavlebelTa treningebi aTi wlis winaTac 
ganxilvis sagani iyo (vasilCenko, 1998).  maswavlebelTa treningebi, romelic 
kurikulumiT aris gaTvaliswinebuli, ar aris sakmarisi: sagani, romelic 
yuradRebas amaxvilebs multikulturul ganaTlebaze ufro gamonaklisia, vidre 
kanoni maswavlebelTa kurikulumSi. dResdReobiT, estoneTSi yvela maswavlebels 
Wirdeba specialuri momzadeba raTa gamoiyenos Sinaarsisa da enis integrirebuli 
swavlebis meTodi. mniSvnelovania yuradRebis miqceva gansakuTrebiT iseTi 
maswavleblebisTvis, romlebic muSaoben orive - rusuli da estonuri enis 
gamoyenebiT. rusulis, rogorc mSobliuri enis maswavleblebis saqmianoba 
SeTavsebuli unda iyos maT axal rolTan: SeinarCunon ena da kultura, romelic 
ganapirobebs identurobas. 

zemoT naxsenebi meTodi Sinaarsisa da enis integrirebuli swavlebis Sesaxeb 
aqtualuria ara mxolod rusuli saSualo skolebisaTvis estoneTSi. estoneTSi 
rusul enovani skolebis garda arsebobs inglisur enovani da finur enovani 
skolebic, aseve skolebi, romlebSic swavleba naxevrad germanulad da frangulad 
mimdinareobs. momavali warmatebis gasaRebi aris maswavleblebs Soris 
gamocdilebis gacvla, maT Soris ucxoel kolegebTanac. enaze orientirebuli 
swavlebis meTodologiis sakiTxs mohyveba aranakleb mniSvnelovani sakiTxi: 
estonuri skolebis moswavleebs aqvT gansxvavebuli kulturuli warmomavloba da 
maTi mSobliuri ena ar aris aucileblad estonuri an rusuli. es garemoeba 
estoneTis ganaTlebis sistemas da mis maswavleblebs gansakuTrebul davalebebs 
akisrebs. kvlevebis Sedegebi aCvenebs, rom multikulturul garemoSi swavla ar 
aris bolomde Sefasebuli, pirvel rigSi estonur saSualo skolebSi (lugma, 
ruusi..., 2009). aucilebelia Sesabamisi kompetenturoba da maswavlebelTa 
profesiuli standartebisa da maswavlebelTa treningebis mniSvnelobis 
gansazRvra.  
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eTnikuri umciresobebis moswavleebi latviur skolebSi: 

problemebi da gamowvevebi 

                                    
abstraqti 

 

kvlevis aqtualoba dakavSirebulia problemasTan, romelic gansakuTrebiT 
mniSvnelovani ukanaskneli 15 wlis ganmavlobaSi gaxda, radgan eTnikuri 
umciresobebis moswavleebis daaxloebiT 6% swavlas iwyebs latviurenovan 
skolebSi. es ricxvi gacilebiT metia latviurenovani skolebis saSualo 
safexurze. monolingvali ojaxebidan wamosuli moswavleebi swavloben 
harmoniul bilingvalebTan erTad (harmonic bilinguals) da im moswavleebTan erTad, 
romlebic TandaTanobiT xdebian Zlieri bilingvalebi, maT Soris arian aseve 
asimetriuli bilingvalebic (asymmetric bilinguals). maswavleblebi, romelTac aseT 
mravalferovan garemoSi uwevT swavleba saWiroeben profesiuli unarebisa da 
kompetenciis ganviTarebas-rogor imuSaon eTnikur umciresobebTan 
lingvisturad heterogenul  (mravalferovan) klasSi.  

 
Sesavali 
 

 ganaTlebas udidesi roli ekisreba  socialuri ganviTarebis, stabilurobis, 
integraciisa da enobrivad mravalferovani msoflio kapitalis  ganviraebis 
xelSewyobis procesSi. skola aris garemo pirovnebis warmatebuli 
ganviTarebisaTvis Tanamedrove sazogadoebis axali standartebis Sesabamisad. 
swavla/swavlebis procesi zogadad moicavs inteleqtualuri, socialuri, 
fizikuri, emociuri, lingvisturi da moraluri SesaZleblobebis ganviTarebas 
efeqturad funqcionirebisTvis, rogorc individis ise farTo sazogadoebis 
doneze.   

 ukanaskneli 15 wlis ganmavlobaSi moswavleebis raodenoba latviurenovan 
skolebSi TandaTanobiT izrdeba da es procesi ar aris dakavSirebuli 
latvielebis saerTo proporciebis zrdasTan. 2001 wlidan daaxloebiT 
umciresobebis moswavleebis 6%-ma swavla daiwyo latviurenovan skolebSi. 
gakveTilebi latviurenovan skolebSi TandaTanobiT xdeba ufro metad eTnikurad 
da lingvisturad heterogenuli (mravalferovani). sazogadoebriv-politikuri 
centris  PROVIDUS-is mier Catarebuli kvlevis Sedegad moswavleebis 19.3%-i 
skolis saSualo safexurze  latviurs swavlobs, rogorc meore enas. yvelaze 
xSirad mSoblebi maTi Svilebis latviurenovan skolebSi gagzavnis argumentad 
asaxeleben Semdegs: sazogadoebaSi integraciis erT-erTi yvelaze mniSvnelovani 
winapirobaa latviuri enis codna, latviur umaRles saswavleblebSi moxvedris 
winapirobaa latviuri enis akademiur doneze codna; aseve advilia SromiT bazarze 
Tavis damkvidreba  da karieruli winsvlis meti perspeqtiva aqvs mas vinc flobs 
saxelmwifo (latviur) enas da a.S. (Sustersi, golubeva, kovalenko, Strode, 2006).  
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 rac ufro cvladia socialuri garemo, miT ufro mniSvnelovania 
maswavleblis pasuxismgebloba daexmaros TiToeul moswavles misi sakuTari 
identifikaciis gaanalizebaSi da SenarCunebaSi. 

 kvlevis mizans  warmoadgens yuradReba mieqces fsiqologiur, lingvistur da 
pedagogiur Taviseburebebs eTnikur umciresobebTan muSaobis procesSi  
latviurenovan skolebSi da gakeTdes gamocdilebaze dayrdnobiT analizi, rogor 
unda moxdes arsebuli sirTuleebisa da gamowvevebis gadawyveta.  

 meTodebi da masalebi: arsebobs gansxvavebuli Teoriebi enisa da kulturis 
urTierTqmedebasTan dakavSirebiT; Teoriebi komunikaciur midgomebze, amocanebis 
gadawyvetaze dafuZnebuli swavleba (task-based learning) da  rogorc empiriuli 
dakvirvebebi aCvenebs yvelaze mniSvnelovania maswavleblis profesiuli 
kompetenciis ganviTareba multikulturul garemoSi efeqturad swavlebisaTvis.  

 
 

Sedegebi da diskusia  
 

multilingvuri ganaTlebis mizania daexmaros moswavles sakuTari 
identifikaciis ganviTarebaSi; Camoayalibos TiToeul individSi solidarobis 
grZnoba da ganaviTaros kritikuli azrovneba. multikulturuli ganaTleba 
moicavs kulturaze orientirebul Sinaarss, romelic exmareba eTnikur 
umciresobebebs integracia moaxdinon dominant sazogadoebaSi, gamoxaton sakuTari 
azri interkulturuli dialogis farglebSi da ukeT gaiazron aramxolod 
umravlesobis kultura, aramed sakuTari kulturuli tradiciebi da Rirebulebebi, 
raTa ukeT dainaxon kulturuli msgavseba da gansxvaveba sxvadasxva eTnikuri 
warmomavlobis xalxs Soris. TiToeuli pirovnebis individualuri kultura 
dakavSirebulia saTanado codnasTan da garemos mimarT jansaR 
damokidebulebebTan, TiToeuli kultura avlens Taviseburebebs, rac iwvevs 
viTardeba   socialur cvlilebebs.   (banki, 2005; gidensi, 2003; harmeri, blanki, 
2000).  

mocemuli multikulturuli maxasiaTeblebi moulodnelad gamoCnda latviur 
skolebSi, magaliTad, gansxvavebuli kulturuli tradiciebi, sametyvelo Cvevebi, 
Cacmis stili, lingvisturi gamocdileba, fsiqologiuri da sazogadoebrivi 
ganviTareba, materialuri da sulieri Rirebulebebi, rwmena, swavlis motivacia, 
swavlis unar-Cvevebi da sxva. empiriuli dakvirvebis Sedegebma aCvena, rom rac 
ufro mravalferovania garemo lingvisturi da eTnikuri  TvalsazrisiT 
moswavleebis umravlesoba cdilobs SeinarCunos individualuroba sakuTar enisa 
da kulturis meSveobiT.   

latviaSi gansxvavebuli eTnikuri warmoSobis umciresobebis moswavleebi ar 
arian izolirebulni sxvadasxva eTnikuri jgufebisgan, piriqiT isini Tanaarseboben 
mSvidobianad gansxvavebuli kulturuli da eTnikuri Rirebulebebis pirobebSi, 
Tumca TiToeuli moswavle saWiroebs sakuTari identurebis ganviTarebis 
xelSewyobas - rogorc individi, rogorc sazogadoebis sruluflebiani wevri. 
rogorc dakvirvebebi da umciresobebis moswavleebis da maTi pedagogebis 
gamokiTxva  cxadyofs  mravalferovan sazogadoebaSi swavla/swavlebas Tan sdevs 
garkveuli fsiqologiuri, lingvisturi da pedagogiuri problemebic.  

fsiqologiuri problemebi dakavSirebulia emociur stresTan. 52.8%-s 154 
gamokiTxuli moswavlidan aqvs swored msgavsi saxis problemebi, rac iwvevs 
diskomforts. am SemTxvevaSi axali kulturuli garemo  aZlierebs aRniSnul 
diskomforts. aman SesaZloa gamoiwvios emociuri SfoTva, gaRizianeba, TavSekaveba  
azris Tavisuflad gamoxatvisagan Secdomebis daSvebis SiSis gamo, moulodneli da 
gamaognebeli cvlilebebi ganwyobaSi. moswavleebis nawili cdilobs msgavs SiSebs 
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moerios, cdilobs izolaciidan Tavis daRwevas TanatolebTan urTierTobebis  da 
yuradRebis centrSi moxvedris meSveobiT,  (Tumca moswavleebis swavlis procesi 
yovelTvis ar Seesabameba dadgenil kulturul normebs) (anspoka, Silina-
iasukevica, 2006). 

moswavleTa lingvisturi problemebi yovelTvis individualuri da 
mravalferovania. moswavleebi, romelic iwyeben  swavlas saxelmwifo enaze 
SesaZloa daiyos or jgufad: maTi erTi nawili latviurs swavlobs rogorc 
mSobliur enas, xolo moere nawili - rogorc meore enas an zogjer rogorc ucno 
enas.  latviuris, rogorc meore enis swavla exebaT im moswavleebs, romlebic 
Tavis mSoblebTan erTad dabrundnen evropis qveynebidan, maTi mSoblebis samuSo 
kontraqtis sasrulebis gamo an im mSoblebis Svilebi, romlebic miekuTvnebian 
mesame msoflios qveynebs (countries of the third world). es moswavleebi latviur enas 
euflebian sxvadasxva sagnebis swavliT submersiis modelis mixedviT. empiriuli 
dakvirvebebidan Cans, rom moswavleebi gansxvavebuli praqtikuli gamocdilebidan 
gamomdinare  floben gansxvavebulad mosmenis, saubris, kiTxvis da weris unarebs.  

lingvisturi problemebi umciresobebis studentebs awuxebT aramarto 
gansxvavebuli Sinaarsis masalis swavlis gamo, aramed maTi gagebis, analizis, 
informaciis klasifikaciis, movlenebis aRqmis  unaric gansxvavebulia, am procesSi  
mniSvnelovania  dialogi maswavlebelsa da moaswavles Soris arsebuli 
problemebis dasaZlevad.  

umciresobebis moswavleebs Soris arian iseTebic, romelnic advilad axdenen 
gadasvlas mSobliuri enidan latviur enaze, Tumca arseboben iseTebic romelTa 
cnobierebaSi xdeba enis kodebis aRreva, rac xSirad SesamCnevi xdeba zepiri 
saubris dros, sityvebSi, frazebSi, winadadebis struqturaSi da gramatikul 
formebSi. kodebis aRreva gamowveulia mosaubris mier arasakmarisi sametyvelo 
unarebis, dabali motivaciis an sxva mizezebis gamo.  

roca umciresobebis moswavleebi muSaoben teqstTan aqvT Secdomebi maTi 
kulturuli maxasiaTeblebidan gamomdinare, rac xels uSlis teqstis Sinaarsis 
gagebas. umciresobebis moswavleebi mets fiqroben TiToeul sityvaze da iwvevs  
Sinaarsis dakargvas da azris gafantvas.  

sakmaod xSirad umciresobebis moswavleebi sagnebisa da movlenebis  
daxasiaTebisas iyeneben  yoveldRiur sityvebs araformaluri metyvelebidan 
TanatolebTan da skolis gareT komunikaciisaTvis, radgan maTi sityvaTa maragi ar 
Seicavs formaluri da literaturuli enisTvis saWiro marags. umciresobebis 
moswavleebs xSirad ar SeuZliaT upasuxon dasmul SekiTxvas an raime ambavi 
gadmoscen narativis formiT.  am SemTxvevaSi Cven gvmarTebs sifrTxile raTa 
gavarkvioT  aris es enobrivi kompetenciis Sedegi Tu moswavle ver flobs 
sakmaris informaciasa da codnas Sesabamis sakiTxTan dakavSirebiT. 

umciresobebis moswavleebs SeuZliaT dauSvan Secdoma lingvisturi 
dabrkolebebis gamo. magaliTad latviuri sityvebs ayalibeben mSobliuri enis 
modelis mixedviT. respondentTa 49.9% -s ar aqvs srulfasovani  codna latviuri 
kulturisa da istoriis Sesaxeb, ras arTulebs magaliTad folkloruli teqstis, 
andazebisa an gamonaTqvamebis gagebas.  

imavdroulad, umciresobebis moswavleebi xSirad ar floben codnas da 
informacias arc Tavis sakuTar  enaze da kulturaze da xdebian latviuri 
tradiciebis matarebelni yovelgvari kritikis gareSe, ris gamoc isini arian 
asimilaciis an winaaRmdegobebis safrTxis qveS da yalibdeba araSemwynarebluri 
damokidebuleba sxvisi tradiciebisa da kulturis mimarT (anspoka, Silina-
iasiukevica, 2006). 

respondentTa 17.8%-sgan miRebuli Sedegis safuZvelze  problemebi eqmnebaT im 
monolingvali ojaxebidan gamosul bavSvebs, umTavresad rusulenovani ojaxebis 
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Svilebs, romlebsac ar uvliaT latviurenovan sabavSo baRebSi. xSirad am bavSvebs 
arc SemdgomSi ar aqvT latviurenovani garemo skolis gareT, radgan ojaxis 
wevrebis sakomunikacio enas warmoadgens rusuli, uyureben ZiriTadad rusulenovan 
gadacemebs, kiTxuloben rusulenovan Jurnal-gazeTebs, aqvT mWidro kulturuli 
urTierToba ruseTTan, garda amisa mSoblebs  ar SeuZliaT daexmaron  mSvilebs 
saSinao davalebis momzadebaSi, radgan maTi sametyvelo leqsika metad mwiri da 
Raribulia, garda imisa rom ver floben Sesabamis weriT da kiTxviT unarebs 
saxelmwifo enaSi. Tu ki moswavles aqvs swavlis motivacia, mxardaWera unda iyos 
ojaxidanac. gamokiTxul pedagogTa 42.2%-ma aRniSna, rom Tu umciresobebisa da 
umravlesobis moswavleebs Soris skolis dawyebiT safexurze didi gansxvavebaa 
latviuri enis flobisa da swavlis unarebis mxriv, sabazo safexurze xdeba 
Sedegebis dabalanseba da gansxvaveba umniSvneloa.  

Zalian xSirad umciresobebis moswavleebi, romlebic TandaTan xdebian 
bilingvalebi met Sedegs aRweven swavlaSi da maTi gamocdileba sxvadasxva 
sakiTxebTan mimarTeviT aris ufro farTo da Rrma codnaze dafuZnebuli, radgan 
isini aramxolod or enas iyeneben aramed maT aqvT ori an meti enisa da kulturis 
SegrZnebis unari (anspoka, Silina-iasiukevica, 2006; Sustersi, golubeva, kovalenko, 
Strode, 2006). 

maswavleblebisTvis arsebobs garkveuli problemebi, romelic ukavSirdeba 
multikulturul garemoSi bilingval moswavleebTan muSaobas latviuri enis 
swavlebis procesSi.  ena ar aris mxolod komunikaciis saSualeba, aramed is aseve 
gulisxmobs azrebis ise  gamoxatvas, rom msmenelamde mivides ise rogorc 
mTxrobeli fiqrobs. sityvebis mniSvnelobis gaanalizeba, enis meSveobiT 
kulturuli Rirebulebebis gaziareba, es niSnavs rom individs aqvs unari 
multikulturul dialogSi sakuTari naazrevis saTanadod gamoxatvisa da 
msmenelamde  mitanisa.   

standartisa da programis mixedviT enis swavla ar  isaxavs miznad mxolod 
komunikaciisTvis saWiro unarebis ganviTarebas an mxolod gamarTuli 
komunikaciisTvis saWiro gramatikuli formebis SeTvisebas, aramed enis meSveobiT 
konkretuli kulturuli da erovnuli Taviseburebebisa da materialur-sulieri 
Tu kulturuli Rirebulebebis SeZena xdeba. enis meSveobiT moswavle werilobiT 
an zepirad gamoxatavs Tavis damokidebulebebs, warmoaCens mis Rirebulebebs 
sxvadasxva sakiTxis irgvliv. komunikaciis procesSi moswavle avlens mis 
kulturas konkretuli enis daxmarebiT, iZens axal gamocdilebas sxva kulturuli 
faseulobebis  da memkvidreobis gacnobis procesSi.  ena naazrevis gamoxatvis 
saSualebaa, romelis mizania individebis identobis mimReoba da TanamSromloba 
mravalferovan samoqalaqo sazogadoebaSi (anspoka, 2008).  

ena ar mxolod kulturul identobas gansazRvravs, aramed asaxavs kulturas. 
romelime konkretuli  ena SesaZloa ver iqnes gagebuli da aTvisebuli 
kulturuli fesvebisa da warsuli istoriis codnis gareSe. kultura SesaZloa 
moicavdes enis swavlis process, rogorc enis swavlis erT-erTi fundamentur 
komponents. is unda iyos aRqmuli, rogorc enis swavlis ganuyofeli nawili, 
radgan gansazRvravs komunikaciis da SeZenili enis gamoyenebis xarisxs. 
kulturuli fenomenis gagebis unaris ganviTareba saSualebas aZlevs moswavles 
ukeT Cawvdes  lingvistur struqturas,  enisa da kulturis Tanadroulad 
daufleba mkafiod gansazRvravs pirovnebis sazogadoebaSi damkvidrebis 
xelSewyobas.  (krasneri,1999; gidensi, 2003; vigocki, 1997).   

erT-erTi mTavari aspeqtia pedagogis roli enis swavlis procesSi, raTa 
daexmaros moswavles imis gacnobierebaSi, rom ena ufro metia vidre simboloebis 
ganyenebuli  sistema; rom enis swavla xdeba  gansxvavebuli kulturis codnis 
gaRrmavebis procesis paralelurad.  
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avTenturi teqstebis miznobrivi gamoyeneba, xels Seuwyobs rogorc enobrivi 
kompetenciis ganviTarebas aseve kulturisa da tradiciebis Sesaxeb informaciis 
miRebas, verbaluri da araverbaluri komunikaciis ganviTarebas, rac, Tavis mxriv, 
moswavleebs daexmareba sxvadasxva kulturisaTvis damaxasiaTebeli simboloebisa 
da konteqstis gagebaSi. 

imavdroulad pedagogebis yuradRebis miRma ar unda darCes gramatikuli 
sistemis swavla, romelic aseve aranakleb mniSvnelovania zepiri an werilobiT 
azris srulyofilad gamosaxatavad. rogorc zemoT aRniSnulidan Cans, dadebiTi 
SedegisTvis sasicocxlod mniSvnelovania enis SeTvisebis procesi ar iyos 
gancalkevebuli komunikaciuri kulturis Seswavlisagan.  

enis floba interkulturuli dialogisTvis iseve mniSvnelovania srulyofili 
zepiri da werilobiTi naazrevis gamosaxatavad, rogorc  sxvisi naazrevis, 
sityvaTa wyobis, frazebis, gamoTqmebis gagebis da gaanalizebisTvis.  

Catarebulma kvlevebma aCvena ramdenime problema, romelic pedagogikas 
ukavSirdeba. miuxedavad imisa, rom maswavlebelTa 85% pativs scems umciresobebis 
moswavleebisa da maTi mSoblebis arCevans iswavlon latviurenovan skolebSi, 
maswavleblebis muSaoba TandaTanobiT rTuldeba mravalferovani klasSi.  
imisaTvis rom Tavidan iqnes acilebuli moswavleebis asimilacia aucilebelia 
pedagogma maTi identobis, enisa da kulturis SenarCunebas da ganviTarebas 
SevuwyoT xeli.  

saganmanaTleblo procesSi sulieri Rirebulebebis SeZena xdeba moswavlis 
mier maswavleblis daxmarebiT. es moicavs codnas, unarebs, gonebriv ganviTarebas, 
moralur Tu sxva maxasiaTeblebs, romelic qmnis erT kerZo kulturas. 
sasicocxlod mniSvnelovania  maswavleblis mxridan gaazreba masze dakisrebuli 
movaleobisa mravalkulturuli sazogadoebis Senebis proesSi.  

moswavleebisTvis aucilebelia kritikuli azrovnebis ganviTareba, raTa 
damoukideblad SeZlon dRes msoflioSi arsebuli gamowvevebis da maT garSemo 
arsebuli problemebis gadaWra. maswavleblebi unda iswrafodnen yvela moswavleSi 
akademiuri unarebis Tanabrad ganviTarebisaken, romelic daexmareba maT SeZenili 
codna gamoiyenon sazogadoebaSi advilad integraciisaTvis.  (banki, 2005; ramsei, 
2004; zogla, 2001; harmeri, blanki, 2000). 

maswavleblebis warmatebas ganapirobebs misi zogadi inteleqti, sagnis codna, 
gakveTilis warmarTvis swori menejmenti, komunikacia moswavleebTan, mSoblebTan 
da a.S. didi yuradReba eqceva pedagogTa emociur da fsiqologiur mdgomareobas, 
roca saqme exleba eTnikurad da lingvisturad mravalferovan garemoSi muSaobas, 
iseve rogorc gakveTilis struqturas, rogorc swavlebis erT_erT formas da 
maswavleblis, rogorc xelmZRvanelis maxasiaTeblebs.   

erT-erTi kriteriumi pedagogis profesionalizmis gazomvisa aris misi zogadi 
inteleqtis done (IQ), romelSic moicavs maswavleblis fsiqologiur, pedagogiur 
da samoqalaqo mzaobas, miuxedavad maTi socialuri Rirebulebebis masStabebisa, 
idealebisa, qcevis normebisa. swored amis naTeli dasturia latvielebis 
praqtikuli, mravalwliani gamocdilebac. Tu Cven gvsurs moswavle movamzadoT 
demokratiul sazogadoebSi cxovrebisa da TviTgadarCenisaTvis, maswavlebelma 
xeli unda Seuwyos maTi cnobierebis amaRlebas kulturuli 
mravalferovnebisaTvis. ufro metic, maswavlebelma winaswar unda ganxazRvros 
moswavleebis sworad ganviTarebis strategia, romelic Tanabrad Seuwyobs xels 
maT fsiqikur, inteleqtualur da socialur ganviTarebas.  

metad mniSvnelovania maswavleblis pirovnuli maxasiaTeblebi (mgrZnobeloba, 
tolerantoba, moTmineba) misi warmatebuli profesiuli saqmianobisTvis 
mravaleTnikur da multilingvur klasSi muSaobisas. es damokidebulia 
maswavleblis pirad gamocdilebaze Tu rogor emociur klimats Seqmnis 
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mravalferovan jgufSi. Tu pozitiuri emocia Warbobs samuSao jgufSi 
maswavleblis mier miwodebul masalas udro swrafad da Rrmad iTvisebs moswavle. 
Eemociebi axdenen zemoqmedebas tvinis muSaobis, maxsovrobis da fsiqologiur 
procesebze. Hheterogenul garemoSi zogierTi moswavle SesaZloa yuradRebas 
amaxvilebdes Sinaarsze, zogi formaze, imis mixedviT Tu rogoria moswavlis 
emociuri an fsiqologiuri mdgomareoba. (muSi, 2004; sousa, 2001; ramsei, 2004). 

maswavleblis maRali profesiuli kompetencia vlindeba mis mier dagegmili da 
warmarTuli pedagogiuri moRvaweobis Sesabamisad. kvlevebma aCvena, rom 
maswavleblebi, romlebic nawilobriv maic icnoben erovnul standarts, qmnian 
kargad struqturirebul programas da SesaZlebeli xdeba moswavle-maswavleblis 
TanamSromloba, advildeba sasurveli programis povna romelic daaregulirebs 
saganmanaTleblo process da daexmareba profesiuli saqmianobis ukeT warmarTvaSi. 
meore mxriv SesaZloa arsebobdes garkveuli riskebi Tu sxvebis gamocdileba da 
sxvadasxva modelebi pirdapir iqneba gadmotanili da ar moxdeba konkretuli 
garemos gaTvaliswineba.  

erT-erTi kriteriumi pedagogis sagnobrivi kvalifikaciisa aris unari, masalis 
Sesabamisad SearCios swavlebis meTodi Sinaarsis sworad gaazrebisaTvis. erTi 
mxrov swavla-swavleba eTnikurad da lingvisturad mravalferovan garemoSi 
gulisxmobs mxedvelobaSi iqnes miRebuli TiToeuli moswavlis kulturuli 
Tavisebureba, meore mxriv gakeTdes garkveuli dakvirvebebi da paralelebi 
mravalferovan kulturebs Soris msgavsebisa da gansxvavebebis gasamijnad.  

yvela  moswavle unda grZnobdes Tanadgomasa da daxmarebas miuxedavad maTi 
eTnikuri warmoSobisa. lingvisturi saqmianobis gamocdileba latviaSi, romelic 
gulisxmobs Sinaarsze dayrdnobiT sxvadasxva sagnis swavlas, miuTiTebs rom 
maswavleblebi saganmanaTleblo process gegmaven mravalferovani garemos 
gaTvaliswinebiT, moswavlis individualuri, kognituri, emociuri da socialuri 
maxasiaTeblebis mixedviT, gansakuTrebiT enis swavlis procesSi rac TavisTavad 
qmnis dadebiTi Sedegebis molodins.   

aswavlo ena gulisxmobs Seqmna swavlisTvis Sesaferisi garemo, romelic  xels 
Seuwyobs komunikacias da enobrivi mdgomareobis gaumjobesebas. gramatikuli 
sistema SeuZlebelia iyos izolirebuli enis swavlis procesisgan.  

TiToeuli moswavlis daxmareba damokidebulia maswavleblis 
profesionalizmze, mis codnaze rogorc saganSi aseve sakiTxis irgvliv mis zogad 
ganaTlebaze. Aswavlebis procesSi maswavlebeli unda eyrdnobodes  mis pirad 
gamocdilebasac. Tumca, misi gamocdileba SesaZloa gansxvavdebodes zogadad 
maswavleblis warmosaxvisgan nebismier sakiTxTan mimarTebiT. maswavleblis 
gamocdileba SesaZloa ar emTxveodes silabuss, saswavlo masalas an Temebis 
Tanmimdevrobas. pedagogi uxeSad ar unda Caerios roca moswavles aqvs 
SemuSavebuli sakuTari kiTxvis stili (gancalkevebuli cnebebis gageba da maTi 
definicia, sityvis aRqmis Cveva, iseve  rogorc mTeli sakiTxisa, axalia 
informaciis gagebis unari mis gonebaSi ukve arsebuli informaciis safuZvelze da 
a.S), magram Tu moswavle cdilobs, misi Cvevebis ugulvebelyofiT daemorCilos 
maswavleblis yvela moTxovnas, warmoiSveba kognituri disonansi (areuloba).     

erT-erTi mniSvnelovani problemaa maswavlebelTa mxridan arasakmarisi 
TanamSromloba wminda sagnobrivi masalis gagebisa da aTvisebis procesSi. 
efeqturi komunikacia moiTxovs sakmarisi yuradReba mieqces rogorc verbalurad, 
ise araverbalurad gamoxatul azrs moswavlis mxridan.  

maswavleblis profesionalizmzea aseve damokidebuli gamoiyenos iseTi 
pedagogiuri midgomebi, romelic waaxalisebs da swavlis survils gauRviZebs 
moswavles. multikulturul klasSi maswavleblis emociuri da fsiqologiuri 
mdgomareoba unda iqnes gaTvaliswinebuli roca xdeba klasis SerCeva, rogor 
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gaarTmevs maswavlebeli Tavs saswvlo process da klasis marTvas konkretul 
SemTxvevaSi.  

swavlebis procesSi ar unda iqnes ignorirebuli sainformacio da 
sakomunikacio teqnologiebis ganviTareba da sxvadasxva sainformacio wyaroebTan 
mWidro TanamSromloba. sainformacio da sakomunikacio teqnologiebis  gamoyeneba 
swavlebis procesSi xels Seuwyobs gramatikuli kompetenciis ganviTarebas 
sxvadasxva konteqstSi da sakomunikacio aspeqtSi. veb-servisi, rogorc platforma 
sasaubro da weriTi komunikaciisTvis avTentur (realur, aragamogonil) 
msjelobaSi warmatebiT gamoiyeneba enis swavla-swavlebis procesSi, romelic 
zrdis moswavlis interess swavlis mimarT da qmnis dadebiTi Sedegis 
SesaZleblobas avtomaturad SeTvisebis pirobebSi.  

ukanaskneli ramdenime wlis monacemebiT arsebuli problemebi iqna 
mxedvelobaSi miRebuli, roca latviuri enis saxelmwifo saagento sxvadasxva 
umaRles dawesebulebebTan TanamSromlobiT, ganaTlebisa da mecnierebis 
saministros adgilobrivi municipalitetebis daxmarebiT, qmnida sistemas 
maswavleblebis momavali ganviTarebisaTvis, rogorc meToduri asave saswavlo 
masalis TvalsazrisiT. latviuri enis saagentos ZiriTadi mizania xeli Seuwyos 
latviuri enis statusis gaZlierebas-rogorc latviuri saxelmwifos oficialuri 
ena, aseve organizebas ewevs kursebisa da seminarebis Catarebas pedagogebisaTvis. 
maswavleblis profesiuli kompetenciis ganviTarebisTvis Catarebuli kursebi da 
seminarebi moicavs ZiriTadi saswavlo unarebis ganviTarebas integrirebuli 
swavlisa da gansxvavebuli sagnebis Sinaarsobriv swavlebas, metyvelebisTvis 
saWiro praqtikuli gramatikis swavlebas da a.S. es aramxolod enis Seswavlis 
saSualebas iZleva, aramed moswavleebi enis meSveobiT eziarebian qveynis 
kulturul memkvidreobas.   

 
daskvna 
  

• latviurenovani skolebi TandaTanobiT xdebian lingvisturi 
TvalsazrisiT ufro mravalferovani. monolingvali ojaxebidan wamosul 
bavSvebTan erTad swavloben harmoniulad bilingvalebi, aseve 
moswavleebTan erTad vinc TandaTanobiT xdeba Zlieri bilingvali da  
maT Soris aseve arian asimetriuli bilingvalebic (asymmetric bilinguals). 

• rogorc kvlevebi aCvenebs, saswavlo procesis xarisxze gavlenas axdens 
emociuri stresi, romelic dakavSirebulia moswavleebis axal 
kulturul samyaroSi moxvedrasTan. zogjer maswavleblebi yoymanoben 
swavlebis romeli meTodi SearCion, romelic sasargeblo da Sedegiani 
iqneba saswavlo procesSi, rac gamomdinarebs maTi arasakmarisi 
pedagogiuri praqtikidan. umetes SemTxvevaSi TanamSromloba da 
komunikacia umciresobebis moswavleebis mSoblebTan ver xerxdeba, 
mSoblebis mier latviuri enis arasaTanadod flobis gamo.  

• imis gamo, rom umciresobebis moswavleebi xSirad ver icnoben saTanadod 
sakuTar kulturas isini verc latviur kulturas afaseben saTanadod, an 
saerTodac ver xvdebian am kulturis da tradiciebis arss da 
daniSnulebas. swored msgavsi garemoeba warmoadgens asimilaciis 
safrTxes an yalibdeba Seuwynarebeli (aratolerantuli) damokidebuleba 
latviuri kulturis mimarT. naklebi problemebi iqmneba im 
moswavleebTan, romlTac aqvT latviurenovani skolamdeli ganaTleba da 
ojaxisgan Sesabamisi mxardaWera da daxmareba swavlis procesSi.  

• maswavleblebi  saWiroeben profesiuli unarebis mudmiv ganviTarebas - 
rogor imuSaon eTnikurad da lingvisturad heterogenul 
(mravalferovan) klasSi. 

• gansakuTrebiT mniSvnelovania wminda pedagogiuri xasiaTis problemebi. 
pedagogebi aRiareben, rom isini xSirad ver floben srul informacias 
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gansxvavebuli eTnikuri jgufebis da maTi tradiciebis Sesaxeb, aseve 
komunikacias da TanamSromlobas arTulebs umciresobebis enis codna im 
doneze mainc rom maswavlebelma SeZlos moswavlis daxmareba saWiroebis 
SemTxvevaSi. 

• ar SeiZleba yuradRebis miRma darCes meToduri problemebi, sxvadasxva 
wignebisa da saswavlo Tu damxmare masalis gamoyeneba, romelic 
aucileblobas warmoadgens moswavleebis umetesobisaTvis swavlis 
procesSi. yuradRebis miRma ar unda darCes, rom umciresobebis 
moswavleebi latviurs, rogorc meore enas ise swavloben im 
umravlesobebis moswavleebTan erTad, romelTaTvisac latviuri ena aris 
mSobliuri.   

• imisaTvis, rom moxdes moswavlis ZiriTadi unarebis ganviTareba latviur 
enaSi, aucilebelia sxvadasxva sagnis maswavleblebis TanamSromlobis 
Sedegad Sinaarsobrivi kavSirebis damyareba latviur enaze Sesaswavl 
sxvadasxva sagnebs Soris.  

• mxedvelobaSi unda iqnes miRebuli latviuri enis saxelmwifo saagentos 
mier ukanasknel wlebSi gamovlenili da Seswavlili problemebi, 
mniSvnelovania umaRlesi ganaTlebis dawesebulebebTan mWidro 
TanamSromloba, ganaTlebisa da mecnierebis saministro da adgilobrivi 
municipalitetebi qmnian sistemas, romelic xels Seuwyobs  
maswavlebelTa ganaTlebis xarisxis Semdgom ganviTarebas; aseve 
meToduri da saswavlo masalis srulyofas da a.S. 
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saxelmwifo enis swavlebisas arsebuli  
problemebi da gamowvevebi  

multilingvuri ganaTlebis ganxorcielebis procesSi 
 
 

saxelmwifo enis swavleba da multilingvuri ganaTleba aris kompleqsuri 
sakiTxi, romelic pirdapir kavSirSia erTmaneTTan. Tu warsuls gadavxedavT, 
bevr yofil sabWoTa kavSirSi Semaval respublikebs, romelTac hqondaT 
seriozuli  damokidebuleba multilingvuri ganaTlebis ganxorcielebisadmi, 
procesi daiwyes saxelmwifo enis, rogorc meore enis swavlebis gaumjobesebiT. 
multilingvuri da multikulturuli ganaTlebis danergvisken mimarTuli 
momdevno nabiji iyo politikosebis, sazogadoebisa da ganmanaTleblebisTvis 
informaciis miwodeba enis swavlebasTan dakavSirebul cvlilebebze da 
swavlebis paradigmebis gacnoba, raTa TiToeuli maTganisTvis gasagebi 
yofiliyo, rom multilingvuri ganaTleba ar gulisxmobs mxolod saxelmwifo 
enis swavlebas da is gacilebiT kompleqsuri movlenaa. meore enis swavlebis 
mizani SeuZlebelia iyos mxolod multilingvuri ganaTlebis programebze  
gadasvla, aramed multilingvuri ganTlebis ganviTarebas  TavisTavad aqvs 
gavlena meore enis swavla-swavlebaze.  multilingvuri ganaTlebis miznisken 
axali moTxovnilebebis Sesabamisad xdeba meore enis SeTviseba (acquisition)  
da aSkaraa, rom aRniSnuli  midgoma  cvlis meore (saxelmwifo)  enis swavlebis 
formas.  
moxseneba/prezentacia iqneba erTgvari Sejameba meore enis swavlebis yvelaze 
mniSvnelovani mimarTulebebisa, aseve  analizi, Tu ra principebiT  unda moxdes 
procesis xelmZRvanelobis  dagegmva, raTa Seiqmnas Sesabamisi instrumenti  
saxelmwofo enis swavlebisTvis - swavleba, romelic uzrunvelyofs 
multilingvuri ganaTlebis procesis ganviTarebis xelSewyobas. prezentaciaSi 
aseve warmodgeenili iqneba saqarTvelos da latviis magaliTebi.  
monacemebi efuZneba meore enis swavlebis Teoriul safuZvlebs da latviaSi 
latviuri enis swavlebis gamocdilebas. 

 

 
Sesavali  
 

ra SeiZleba iTqvas axali latviis Sesaxeb?  
rogorc iciT, latvia aris sakmaod patara qveyana Crdilo aRmosavleT 

evropaSi, romlis mosaxleoba Seadgens 2.2 milions, romelic dasaxlebulia 65 
aTas kvadratul kilometrze. latvia im qveynebis mcire CamonaTvals ganekuTvneba, 
romlis mosaxleoba gacilebiT meti iyo 20 wlis win, 100 wlis winac ki _ vidre 
aris dRes. es aris meore msoflio omis, aseve deportaciebis, emigraciisa da 
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demografiuli krizisis Sedegi. es niSnavs, rom, iseve, rogorc aRmosavleT evropis 
umetes qveynebSi, latviaSic eTnikuri Tu religiuri cnobiereba  aSkarad  
dominanturia. 
      latviis magaliTidan SesaZloa iTqvas, rom meore enis, anu saxelmwifo enis 
swavla  eTnikuri umciresobebisTvis atarebs rogorc pragmatul xasiaTs, aseve is  
eTnikuri umciresobebis mosaxleobas karieruli winsvlis da umaRlesi ganaTlebis 
miRebis SesaZleblobas aZlevs; aseve, saxelmwifo enis codna iwvevs  qveynisadmi da 
kulturisadmi loialur damokidebulebas. saxelmwifo  enis codnis garkveuli 
zRvaria dawesebuli  latviis moqalaqeebisaTvis.  

miuxedavad amisa, yvela vTanxmdebiT, rom latvias bolo 15 wlis 
ganmavlobaSi bilingvuri swavlebis TvalsazrisiT aqvs didi miRwevebi, es Tema 
kvlav aqtualuri da sakamaToa ara mxolod saganmanaTleblo politikaSi aramed 
es sakiTxi kamaTs iwvevs saxelmwifo politikur doneze.  sakiTxi gansakuTrebiT 
aqtualuri xdeba winasaarCevno periodSi. umciresobebis ganaTlebis sakiTxis 
gadawyvetis alternatiul gzad miiCneva umciresobebisTvis saxlemwifo enis, 
rogorc swavlebis enis arCeva an rusuli enisTvis saxelmwifo enis statusis 
miniWebis sakiTxi. rogorc bilingvuri ganaTlebis specialisti kristina 
paultsoni ambobs, es sakiTxebi unda ganixilebodes bilingvuri ganaTlebis 
meTodistebis mier.  

„.... Tu Cven mxedvelobaSi ar miviRebT socioistoriul, kulturul, 
ekonomikur faqtorebs, romlebmac unda gansazRvros bilingvuri ganaTlebis 
konkretuli modeli, verasodes iqneba miRweuli  sasurveli Sedegebi“. 

  
bilingvuri ganaTlebis reformis ganxorcielebis istoria latviaSi 
 

sabWoTa kavSiris ngrevisa da damoukideblobis mopovebis Semdeg, enobrivi 
politika da bilingvuri ganaTleba intensiurad iyo ganxilvisa da msjelobis 
sagani. damoukideblobis mopovebis pirvel wlebSi moxda nacionaluri kulturis 
aRorZineba da saTanado statusis dabruneba. gamoCnda latviuri enis pirveli 
wignebi, romlebic bavSvebs mouTxrobda latviis cxovrebasa da eTnografiaze. 
(Silova, 1996). 

postsabWoTa qveynebis swrafvam evrokavSirisken, gansakuTrebiT 
baltispireTis qveynebSi, estoneTsa da latviaSi, saWiro gaxada eTnikuri 
umciresobebis mimarT garkveuli politikis gatareba, rac gulisxmobda dasavluri 
Rirebulebebis, pluralizmis adamianis uflebebis, kulturuli da lingvisturi 
mravalferovnebebis gaziarebas. multilingvuri ganaTleba ki warmoadgenda 
problemebis mogvarebis erT-erT efeqtur instruments.  

dRes dReobiT latviaSi aris rva enobrivi umciresobis jgufi: rusuli, 
polonuri, ukrainuli, belarusuli, litvuri, boSaTa, estonuri da ebrauli 
enobrivi jgufebi.   

2010/2011 saswavlo wlebSi latviuri ena 724 skolaSi warmoadgenda swavlebis 
enas, 132 skola iyo rusulenovani, 81 skolas hqonda 2 seqtori (rusulenovani da 
latviurenovani erTdroulad). 5 skolaSi saswavlo procesi warimarTeboda 
polonur enaze, erTi skola iyo ukrainulenovani, erTi – belorusuli da arc 
erTi _ inglisurenovani. erT estonurenovan, erT litvurenovan skolaSi  da or 
ebraulenovan skolaSi saganTa garkveuli jgufi iswavleboda mxolod 
umciresobebis mSobliur enaze. or skolaSi boSebis ena warmodgenili iyo mxolod 
rogorc sagani da ara rogorc romelime sagnis an saganTa jgufis swavlebis ena. 
saxelmwifo universitetebSi leqciebi warimarTeba mxolod latviur enaze, 
mxolod ramdenime kerZo umaRles saswavlebelSi tardeba leqciebi sxva enaze. 
yvela students aqvs SesaZlebloba, airCios, romel enaze surs umaRlesi 
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ganaTlebis miReba da ra tipis umaRles saswavlebelSi _ iqneba es saxelmwifo 
universiteti - latviurenovani, Tu kerZo universiteti, romelSic swavla aris 
romelime ucxo / umciresobis enaze.  

ganaTlebisa da mecnierebis saministrom airCia erTiani standarti dawyebiTi 
da saSualo skolisaTvis, romlis mixedviTac erovnuli testireba mimdinareobs 
rogorc umciresobebis, aseve latviur enaze. umciresobebis moswavleebis saswavlo 
programebis mixedviT, moswavles an skolas eZleva SesaZlebloba, airCios 
umciresobis ena  garkveuli sagnebis Casabareblad saxelmwifo gamocdaze.  

ganaTlebis reforma latviaSi arsebul umciresobebis skolebSi 1995 wlidan 
mimdinareobs. ori gansxvavebuli _ rusuli da latviuri saskolo sistema, 
romelic Seiqmna sabWoTa periodSi, arsebobda oTxmocdaaTian wlebamde. skolebSi 
saswavlo procesi mimdinareobda gansxvavebuli saswavlo gegmebiTa da sxvadasxva 
saxis wignebiT: rusulenovan skolebSi latviur enaze iswavleboda garkveuli 
sagnebi, Tumca swavlebis meTodebi da strategiebi iyo sruliad araefeqturi.   

1992 wlidan latviaSi saganmanaTleblo sistemis aqturi reformireba daiwyo. 
miRebul iqna yvela sagnis swavlebis standarti, valdebulebebi latviaSi 
arsebuli yvela skolis, moswavlisa da maswavleblis mimarT iyo erTian midgomaze 
dafuZnebuli, miuxedavad swavlebis enisa, Tumca kurikulumis ganviTareba da 
axali meTodebis arCeva iyo mudam maswavlebis prerogativa.  

reformamde moswavleebis mier miRebuli codna da unarebi ver pasuxobda  
latviis saganmanaTleblo dokumentebSi gaweril standarts. erT-erTi gza 
problemis mogvarebisTvis reformis procesSi iyo sxvadasxva enaze mosaubre 
moswavleebis uzrunvelyofa latviuri enis damatebiTi gakveTilebiT.  

1996 wels ministrTa kabinetma daamtkica erovnuli saswavlo gegma, romelic 
SemuSavda 1995 wels, romlis mTavari mizani iyo „...xeli Seewyo sazogadoebaSi 
integraciis procesisTvis latviuri enis codnis donis gaumjobesebis gziT“. 
aRniSnuli miznis gansaxorcieleblad latviurenovani treningprogramebi 
uzrunvelyofdnen dawyebiT safexurze _ ori, xolo saSualo safexurze _ sami 
sagnis latviurad swavlebis meTodikis gaumjobesebas. 

1996/1997 saswavlo wlebSi ganaTlebisa da mecnierebis saministrom miznad 
daisaxa umciresobebis skolebSi saswavlo procesis gaumjobeseba latviaSi 
arsebuli realobis Sesabamisad. samuSao jgufSi CrTes saerTaSoriso eqspertebi, 
umciresobebis skolebis direqtorebi, multilingvuri ganaTlebis specialistebi, 
romelTac hqondaT umciresobebis swavlebis kuTxiT gamocdileba miRebuli 
sxvadasxva evropul qveyanaSi.  

1998 wlis maisSi mTavrobam daamtkica erovnuli saswavlo gegma, romelic 
gulisxmobda sxvadasxvaenovani skolebis latviur enaze TandaTanobiT gadasvlas 
da romelic dawerili iyo ganaTlebisa da mecnierebis saministros mier, 
(gardamavali etapi moicavd 2004 wlamde periods). 1998 wlis noemberSi latviis 
parlamentma miiRo kanoni ganaTlebis Sesaxeb, romelic moicavda saganmanaTleblo 
programebs da bilingvuri ganaTlebis programebs eTnikuri umciresobebisTvis. 
skolis saSualo safexurze, romelic ar iyo savaldebulo, eTnikuri 
umciresobebisTvis saganmanaTleblo reformebi daiwyo 1995 wlidan da dasrulda 
2007 wlisaTvis.    

1995/1996 wlebidan moyolebuli, saSualo safexurze sami sagani iswavleba 
latviurad, aseve, 2004/2005 wlebidan eTnikuri umciresobebis skolebSi, romlebic 
saxelmwifos daqvemdebarebaSia, me-10 - me-12 klasebSi saganTa 60% iswavleba 
latviur enaze, xolo 40% _ umciresobebis enaze. maSinac da dResac SesaZlebelia 
ganaTlebis miReba mxolod latviurad, iseve, rogorc bilingvuri ganaTlebis 
gziT.  
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2007 wlidan eTnikuri umciresobebis saganmanaTleblo dawesebulebebSi 
meTormete klasis moswavleebi testebs abareben latviurad, Tumca maT aqvT aseve 
SesaZlebloba, airCion rusuli ena. mxolod 2007/2008 saswavlo wlidan xdeba  
eTnikuri umciresobebis saganmanaTleblo programebis srulad ganxorcieleba 
pirvelidan meTormete klasis CaTvliT.   

latviaSi ganxorcielebuli multilingvuri ganaTlebis reforma eTnikuri 
umciresobebisaTvis, SeiZleba iTqvas, rom warmatebulia da is SesaZloa kargi 
magaliTi iyos sxva postsabWoTa qveynebisaTvis.  

unda iTqvas isic, rom umciresobebis ganaTlebisa da integraciis sakiTxebSi 
Carevam gamoiwvia protesti, romelmac 2003 wels piks miaRwia, rodesac 
politikurma partiam „adaminis uflebebi damoukidebel latviaSi“ da 
axladSeqmnilma rusulenovanma skolam daiwyes saprotesto aqciebi latviaSi. 
Sedegad _ 2004 wlis TebervalSi, ganaTlebis kanoni Seicvala romlis mixedviTac 
saganTa 60% iyo latviur enaze xolo danarCeni 40% eTnukuri umciresobebis 
mSobliur enaze.   

SekiTxva - ratom gaxda aucilebeli latviaSi eTnikuri umciresobebis 
ganaTlebis reforma, latviis  mTavrobas aqvs Semdegi pozicia: axali enis kanoniT, 
latviuri ena gaxda savaldebulo rogorc umravlesobebis aseve umciresobebis 
skolebisTvis, rogorc sajaro, aseve kerZo skolebSi. am reformis gatareba ki 
ganapiroba Tanabari samuSao da saganmanaTleblo SesaZleblobebis Seqmnis 
survilma. bilingvuri ganaTleba aris upiratesoba umciresobebis skolebisTvis, 
radgan igi iZleva saSualebas, latviuri ena iswavlebodes ara rogorc erTi 
rigiTi sagani, aramed saganTa garkveuli jgufis swavlis SesaZleblobas iZleva 
saxelmwifo enaze.  
 
meore enis dauflebisa da swavlebis kvleva  
 

meore enis dauflebis Teoriebis umravlesoba, romlebic funqcionirebs 
latviaSi, zogierT SemTxvevaSi warmoadgens winaswar SemuSavebul gegmas, 
ganxorcielebuls praqtikaSi, xolo umeteswilad es strategiebi SemuSavebulia 
romelime sxva qveyanaSi da gamoiyeneba fragmentulad an nawilobriv, ise, rom ar 
aris srulad dakavSirebuli Teoriis avtorTan an Teoriis pirvandel variantTan. 
gansakuTrebiT 80-90-iani wlebi iyo is periodi, roca pirvelad daiwyo msgavsi 
Teoriebisa da meTodebis SemuSaveba, Tumca profesionalur doneze msgavsi 
Teoriebi mogvianebiT ganviTarda. 

latviis SemTxveva aris postsabWoTa qveynebis msgavsi, Tumca, sakmaod 
gansxvavdeba evropis sxva qveynebisgan, amitom SeuZlebeli iyo sxva evropuli 
qveynebis gamocdilebis srulad gaziareba (an plagiati).  magaliTad, 80-iani wlebis 
miwuruls latvielma maswavlebleblebma danerges komunikaciuri midgoma, romelic 
ukavSiredeboda rus lingvists j. pasovs. mogvianebiT latvieli meTodistebi 
xumrobdnen, rom „mxolod „rkinis fardis“ ganadgurebis Semdeg aRmovaCineT, rom 
xelisufleba iyo meTodebis kargi mTargmneli“. igive problema warmoCinda, roca 
ukanasknel wlebSi evropeli eqspertebi estumrnen latvias saerTaSoriso proeqtis 
`tempusis~ farglebSi, romelTac gamoTqves azri, rom saswavlo masala  da  
`hendautebi~ SemuSavebuli iyo konteqstisa da yovelgvari miTiTebebis 
gauTvaliswineblad.  

me Sevecdebi ganvixilo meore enis swavlebis ramdenime kvleva im 
dokumentebze dayrdnobiT, romlebic SemorCa. yuradRebas gavamaxvileb ramdenime 
maTganze: 

 pirveli da meore enis dauflebis Sedareba da kontrastuloba. 
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 meore enaze saswavlo sagnebis Sesabamisoba multilingvuri ganaTlebis 
procesTan.  

 kulturis swavlebis xelaxali konceptualizacia.  
 
 
 
pirveli da meore enis dauflebis Sedareba da kontrastuloba  

 
pirveli da meore enis urTierTdamokidebuleba aris fundamenturi sakiTxi enis 

SeZenis procesSi. meore enis sxva maswavleblebis msgavsad, me daviwye kariera iseT 
garemoSi, sadac yvela moswavlis mSobliuri ena iyo erTi da igive - saerTo, 
prestiJuli ena, romelic icoda yvela maswavlebelma. es iyo cduneba kurikulumis 
da swavlebis iseTi formiT dagegmvisa, romelic daefuZneboda samizne enis  
kontrastul anazlizs.  latviur enas, ramdenime sxva enis msgavsad, aqvs Rrma 
istoriuli fesvebi. latvuri enis gramatikis pirveli kvleva Catarda germaniaSi, 
germaneli lingvistebis mier.  

mcire lirikuli gadaxveva: msurs aRvniSno iakob gogebaSvilis 
„dedaena“, romelic aris yvela qarTvelis sayvareli saxelmZRvanelo. 
(naxati 1.. roca me daviwye qarTulis Seswavla, Cemi maswavlebeli 
xelmZRvanelobda am wigniT. rodesac asoebis Seswavla daviwye, 
davinteresdi, ratom iwyeboda es wigni aso-bgeebiT _ „a“ da „i“... Tumca 
mogvianebiT gavaanalize, „gana gasaocari ar aris, rom pirveli 
gakveTilis Semdeg moswavles SeuZlia winadadebis wakiTxva da 
Sinaarsis gageba? SeiZleba vinmem ifiqros, rom CemTvis, rogorc enis 
zrdasruli SemswavlelisTvis, dedaena ar iyo Sesaferisi, Tumca minda 
dagarwmunoT, rom pozitivi, romelsac es wigni atarebs da dadebiTi 
emocia _ wignis pirvelive gverdidan vigrZeni, romelmac Cemze 
waruSleli STabeWdileba moaxdina - me vswavlobdi enas funqciuri 
miznisTvis...  

imisaTvis, rom epovaT yvelaze efeqturi gza latviuri enis Sesaswavlad 1945 
wlidan 1997 wlamde daaxloebiT 10 saswavlo saxelmZRvanelo Seiqmna. miuxedavad 
imisa, rom meore enis SeTviseba aTwleulebis ganmavlobaSi, romelic iwyeboda aso-
bgerebiT: „k“ da „a“ (naxati 2.) ismis kiTxva: ratom? es asoebi aris slavur 
damwerlobaSi, romelic nacnobi da axlobelia im moswavleebisTvis, 
romelTaTvisac rusuli aris pirveli/mSobliuri ena.  

 
              naxati 1                           naxati 2 
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konstruqciuli analizi SesaZloa gamoiyenebodes sxvadasxva safexurze - 

rogorc saswavlo kursi maswavlebelTa ganaTlebis programebSi, ise kurikulumSi 
da saswavlo saxelmZRvaneloebis SeqmnaSi. latviaSi enis testebis Seqmna wlebis 
ganmavlobaSi efuZneboda xSirad daSvebuli Secdomebis gasworebas, romliTac 
avarjiSebdnen ZiriTadad umciresobebis moswavleebs. mas Semdeg, rac es testebi 
gaxda popularuli, meore enis Semswavlelebma ufro did warmatebas miaRwies 
Secdomebis gasworebaSi, vidre maTma Tanatolebma, visTvisac latviuri iyo 
mSobliuri ena.  

Secdomebis gasworeba dakavSirebulia enis Seswavlis sistemasTan, 
gramatikasTan - romelSic mocemulia TiToeuli Secdomis gaanalizebisaTvis 
wesebi.  

es midgoma enis swavlebaSi gamoiyenes aseve saqarTveloSic (mag. l. TuSuris 
mier SemuSavebuli saswavlo masala). Tumca multilingvur saqarTveloSi samizne 
jgufi ufro mcire iyo, vidre latviaSi.  
  
 
Secdomebis gasworebis koncefcia 
 

dilemas warmoadgens enis Sinaarsis Seswavla; ufro efeqturia farTo, 
dominanturi maxasiaTeblebiT enis daufleba.  

Tumca,  tradiciulad, enis swavleba, romelic memkvidreobiT ergo bevr 
yofil sabWoTa qveyanas sabWoTa periodidan, yuradRebas amaxvilebs gansxvavebebze.  
racgonebaSi inglisuris gakveTilebidan rCeba, aris zepirad naswavli gansxvavebebi 
(gamonaklisebi), magaliTad, arawesieri zmnebidan (go – went tipisa) an arawesieri 
mravlobiTis formebi (mouse - mice).  

inglisuris am gamonaklisebis msgavsad, latviuri enis Taviseburebaa grZeli 
da mokle xmovnebi. bevr SemTxvevaSi saswavlo masalis mimarT saukeTeso midgomaa, 
rom maswavlebelma aswavlos sityvaTa wyvilebi, romelTa Soris gansxvavebaa 
mxolod erTi aso, magaliTad kazas – kāzas (goats-weddings); pile – pīle (drop-duck). Tumca, 
yvela SemTxvevaSi msgavsi swavlebis meTodi ar aris produqtuli, radgan es 
wyvilebi iSviaTad gamoiyeneba erTad da ukeTesi iqneba, maTi mniSvneloba gagebul 
iqnas  konteqstidan.  

aRiniSneba tendencia, rom yuradReba gamaxvildes xSirad daSvebul 
Secdomebze testebSi, iq sadac moswavlis codna SesaZloa ufro gasamyarebeli 
iyos. maswavlebeli, romelic amzadebs bavSvs am testebisTvis, cdilobs, moswavlis 
koncentracia mimarTos aRniSnul gamonaklisebze.   

meore midgomaa, rom maswavlebeli akontrolebs enis Semswavlelis mier im 
masalas, romelic uzrunvelyofs Secdomebisgan Tavis aridebas, romlis 
gamosworebis saWiroeba aRar dgeba momavalSi.  
 
mniSvnelovani cnebebis codna 
 

mniSvnelovania, rom maswavlebelma miawodos mniSvnelovani cnebebi enis 
Sesaxeb, rogorc kuminsi aRniSnavs _ zogadi gagebis unaris erTiani ZiriTadi 
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codnis TeoriSi (Common Underlying Proficiency theory), roca iwyeba mizanmimarTuli 
Teoriuli codnis miRebisaTvis niadagis Semzadeba latviuri enis SeswavlisaTvis.  

interena (Interlanguage) - aris ganviTarebadi enobrivi sistema, romelic 
SemuSavebulia meore enis Semswavlelis mier, romelic jer ver gaxda enis sruli 
mflobeli (fully proficient), magram uaxlovdeba enis srulyofili flobis dones, 
romelic Tavisi mSobliuri enis wesebis ganzogadebiT qmnis axal inovaciebs enis 
swavlis procesSi. interena efuZneba meore enis swavlis procesSi miRebul 
moswavleTa gamocdilebas. es procesi SesaZloa ganviTardes, iseve, rogorc 
SesaZloa SeCerdes da Sewyvitos ganviTareba. interenis  Seqmna ganapiroba 
ramdenime faqtorma: maT Soris, pirvel enaze, treningis msvlelobisas azris 
gadacemis aucileblobam, meore enis swavlebis strategiis ganviTarebam (mag: 
gamartiveba), meore enaze komunikaciis strategiis ganviTarebam. Cven ar SegviZlia 
amas vuwodoT  mniSvnelovani enobrivi kvleva, Tumca msgavsi midgomis gacnoba 
maswavlebels aZlevs saSualebas, meore enis swavlebisas moswavles miudges 
individualurad, misi saWiroebebis gaTvaliswinebiT.  

kuminsis erTiani ZiriTadi codnis Teoria Common Underlying Proficiency theory 
warmoadgenda mniSvnelovan arguments bilingvuri ganaTlebis mxardasaWerad. 
orenovani ganaTlebis programis Sefasebis safuZvelze SeiZleba iTqvas, rom 
urTierTdamokidebuleba pirveli da meore enis codnas Soris Zalian didia, 
garkveulwilad, pirvel enaSi miRweuli akademiuri warmateba gansazRvravs meore 
enaSi miRweul warmatebasac.aRniSnuli urTierTdamokidebulebebi kuminsma 
gadmosca Semdegnairad (kuminsi, 1981):  

erTi enis codnis gaRrmavebis efeqturi xelSewyoba gavlenas axdens meore 
enis ganviTarebazec. codnis SeZena, romelic xdeba  mizanmimarTuli swavlis 
gareSe, iwvevs enis Semswavlelis  motivacias gazrdas.  

am principidan  gamomdinare, saqarTveloSi mcxovreb somex da azerbaijanel 
eTnikur umciresobebs, romlebic swavloben bilingvur programebze, mSobliur an 
saxelmwifo enaze miRebuli codna, gamocdileba da unarebi, romelic ganaviTarebs 
maT wignierebis dones, erTi enidan transformirdeba meore enaze. anu Tu 
mSobliur enas kargad flobs somexi an azerbaijaneli moswavle, is ufro aRwevs 
akademur warmatebas qarTuli enis swavlebaSic. unda aRiniSnos, rom qarTuli 
sruliad gansxvavdeba somxuri an azerbaijanuli enebisgan, rac, TavisTavad, enis 
Seswavlas arTulebs. Tumca qarTuli enis swavlis xelSemwyob faqtorTa Sorisaa 
mZlavri socialuri garemo, romelic ubiZgebs  umciresobebs, iswavlon 
saxelmwifo ena.  
 
plurilingvizmi da plurilingvuri kompetenciebi  
 

evropaSi dRes plurilingvizmi aris evrosabWos politikis ganmsazRvreli 
da enobrivi politikis fundamenturi principi. plurilingvizmis koncefcia mWidro 
kavSirSia  enobrivi unarebis Sefasebasa da enis swavlis unaris ganviTarebasTan. 
evrosabWom SeimuSava enaTa flobis doneTa zogadi aRweriloba. es aRweriloba 
saSualebas iZleva, enis flobis done Sefasdes saerTaSoriso masStabiT 

aRiarebuli standartis Sesabamisad. (A, B, C doneebi). 
umciresobebisaTvis latviuri enis standartisa da programis daxvewisas 

(2001 wels) SemaswavlelebisTvis dadginda da zustad ganisazRvra enobrivi 
kompetenciebi.   
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axali enebis aTvisebisas Semswavlelebi iyeneben adre Seswavlili enebis 
gamocdilebasa da unarebs: upirveles yovlisa, mSobliuri enis unarebs – 
latviuri enis (rogorc meore enis) Sesaswavlad umciresobebisTvis Seqmnil 
saswavlo gegmebSi, agreTve – ucxo enebis Sesaswavlad, roca iyeneben 
rogorc mSobliuri, aseve SedarebiT adre Seswavlili meore enis unarebs...   
 

    
meore enis daqvemdebarebuli rolis ganxilva mravalenovani ganaTlebis procesSi  

 
mravalenovan ganaTlebaze gadasvlisas mniSvnelovani aspeqtia meore enis 

dominirebuli rolis gansazRvris saWiroeba. bilingvuri / mravalenovani meTodi – 
eds aris enata seswavlis Tanamedrove saSualeba. meore enis swavlebis programebi, 
tradiciulad, isaxavdnen mizans – Semswavlels `daegrovebina~ garkveuli nakrebi 
enobrivi unarebisa. enobrivi programa, sazogadod, mkafiod gansazRvruli 
Tanamimdevrobaa iseTi aqtivobebisa, romelTac ZaluZT saklaso oTaxSi Seitanon 
axali enobrivi unarebi _ axali leqsika, idiomebi, gramatikuli konstruqciebi da 
a.S. 

kidev erTi umniSvnelovanesi aspeqti, romelic gasaTvaliswinebelia 
mravalenovan swavlebaze gadasvlisas – meore enis daxvewili swavlebis sakiTxia. 
bilingvuri / mravalenovani swavlebis meTodi – es aris enaTa swavlebisadmi axali 
midgoma. sazogadod, meore enis swavlebis programebis mizania, Semswavlelma 
`daagrovos~ garkveuli enobrivi unarebi am enebze: axali sityvebi (leqsika), 
idiomebi, gramatikuli saSualebebi da sxva... bilingvuri programebi iyeneben 
Sesaswavl enas, rogorc instruqciebis micemis saSualebas sagnobrivi 
swavlebisaTvis: magaliTad, maTematika, geografia, istoria – SesaZlebelia 
SevaswavloT meore enis maqsimaluri CarTviT sagakveTilo procesSi. maswavlebeli 
iyenebs mTlianad enas – leqsikas, idiomebs, saWiro gramatikul konstruqciebs 
Sinaarsis gadmosacemad; ase rom, Semswavleli erTdoulad iRebs rogorc 
sagnobriv, aseve enobriv unarebsac. 

   am TvalsazrisiT, bilingvuri programebi, erTi SexedviT, TiTqos axlos 
dganan monolingvuri swavlebis principebTan. Tumca, sxvaoba TvalSisacemia: 
bavSvebi TavianT mSobliur enas swavloben da iyeneben erTmaneTTan, ojaxSi 
komunikaciisas da ar Seiswavlian mas mSobliuri enis gakveTilebze gramatikisa Tu 
leqsikonebis meSveobiT; aseve, meore enis Seswavla gacilebiT efeqturia, Tuki es 
procesi ar Semoifargleba mxolod gramatika-leqsikis swavlebiT...   

ase rom, bilingvuri programebi gvTavazoben ara mxolod meti drois gamoyofas 
meore enis SeswavlisTvis, aramed gansxvavebul midgomebs enobrivi instruqciebis 
gamoyenebasTan dakavSirebiT. am SemTxvevaSi komunikacia aris swavlebis safuZveli 
da instruqciebis micemis procesSi Sesaswavli (meore) enis CarTva, rasakvirvelia, 
xels uwyobs axali enobrivi unarebis SeZena-ganviTarebas. SemswavlelebisTvis 
damatebiTi stimulia meore enis gamoyeneba pasuxis gacemisas, izrdeba maTi 
diapazoni – isini mudmivad CarTulni arian aqtiur kognitur procesebSi, arkveven 
ra enis `muSaobis~ aspeqtebs. 
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damoukideblobis aRdgenis Semdgom audiovizualuri midgoma uaRresad 
popularuli gaxda latviaSi. Tumca, es mxolod mcire xans gagrZelda. 
Tanamedrove midgomebis mixedviT, koncentrireba xdeba 4 enobrivi unaris (laparaki, 
mosmena, kiTxva, wera) ganviTarebaze. swored es iqca maswavlebelTa erTi 
jgufisaTvis bilingvur ganaTlebaze gadasvlis Semaferxebel faqtorad. bevri 
pedagogisTvis winaaRmdegobrivi gamodga sagnobrivi meTodologiisa da 4 unarze 
orientirebuli midgomis urTierTSeTavseba: marTlac, yoveli sagnis swavlebas xom 
sakuTari meTodikuri safuZvlebi gaaCnia... Tumca, aRsaniSnavia, rom enobrivi 
qmedebebi gaucnobierebeli qmedebebia. am SemTxvevaSi optimaluri Cans brumfitisa 
da funqcionaluri midgomis upiratesoba.  

  brumfitis modeli imis demonstrirebaa, Tu rogor SeiZleba maswavlebelma 
gaaiolos mere enis swavlebis procesi: brumfitis mixedviT, meore enaze micemuli 
instruqciebi moicavs 3 stadias: saubari, gageba da weriTi aspeqtis ganviTareba.  

saubari aviTarebs sazogadod urTierTobis ostatobis dones; gageba gulisxmobs 
zepiri da werilobiTi teqstebis aRqmas; weriTi aspeqtis ganviTareba gulisxmobs 
SemswavlelSi   sajaro auditoriisTvis teqstebis Sedgenis unaris ganviTarebas. 

brumfiti winaswarganzraxulad ukeTebs ignorirebas tradiciul sxvaobas 
laparaks, mosmenas, werasa da kiTxvas Soris. misi azriT, es unarebi sruliad 
SesaZlebelia, rom erTdroulad Seiswavlebodes. Tumca, isic gasaTvaliswinebelia, 
rom sawyis etapze zepirmetyvelebis unarebis ganviTareba Tu aucilebelia da 
sakmarisicaa, momdevno stadiebze ufro da ufro mniSvnelovani xdeba wignierebis 
komponenti... brumfitis modeli efuZneba recefciisa da producirebis diqotomias: 
gagebis (recefciis) stadiaze Semswavleli iRebs codnas, romelic Seefereba mis 
asaks; am etapze enis Semswavlels ar esaWiroeba formaluri weris kompetenciebi. 
lingvisturi da cnebiTi unarebi, romlebsac iRebs da ganaviTarebs mosmenisa da 
kiTxvis meSveobiT, amzadeben mas akademiuri amocanebis gadasawyvetad, romlebic 
ukve garkveuli doneze ganviTarebul producirebis unarebs moiTxovs. 

yoveli stadiis periodSi ena urTierTobs cnobierebasTan; amasTanave, zepiri da 
weriTi enac urTierTqmedeben erTmaneTze; fonologiuri, sintaqsuri Tu 
semantikuri wesebi, romlebic, ase vTqvaT, `marTaven~ Sesaswavl enas, gamoiyenebian 
spikerebis mier, iseve, rogorc avtorebis mier.  

brumfitis modeli moicavs saurTierTo da akademiuri unarebis swavlebas; 
vinaidan es gulisxmobs enisa da Sinaarsis erTianobas, swored am aspeqtebze 
maxvildeba yuradReba enisa da sagnobrivi Sinaarsis swavlebisas. brumfitma 
SemogvTavaza enis flobis ganviTarebis modeli horizontalur WrilSi, magram, 
amasTanave, es modeli SeiZleba gamoviyenoT nebismieri sagnobrivi gakveTilisTvis: 
davakvirdeT, ras igeben studentebi Sinaarsidan, ras – urTierTkomunikaciidan da 
ris gamoxatva SeuZliaT zepiri Tu werilobiTi formiT. 

funqcionaluri midgoma daedo safuZvlad proeqtis struqturas, romelic 
umciresobebisaTvis ganaTlebis saskolo standartisa da programebis SemuSavebas 
isaxavda miznad (2001). latviuri enis roli am proeqtSi bilingvuri ganaTlebis 
konteqstSi iyo ganxiluli. latviuri ganixileba ara mxolod rogorc saswavlo 
sagani umciresobebisTvis, aramed rogorc swavlebis ena.   

bilingvur swavlebaze gadasvlam gaaiola inteleqtualuri da sakomunikacio 
unarebis dakavSireba meore enis swavlebis procesTan; swored esaa enisa da 
sagnobrivi Sinaarsis integrirebuli swavlebis upiratesoba.   

 
kulturis swavlebis procesis gadaazrianeba 

 
rogorc kenet Cestaini ambobda, `kultura erT-erTi umTavresi  sferoa meore 

enis swavlebisas, romelic srulyofs am enis flobis xarisxs~.  swored 
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urTierTobebia mTavari enis SeTvisebis procesSi... rogorc wesi, aTwleulebis 
ganmavlobaSi kulturis swavleba monologis reJimSi mimdinareobda: vaswavlidiT 
umravlesobis kulturas da saerTod ar viTvaliswinebdiT umciresobaTa 
kulturis Taviseburebebs... kulturis swavlebis Zveleburi midgoma aRar aris 
adekvaturi im sazogadoebis mimarT, romelic Tavs umravlesobis 
warmomadgenlebTan Tanasworuflebian moqalaqeebad miiCnevs.   

umciresobebisTvis Seqmnil saganmanaTleblo saskolo standartSi  (2001) 
sociokulturuli kompetenciebi gansazRvrulia, rogorc kulturaTSorisi 
dialogi da kulturuli aspeqtebis gageba _ kulturuli urTierTobebisa da 
multiwignierebis unarebis ganviTareba.  am standartis mixedviT, latviis 
kulturis Taobaze informaciur Tu funqciur teqstebs rekomendacia eZleodaT 50 
%-Si; 30 % - latviur mxatvrul literaturas, xolo 20 %-Si – teqstebs, romlebic 
akmayofileben umciresobaTa pirad interesebs. 

sakomunikacio, lingvisturi da sociokulturuli codna TandaTanobiT da 
TanamimdevrobiT  viTardeba integrirebuli saxiT, sxvadasxva asakobrivi jgufis 
moTxovnilebebis gaTvaliswinebiT Semdeg Tematur sferoebSi:   

- CemTvis, sxvebisTvis, yoveldRiur cxovrebasa da urTierTobaSi; 
- CemTvis, sxvebisTvis, Tavisufali dro, cxovrebis jansaRi wesi; 
- CemTvis, sxvebisTvis,, msoflio da urTierTqmedeba; 
- CemTvis, sxvebisTvis, mecniereba, teqnologiebi informaciis wyaroebi; 
- CemTvis, sxvebisTvis, skola da ganaTleba; 
- CemTvis, sxvebisTvis da kulturuli cxovreba. 
interkulturuli ganaTleba gaxda meore enis maswavlebelTa programebis 

ganuyofeli komponenti. interkulturuli ganaTleba, kulturaTSorisi dialogi, 
Semwynarebloba, erovnebaTSorisi urTierTobebis marTva – yovelive es globaluri 
ganaTlebis cnebebia.  

swavloben ra Tanamedrove midgomebsa da meTodologias, pedagogebi eZeben axal 
resursebs meore enis swavlebis gasaumjobeseblad. lingvistebma saswrafod unda 
gaiTvaliswinon maTi moTxovnebi da Seadginon axlebur midgomebze dafuZnebuli 
gramatikis saswavlo kursebi meore enisaTvis.   

erovnuli saswavlo gegmebisa da Sefasebis centrebma ki unda SeimuSaon enaTa 
swavlebis integrirebuli saswavlo gegma (umciresobaTa enebis  gaTvaliswinebiT), 
romelic, amasTanave, saSualebas mogvcems, adekvaturi Sefaseba mivceT ama Tu im 
enis flobis dones. garantirebuli unda viyoT, rom mSobliuri enis swavlebas 
iseve eqceva yuradReba, rogorc meore (saxelmwifo) enis swavlebas. es unda iyos 
TiToeuli maswavleblis pasuxismgebloba, Tumca, rasakvirvelia, saxelmwifos 
mxridan mxardaWera aucilebelia da Tanxebi unda gaixarjos miznobrivad, raTa 
efeqturi Sedegi miviRoT.  

mravalenovneba da sxvadasxva kulturis matarebeli sazogadoebis arseboba 
qveyanaSi ukve faqtia da mravalenovani yoveldRiuri yofa dRiTidRe viTardeba. 
mravalenovani ganaTleba – es aris pasuxi sxvadasxva kulturisadmi mikuTvnebuli 
sazogadoebis gamowvevebze. amis gaazreba da saganmanaTleblo politikis sworad 
dagegmva mniSvnelovania ara mxolod lingvistebisa Tu ganaTlebis 
specialistebisaTvis, aramed saxelmwifo moxeleebisa da CinovnikebisaTvis, rac 
gacilebiT gaaumjobesebs saxelmwifo enis swavlebis process qveyanaSi.   
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zogadi ganaTlebis Sefasebis aspeqtebi 

latviis umciresobaTa skolebSi 

 

abstraqti 

 

Sefasebis sistema warmoadgens ganaTlebis nebismieri koncefciis ganuyofel 
nawils, radgan swored Sefaseba gvaZlevs Rirebul informacias skolaSi 
mimdinare saganmanaTleblo procesze, aseve qveyanaSi da zogadad ganaTlebis 
sistemaSi arsebul mdgomareobaze.  
zogadi ganaTlebis Sefaseba latviaSi Semdegi aspeqtebis gaTvaliswinebiT 
xdeba: centralizebuli gamocdebis Sedegad miRebuli monacemebis analiziT da 
skolebis akreditaciis Sedegebze dayrdnobiT.  
rogor gvesmis Cven ,,ganaTlebis xarisxi’’, rogor  SeiZleba misi gazomva, ra 
kriteriumebis gamoyenebaa SesaZlebeli, ra faqtorebi axdens gavlenas masze da 
ra igulisxmeba xarisxian ganaTlebaSi?  
mocemuli kvleva fokusirebulia  latviaSi ganaTlebis xarisxis Sefasebis 
procesze, 2005-2010 wlebSi skolebis (umciresobaTa skolebis CaTvliT) 
akreditaciis Sedegad miRebuli gamocdilebis gaTvaliswinebiT.  
xarisxiani ganaTlebis cnebis ganmarteba unda gagrZeldes mravalmxrivad, 
gansakuTrebiT unda gamoikveTos specifikuri maxasiaTeblebi gansazRvrul 
miznobriv jgufebTan mimarTebiT. moswavleebi, aseve maTi mSoblebi, pedagogebi, 
sazogadoeba, damsaqmeblebi da a.S. 
miuxedavad amisa, kiTxvebi Cndeba qveyanaSi Camoyalibebuli ganaTlebis xarisxis 
sistemis da ganaTlebis xarisxis Sefasebis irgvliv, maT Soris umciresobebis 
skolebis kuTxiTac. mniSvnelovania Sefasebis sakiTxebSi dRemde  miRweuli 
gamocdilebis da arsebuli problemebis ganxilva. yovelive amis analizi 
warmoadgens erT-erT mniSvnelovan mizans zogadi ganaTlebis Sefasebis mizniT 
dagegmili vrceli kvlevis farglebSi, romelic ukve dawyebulia.    

 
termini `ganaTlebis xarisxi~ mTels msoflioSi miiCneva ganaTlebis 

sistemisTvis damaxasiaTebel `sajildao qvad~. es termini da am terminis qveS 
moazrebuli Sinaarsi mWidrod ukavSirdeba ganaTlebis xelmisawvdomobas, 
ganaTlebis Sinaarss, ganaTlebis sistemis vargisianobas sazogadod da sxva. 
magaliTad, ganaTlebis xarisxi kavSirSia erTi SexedviT sruliad calke 
gansaxilvel _ samuSao adgilebis problematikasTan...  

latviis respublikis konstituciis 112-e muxli gansazRvravs ganaTlebis 
elementaruli safexuris savaldebulobas da iZleva agreTve saSualo safexuris 
xelmisawvdomobis garantias. es miiCneva xarisxiani ganaTlebis miRebis safuZvlad.     

Tumca, termins `ganaTlebis xarisxi~, rogorc iTqva, sxvadasxvagvari 
interpretacia eniWeba: upirveles yovlisa, xazgasmulia miznobriv jgufebTan 
mimarTebis sakiTxi. amasTan, gasaTvaliswinebelia iseTi jgufebi, rogoricaa 
moswavleTa mSoblebi, pedagogebi, Temi da momavali damqiraveblebi... sakmaod 
seriozuli sakiTxia ganaTlebis xarisxis erovnuli Sefasebis kriteriumebis 
dadgena – misi ganviTarebis etapebi da am procesSi warmoqmnili problemebi. am 
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problemaTa analizi uaRresad mniSvnelovania latviaSi zogadad ganaTlebis 
sistemis Sefasebis TvalsazrisiT.    

 winamdebare kvlevis mizania, gaaanalizos ganaTlebis Sefasebis xarisxobrivi 
procesi (akreditacia) latviis umciresobaTa skolebSi. 

 
 ueWvelia, rom sazogadoeba aSkarad axdens gavlenas saswavlo procesze 

saganmanaTleblo dawesebulebebSi. es gavlena gamoixateba, upirvelesad, 
xarisxiani, garkveuli standartebis   ganaTlebis moTxovnaSi, rac, TavisTavad, 
erT-erTi mizezia imisa, rom gamoikveTos Sefasebis obieqturi da maRalxarisxovani 
kriteriumebi.   

 ganaTlebis sistemam garantia unda misces nebismieri saswavlo 
dawesebulebis diplomirebul  specialists, rom mis mier miRebuli codnisa da 
unarebis done  Seesabameba arsebul moTxovnebs da pedagogebic movaleni arian, 
saTanado daxmareba gauwion moswavleebs, airCion maTTvis Sesaferisi profesia. es 
swored imisTvisaa saWiro, rom ganvaviTaroT Sefasebis sistema, romelic 
gaakontrolebs saganmanaTleblo dawesebulebebSi mimdinare procesebs. 

winamdebare kvlevaSi gaanalizebulia problemebi, romlebic ukavSirdeba 
ganaTlebis programis zogaderovnul Sefasebas. analizi eyrdnoba gamocdilebas, 
romelic miviReT 2005-2009 wlebis akreditaciis procesis gavlis Sedegad.     

msoflio bankTan TanamSromlobiT, latviis ganaTlebisa da mecnierebis 
saministrom  2000-2004 wlebSi ganaxorciela ganaTlebis sistemis reforma. am 
reformis umniSvnelovanesi komponenti gaxldaT Sida da gare Sefasebis 
kriteriumebisa da meTodologiis SemuSaveba (akreditaciis obieqtebi iyvnen 
rogorc saswavlo dawesebulebebi, ise Tavad mimdinare saswavlo programebi; 
amasTan, Catarda saganmanaTleblo dawesebulebebis direqtorTa atestacia). 
momzadda meTodikuri masala da moxda gare Sefasebis eqspertTa mosamzadebeli 
kursebis organizeba. ase rom, 2005 wlidan latviaSi ukve damkvidreba daiwyo 
axalma xedvam ganaTlebis xarisxobriv Sefasebaze.  es imis maniSnebeli iyo, rom, 
iseve, rogorc evropis mraval ganviTarebul qveyanaSi (magaliTad, SotlandiaSi, 
germaniaSi, litvaSi da sxva) SemuSavebuliyo Sefasebis erTiani xarisxiani sistema, 
romelic saSualebas mogvcemda, mogvexdina ganaTlebis politikis ganviTarebis 
sando da zusti analizi (grinisi, 2008, gv. 45). 

2005-dan 2009 wlis maisamde ganaTlebis zogadi xarisxobrivi Sefasebis 
saxelmwifo saagentom (SGEQUA) uzrunvelyo 723 saganmanaTleblo dawesebulebis 
akreditacia.   

dawesebulebis akreditaciis procesi gulisxmobs saganmanaTleblo 
dawesebulebebis mier ganxorcielebuli  qmedebebis xarisxobriv Sefasebas 
saskolo xarisxobrivi Sefasebis meTodologiasTan mimarTebiT, romelic Seadgina 
da daamtkica ganaTlebisa da mecnierebis saministrom. meTodologia, rogorc 
iTqva, SemuSavda msoflio bankis mier mxardaWeriT ganxorcielebuli ganaTlebis 
sistemis ganviTarebis farTomasStabiani proeqtis farglebSi. es meTodologia 
iTvaliswinebda Semdegs: 

  akreditacia gaiares rogorc zogadma, ise profesiulma saganmanaTleblo 
dawesebulebebma. yoveli programa Seafasa gamocdili, profesionali eqspertebiT 
dakompleqtebulma (3-5 piri) komisiam. akreditaciis vada saganmanaTleblo 
programebisTvis Seadgenda 6 wels. dResdReobiT umTavres amocanas warmoadgens 
akreditaciis axali meTodologiis SemuSaveba. 

 
saskolo samuSaos Sefasebis kriteriumebi 

saskolo Sefasebas adgili aqvs umniSvnelovanes sferoebSi: 
saskolo samuSaos xarisxi; 
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saganmanaTleblo programebis Sesruleba da xarisxi; 
saskolo muSaobis marTva.   
 saskolo muSaobis aspeqtebi moicavs 7 sferos: 

 saswavlo Sinaarsi; 

 swavla da swavleba; 

 moswavleTa miRwevebi; 

 moswavleTa mxardaWera; 

 saskolo garemo; 

 saskolo resursebi; 

 muSaobis organizacia da liderobis xarisxis Semowmeba. 

yoveli sfero iyofa xarisxobriv indikatorebad: 

 ganxorcielebuli saganmanaTleblo saskolo programebi; 

 swavlebis xarisxi; 

 swavlis xarisxi; 

 Sefaseba, rogorc saswavlo procesis komponenti; 

 mSoblebTan TnamSromloba; 

 moswavleTa jandacvis, socialur da fisqologiur sferoebSi mxardaWera, 

usafrTxoebis garantia; 

 individualobis ganviTarebis mxardaWera; 

 samomavlo ganaTlebisa da profesiis SerCevaSi mxardaWera;  

 saqmianobis gadanawilebis swavlaSi mxardaWera; 

 specialuri saWiroebebis mqone moswavleTa mxardaWQera, Tuki skolas aqvs 

spec. programebi; 

 saskolo mikroklimati; 

 skolis fizikuri garemo; 

 adgili, aRRurviloba da materialur-teqnikuri resursebi; 

 finansuri resursebi; 

 adamianuri resursebi; 

 personalis marTva; 

 personalis samomavlo ganaTlebis perspeqtiva; 

 skolis musaobis TviTSefaseba; 

 saskolo ganviTarebis gegma; 

 skolis liderTa muSaoba. 

yoveli xarisxobrivi indikatori CaSlilia Temebad; kerZod, ramdenime sakvlev 

sakiTxad: ramdenad efeqturia skolis muSaoba? rogoria swavlisa da swavlebis 

procesis xarisxi da moswavleTa miRwevebi? rogoria saskolo marTvis xarisxi?  - 

am kiTxvebze pasuxebi Sefasebis donis 4 sistemaSi gadanawilda: 

 

IV done – Zalian kargi: sakmaod myaria;  

III done – kargi: sWarbobs simyare;  

II done – saSualo: garkveulwilad myaria, Tumca seriozuli xelisSemSleli   

          faqtorebi moqmedebs; organizaciuli mxardaWera da damatebiTi resur- 

         sebia saWiro; 

I done – aradamakmayofilebeli: sWarbobs xarvezebi; saswrafod saWiroebs  
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          gamosworebas. 

Sefasebis mTavari principebi: 

 procesma unda Seuwyos skolas xeli, gaaumkobesos miRwevebi; 

 procesis Sefaseba unda daigegmos Tavad skolis ganviTarebisa da 
Sefasebis gegmis mixedviT; 

 igive kriteriumebi gamoiyeneba skolis TviTSefasebisa da gare Sefasebis 
dros. 

saganmanaTleblo dawesebulebebisa da programebis akreditaciis kvlevis 
zogierTi Sedegi 2009-2010 saswavlo wlebisaTvis latviaSi: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

diagrama #1: akreditebuli saganmanaTleblo dawesebuleba da programebis ricxvi 

 
508 saganmanaTleblo dawesebulebam gaiara akreditacia (akreditaciis procesSi 

cvlilebebis CaTvliT); 1383 saganmanaTleblo programam gaiara akreditacia 
(akreditaciis procesSi cvlilebebis CaTvliT); 1 dawesebulebas uari uTxres 
akreditaciaze; 408 profesiulma saganmanaTleblo instituciam da 1923-ma profe-
siulma saganmanaTleblo programam aseve gaiara akreditacia. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
diagrama #2: zogadsaganmanaTleblo dawesebulebebis ganawileba enobrivi  

niSnis mixedviT (%-Si) 2009-2010 wlebisaTvis latviaSi:  
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saxelmwifos wvlili eTnikur umciresobaTa ganaTlebaSi: 

1. latviaSi rogorc sabaziso, aseve saSualo zogadsaganmanaTleblo skolis 
safexurebze, gaTvaliswinebulia umciresobaTa enebze ganaTlebis miReba 
(rusul, ukrainul, belorusul, litvur, estonur, ebraul da roma enebze). 

2. latviaSi yvela saganmanaTleblo programisTvis SemuSavebulia erTiani 
saxelmwifo standarti; 

3. moswavleebi movaleni arian, gaiaron saxelmwifo eqspertiza 3, 5 da 0 
formebis mixedviT da agreTve centralizebuli eqspertiza forma # 12-is 
mixedviT. umciresobaTa moswavleebs, damatebiT, evalebaT saxelmwifo 
eqspertizis gavla mSobliur enasa da literaturaSi; 

4. umciresobebisTvis SemuSavebulia bilingvuri swavlebis programebi, Tumca, 
maT aqvT imis saSualebac, mSobliur enebze Seiswavlon sagnebi. 

 
eTnikur umciresobaTa ganaTlebis sistemis kontroli 

Sefasebis sistema saganmanaTleblo instituciebisTvis (akreditacia) iseTivea, 
rogorc latviurenovani skolebisTvis. am akreditacias axdens saswavlo gegmebis 
ganviTarebisa da eqspertizis centri da es skolebi monawileoben sxvadasxva saxis 
saerTaSoriso samecniero-kvleviT samusaoebSi, sadac izomeba moswavleTa 
sxvadasxva unari da codna. amgvari kvlevebi iwarmoeba latviis universitetis mier 
(OECD, TIMSS, PIRLS da sxv.).   

 
aqtivobaTa Sedegebi: 

saSualo skolis kursdamTavrebulebi abareben erTian erovnul gamocdebs. 2007 
wlidan es gamocdebi bardeba latviur enaze (aRniSnvna L-iT), Tumca, SeuZliaT 
rusuli enis SerCevac (aRniSvna – K-iT).    

 

 
 

diagrama #3. 3 wlis ganmavlobaSi mimdinare centralizebuli gamocdebis  
Sedegebi; gamocdebis Casabareblad enis arCevanis Sedareba. 
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eqspertizis Sedegebi latviur enaSi:  

centralizebuli gamocdis Sedegebi Sefasebulia 6 doneze, romelTagan F 
yvelaze dabalia, A - yvelaze maRali. 

 

 
diagrama #4. latviur enaSi sabaziso safexuris gamosaSvebi  

gamocdebis Sedegebi 2010 wlisaTvis. 

 
Tuki SevadarebT am diagramas momdevnos, vnaxavT, rom enobrivi unarebi latviur 

enaSi amaRlebulia: 

 

 
 

diagrama #5. latviur enaSi centralizebuli gamocdebis Sedegebi forma 12-is mixdviT. 

 
gaanalizebulia ara mxolod gamocdis Sedegebi, aramed Sefasebulia agreTve 

saskolo operaciebis 7 sfero (rogorc zemoT iyo naTqvami): 
 



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

58 
 

 
 

diagrama #6. zogadi ganaTleba (2009/2010); 7 sabaziso sferos Sefaseba  
(lurji – Zalian kargi; wiTeli – kargi; mwvane – saSualo) 

 
sagamocdo komisiis Sefasebis angariSi 

informacia, romelic mocemulia angariSSi, emyareba saganmanaTleblo 
dawesebulebebis kvlevebs, gakveTilebze dakvirvebas, mSoblebTan da moswavleebTan 
interviuebs, agreTve saanketo gamokiTxvebsa da am dawesebulebaTa TviTsefasebas 
(maT Soris ganviTarebis gegmis Sesaxeb informacia). 

Semdegi diagrama gviCvenebs, Tu ramdenad xSirad xdeboda dakvirveba 
Semswavlelebze akreditaciis procesSi:  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

diagrama #7: saswavlo sagnebis Sefasebis sixSire 

 
TiToeul monacems Sefasebis Taobaze erTi da igive struqtura aqvs: 

1. zogadi informacia saskolo procesisa da muSaobis Taobaze; 
2. zogadi informacia skolis Sesaxeb; 
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3. Sida komisiis mier micemuli Sefasebis wina rekomendaciebis 
Sesruleba;  

4. saskolo muSaobis xarisxis Sefaseba; 
5. winaswar SerCeuli saswavlo sagnebis  swavlisa da swavlebis xarisxis 

Sefaseba;  
6. Sedegebis cxrili _ xarisxis indikatorebi da maTi Sefaseba doneTa 

mixedviT; 
7. saSualebebi; 
8. saskolo muSaobis srulyofis rekomendaciebi. 

dasasrul, am monacemebidan gamomdinare, SeiZleba davaskvnaT, rom 
rekomendaciaTa umetesoba gaica Semdeg sferoebSi: `swavlis swavleba~, `skolebis 
daxmareba~ da `saskolo marTvis xarisxi~. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
diagrama #8: rekomendaciebis ricxvi saskolo operaciebis   

7 sferoSi 2009-2010 saswavlo wlisaTvis. 

 
sirTuleTa umravlesoba warmoiqmneba  Semdeg sferoSi: `swavlebisa da 

swavlebis procesis Sefaseba~. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

diagrama #9. sferos qve-kriteriumebis Sesawavlisa da  
swavlebis Taobaze gacemuli rekomendaciebi. 
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rodesac gaanalizda akreditaciis Sedegebi, gaCnda Semdegi kiTxvebi: 
 rogor unda gaizomos zustad zogadi ganaTlebis xarisxi? rogoria 

indikatorebi? 

 ra ganapirobebs amas? 

 eqspertiza ganaTlebis programis zepiri Sesrulebis marTlac erTaderTi 
indikatoria? 

 ganaTlebis xarisxi: procesi Tu Sedegi? eqspertiza Sedegia; Sesruleba – 
procesi; 

 saganmanaTleblo dawesebulebis marTva mWidrodaa dakavSirebuli 
ganaTlebis xarisxTan. 

am kiTxvebze pasuxebi gansazRvraven Semdgomi kvleva-Ziebis aspeqtebs 
umciresobaTa ganaTlebis xarisxis Sefasebis mimarTulebiT. 
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apolon silagaZe, nino ejibaZe 

ivane javaxiSvilis saxelobis Tbilisis saxelmwifo  
universiteti, saqarTvelo 

 
 

arabuli (egvipturi) bilingvizmi da swavlebis problema 

 
abstraqti 

 
arabul samyaroSi, kerZod egvipteSi, lingvisturi situacia diglosiuria. 
mosaxleobis nawilisTvis igi bilingvuria; es aris sazogadoebis is fena, 
romelic flobs inglisurs. mdgomareobis specifika isaa, rom pirvel enad am 
sazogadoebas aqvs mocemuli egvipturiს dialeqti da ara saliteraturo arabuli, 
romelsac igi ar flobs, _ mis Seswavlas igi iwyebs faqtobrivad nulidan, 
rogorc ucxoeli.  
arabuli diglosia, aris ra saliteraturo da sasaubro enebis bunebrivi 
Tanaarseboba, specifikurobas imaSi amJRavnebs, rom Tu erT mxares gvaqvs 
dialeqtTa gansakuTrebuli mravalferovneba, pirvel (saliteraturo enis) mxares 
gvaqvs ori ena _ klasikuri (fuóçā) da Tanamedrove (standard). pirveli mxolod 
samwignobro enaa, meores sruli funqcia aqvs, Tumca misi sakomunikacio 
daniSnuleba Zalze SezRudulia. kidev erT sirTules is warmoadgens, rom 
saliteraturo standart-enas ar aqvs sakuTari grafikuli da orTografiuli 
sistema da, rodesac iyenebs klasikurs, ar/ver aRniSnavs sakuTar Taviseburebebs.  
saboloo Sedegi _ saliteraturo arabulis arcodna an susti codna _ aisaxeba 
swavlebis praqtikaSi. rodesac umaRles saswavlebelSi students eswavleba 
saliteraturo arabuli, gamomdinare bilingvuri situaciis Taviseburebebidan, 
ikiTxeba kodis permanentuli interlingvuri gadarTvis reJimSi, rodesac ZiriTad 
sakomunikacio enas warmoadgens ara saliteraturo arabuli, aramed egvipturi 
dialeqti, xolo kodis gadarTvis mudmiv obieqts _ inglisuri ena. am ukanasknel 
garemoebas sxvadasxva faqtori ganapirobebs. 

 
zogadad arabul samyaroSi, kerZod ki egvipteSi, lingvisturi situacia 

rTulia da, Cveulebriv, fasdeba rogorc diglosiuri. amave dros, mosaxleobis 
garkveuli nawilisTvis realobaa ara mxolod diglosia, aramed bilingvizmic.  

fergiusonis ganmartebiT, diglosia aris “SedarebiT stabiluri enobrivi 
situacia, sadac enis pirvelad dialeqtebTan erTad (romlebic, SesaZloa, 
standartul an regionul standartul enobriv formebsac Seicavdnen), 
funqcionirebs agreTve Zalian gansxvavebuli, maRal doneze kodirebuli (xSirad 
gramatikulad bevrad ufro rTuli), an ufro adrindeli periodis, an sxva 
sasaubro sazogadoebis enobrivi varianti, soliduri werilobiTi literaturis 
gamoxatvis saSualeba, romelsac ZiriTadad formaluri ganaTlebis mqone 
adamianebi floben da romelsac gamoiyeneben werilobiTi an oficialuri 
miznebisTvis, magram romelic ar gamoiyeneba mocemuli sazogadoebis arc erTi 
seqtoris mier Cveulebrivi saubrebisas” (fergiusoni, 1971:16).  

diglosiis dros saqme gvaqvs movlenasTan, rodesac ori lingvisturi forma 
erTmaneTis mimarT subordinaciul damokidebulebaSia. egviptisa da, zogadad, 
arabuli qveynebis SemTxvevaSi, enis maRal, prestiJul variants warmoadgens 
saliteraturo arabuli, xolo SedarebiT dabali statusis formas _ adgilobrivi 
dialeqtebi. enobriv situacias arabul samyaroSi diglosiurad afaseben, magram 
zogi avtori (kei, 1994, gv. 47) Tvlis, rom sinamdvileSi aris `bevri arabuli~ (Many 

Arabics), xolo lingvisturi situacia arabul samyaroSi multiglosiuria. 
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sakiTxisadmi aseTi midgoma marTlac axlosaa realur suraTTan: kairoSi, SeiZleba 
iTqvas, zogadi lingvisturi situacia diglosiurs ar scildeba, Tu CavTvliT, rom 
aq mxolod ori lingvisturi erTeuli upirispirdeba erTmaneTs - kairos kilokavi 
da saliteraturo arabuli. periferiebSi mdgomareoba sxvagvaria: TiToeul 
sofels aqvs Tavisi adgilobrivi kilokavi, amasTan, mosaxleobis didi nawili 
flobs raionul centrSi gavrcelebul kilokavs. adgilobriv mosaxleebs aseve 
aqvT kavSiri mezobeli soflebis mcxovreblebTan, da, Sesabamisad, maT 
kilokavebsac floben. maT umravlesobas sxvadasxva saqmis gamo periodulad uwevs 
kairoSi Casvlac da kairos metyvelebasac ecnobian. Tu aseTi soflis mkvidrma 
saliteraturo arabulic iswavla (an amis gareSec), poliglosia saxeze gvaqvs. 
magram esec ar aris lingvisturi siWrelis umaRlesi magaliTi. garda 
teritoriuli dialeqtebisa da saliteraturo arabulisa, gvaqvs mesame enobrivi 
konglomeratic: e.w. standartuli arabuli (ejibaZe, 2010, gv. 22-23).   

amasTan, aq CvenTvis principuli mniSvneloba aqvs, rom saliteraturo 
arabuli, miuxedavad imisa, rom swored is warmoadgens maRali statusis mqone 
formas, arc erTi arabis mSobliuri ena araa, mas arasdros iyeneben araformaluri 
saubrebisas.   

bilingvuri situaciis dros saqme gvaqvs or, erTmaneTis mimarT Tanabari 
statusis mqone enobriv formasTan, xSirad, sxvadasxva enobrivi sivrcis 
kuTvnilebasTan. egviptis SemTxvevaSi, bolo saukuneebis diaqroniaSi, es iyo, erTi 
mxriv, arabuli, xolo, meore mxriv, istoriuli realiebis cvlilebasTan 
damokidebulebaSi _ Turquli, franguli, an, dRevandelobis SemTxvevaSi, 
inglisuri. egviptis istorias axsovs iseTi periodebi, rodesac adgilobrivma, ukve 
saukuneebis manZilze arabizebulma, mosaxleobam, ufro zustad misma 
aristokratulma nawilma, arc ki icoda arabuli, iRebda ganaTlebas, magaliTad, 
Turqulad, da metyvelebda Turqulad. es faqti did problemas qmnida mosaxleobis 
sxvadasxva socialuri fenis warmomadgenelTa urTierTobisas, radgan misma 
dabalma, gaunaTlebelma nawilma (aseTi ki XXI saukunis egvipteSic mravlad 
moiZebneba) icoda mxolod Tavisi mSobliuri egvipturi dialeqti. situacia 
Seicvala muhamed alis reformebis Semdeg, rodesac orientacia aRebul iqna 
evropaze. maRali socialuri fenis warmomadgenlebi, aseve, niWieri Raribi 
axalgazrdebic, ganaTlebas evropaSi, ZiriTadad, safrangeTSi, Semdeg _ inglisSi 
iRebdnen. Sedegad, egviptis sinamdvileSi SeiWra axali lingvisturi formati.  

dRevandeli sinamdvilis poziciidan, imis Tqma, rom mTlianad egvipteSi 
bilingvuri situaciaa, ar iqneba zusti. magram mosaxleobis erTi fenisTvis 
situacia marTlac kompleqsuria: erTi mxriv _ bilingvuri, meore mxriv _ 
diglosiuric. esaa mosaxleobis is nawili, romelic evropul, dReis 
mdgomareobiT, inglisurenovan ganaTlebas iRebs. Sedegad, egvipteSi gazrdili 
axalgazrda flobs inglisur (da zogjer sxva evropulsac) enas srulyofilad, 
aseve flobs kairos kilokavs (egviptis arabuli dialeqtis erTgvar standartul 
variants), rac erTmaneTTan sinTezSi iZleva bilingvur situacias. meore mxriv, am 
axalgazrdebs uwevT cxovreba diglosiur sazogadoebaSi, sadac diglosiis 
ganmapirobebeli faqtoria am dialeqtisa da saliteraturo arabulis 
Sepirispireba. praqtika aCvenebs, rom aseTi axalgazrdobis udidesma nawilma 
Zalian sustad icis saliteraturo arabuli, radgan es is enaa, romelsac arabi 
bavSvebi skolebSi swavloben, xolo egviptis axalgazrdobis mocemuli nawili 
skolaSi evropul enebs ufro maRal doneze swavlobdnen, vidre arabuls. isini 
ganaTlebas agrZeleben evropul an amerikul universitetebSi, da Tu es umaRlesi 
dawesebuleba egviptis teritoriazea, maT sauniversiteto ganaTlebisas uwevT 
saliteraturo arabulis Seswavla, rac did problemebs uqmniT xolme. isini, vinc 
mSobliuris statusiT floben arabuli enis erT formas _ dialeqts (kerZod, 
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umetesad, kairos kilokavs), praqtikulad ar icnoben arabulis meore formas _ 
saliteraturo enas da mis Seswavlas xSirad nulovani donidan iwyeben, ise, 
rogorc isini, vinc sxva enis matarebelia. 

gasaTvaliswinebelia, rom arabuli diglosia, aris ra saliteraturo da 
sasaubro enebis bunebrivi Tanaarseboba, specifikurobas imaSi amJRavnebs, rom Tu 
erT mxares gvaqvs dialeqtTa gansakuTrebuli mravalferovneba, pirvel 
(saliteraturo enis) mxares gvaqvs ori ena _ klasikuri (fuóçā) da Tanamedrove 
(standard). pirveli mxolod samwignobro enaa, meores sruli funqcia aqvs, Tumca misi 
sakomunikacio daniSnuleba Zalze SezRudulia dialeqtTa mier. kidev erT 
sirTules is warmoadgens, rom saliteraturo standart-enas ara aqvs sakuTari 
grafikuli da orTografiuli sistema da, rodesac iyenebs klasikurs, ar/ver 
aRniSnavs sakuTar Taviseburebebs (arabuli anbani konsonanturia). sabolood, 
saliteraturo arabulis adgilze gvaqvs erTi grafikuli sistema, e.i. erTi ena 
grafikul gamoxatulebaSi, romelsac ori reprezentanti aqvs; SeiZleba iTqvas, rom 
gvaqvs erTgvari heterografia, rodesac erTi da igive teqsti (grafikuli ena) 
ikiTxeba/iSifreba ornairad. “grafikul gamoxatulebaSi mxolod erTi ena arsebobs 
da ara ori. standart-ena mTlianad klasikur grafikul sistemas emyareba (garda 
amisa, principulad _ klasikur gramatikasac, Tu ar miviRebT mxedvelobaSi 
zogierT, aRweris TvalsazrisiT arcTu rTul, cvlilebebs). Sesabamisad, 
principul gansxvavebas klasikursa da Tanamedrove enas Soris mxolod sametyvelo 
reprezentacia qmnis...” (a. silagaZe, 2010:8). 

 arabul samyaroSi muSaobis, saqmiani korespondenciis marTvisa da 
dokumentaciasTan urTierTobisTvis da a.S. aucilebelia saliteraturo arabulis, 
kerZod, gramatikis codna. rogor, an ra enis daxmarebiT swavloben es 
axalgazrdebi saliteraturo arabuli enis gramatikas? 

arabuli sazogadoebis nebismieri segmentisTvis damaxasiaTebeli movlenaa e.w. 
kodis gadarTva, raSic, Cveulebriv is igulisxmeba, rom arabi metyvelebisas iyenebs 
arabulis sxvadasxva formas, dialeqtidan saliteraturo arabulamde, _ enobrivi 
gradaciis sxvadasxva variants, rac situaciis cvlilebaze, gamosaTqmeli azris 
statusze, TanamosaubresTan urTierTobis kvalifikaciaze da sxva parametrebzea 
damokidebuli. am mxriv, specialuri kvlevebi tardeboda egviptis prezidentebis 
sajaro gamosvlebzec ki. magaliTad, prezident naseris sajaro gamosvlebSi 
saliteraturo arabuli JRerda, rogorc “abstraqtuli, idealizebuli an 
metaforuli mesijebis ena,” xolo, rogorc ki is exeboda “konkretul, fizikur, 
mkacrad personalizebulTan asocirebul” Temebs, maSinve cvlida metyvelebis kods 
da dialeqtze gadadioda (arabuli enisa da lingvistikis enciklopedia, 2006, gv. 
419). es e.w. code switching-is is variantia, romelic yoveli egviptelis (da arabis) 
metyvelebis Tanmxlebi movlenaa da gulisxmobs kodis gadarTvas erTi enis _ 
arabulis _ SigniT, mis sxvadasxva doneebs Soris.  

magram arabul sinamdvileSi code switching-is sxva, bilingvuri variantic 
arsebobs, rodesac kodis gadarTva xdeba erTi enidan meoreze da piriqiT.  

egviptis axalgazrdobis mocemuli nawilis metyvelebaze dakvirveba cxadyofs, 
rom isini mudmivad mimarTaven upiratesad kodis gadarTvis am meore variants.  
aseTi viTarebaa kerZod maSin, rodesac es axalgazrdebi saliteraturo arabuls, 
mis gramatikas swavloben.  kairos amerikul universitetSi saliteraturo arabuli 
enis gramatikis leqciebi mimdinareobs permanentuli bilingvizmis reJimSi. 
ZiriTadi sametyvelo enis statusiT warmodgenilia egvipturi dialeqti 
(bunebrivia, misi standartuli varianti, e. i. kairos metyveleba), xolo kodis 
gadarTvis mudmivi obieqtia inglisuri ena. amas Tavisi, ara mxolod 
sociolingvisturi, mizezebi aqvs.  
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tradiciuli - klasikuri arabuli gramatikis erTi Tavisebureba isaa, rom  
zogi gramatikuli termini, Tanamedrove, vTqvaT, inglisur gramatikul 
terminologiasTan SedarebiT nakleb komfortulia, rac imaSi gamixateba, rom 
klasikuri arabuli varianti ara erT konkretul, aramed, ramdenime cnebas 
erTdroulad Seesabameba. magaliTad, sityva çarf-iT arabi gramatikosebi aRniSnaven 
bgeras, asos, Tanxmovans, nawilaks. sityviT maçall _ brunvas, sityvis sintaqsur 
statuss, sityviT wazn _ models/yalibs, paradigmas, leqsTwyobaSi _ saleqso 
formis sazoms, igi aseve gamoiyeneba, rogorc musikaluri termini arabul musikaSi 
da a.S., meore mxriv, studentTa 100-ma procentma srulyofilad icis inglisuri, 
sadac yovel am cnebas sruliad gansazRvruli, erTi termini Seefereba, rac 
yovelgvar orazrovnebas gvacilebs Tavidan. mdgomareoba rTuldeba dialeqtTan 
mimarTebiT, romelsac saerTod ar gaaCnia da arc unda gaaCndes lingvisturi 
terminologia. kodis gadarTvis mizezi, dro, adgili ganisazRvra.  

dasavlur arabistikaSi SedarebiT “gamartivebuli”, dasavluri ganaTlebis 
adamianTaTvis metad komfortuli midgomaa arabuli gramatikis zogierT sakiTxTan 
dakavSirebiT. magaliTad, arabulenovan arabul gramatikaSi ar arsebobs sityva 
“Temis” (arabuli morfologiis, derivaciis erT-erTi friad mniSvnelovani 
kategoria) aRsaniSnad specialuri termini (gamoiyeneba sityva wazn, romelsac 
zogadi mniSvneloba aqvs da sityvis nebismier models gulisxmobs). aqac 
bunebrivad ganisazRvra kodis gadarTvis mizezi da konkretizebul inglisur 
leqsemebze gadasvlis mizanSewoniloba. 

 kidev erTi mizezi SeiZleba iyos meore enis (Tanamedrove inglisuris) zog 
SemTxvevaSi ekonomiurobis meti xarisxi arabulTan SedarebiT, magaliTad, rodesac 
erT cnebas arabulSi gamoxatavs SedarebiT rTuli sintaqsuri konstruqciisgan 
Semdgari definicia, maSin, rodesac meore enaSi mas erTi leqsema gadmoscems: 
'iddiġām(u) çarfayin(i) l-'illa(ti) _ terminisTvis “difTongi” da sxv., rac xSiria arabulSi 
iseT SemTxvevebSi, roca garkveul cnebaTa gadmosacemad arabuli sakuTar 
resursebs mimarTavs, axdens cnebis mniSvnelobis aRweras (rogorc difTongis 
SemTxvevaSi gvaqvs) an SedarebiT axali cnebis ucxo saxelwodebis Targmnas. 
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irine SubiTiZe 
 samoqalaqo integraciisa da erovnebaTSorisi  

urTierTobebis centri, Tbilisi, saqarTvelo 
 

bilingvuri ganaTleba eTnikuri  umciresobebisTvis 

saqarTveloSi 

 
abstraqti 

 
statiaSi ganxilulia saxelmwifo enis swavlebis aucilebloba saqarTveloSi 
da bilingvuri ganaTleba, rogorc erT-erTi saSualeba qarTuli enis 
Sesaswavlad. sakiTxi aqtualuri gansakuTrebiT ukanasknel wlebSi gaxda, ris 
Sedegadac daiwyo ramdenime mniSvnelovani proeqtis ganxorcieleba 
multilingvuri swavlebis kuTxiT saqarTvelos mTavrobis mier. statiaSi 
warmodgenilia kvleva saqarTveloSi arsebul 40 sapilote skolaSi, sadac 
xorcieldeba multilingviri  ganaTleba. kvlevis mizans warmoadgens 
bi/multilingvuri programebis ganxorcielebis procesSi arsebuli 
xelisSemSleli faqtorebis Zieba, romlebic  aferxeben programebis efeqtur 
ganxorcielebas. kvlevis obieqtia SemTxveviTad SerCeuli 23 sapilote 
araqarTulenovani skola, eqspertuli Sefasebisa da Catarebuli raodenobrivi 
klvevis Sedegad, gamoikveTa is xelisSemSleli faqtebi da garemoebebi 
(araqarTuli garemo, pedagogTa dabali kvalifikacia, rogorc saxelmwifo 
enis codnis TvalsazrisiT aseve bilingvuri swavlebis meTodikis 
mimarTulebiT, meToduri da saswavlo masalebis simcire da a.S), romlebic 
mkveTrad aferxeben multilingvuri ganaTlebis process.   

 
 
Sesavali 
 
    saqarTvelos mravaleTnikurobidan gamomdinare, mudam iyo komunikaciis 
saWiroeba erTze met enaze (enobrivi politika da ganaTleba mravalenovan 
sazogadoebaSi, 2000). asea dResac, dRiTidRe izrdeba moTxovna da saWiroeba meore 
enis swavlisadmi, rac pirvel rigSi damokidebulia qveynis politikur kursze da 
moTxovnebze sazogadoebis mimarT. ukanaskneli wlebis saxelmwifo politika 
saqarTveloSi, sxva mravaleTnikuri qveynis msgavsad mimarTulia umciresobebis 
warmomadgenlebs Seaswavlos saxelmwifo ena maTi mSobliuri enis,  kulturis, 
tradiciebis SenarCunebisa da ganviTarebis paralelurad. umciresobebis 
integracia mniSvnelovania imdenad, ramdenadac Tavidan iqnes acilebuli eTnikur 

niadagze warmoqmnili dapirispirebebi, ris precendentic, Cvenda samwuxarod, 

gansakuTrebiT bolo periodSi gaxSirda, ara marto saqarTveloSi, aramed 
msoflios uamrav ganviTarebul an ganviTarebad qveynebSi.  
    eTnikur umciresobaTa socializaciis procesi warmatebuli ver iqneba mxolod  
multilingvuri ganaTlebis programebis ganxorcielebiT, Tumca ganaTleba rom  
erT-erTi yvelaze prioritetuli da mniSvnelovani mimarTulebaa samoqalaqo 
integraciisa da saxelmwifo enis codnis donis asamaRleblad amas cxadyofs 
saxelmwifos mier ukanasknel wlebSi ganxorcielebuli reformebic zogadi da 
umaRlesi ganaTlebis mimarTulebiT: bilingvuri ganaTleba zogadsaganmanaTleblo 
skolebSi, ,,saSeRavaTo politika” umaRles saswavleblebSi umciresobebis 

mosaxvedrad da a.S. (saqarTvelos gaeros asociacia, 2010). 
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     2002 wlis monacemebiT, saqarTveloSi (afxazeTis avtonomiuri respublikisa da 
samxreT oseTis yofili avtonomiuri olqis teritoriebis gamoklebiT) 
umciresobebis xvedriTi wili 16%-s Seadgens. (saqarTvelos pirveli angariSi 
erovnul umciresobaTa dacvis Sesaxeb, 2007). qarTvelebis Semdeg yvelaze did 
eTnolingvistur jgufs warmoadgenen azerbaijanelebi (6,5%), romlebic 
kompaqturad arian dasaxlebulni qvemo qarTlis regionSi, kerZod: marneuli, 
gardabani, dmanisi, walka, TeTriwyaro,  rusTavi  da a.S. meore did eTnikur jgufs 
ganekuTvnebian somxebi (5,7%), isini ZiriTadad  samcxe-javaxeTis  regionSi 
saxloben kompaqturad, kerZod, axalqalaqisa da ninowmindis raionebSi, sadac maTi 
raodenoba aWarbebs 95%-s da axalcixeSi, sadac somxuri mosaxleobis wili 36%-s 
Seadgens. azerbaijanuli da somxuri dasaxlebebi gvxvdeba  TbilisSic sxvadasxva 
mcire eTnikur jgufTan erTad (simera, 2010).  
    arsebuli demografiuli mdgomareobidan gamomdinare, umciresobebis ganaTleba 
da ganviTareba qveynis erT-erT mniSvnelovan prioritets warmoadgens mSvidobiani 
ganviTarebis procesSi. miuxedavad sakiTxis mniSvnelobisa, didi xnis ganmavlobaSi 
mougvarebel problemad rCeboda maTi ganaTleba, risi SedegicaaDintegraciis 
dRevandeli dabali maCvenebeli da arsebuli savalalo mdgomareoba rogorc 
zogadsaganmanaTleblo da umaRles dawesebulebebSi, ise zogadad 
araqarTulenovan TemSi. araqarTulenovan mosaxleobaSi saxelmwifo enis codnis 
dabali done, enis arcodniT gamowveuli informaciuli vakuumi, samoqalaqo 
izolacia da erTian saxelmwifoebriv sivrceSi CarTulobis dabali xarisxi 
gansakuTrebiT TvalSi sacemia araqarTulenovani mosaxleobiT kompaqturad 
dasaxlebul regionebSi, sadac gansakuTrebiT dabalia interesic da saWiroebac 
qarTuli enis swavlisadmi. arsebuli savalalo mdgomareoba da enis arcodniT 
gamowveuli gaucxoeba seriozul safrTxes warmoadgens rogorc erovnuli 
umciresobebis, ise umravlesobis warmomadgenelTaTvis mSvidobiani ganviTarebis 

gzaze (Cimera publication 2006).Aswored am problemebisa da gaucxoebis Semsubuqebas 
emsaxureba ukanasknel wlebSi saxelmwifos mxridan araqarTulenovani 
mosaxleobis ganaTlebasa da integraciis xelSewyobisken mimarTuli dagegmili da 
ganxorcielebuli RonisZiebebi. maT Soris erT-erTi yvelaze mniSvnelovania 
bi/multilingvuri ganaTlebis danergva, romelic 2009 wlidan xorcieldeba 
etapobrivad mTeli saqarTvelos masStabiT SerCeul 40 araqarTulenovan skolaSi 
(saqarTvelos gaeros asociacia, 2010). swored aRniSnul skolebSi mimdinare 
multilingvuri ganaTlebis pilotirebis procesSi arsebuli xelisSemSleli da 
Semaferxebeli faqtorebisa da maTi gadaWris gzebis Zieba warmoadgens Cveni 
kvlevis mizans. 
 
    Bbilingvuri ganaTleba gulisxmobs akademiuri sagnebis swavlebas mSobliur da 
meore enaze paralelurad. bilingvuri ganaTleba ar aris izolirebuli procesi 
da warmoadgens rogorc zogadi ganaTlebis, aseve socialur-ekonomikuri da 
kulturuli  politikis nawils. rogorc polstini (1992) aRniSnavs, ,,Tuki 
bilingvur ganaTlebaze socialuri, istoriuli, kulturuli, ekonomikuri da 
politikuri faqtorebis zegavlena ar iqneba Seswavlili verafriT gaviziarebT am 
tipis ganaTlebis Sedegebs~ (beikeri 2010). swored amitom, mniSvnelovania, 
Seswavlil iqnes im faqtorebis  zegavlena, romlebic gansazRvraven bilingvuri 
ganaTlebis efeqturobas. Tu moxdeba bilingvuri ganaTlebisa da programebis 
moswavleebis individualur saWiroebebze morgeba, sadac gaTvaliswinebuli iqneba 
asaki, garemo, socialuri statusi, erisa da kulturis Tavisebureba, bavSvis 
fizikuri da gonebrivi SesaZlebloba, bilingvuri ganaTleba mxolod pozitiur 
Sedegebs moutans skolebs (beikeri, 2010). 
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   statiaSi bilingvuri ganaTleba ganxilulia eTnikuri umciresobebis 
konteqstSi, rac gulisxmobs maTTvis saswavlo gegmiT gansazRvruli unarebisa da 
kompetenciebis ganviTarebas rogorc mSobliur, ise saxelmwifo enaze. rac, Tavis 
mxriv, xels Seuwyobs maTs integracias qarTul sazogadoebaSi da Tavidan iqneba 
acilebuli asimilaciis safrTxe, umciresobebis enisa da kulturis dakargvis 
saSiSroeba. xazgasmiT unda aRiniSnos, rom orenovani ganaTleba aris erT-erTi, 
magram ara erTaderTi saSualeba, romlis sworad da mizanmimarTulad 
ganxorcielebazea damokidebuli pozitiuri an negatiuri Sedegebi. realuria 
rogorc dadebiTi, ise uaryofiTi Sedegebis miReba programebis arasworad 
ganxorcielebis SemTxvevaSi. yvela siaxle, romelic Semodis Cvens yoveldRiur 
cxovrebaSi da normad mkvidrdeba saWiroebs Seswavlas, analizs, keTilsindisierad 
Catarebul kvlevebs da kvlevebis Sedegebis gaTvaliswinebas siaxlis danergvis 
procesSi, aseve saxelmwifos nebas da mxardaWeras. 
     Catarebuli raodenobrivi da Tvisebrivi kvlevidan gamoikveTa ramdenime 
mniSvnelovani faqtori, romelTa gaTvaliswineba an ugulebelyofa garkveulwilad 
gansazRvravs Sedegs: garemo, sadac xorcieldeba konkretuli multilingvuri 
ganaTlebis modelis danergva, eTnikuri jgufebis kulturis, tradiciebis, 
mentalitetis da sxva individualuri Taviseburebebis gaTvaliswineba, qveyanaSi 
arsebuli socialur-politikuri garemo, sxva qveynebis gamocdilebis 
gaaTvaliswineba, konkretuli raionis da skolis individualuri saWiroebis 
analizi, bavSvebis fsiqologiuri da asakobrivi Taviseburebebis gaTvaliswineba, 
materialur-teqnikuri bazis saTanadod momzadeba, es is sakiTxebia, romlebic, sxva 
mraval faqtorTan erTad, mniSvnelovanwilad gansazRvraven  programis warmatebiT 
ganxorcielebas. 
 
kvleva 40 sapilote skolaSi 
   Kkvleva Catarda saqarTvelos ganaTlebisa da mecnierebis saministros mier 
SerCeuli 40 araqarTulenovan sapilote skolidan 23-Si, sadac 2009 wlidan 
xorcieldeba multilingvuri ganaTlebis programebis pilotireba (multilingvuri 
ganaTlebis programebis debuleba 2010). Kkvlevis mizans warmoadgenda 
xelisSemSleli faqtorebisa da garemoebebis Zieba, romlebic mkveTrad aferxeben 
programebis warmatebiT ganxorcielebas. dasmuli problemidan gamomdinare 
sakvlev meTodad SerCeul iqna Tvisebrivi da raodenobrivi kvlevis meTodebi. 
Tvisebrivi kvlevis farglebSi gakeTda 2 CaRrmavebuli interviu multilingvuri 
ganaTlebis eqspertebTan, xolo raodenobrivi kvlevisTvis SemTxveviTi SerCevis 
principiT SeirCa 23 araqarTulenovani sapilote skolis direqtori, rac arsebuli 
skolebis 58% Seadgens da saSualebas iZleva Sedegebis ganzogadebisas yvela 
sapilote skolaze. iqidan gamomdinare, rom enobrivi mdgomareoba, bilingvuri 
ganaTlebis procesSi arsebuli sirTuleebi da saxelmwifo enis swavlebasTan 
dakavSirebuli problemebi gansxvavebulia Tbilissa da araqarTulenovani 
mosaxleobiT kompaqturad dasaxlebul regionebs Soris, naTeli suraTisTvis 
kvlevis samizne jgufad SeirCa Tbilisis  6 (26%) da kompaqturad dasaxlebuli 
regionebis 17 (74%) skolis direqtori kvlevis samizne jgufad Ddireqtorebis 
SerCeva moxda, radgan isini uSualod arian CarTulni pilotirebis procesSi da 
floben informacias rogorc uSualod skolaSi arsebul enobriv da 
saganmanaTleblo mdgomareobaze, aseve zogadad Temisa da sazogadoebis 
damokidebulebaze bilingvuri ganaTlebis Sesaxeb.  
 
   Tvisebrivi kvlevis farglebSi gakeTda interviu euTos erovnul umciresobaTa 

umaRlesi komisiis (OSCE/HCHM) latviel eqspertTan q. ligita grigulesTan. misi 
mravalwliani gamocdileba saintereso da sagulismo informacias warmoadgenda, 
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gansakuTrebiT kvlevis pirvel etapze. aseve multilingvuri ganaTlebis eqspertTan 
b. daviT zaTiaSvilTan, romelic 2010 wlidan muSaobs aRniSnul sakiTxze, rogorc 
erovnuli saswavlo gegmebisa da Sefasebis centris warmomadgeneli da uSualod 
aris CarTuli skolebis mier Sevsebuli multilingvuri ganaTlebis saaplikacio 
formebis srulyofasa da damtkicebis procesSi da, aseve, flobs informacias, ra 
safrTxeebi da winaaRmdegobebi arsebobs programebis pilotirebis procesSi. 
kvlevisTvis gamoyenebul iqna naxevrad struqturirebuli interviusTvis 
gankuTvnili kiTxvari, romelic minimaluri droisa da resursis danaxarjiT 
maqsimaluri informaciis miRebis saSualebas iZleoda gansakuTrebiT kvlevis 
sawyis etapze. monacemTa Segroveba CaRrmavebuli intervius farglebSi 
ganxorcielda ramdenime mniSvnelovani sakiTxis irgvliv, romelTa Sedegebis 
mixedviT Seiqmna struqturirebuli kiTxvari raodenobrivi kvlevisTvis.  
    kvlevisTvis meoradi informaciis mniSvnelovan wyaros warmoadgenda 2007 wlis 
angariSebi “bilingvuri ganaTleba saqarTveloSi” (grigule, perini, 2007 da deZe, 
2007) romelSic mocemulia 2007 wlamde saqarTveloSi ganxorcielebuli 
aqtivobebis analizi multilingvuri ganaTlebis mimarTulebiT, aseve 
mniSvnelovani iyo skolebis mier Sevsebuli multilingvuri ganaTlebis 
saaplikacio formebidan miRebuli informacia konkretuli skolis 
Sesaxeb.Mmeoradi informaciisa da Catarebuli Tvisebrivi kvlevis analizis 
safuZvelze, Seiqmna 44 punqtiani kiTxvari, romelic gankuTvnili iyo sapilote 
skolebis direqtorebisaTvis raodenobrivi monacemebis Sesagroveblad. kiTxvari 
moicavda sam bloks: pirvel nawilSi iyo anketuri tipis 8 SekiTxva - zogadi 
indormacia respondentis Sesaxeb, raioni/qalaqi da eTnikuri jgufebi skolaSi da 
a.S. meore blokis 25 SekiTxva Seexeboda skolaSi arsebul problemebs orenovani 
swavlebis kuTxiT. respondentebs pasuxi una gaecaT 4-balian skalaze (1. saerTod 
ar veTanxmebi; 2. ar veTanxmebi; 3. veTanxmebi; 4. sruliad veTanxmebi), mesame blokis 
11 SekiTxva gankuTvnili iyo skolaSi mimdinare multilingvuri ganaTlebis 
programebis da zogadad regionSi enebis mimarT interesis Sesaxeb informaciis 
misaRebad.  
    kvlevis Sedegad gamarTlda hipoTeza, rom bilingvuri ganaTlebis danergvis 
procesSi arsebobs uamravi winaaRmdegoba da problema, rac zrdis ukuSedegis 
saSiSroebas Tu  ar moxdeba TiToeuli problemis saTanadod kvleva, Seswavla da 
Sedegebis gaTvaliswineba pilotirebis procesSi. 
 
Kkvlevis limiti da sandooba: 

 kiTxvaris aprobaciis Sedegad aRmoCnda, rom Ria kiTxvebis did nawils 
upasuxod tovebda respondentTa umravlesoba, amitom kiTxvaris saboloo 
versiaSi yvela kiTxva iyo daxuruli. kiTxvaris boloSi damatebiTi 
mosazrebisTvis gamoyofili adgili  ki respondentTa 91. 3%-ma carieli 
datova, an daafiqsira is mosazreba, romelzec ukve konkretuli pasuxi 
hqonda gacemuli wina punqtebSi. 

 direqtorebi xSirad gamoTqvamdnen sxvadasxva sakiTxisadmi sakuTar 
damokidebulebas, magram uars acxadebdnen Canaweris gakeTebaze (video an 
audio masalis saxiT). 

 ganxorcielda kiTxvaris Targmani rusul enaze, radgan direqtorTa 
umravlesoba ver flobda qarTul enas. 

 Seiqmna kiTxvaris eleqtronuli versia (qarTul da rusul enebze), romelic 
moiazreboda alternatiul saSualebad skolebis umravlesobis CarTvisTvis 
kvlevaSi, Tumca maTi gamoyeneba SesaZlebeli gaxda mxolod Tbilisis 
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skolebSi, radgan raionis skolebSi interneti xelmisawvdomi ar iyo, 
miuxedavad imisa, rom skolebis umravlesobas aqvs informatikis kabineti. 

 raodenobrivi kvlevis procesSi umniSvnelo iyo kiTxvarebis danakargi an 
Riad datovebuli kiTxva.  

 arsebobs skolebSi gadaRebuli foto masala; aseve interviuebis 
audioCanaweri, rac ganapirobebs kvlevis sandoobas. 

 
kvlevis Sedegebi  
 
Tvisebrivi kvlevis analizi: 
 

ligita grigule:  latviis universiteti, (OSCE/HCHM) multilingvuri 
ganaTlebis eqsperti: 

 saqarTveloSi sul 149 skolaa (Tumca 2011 wlidan etapobrivad xdeba 
rusulenovani skolebis Semcireba), sadac swavlebis ena aris rusuli 
(tabataZe, 2010). q. grigules TqmiT, aRniSnuli skolebi ZiriTadad eTnikurad 
ararusi moswavleebiTaa dakompleqtebuli (somxebi, azerbaijanelebi, osebi, 
qurTebi, qarTvelebi...) rac udides problemas warmoadgens saxelmwifo enis 
swavlebis procesSi, radgan moswavleebisTvis ukana planze gadadis 
saxelmwifo enis swavla mSobliuri enis, swavlebis enis (rusuli) da 
savaldebulo erT-erTi ucxo enis swavlis pirobebSi;  

 mniSvnelovani xelisSemSleli faqtoria qarTuli garemos ararseboba 
kompaqturad dasaxlebul regionebSi; 

 mSobelTa dabali CarTuloba procesSi, an xSirad uaryofiTi 
damokidebuleba bilingvuri ganaTlebisadmi, risi erT-erTi mizezi 
SesaZlebelia iyos maTi arainformirebuloba. 

  
daviT zaTiaSvili, multilingvuri ganaTlebis eqsperti, (2010 wlidan erovnuli 

saswavlo gegmebisa da Sefasebis centris warmomadgeneli): 
bilingvuri ganaTlebis mizania saqarTveloSi mcxovrebi eTnikuri 

umciresobebisaTvis ara mxolod saxelmwifo enis srulfasovnad Seswavla, aramed 
maTi mSobliuri enis akademiur doneze Seswavlis uzrunvelyofa, radgan meore 
enaSi warmatebas garkveulwilad ganapirobebs mSobliuri enis flobis done.   

2011 wlis ianvaris monacemebiT mxolod 17  saaplikacio forma iyo  ganxiluli 
da damtkicebuli 40 sapilote skolis saaplikacio formidan.   

aseve mimdinareobs muSaoba  sagnobrivi pedagogebis momzadebis 
uzrunvelsayofad  qarTul enaSi; igegmeba: gzamkvlevebis Seqmna (ucxoel 
eqpertebTan TanamSromlobiT), ramdenime skolaSi intensiuri dakvirvebebis da 
kvlevebis warmoeba  swavlebis Sesabamisi teqnologiebis SesamuSaveblad, 2011-2012 
saswavlo wlidan multilingvuri ganaTlebis danergva yvela araqarTulenovan 
skolaSi, romlis finansur uzrunvelyofas saxelmwifo Tavis Tavze aiRebs. 
uaxloes momavalSi igegmeba „kanonSi zogadi ganaTlebis Sesaxeb“ cvlilebis 
Setana, romlis mixedviT bilingvuri ganaTleba (saxelmwifo enas+mSobliuri ena) 
iqneba savaldebulo yvela araqarTulenovani skolisTvis saqarTveloSi. 

Tvisebrivi monacemebis analizze dayrdnobiT, gamoikveTa  socialuri 
faqtorebis mniSvneloba, romelic gulisxmobs sazogadoebis momzadebas, rogorc 
umravlesobebis, ise umciresobebis da farTo sazogadoebisTvis gacnobas _ ras 
gulisxmobs bilingvuri ganaTleba; ra dadebiTi Sedegebi SeiZleba hqondes mis 
sworad ganxorcielebas; ra safrTxeebi arsebobs arasworad ganxorcielebis 
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SemTxvevaSi; zogadad ra mniSvneloba aqvs saxelmwifo enis codnas 
umciresobebisTvis da a.S. 

 
raodenobrivi kvlevis analizi 

kiTxvaris damuSavebis Sedegad gamoikveTa bilingvuri ganaTlebis mimarT 
pozitiuri damokidebuleba respondentTa mxridan, iseve, rogorc saxelmwifo enis 
swavlisadmi gazrdili interesi da moTxovna. skolebis umravlesoba 
pilotirebamde ar flobda aranair gamocdilebas orenovani swavlebis 
mimarTulebiT, Tumca zogierT skolaSi ramdenime sagani iswavleboda qarTul 
enaze, mxolod da mxolod sasurveli kadris ararsebobobis gamo, Tumca ar iyo 
gaTvaliswinebuli meore enaze swavlebis Taviseburebani, meTodika da komunikacia 
sxvadasxva enaze mosaubre maswavlebelsa da moswavles Soris, problemas 
warmoadgenda. 

 gamokiTxulTa 74%  sruliad daeTanxma, rom maT  regionSi arsebobs 
saxelmwifo enis  swavlis aucilebloba; 

 saxelmwifo enis swavla bilingvuri ganaTlebis gziT,  integraciis 
mniSvnelovan winapirobad miiCnia gamokiTxulTa 100%-ma. maTi ganmarTebiT  
swored am mizniT moxda skolebis CarTva multilingvuri ganaTlebis 
pilotirebis procesSic;  

 gamokiTxuli skolebis direqtorebis  34.8%-s araviTari gamocdileba ar 
hqonda orenovani swavlebis kuTxiT;  mxolod 26.1%  monawileobda 
sxvadasxva proeqtSi. 47.7%-ma aRniSna, rom hyavs maswavleblebi, romelTac 
sxvadasxva treningSi aqvT monawileoba miRebuli da aqvT garkveuli 
gamocdileba bilingvuri swavlebis mimarTulebiT, romelsac uziarebs sxva 
maswavleblebsac.  

raodenobrivi kvlevis Sedegad gamoikveTa ramdenime mniSvnelovani 
xelisSemSleli faqtori, romlebic mniSvnelovnad aferxebs multilingvuri 
ganaTlebis warmatebiT ganxorcielebas skolebSi: 

 moswavleTa dabali motivacia - 52%; 

 moswavleTa dabali enobrivi kompetencia saxelmwifo enaSi - 52,2%; 

 araqarTulenovani garemo - 65,2%  (gansakuTrebiT kompaqturad dasaxlebuli 
regionebisTvis. maTi umravlesoba vinc ar daeTanxma aRniSnul mosazrebas 
iyo Tbilisis skolebi, sadac sagrZnoblad ukeTesi mdgomareobaa 
qarTulenovani garemos TavalsazrisiT); 

 arasaTanadod momzadebuli kadrebi - 52.7%; 

 pedagogTa dabali enobrivi kompetencia saxelmwifo enaSi mxolod - 8,7%-ma 
daafiqsira; 

 pedagogTa dabali motivacia - 30,4%; 

 saswavlo masalis simcire - 82%; 

 saswavlo masalis Seusabamobas (sirTules) moswavleTa enobriv 
kompetenciasTan eTanxmeba sruliad an nawilobriv respondentTa 43.5%, xolo 
darCenili 56.5% romlebic ar daeTanxma aRniSnul mosazrebas ZiriTadad 
Tbilisis skolis direqtorebi iyvnen. maTi ganmartebiT dedaqalaqis 
skolebis moswavleebisTvis metad martivia masala, rac maT gulgrilobas 
iwvevs swavlis procesSi, maTi enobrivi kompetencia SesaZleblobas iZleva 
gacilebiT kompleqsuri da mravalferovani masalis daZlevisas;  

 dargobrivi swavlebis kuTxiT maswavlebelTa dabali kompetencia - 91.4%; 

 pedagogTa dabali kompetencia bilingvuri swavlebis meTodikaSi - 100%. 
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 miuxedavad arsebuli sirTuleebisa, direqtorTa TqmiT, maswavlebelTa 
umravlesoba (88.3%)  dadebiTad  Sexvda siaxles - multilingvuri swavlebis  
danergvas skolaSi. xolo rac Seexeba skolaSi prioritetul swavlebis enas, 
gamokiTxulTa 82,6%-ma aRniSna, rom gansakuTrebiT bolo periodSi gaizarda 
saxelmwifo enis swavlisadmi interesi; aseve,  sagulisxmoa, rom pirad 
saubrebSi direqtorebis umravlesoba aRniSnavda, rom Catarebuli 
sainformacio Sexvedrebis, seminarebisa Tu sxvadasxva RonisZiebis Semdeg, 
bilingvuri ganaTleba aRar aRiqmeba asimilaciis safrTxed araqarTulenovan 
mosaxleobaSi. 

    gamokiTxulTa 39,2%-ma aRniSna, rom araqarTulenovani moswavleebis didi 
nawili sazRvargareT iRebda umaRles ganaTlebas, umetesad TavianT istoriul 
samSobloSi, radgan  saqarTveloSi  saxelmwifo enis arcodnis gamo ver 
xvdebodnen umaRles saswavlebelSi. Tumca bolo dros umciresobebis mimarT 
gatarebulma ,,saSeRavaTo politikam” SesaZlebeli gaxada, TavianT  mSobliur 
enebze Cabarebuli unarebis gamocdis Sedegebis mixedviT (mxolod erTi gamocdiT)  
Cairicxon saqarTvelos umaRles saswavleblebSi erTwlian mosamzadebel 
fakultetze, sadac isini erTi wlis ganmavlobaSi (60 kreditis farglebSi) 
euflebian qarTul enas swavlis gasagrZeleblad. aRniSnulma reformam asaxva 
skolebSi saxelmwifo enis swavlisadmi gazrdil moTxovnazec hpova, Sedegad 
saqarTveloSi umaRlesi ganaTlebis miRebis msurvelTa ricxvi sagrZnoblad 
gaizarda, rasac  gamokiTxulTa 81,4%-ic  adasturebs.    

saxelmwifo enis prestiJis zrdasTanaa swored dakavSirebuli, rom 
gamokiTxuli skolebis 52,2% iyenebs multilingvuri ganaTlebis saxelmwifo enis 
mxardaWeris programas, xolo 21.7% _ mSobliuri enis mxardaWerisas. 

gamokiTxulTa 52,2% swavlebis ZiriTad enad skolebSi asaxelebs qarTuls, 
xmaTa meore umravlesoba wilad xvda somxur enas (43.5%), romelsac mosdevs 
rusuli (39,1%) da azerbaijanuli (30,4%). aRsaniSnavia, rom skolebis umravlesoba, 
romlebSic swavlebis ZiriTad enas rusuli warmoadgens, Sereuli multilingvuri 
swavlebis   models iyeneben, radgan moswavleebis udidesi nawilisTvis rusuli 
mSobliuri ena ar aris, aseT skolebSi swavloben Sereuli eTnolingvisturi 
jgufis moswavleebi. 
    Tbilissa da regionebSi prioritetuli enebi radikalurad gansxvavebulad 
gagadanawilda. es kidev erTxel cxadyofs, ramdenad gansazRvravs garemo da 
saWiroebebi  enis „prestiJs“.  Tbilisis skolebSi prioritetuli swavlebis enebia 
qarTuli (50%)  da  rusuli (50%), xolo regionis skolebSi mSobliuri (75%) da 
saxelmwifo ena (17.6%). 
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daskvna   
 

Tvisebrivi kvlevis Sedegad gamoikveTa: rusulenovani skolebis problema, 
gansakuTrebiT im moswavleebisaTvis romelTaTvisac rusuli meore enaa. 
rusulenovan skolebze moTxovna sabWoTa periodis gadmonaSTia, romlis ngrevas 
didi Zalisxmeva da dro sWirdeba. rusuli enis mimarT moTxovnas kompaqturad 
dasaxlebul regionebSi arsebuli araqarTulenovani garemoc uwyobs xels, radgan 
am regionSi rusul enas jer kidev sakomunikacio enis statusi aqvs sabWoTa 
periodidan  SemorCenili.  
    mSobelTa dabali CarTuloba an uaryofiTi damokidebuleba iyo erT-erTi 
xelisSemSleli faqtori, Tvisebrivi kvlevis Sedegad gamokveTili, romelic ar 
gamarTlda raodenobrivi kvlevis SedegebiT. swored mSobelTa dadebiTi 
damokidebuleba da mzadyofna saxelmwifo enis swavlebis procesSi 
CarTulobisaTvis aris mniSvnelovani wingadadgmuli nabiji.  
   pedagogTa momzadeba da kvalifikaciis amaRleba; mravalferovani da 
moswavleebis saWiroebebs morgebuli saswavlo da damxmare masalis momzadeba, 
programebis danergvis procesSi sazogadoebis informireba _ es is 
umniSvnelovanesi sakiTxebia, romlebic kveTen erTmaneTs Tvisebrivi da 
raodenobrivi kvlevis Sedegebis mixedviT. 
 
 garemo: 

 kompaqturad dasaxlebul regionebSi araqarTulenovani garemo uaryofiTad 
aisaxeba moswavleebze da pedagogebze, rogorc enis swavlis, ise integraciis 
TvalsazrisiT. qarTulenovani garemos ararsebobis pirobebSi, mxolod 
skolaSi, SeuZlebelia srulyofilad qarTuli enis Seswavla, miT umetes, 
jer kidev did sirTuleebTan aris dakavSirebuli aRniSnul skolebSi enis 
swavlebis procesi. jer isev mougvarebeli problemebi: Sesabamisi saswavlo 
masalis ararseboba da kvalificiuri maswavleblebis simcire araqarTu-
lenovan garemosTan erTad, SeuZlebels xdis enis srulyofilad dauflebas 
skolebSi. 

 meToduri da saswavlo masalis ararseboba: 

 saswavlo saxelmZRvaneloebis Seusabamoba moswavleTa enobriv 
kompetenciasTan; 

 TvalsaCinoebaTa da Sesabamisi damxmare saxelmZRvaneloebis simcire; 

 pedagogTa gzamkvlevebis ararseboba. 
 

 sakadro resursebis dabali kvalifikacia: 

 pedagogTa dabali kompetencia bilingvuri swavlebis mimarTulebiT;  

 saxelmwifo enis saTanadod arcodna;  

 kvalificiur dargobriv pedagogTa simcire. 
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 informaciuli vakuumi: 

 mniSvnelovani problemaa umciresobebisTvis droulad, saWiro informaciis 
armiwodeba, Tundac im siaxleze, romelic 2010 wlidan xorcieldeba 
saqarTvelos umaRles saswavleblebSi (igulisxmeba saSeRavaTo politika) 
didi xnis dagvianebiT gaxda cnobili kompaqturad dasaxlebul regionebSi;  

 aseve, regionebis maswavleblebisTvis ar aris xelmisawvdomi informacia 
Tanamedrove swavlebis teqnologiebsa Tu sxvadasxva siaxlezec. 

 
 

 kvlevis Sedegad miRebuli pozitiuri Sedegebi: 

 skolebSi prioritetul swavlebis enad saxelmwifo enis dasaxeleba, rac 
gulisxmobs saxelmwifo enis swavlisadmi gazrdil interessa da saWiroebas;  

 mSobelTa interesis da CarTulobis sagrZnoblad zrda, rac usaTuod 
mniSvnelovan wingadadgmul nabijad unda CaiTvalos;  

 pedagogebis pozitiuri damokidebuleba da CarTulobis survili 
multilingvuri ganaTlebis procesSi; 

 saqarTveloSi qarTul enaze umaRlesi ganaTlebis miRebis msurvelTa zrda, 
rac, Tavis mxriv, pozitiurad aisaxeba araqarTulenovani mosaxleobis 
dasaqmebasa da sazogadoebaSi integrirebaze mravalwliani ,,gariyulobis” 
Semdeg, risi erT-erTi mTavari mizezi iyo swored saxelmwifo enis arcodna 
da amis gamo Sesabamisi ganaTlebis miRebis minimaluri SesaZlebloba.  

 
diskusia 
 
   dRevandel epoqaSi yvela gza warmatebuli karierisken bilingvur ganaTlebaze 
gadis. albaT Zalian cotas Tu warmoudgenia cxovreba dRes an momavalSi erT 
enaze molaparake msoflioSi, swored amitom izrdeba dRiTidRe bilingvuri 
ganaTlebis roli da upiratesoba rogorc umciresobebisaTvis, ise umravleso-
bebisaTvis ara marto saqarTveloSi, aramed mTel msoflioSi.  
   umciresobebisTvis bilingvuri ganaTlebis gziT saxelmwifo enis Seswavlasa da 
maT sazogadoebaSi integracias, rogorc Catarebuli kvlevidan Cans, dadebiTad 
xvdeba gamokiTxulTa udidesi nawili. Tumca Tvisebrivi da raodenobrivi kvlevis 
analizis Sedegebma gaamarTla Cveni hipoTeza, rom multilingvuri programebis 
danergvas axlavs uamravi  winaaRmdegoba da xelisSemSleli faqtori, romlebic 
aferxeben dagegmil process da maTi gauTvaliswinebloba safrTxes Seuqmnis 
pozitiuri Sedegebis miRwevas.  
  im uamravi problemis paralelurad, rac qveyanas dRes aqvs, Tundac qarTul 
sajaro  skolebSi arsebuli  sirTuleebi, Tundac is, rom uamrav qarTvel bavSvs 
xelmokleobis gamo ar aqvs saSualeba miiRos sruli zogadi da umaRlesi 
ganaTleba, mniSvnelovania garkveuli yuradReba daeTmos eTnikuri umciresobebis 
ganaTlebisa da integraciis sakiTxs mimdinare saganmanaTleblo reformis 
procesSi. maT integracias sasicocxlo mniSvneloba aqvs erTiani, Zlieri, 
demokratiuli sazogadoebis formirebis procesSi da qveynis ganviTarebaSi. 
mimaCnia, rom ganaTleba unda iyos prioritetuli, saxelmwifo enis swavla 
savaldebulo am qveynis yvela moqalaqisTvis, bilingvuri ganaTleba ki aris erT-
erTi gza dasaxuli miznisken. 
 
 
rekomendaciebi 
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skolis administratorebs da ganaTlebis politikis Semqmnelebs didi 

Zalisxmeva hmarTebT programis dagegmvisa da ganxorcielebis procesSi, radgan 
warmatebas ganapirobebs mxolod sworad dagegmili da ganxorcielebuli, 
mizanmimarTuli nabijebi. mniSvnelovania ramdenime ZiriTadi faqtoris 
gaTvaliswineba, romelic Catarebuli Kkvlevis Sejerebisa da analizis Sedegad 
gamoikveTa:  
 
 

 saWiroebebis drouli Seswavla da analizi; 

 intensiuri kvlevebisa da eqsperimentebis warmoeba TiToeuli siaxlis 
normad dadgenamde; 

 pedagogTa drouli momzadeba da gadamzadeba; 

 bilingvuri swavlebis meTodikis daxvewa da gacnoba maswavleblebisTvis;  

 qveynis da kulturis Taviseburebebis gaTvaliswineba, iseve rogorc 
umciresobebis kulturis da tradiciebis pativiscema saswavlo procesis 
dagegmvisas; 

 meore enis meTodikis gaTvaliswineba;  

 skolebis intensiuri monitoringi; 

 mravalferovani da saintereso saswavlo masalis Seqmna, romelic morgebuli 
iqneba moswavleTa enobriv SesaZleblobebs. 
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     B 

bilingvizmis formirebis modelebi qarTulis, rogorc 

meore enis, dauflebis procesSi 

  
abstraqti 

 
bilingvizmis cnebis farTo gansazRvraSi igulisxmeba urTierTobisaTvis ori 
enis gamoyenebis unari (flobis donis miuxedavad). am TvalsazrisiT, 
bilingvizmi gvevlineba meore enis swavlebis Sedegis saxiT (saboloo an 
Sualeduri). am konteqstSi qarTulis, rogorc meore enis, swavleba 
araqarTvelTaTvis bilingvizmis garkveul models unda gulisxmobdes. 
bilingvizmis formireba SeiZleba ganvixiloT, rogorc gadanacvleba 
SeTavsebuli, Sereuli tipidan avtonomiurobisaken. es ki  swavlebis xarisxzea 
damokidebuli. swavlebam SeiZleba daaCqaros koordinirebuli bilingvizmis 
SemuSaveba, an, piriqiT, araefeqtiani swavlebis SemTxvevaSi, moswavle SeiZleba 
swavlebis bolomde darCes Sereuli tipis bilingvali,  romlis metyvelebaSi 
mudmivad adgili eqneba leqsikur, gramatikul da fonetikur Secdomebs. 
saqarTveloSi mcxovreb araqarTvelTaTvis sagulisxmod migvaCnia e.w. 
aditiuri modeli, rodesac „meore ena emateba bavSvis sametyvelo unars 
mSobliuris darRvevis gareSe”. 
bavSvis mier meore enisadmi .upiratesobis miniWeba gaSualebulia Temis 
statusiT da es SeiZleba gaxdes Rirebuli indikatori mozardis momavali 
fsiqologiuri keTildReobisa da kulturuli identobis SenarCunebisaTvis. 

 
 
farTo ganmartebiT, bilingvizmi aris ori enis gamoyenebis unari komunikaciis 

procesSi (flobis donis miuxedavad). am aspeqtiT igi warmoadgens meore enis 
swavlebis Sualedur an saboloo Sedegs. udavoa, rom am konteqstSi qarTulis, 
rogorc meore enis, swavleba araqarTvelTaTvis unda eyrdnobodes bilingvizmis 
specifikur models.  bilingvizmis  Teoriuli modeli SeiZleba gaxdes efeqtiani 
swavlebis safuZveli da ganapirobos swavleba/swavlis strategiebi, romlebic 
Tavisi gamiznulobiT  `SeiZleba  gamoyenebul iqnas enis gansxvavebul 
SemswavlelTaTvis da swavlis gansxvavebul situaciebSi~ (bialistoki, 2006) 

bilingvizmis pirveli diqotomiuri modelis Seqmna ukavSirdeba 
fsiqolingvistikis, rogorc dargis,  avtorebs: Carlz ozguds da siuzan ervins  

(ervini, 1954). aRniSnuli modeli gulisxmobda ori enis avtonomiur funqciobas 



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

76 
 

koordinirebuli (coordinate) bilingvizmis SemTxvevaSi da enaTa Serevas, 
interferenciul Secdomebs - SeTavsebuli (compound) modelis dros. aRniSnulma 
diqotomiurma modelma realuri verifikacia hpova mraval eqsperimentul 
gamokvlevaSi (lamberti, 1969, kolersi, 1965,  obleri & alberti, 1977,  iakobovici, 
1970 da sxv.). XX saukunis meore naxevarSi es modelebi intensiurad gamoyeneboda 
bilingvizmis fsiqolingvistur da meTodikur kvlevebSi. is, rom koordinirebuli 
bilingvizmis dros enobrivi sistemebi avtonomiurad funqcionireben, dasturdeba 
im drois xangrZlivobiTac, romelic saWiroa erTi enidan meore enaze 
`gadasarTvelad~. Ees gansakuTrebiT TvalsaCinoa afaziis SemTxvevaSi.  

C. ozgudis semantikuri diferencialis meTodze dafuZnebuli aRniSnuli 
modeli, Tavis pirvelad definiciaSi, asaxavda mxolod ori enis leqsikuri 
erTeulebis urTierTmimarTebas, kerZod, koordinirebulis SemTxvevaSi 
ekvivalenturi sityvebis mniSvnelobaTa avtonomiur arsebobas, xolo SeTavsebulis 
SemTxvevaSi ki - ekvivalenturi sityvebis mniSvnelobaTa identobas..  ase, 
magaliTad, semantikuri diferencialis meTodis saSualebiT  (sami skalis 
mixedviT: kargi-cudi, Zlieri-susti da aqtiuri-pasiuri) ekvivalenti sityvebi or 
enaSi koordinirebuli bilingvizmis dros fasdeboda gansxvavebulad, 
SeTavsebulis dros identur emociur Sefasebas gvaZlevda.  

Cveni xelmZRvanelobiT Catarebul kvlevaSi mSobliur da meore enebze  
(somxuri, inglisuri) sityvebi “stumari”da “saxli” Sefasda erTnairad inglisuri 
enis Seswavlis pirvel safexurze (specialuri fakultetis pirveli kursis 
studentebis mier), xolo sakmaod gansxvavebulad specialuri fakultetis bolo 
kursze (statistikurad sando gansxvavebiT). Ees imis maCvenebelia, rom enis 
dauflebasTan erTad, mSobliuri da ucxo enis sityvaTa mniSvnelobebi erTmaneTs 
dascildnen.  

C. ozgudis modelis es erTgvari SezRuduloba _ mxolod  semantikuri 
erTeulebis gaTvaliswineba _ imTaviTve gaxda kritikis obieqti. momdevno 
kvlevebSi, gansakuTrebiT leon iakobovicis SromebSi, diqotomiuri modeli 
gavrcelda enobrivi funqciobis sxva sferoebzec: fonetikursa da gramatikulze. 

ori tipis bilingvizmis Camoyalibeba  ukavSirdeboda  enebis dauflebis 
geneziss:  Sereuli sametyvelo urTierTobis SemTxvevaSi (roca urTierToba 
warmoebs or enaze Sereulad)  iqmneba SeTavsebuli bilingvizmi, xolo Tu individi 
or enas eufleba gansxvavebul emociur da kulturul konteqstSi - miiReba 
koordinirebuli bilingvizmi. 

C. ozgudis modelis meore nakls misi statikuroba warmoadgens. Cveni azriT, 
meore enis dauflebis procesSi individi garkveuli kontinuumis farglebSi 
moZraobs, romlis erT boloSi _ SeTavsebuli, xolo meoreSi _ koordinirebuli 
bilingvizmia. sainteresod migvaCnia m. albertis da l. obleris mosazreba 
(orenovani tvini, 1978), romlebic “mimzidvelad” miiCneven  nawilobriv SeTavsebuli, 
nawilobriv koordinirebuli sistemis daSvebas, radganac is saSualebas gvaZlevs 
Tvalyuri mivadevnoT,  Tu ra xdeba bilingvur sametyvelo procesSi. avtorebs 
miaCniaT, rom nebismier asakSi meore enis daufleba ar gulisxmobs imave 
safexurebis gavlas, rogorc es xdeba mSobliuri enis dauflebis dros da, amave 
dros, arsebobs raRac universaluri, rac axasiaTebs yvela enobriv sistemas. E  

Cveni azriT, bilingvizmis ganviTareba sxvadasxva mimarTulebiT SeiZleba 
moxdes. Tu bavSvi Tavidan eufleba or enas gansxvavebul socialur konteqstSi da 
mas uyalibdeba  koordinirebuli sistema. asakTan erTad da formaluri swavlebis 
procesSi  mas dasWirdeba ori enis lingvisturi erTeulebis urTierTSedareba, e.i. 
Semova SeTavsebulobis elementebi.  SeZleba vivaraudoT sawinaaRmdego gzac: 
swavlebis procesSi konteqstebi Sordeba erTmaneTs: ojaxSi erTi enaa, skolaSi - 
meore. Sedegad, TandaTanobiT Zlierdeba am enobrivi sistemebis koordinirebis 
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momenti. efeqturobis TvalsazrisiT, zepiri metyvelebis Tavisufali flobisTvis 
koordinirebuli modeli upiratesia, teqstis analizisaTvis, Targmnis da 
gramatikuli savarjiSoebis Sesasruleblad da leqsikuri niuansebis 
gacnobierebisaTvis _ SeTavsebuli modeli.  

bilingvizmis dinamikis Taviseburebebs asaxavs beikeris mier Camoyalibebuli 
bilingvuri ganaTlebis orgvari “filosofia” (1993): SenarCunebisa (maintenance) da 
tranzitulobis (transitional). SenarCunebis filosofia uzrunvelyofs meore enis 
ganviTarebas, gamdidrebas mSobliuri enis darRvevis gareSe da, rogorc aseTi, 
ganapirobebs aditiuri bilingvizmis Camoyalibebas. igi gulisxmobs meore enis 
unar-Cvevebis damatebas individis lingvistur repertuarSi iseT konteqstSi, 
rodesac orive ena da kultura Tanabrad gamoiyeneba.  

tranzituli filosofia iZleva saxlis enis ganviTarebisa da gaZlierebis 
SesaZleblobas mxolod imisaTvis, rom is gaxdes saswavlo sagnebis dauflebis  
saSualeba.  saxlis ena ar aris aqcentirebuli da  dominanturi xdeba qveynis ena 
da kultura. 

bilingvizmis Tanamedrove modelebis ganxilvisas situaciuri da konteqstis 
faqtoris gaTvaliswineba aucilebelia. swored amitom bilingvizmis Tanamedrove 
kvlevebi mas ganixilaven bikulturalizmTan mimarTebiT. Ees modelebi aRweren  
gavlenebs fsiqikur procesebze, socialur gamocdilebaze, individualur 
cvlilebebze, aseve im fsiqologiur sirTuleebs,  romlebic bikulturalizmis 
TiToeul models axlavs:   

1. asimilaciuri  modeli gulisxmobs imas, rom pirovneba kargavs erovnul 
identobas da iZens axals. asimilaciis es procesi  sakmaod rTulad 
mimdinareobs. pirovneba ormxrivi dawolis qveS imyofeba, mas mxardaWera 
orive mxridan aklia: erTi mxriv, mas Cagravs  umravlesoba, meore mxriv, 
undoblobas ucxadebs sakuTari kulturis xalxi.  axal kulturaSi 
Sesvlisa  da Zvelis datovebasTan dakavSirebiT adamianebi Zlier stress 
ganicdian. xdeba pirovnebis marginalizacia, ris gamoc  maT uyalibdebaT 
dabali TviTSefaseba, dezorientirebulni arian, eqmnebaT emociuri 
sirTuleebi.  

2. akulturaciuli modeli garkveulad hgavs pirvel models im 
TvalsazrisiT, rom orive SemTxvevaSi dominanturi xdeba umravlesobis 
kultura,  magram gansxvavdeba imiT, rom pirovneba ar kargavs sakuTar 
identobas. gamokvlevebi adastureben, rom akulturacia sakmaod stresuli 
gamocdileba SeiZleba  aRmoCndes adamianisTvis, mas SeiZleba 
meorexarisxovani moqalaqis gancda gauCndes.  

3. alternaciuli modeli ar gulisxmobs ori kulturis ierarqiul 
damokidebulebas. am SemTxvevaSi pirovneba cvlis Tavis qcevas socialuri 
konteqstis mixedviT. es exeba enasac. am modelSi Semaval adamianebs 
axasiaTebT naklebi SfoTva, vidre wina SemTxvevebSi da igi saukeTeso mod-
els warmoadgens. pirovneba Tavisufalia akulturaciuli   stresisgan.  

4. multikulturuli modeli gulisxmobs ori an meti kulturisadmi 
pluralistur damokidebulebas. multikulturuli sazogadoeba 
uzrunvelyofs yoveli jgufis eTnikur identobas, aviTarebs tolerantobas,  
xels uwyobs adamianTa Soris urTierTobebs da sxvadasxva enebis 
dauflebas. aseT sazogadoebaSi bikulturalizmTan dakavSirebuli stresebi 
naklebia da adamianTa emociuri kompetenturoba maRali. 

5. Serwymuli modeli kulturaTa urTierTSerwymas gulisxmobs, romlis 
Sedegadac iqmneba axali kultura. igi gansxvavdeba asimilaciuri da 
akulturaciuli modelisagan, radgan SesaZlebelia umciresobis kulturis 
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gavlena miRebuli, gaTvaliswinebuli iqnas axal kulturaSi.  Tu wina 
modelebi met-naklebad Seswavlilia, es modeli jer kidev Sesaswavlia.  

ismis kiTxva: bilingvizmis da bikulturalizmis aRniSnuli modelebidan 
realurad romeli gvxvdeba saqarTveloSi da romels unda mieniWos upiratesoba. 
Ppasuxs am kiTxvaze  gadamwyveti mniSvneloba aqvs meore enis swavlebis 
politikisa da strategiebis gansazRvrisaTvis.  

    2007-2008 w.wlebSi Cven mier Catarebuli iqna kvleva 
naxevradstruqturirebuli intervius meTodis gamoyenebiT bilingval 
moswavleebTan da maT mSoblebTan. kvlevis Sedegebma (Tbilisis qarTuli skolis 
araqarTvel moswavleebTan) aCvena enebis situaciis mixedviT mkveTri danawileba - 
ojaxSi, ZiriTadad ufrosi Taobis          naTesavebTan, isini iyeneben erT enas 
(somxuri, rusuli, Turquli, italiuri), xolo skolaSi da megobrebTan 
urTierTobaSi gamoiyeneba qarTuli ena. dadginda rom am moswavleebs aqvT 
komunikaciis unar_Cvevebi orive enaze, maT metyvelebaSi naklebad Cans enobrivi 
interferenciebi, Tumca emociurad datvirTul situaciebSi zogjer CarTaven 
sityvebs saxlis enidan. maT aqvT maRali TviTSefaseba, dadebiTi emociuri 
damokidebuleba da siamaye ori enis flobis gamo: “bednieri var, rom vici ori ena, 
dedas uxaria rom vlaparakob or enaze, megobrebs moswonT, rom vexmarebi rusulis 
gakveTilebze” (qarTuli skolis bilingvali bavSvi). Kkmayofilebas gamoxataven 
TavianTi Svilebis orenovnebis gamo mSoblebic. Ees monacemebi Tavsdeba klasikuri 
tipologiis koordinirebuli bilingvizmis kategoriaSi, aseve bikulturalizmis 
da bilingvizmis aliteraciul modelSi, saxeldobr, moswavlem a) icis orive 
kulturis Rirebulebebi, b) aqvs pozitiuri atitudi erovnuli umravlesobisa da 
umciresobis mimarT, g) aqtiuria orive kulturaSi, d) orive enaze aqvs 
komunikaciis unar-Cvevebi, e) flobs rolTa repertuars da v) grZnobs orive 
kulturidan socialur mxardaWeras.  

amave kvleviT dadasturda, rom situacia mniSvnelovnad gansxvavdeba inglisSi 
mcxovrebi bavSvebisagan, romelTac hyavT qarTveli dedebi -  bavSvebi, romlebic 
ametyveldnen qarTulad an skolamdel asakSi aqtiurad iyenebdnen orive enas, 
skolaSi Sesvlis Semdeg  ewinaaRmdegebian ojaxSi qarTulis gamoyenebas. amis 
mizezad isini asaxeleben TanatolTa jgufTan identifikacias (mag.”me minda vgavde 
Cems megobrebs”). Aes garemoeba qmnis garkveul daZabulobas ojaxSi, mSobeli 
grZnobs, rom bavSvi kargavs qarTul enas da asimilaciis modelisken midis. 
vTvliT, rom orgvari identobis SenarCunebis mizniT sasurveli iqneboda qarTuli 
kulturis, istoriis, tradiciebis gacnoba. mSobelma mkacrad unda daicvas erTi 
enis xmarebis princi. bavSvebi monawileobas unda iRebdnen salaparako enasTan 
dakavSirebuli sakiTxebis ganxilvaSi. xazgasmuli unda iqnes im adamianis 
upiratesoba romelic flobs or enas.  

amgvarad, qarTul kulturaSi bilingvizmis gamovlenili modelebi SeiZleba 
gaxdes erTis mxriv, araqarTvelTaTvis saxelmwifo enis efeqtiani swavlebis 
fsiqologiuri safuZveli, meores mxriv,  Rirebuli indikatori mozardis momavali 
fsiqologiuri keTildReobisa  da kulturuli identobis SenarCunebisTvis.  
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bilingvuri ganaTlebis programebis  
efeqturobis ganmsazRvreli faqtorebi 

 
 

abstraqti 

 
saqarTveloSi 2010 wels damtkicda multilingvuri ganaTlebis programebis 
debuleba da daiwyo multilingvuri ganaTlebis reforma. statia warmoadgens 
Catarebuli kvlevis Sedegebs, romlis mizani iyo garkveuliyo saqarTveloSi 
bilingvuri ganaTlebis programebis gansaxorcieleblad araqarTulenovani 
skolebis mzaoba. kvlevis farglebSi Seswavlil iqna bilingvuri ganaTlebis 
programebis efeqturobis ganmsazRvreli mniSvnelovani faqtorebi, kerZod 
bilingvuri ganaTlebis programebis tipebi, bilingvuri ganaTlebis 
programebSi monawile skolebis sakadro resursi, ramdenad warmoadgens 
bilingvuri ganaTleba yvela aqtoris mier gaziarebul xedvas da Rirebulebas 
da mSobelTa da Temis CarTuloba bilingvuri ganaTlebis dagegmvisa da 
ganxorcielebis procesSi. kvlevis farglebSi SeviswavleT ganaTlebisa da 
mecnierebis saministroSi qvemo qarTlidan da samcxe javaxeTidan wardgenili 
26-ve skolis bilingvuri ganaTlebis programa, ganxorcielda samcxe-
javaxeTisa da qvemo qarTlis araqarTulenovani skolebis direqtorebis da 
yvela sagnobrivi jgufis maswavleblebis gamokiTxva. kvlevis Sedegebma aCvena, 
rom saqarTveloSi dagegmili da mimdinare bilingvuri ganaTlebis programebi 
warmoadgens `susti~ bilingvuri ganaTlebis programebs. warmodgenil `Zlier~ 
iseve rogorc „sust“ bilingvuri ganaTlebis programebSi skolebs ar aqvT 
maT gansaxorcieleblad Sesabamisi sakadro resursi, Camoyalibebuli mizani 
da xedva da `mSobelTa” da `Temis” CarTuloba mcirea am procesSi, xolo 
programebi ar aris orientirebuli efeqturobis ganmsazRvreli am faqtorebis 
uzrunvelyofaze. Sesabamisad, warmodgenili bilingvuri ganaTlebis 
programebi ver uzrunvelyofs bilingvuri ganaTlebis programebis miznebis 
miRwevas. qvemo qarTlisa da samcxe-javaxeTis araqarTulenovani skolebis mier 
bilingvuri ganaTlebis programebis dagegmvisas amosavali iyo mxolod 
arsebuli situacia da sakadro resursi da programebi ar iTvaliswinebs 
bilingvuri ganaTlebis sasurvel mizans da am miznis misaRwevad Sesabamisi 
RonisZiebebis dagegmvas. 
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Sesavali 

 

bilingvuri/multilingvuri ganaTlebis Sesaxeb Catarebuli kvlevebis Sedegebi 
ZiriTadad pozitiurad afaseben bilingvuri swavlebis efeqts bavSvis enobrivi Tu 
kognituri ganviTarebisTvis (bekermani, 2005). garsia da skutnab-kanjasi (1995) 
gamoyofen bi/multilingvuri ganaTlebis ramdenime pozitiur efeqts: a) kompetencia 
or an met enaSi; b) ganaTlebis Tanabari SesaZleblobebi; g) multikulturuloba 
da pozitiuri damokidebuleba rogorc sakuTari Tavis, aseve gansxvavebuli 
kulturuli jgufebis mimarT. miuxedavad kvlevebis aseTi pozitiuri Sedegebisa, 
bi/multilingvuri ganaTlebis politika rCeba erT-erT yvelaze metad sakamaTo 
Temad ganaTlebis politikaSi (bekermani, 2005), radgan bilingvuri ganaTlebis 
programis efeqturoba damokidebulia rogorc bilingvuri ganaTlebis programis 
saxeobaze, agreTve sxvadasxva mniSvnelovan faqtorze, rac gavlenas axdens swavla-
swavlebis procesze. bilingvuri ganaTlebis efeqturobas ganapirobebs bilingvuri 
ganaTlebis programis tipi. ganasxvaveben bilingvuri ganaTlebis  „Zlier“ da 
„sust“ programebs (beikeri, 2010). programebi, romelTa mizanicaa mSobliuri enis 
ugulebelyofa, susti programebis klasifikaciaSi xvdeba da ganapirobeben 
umciresobaTa moswavleebis akademiur warumateblobas (kuminsi, 2000a). aRsaniSnavia, 
rom mxolod `Zlieri~ an `susti~ programebis arCevani ar gaxlavT TavisTavad 
programis efeqturobis garantia. nebismieri programa SeiZleba iyos efeqturi an 
piriqiT _ araefeqturi, radgan bilingvuri ganaTlebis efeqturobis ganmsazRvreli 
sxva mniSvnelovani faqtorebic gasaTvaliswinebelia. `Zlieri~ bilingvuri 
ganaTlebis programebis pirobebSic ki Semdegi mniSvnelovani faqtorebia 
aucilebeli bilingvuri programebis efeqturobisTvis: (1) sakadro resursi; (b) 
TanamSromlebs Soris gaziarebuli xedva, skolis misia da miznebi; (g) mSobelTa 
da Temis CarTulobis xarisxi. 

statia warmoadgens Catarebuli kvlevis Sedegebs, romlis mizani iyo 
garkveuliyo saqarTveloSi bilingvuri ganaTlebis programebis gansaxor-
cieleblad araqarTulenovani skolebis mzaoba. statiis pirvel nawilSi 
warmodgenilia skutnab-kanjasis mier Camoyalibebuli bilingvuri ganaTlebis 
programebis tipologia, meore nawili daeTmoba bilingvuri ganaTlebis reformis 
aRweras saqarTveloSi, statiis mesame nawili gaaanalizebs bilingvuri ganaTlebis 
programebis efeqturobis ganmsazRvrel faqtorebs, xolo meoTxe nawilSi 
warmodgenili iqneba Catarebuli kvlevis meTodologia, miRebuli Sedegebis 
analizi da rekomendaciebi, kvlevis Sedegebidan gamomdinare.  

kvlevis farglebSi Seswavlil iqna bilingvuri ganaTlebis programebis 
efeqturobis ganmsazRvreli mniSvnelovani faqtorebi, kerZod, bilingvuri 
ganaTlebis programebis tipebi, bilingvuri ganaTlebis programebSi monawile 
skolebis sakadro resursi, ramdenad warmoadgens bilingvuri ganaTleba yvela 
aqtoris mier gaziarebul xedvas da Rirebulebas da mSobelTa da Temis 
CarTuloba bilingvuri ganaTlebis dagegmvisa da ganxorcielebis procesSi. 
kvlevis farglebSi SeviswavleT ganaTlebisa da mecnierebis saministroSi qvemo 
qarTlidan da samcxe javaxeTidan wardgenili 26-ve skolis bilingvuri ganaTlebis 
programa; ganxorcielda samcxe-javaxeTisa da qvemo qarTlis araqarTulenovani 
skolebis direqtorebis da yvela sagnobrivi jgufis maswavleblebis gamokiTxva. 
kvlevis Sedegebma aCvena, rom saqarTveloSi dagegmili da mimdinare bilingvuri 
ganaTlebis programebi warmoadgens `susti~ bilingvuri ganaTlebis programebs. 
warmodgenil ”Zlier”, iseve, rogorc „sust“ bilingvuri ganaTlebis programebSi 
skolebs ar aqvT maT gansaxorcieleblad Sesabamisi sakadro resursi, 
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Camoyalibebuli mizani da xedva da `mSobelTa~ da `Temis~ CarTuloba mcirea am 
procesSi, xolo programebi ar aris orientirebuli efeqturobis ganmsazRvreli am 
faqtorebis uzrunvelyofaze. Sesabamisad, warmodgenili bilingvuri ganaTlebis 
programebi ver uzrunvelyofs bilingvuri ganaTlebis programebis miznebis 
miRwevas. qvemo qarTlisa da samcxe-javaxeTis araqarTulenovani skolebis mier 
bilingvuri ganaTlebis programebis dagegmvisas amosavali iyo mxolod arsebuli 
situacia da sakadro resursi da programebi ar iTvaliswinebs bilingvuri 
ganaTlebis sasurvel mizans da am miznis misaRwevad Sesabamisi RonisZiebebis 
dagegmvas. 

 

 

 

 

 
bilingvuri ganaTlebis tipologia 

 
bilingvuri ganaTlebis programebi dayofilia `sust~ da `Zlier~' bilingvuri 

ganaTlebis programebad. bilingvuri ganaTlebis programis efeqturobaze araerTi 
faqtori axdens gavlenas. miuxedavad amisa, am sxvadasxva faqtorebis kontrolis 
Sedegad dadgenilia „Zlieri“ bilingvuri ganaTlebis programebis efeqturoba, 
rogorc enis aTvisebis, agreTve sxvadasxva sagnisa da kognituri ganviTarebis 
TvalsazrisiT (beikeri, 2006). bilingvuri ganaTlebis tipologia naTel suraTs 
iZleva misi mravalmxrivobis Sesaxeb. skutnab-kanjasma gamoyo bilingvuri 
ganaTlebis 10 tipi, romlebic gavrcelebulia msoflioSi: 

 

bilingvali moswavleTa monolingvuri ganaTlebis formebi 

programis tipi moswavle swavlebis ena socialuri da 
saganmanaTleblo 

mizani 

enobrivi  
mizani 

submersia (struq-
turirebuli 
imersia) 

lingvisturi 
umciresoba 

umravlesobis 
ena 

asimilacia / 
Semamcirebeli 
konteqsti 

monolingvizmi 

submersia 
sakompensacio 
gakveTilebTan 
erTad 

lingvisturi 
umciresoba 

umravlesobis 
ena meore enis 
gakveTilebiT 

asimilacia / 
Semamcirebeli 
konteqsti 

monolingvizmi 

segregaciuli lingvisturi 
umciresoba 

umciresobis 
ena 
(ZaldatanebiT 
arCevanis 
gareSe) 

aparteidi monolingvizmi 

bilingvali moswavleTa susti bilingvuri ganaTlebis formebi 

programis tipi moswavle swavlebis ena socialuri da 
saganmanaTleblo 

mizani 

enobrivi  
mizani 

tranzituli lingvisturi 
umciresoba 

umciresobis 
enidan xdeba 
umravlesobis 
enaze gadasvla 

asimilacia/ 
Semamcirebeli 
konteqsti 

SedarebiTi 
monolingvizmi 

ZiriTadi / ucxo 
enis swavlebiT 

lingvisturi 
umravlesoba 

umravlesobis 
ena, iswavleba 
meore an ucxo 

SezRuduli 
konteqsti 

SezRuduli 
bilingvizmi 
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ena 
separatistuli lingvisturi 

umciresoba 
umciresobis 
ena (arCevanis 
gareSe) 

avtonomia SezRuduli 
bilingvizmi 

bilingvali moswavleTa Zlieri bilingvuri ganaTlebis formebi 

programis tipi moswavle swavlebis ena socialuri da 
saganmanaTleblo 

mizani 

enobrivi  
mizani 

imersia lingvisturi 
umravlesoba 

or enaze swav-
leba, meore 
enaze 
swavlebis 
gansakuTrebul
i aqcentiT 
sawyis etapze 

pluralizmi, ga-
mamdidrebeli da 
Semmatebeli kon-
teqsti 

bilingvizmi 
da ormagi 
wigniereba 

umciresobaTa 
enis SenarCunebis 
programa 

lingvisturi 
umciresoba 

or enaze, 
mSobliur 
enaze 
swavlebis 
aqcentirebiT 
sawyis etapze 

enis SenarCuneba, 
pluralizmi, 
gamamdidrebeli 
da Semmatebeli 
konteqsti 

bilingvizmi 
da ormagi 
wigniereba 

dualuri 
bilingvuri 
ganaTleba 

Sereuli kla-
si / lingvis-
turi umravle-
soba da lin-
gvisturi um-
ciresoba 

umciresobis 
da 
umravlesobis 
ena 

enis SenarCuneba, 
pluralizmi, ga-
mamdidrebeli da 
Semmatebeli kon-
teqsti 

bilingvizmi 
da ormagi 
wigniereba 

umravlesobis 
enebze 
bilingvuri 
programa 

lingvisturi 
umravlesoba 

umravlesobis 
ori ena, 
pluralizmi 

enis SenarCuneba 
da ormagi 
wigniereba, 
gamamdidrebeli 
da Semmatebeli 
konteqsti 

bilingvizmi  

beikeri, bilingvuri ganaTlebisa da bilingvizmis safuZvlebi,  

meoTxe gamocema, 2010, gv. 219 
 

submersia 

 
submersiis dros umciresobis warmomadgeneli moswavle enis codnis gareSe 

xvdeba klasSi, sadac swavleba sxva enaze mimdinareobs an klasSi yvela bavSvi 
umciresobas miekuTvneba, xolo swavleba umravlesobis enaze mimdinareobs. 

 
submersia kompensaciis gakveTilebTan erTad 

 
submersiis saxeobaa, romelSic umciresobis warmomadgenel moswavleebs 

yoveldRiurad utardebaT umravlesobis enis gakveTilebi da/an organizebuli aqvT 
specialuri gakveTilebi, romelTa swavlebis sagnis Sinaarss meored mouTxroben 
martivi eniT. es modeli saWiroa, raTa umciresobaTa warmomadgeneli bavSvebi ar 
CamorCnen programas da umravlesobis warmomadgenel bavSvebs gauTanabrdnen enis 
codnaSi. 

 
segregaciuli 
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saxelmwifo politikaa, romelic miznad isaxavs skolaSi swavlebas mxolod 
umciresobis enaze. oficialuri enis codnis ukmarisobis gamo aseT skolebis 
kursdamTavrebulebs ar aqvT SesaZlebloba arc swavlis gagrZelebisa da arc 
konkurentunarianebi arian samuSao bazarze. segregaciuli modelis dros ar 
arsebobs arCevanis saSualeba, anu umciresobis moswavleebs ar aqvT saSualeba 
Seiswavlon umravlesobis ena an iswavlon segregaciulisgan gansxvavebuli 
programis skolaSi. Ees modeli warmoadgens saxelmwifos mizanmimarTul 
politikas, rodesac surT, umciresobaTa warmomadgenlebi hyavdeT daqvemdebarebul 
mdgomareobaSi da ganaTlebis gziT ar moxdes maTi socialuri mobiloba. 

 
 
gardamavali bilingvuri ganaTleba 

 
umciresobis ena umravlesobis enis paralelurad gamoiyeneba, rogorc 

swavlebis ena. umravlesobis eniT datvirTva TandaTanobiTi imatebs. aseTi modeli 
bavSvebs realuri cxovrebisTvis amzadebs, romelSic, ZiriTadad, umravlesobis 
enis gamoyeneba mouwevT. amave dros, umciresobis enis aTvisebis da gaumjobesebis 
SesaZleblobas iZleva. 

Ggamoyofen tranzituli bilingvuri ganaTlebis or tips: adreuli da gviani 
gasvlis (ramiresi da merino, 1990 nanaxia bekeri, 2006). Aadreuli gasvlis 
gardamavali bilingvuri ganaTlebis programa gulisxmobs, rom mSobliuri enis 

swavlebis enad gamoyeneba xdeba mxolod 2 saswavlo wlis ganmavlobaSi. გviani 
gasvlis gardamavali bilingvuri ganaTlebis programa ki gulisxmobs, rom meeqvse 
klasamde sagnebis 40% iswavleba moswavleTa mSobliur enaze (beikeri, 2006). 

 
am modelis mizania meore enis codnis aTvisebis gazrda, sxva sagnebis 

aTvisebis procesis gazrdis gareSe.   
 
 
ZiriTadi/ ucxo enis swavlebiT 

 
aRniSnul programaSi moswavleebi arian umravlesobis warmomadgenlebi da am 

skolebSi swavlebis ena maTi mSobliuri anu umravlesobis enaa. am skolebSi 
iswavleba mxolod erTi ucxo ena, rogorc sagani, sxva sagnebis msgavsad. es 
midgoma absoluturad gansxvavdeba midgomisgan, roca sagani iswavleba ama Tu im 
enis saSualebiT. 

 

 
separatistuli 

 
am modelis mizani, iseve, rogorc segregaciul bilingvur ganaTlebaSi, 

monolingvizmi da monokulturulobaa. am or models gamoarCevs is, rom 
separatistuli bilingvuri ganaTleba saxelmwifo politika ki ar aris, aramed 
TviT umciresobis arCevania. am tipis ganaTleba gvxvdeba, roca umciresobebi 
irCeven mxolod sakuTar mSobliur enaze ganaTlebis miRebas da monolingvizmsa 
da monokulturizms. Semehornma (1970) amas uwoda '`separatuli~ ganaTleba, roca 
umciresobebi cdiloben umravlesobisgan distancirebas da xazs usvamen TavianT 
damoukidebel arsebobas. separatuli ganaTlebis mizani SeiZleba iyos sakuTari 
enis umravlesobis enis gavlenisgan dacva, politikuri, ekonomikuri an 
kulturuli avtonomia da a.S.  
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imersia 

 
es programa kanadaSi ganaviTares, sadac ori saxelmwifo enaa. iq Seiqmna 

ganaTlebis modeli, romelSic mxolod inglisurad molaparake ojaxebidan 
bavSvebs erTaderTi an dominanti swavlebis ena franguli hqondaT, inglisuri ena 
mxolod SemdgomSi ematebodaT. 

imersia terminia, romelic ramdenime gansxvavebul programas moicavs. aqedan 
yvelaze popularulia adreuli totaluri imersia. am modelis ganaTlebis 
programiT mowafeebis swavleba pirveli ori wlis ganmavlobaSi enis, kiTxvis da 
sxva danarCeni sagnebis swavleba meore enaze mimdinareobs. bavSvis mSobliuri enis 
swavleba mxolod mesame wlidan iwyeba. yovelwliurad mSobliuri enis swavlebis 
moculoba sul ufro izrdeba, bolo klasebSi sagnebis umetesi nawilis swavleba 
mSobliur enaze mimdinareobs, xolo meore enaze mxolod ramdenime sagani 
iswavleba. 

 
 

 

 
bilingvuri ganaTleba umciresobis enis SesanarCuneblad 

 
aseTi tipis skolebis umciresobis warmomadgeneli bavSvebi umciresobis enas, 

rogorc saswavlo enas, iyeneben, magram saboloo mizania umravlesobisa da 
umciresobis enebSi sruli bilingvizmi. umravlesobis ena swavlebis sagania, 
zogierT SemTxvevaSi masze mimdinareobs sxva sagnebis swavlebac. am meTodma rom 
Sedegi gamoiRos, saWiroa umravlesobis enis matarebelTa sakmaod Zlieri 
garemocva.  

 
 
dualuri (orenovani) bilingvuri ganaTleba 

 
programa Seiqmna, raTa umravlesobis da umciresobis warmomadgenel bavSvebs 

erT skolaSi SeeZloT swavla. modelis mizania, skolis bavSvebis orive jgufs 
sakmarisad karg donaze Seaswavlon ori ena, aseve, erTmaneTis da meore xalxis 
kulturis mimarT pativiscema aRizardos maTSi.  moswavleebi enasa da sxva eris 
kulturisadmi pozitiur damokidebulebas iTviseben ara mxolod swavlis 
procesSi, aramed erTmaneTTan urTierTobis drosac. 

saswavlo procesSi orive ena gamoiyeneba. maT sistematizebis gareSe iyeneben: 
magaliTad, erT dRes romelime sagans erT enaze aswavlian, xolo sxva dRes - 
meore enaze. aseve, orive ena iswavleba, rogorc saswavlo sagani.  skolis 
TanamSromlebic orenovanni unda iyvnen. kolin beikeri gamoyofs bilingvuri 
ganaTlebis Semmatebel da Semamcirebel konteqsts. Semamcirebelia konteqsti, ro-
ca meore enis aTviseba xdeba mSobliuri enis dakargvis xarjze, bilingvuri 
ganaTlebis Semmatebeli konteqstia, roca mSobliur enasTan erTad iswavleba 
meore ena. MaRiarebulia, rom bilingvuri ganaTlebis Zlieri formebi ufro 
efeqturia, radgan adgili aqvs Semmatebel konteqsts, rac pozitiurad aisaxeba 
rogorc enaTa aTvisebis, aseve moswavlis kognituri, socialuri da emociuri 
ganviTarebis procesze. 

 
 
umravlesobis enebze bilingvuri programa 
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umravlesobis enebze bilingvuri ganaTleba gulisxmobs umravlesobis or an 
meti enis gamoyenebas swavlebis procesSi. aRniSnul programaSi CarTulni arian 
umravlesobis warmomadgeneli moswavleebi. am skolebis mizani bilingvizmi an 
multilingvizmia, ormagi wigniereba da kulturuli pluralizmia (mexia, 2002). 
msgavsi tipis skolebi iseT sazogadoebebSi gavrcelebuli, romlebic ukve 
bilingvali an multilingvalia (singapuri, luqsemburgi). 

 

 
bilingvuri ganaTlebis reforma saqarTveloSi 

 
2010 wlis 20 agvistos saqarTvelos ganaTlebisa da mecnierebis saministros 

mier damtkicda multilingvuri ganaTlebis programebis debuleba.   
saqarTvelosTvis multilingvuri ganaTlebis programebis damtkiceba da 
formulireba ar yofila EerTdRiani  movlena,   aramed gaxldaT 6-8 wlis 
ganmavlobaSi adgilobrivi da saerTaSoriso eqspertebisa da organizaciebis 
saqmianobis Sedegi.  

sxva postsabWouri qveynebis msgavsad,  procesi daiwyo ramdenime midgomis 
SemuSavebiT, romlebic saxelmwifo enis aTvisebisaken iyo mimarTuli, aseve,  
ganxorcielda masalebis SemuSaveba da qarTulis, rogorc meore enis 
maswavlebelTaTvis treningebis Catareba (grigule, 2010).  es procesebi gagrZelda 
enobrivi mdgomareobis gaanalizebiT, aseve umciresobaTa ganaTlebis sxvadasxva 
modelis pilotirebiTa da enobrivi politikis formulirebiT. 

bolo  wlebis ganmavlobaSi  ganxorcielda multilingvuri ganaTlebis 
gansxvavebuli  tipebis gamocda, pilotireba da saqarTvelos mdgomareobisaTvis 
morgeba. multilingvuri ganaTlebis programa (ganxorcielda Sveicaruli 
arasamTavrobo organizacia ,,CIMERA”-s mier euTos erovnul umciresobaTa 
umaRlesi komisris ofisis finansuri mxardaWeriT), romelic mimdinareobda  ori 
saswavlo wlis ganmavlobaSi (2006-2008)  qvemo qarTlisa da samcxe-javaxeTis 12 
skolaSi (grigule, 2010). amasTanave, 2008 wels saqarTvelos ganaTlebisa da 
mecnierebis saministroSi euTos mxardaWeriT SemuSavda politikis dokumenti da 
samoqmedo gegma (2009-2014) `erovnul umciresobaTa integracia multilingvuri 
ganaTlebis saSualebiT“. samoqmedo gegmis Sesabamisad, 2009 wlis 31 marts, 
saqarTvelos ganaTlebisa da mecnierebis ministris brZanebiT, damtkicda 
`multilingvuri swavlebis xelSewyobis programa~.  

aRniSnuli RonisZiebebis erTobliobam ganaTlebis da mecnierebis saministros 
misca safuZveli, raTa daewyo bilingvuri ganaTlebis programebis ganxorcieleba. 
araqarTulenovan skolebSi. ganaTlebisa da mecnierebis saministros mier 
SeTavazebuli Semdegi programebidan SeeZloT arCevanis gakeTeba araqarTulenovan 
skolebs: 

mSobliuri enis mxardaWeris multilingvuri ganaTlebis programa - erovnuli 
saswavlo gegmiT gansazRvruli sagnebisa da saganTa jgufebis swavleba 
mimdinareobs saxelmwifo enaze, mSobliuri ena iswavleba, rogorc sagani 
maqsimaluri saaTobrivi datvirTviT. 

tranzituli/gardamavali multilingvuri ganaTlebis programa - swavleba 
mimdinareobs rogorc saxelmwifo, aseve mSobliur enaze, Tumca saxelmwifo enaze 
saswavlo sagnebis Seswavla TandaTanobiT matulobs da etapobrivad xdeba 
saxelmwifo enaze gadasvla. aRniSnuli programa warmoadgens skutnab-kanjasis mier 
gansazRvruli programis _ tranzituli bilingvuri ganaTlebis programis zust 
analogs, romelic “sust” programebs ganekuTvneba. 

ganmaviTarebeli multilingvuri ganaTlebis programa - erovnuli saswavlo 
gegmiT gansazRvruli sagnebisa da saganTa jgufebis swavleba mimdinareobs 
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Tanabrad, rogorc saxelmwifo, aseve mSobliur enaze (mag: 50/50%) da miiRweva 
Tanabrad maRali enobrivi kompetencia, rogorc saxelmwifo, agreTve mSobliur 
enaSi; aRniSnuli programac warmoadgens skutnab-kanjasis mier gansazRvrul 
programis _ ganmaviTarebeli bilingvuri ganaTlebis programis zust analogs, 
romelic “Zlieri” programebs ganekuTvneba 

saxelmwifo enis mxardaWeris multilingvuri ganaTlebis programa - erovnuli 
saswavlo gegmiT gansazRvruli sagnebisa da saganTa jgufebis swavleba 
mimdinareobs umciresobaTa mSobliuri enaze, saxelmwifo ena iswavleba, rogorc 
sagani, gaZlierebulad, maqsimaluri saaTobrivi datvirTviT. aRniSnuli programa 
warmoadgens bilingvuri ganaTlebis tipologiaSi umciresobaTa enis SenarCunebis 
“Zlier” bilingvuri ganaTlebis programis analogs, Tumca saqarTvelos 
konteqstSi eTnikuri umciresobebiT kompaqturi gansaxlebis regionebSi, am 
programis efeqti saeWvoa, razec qvemo gveqneba msjeloba 

ormagi enobrivi imersiis multilingvuri ganaTlebis programa - erovnuli 
saswavlo gegmiT gansazRvruli sagnebisa da saganTa jgufebis swavleba 
mimdinareobs Tanabrad rogorc saxelmwifo, agreTve arasaxelmwifo enaze. 
moswavleTa kontingenti Tanabradaa gadanawilebuli  da moicavs rogorc 
qarTulenovan, agreTve araqarTulenovan moswavleebs. aRniSnuli programa 
warmoadgen dualuri bilingvuri ganaTlebis “Zlieri” programis zust analogs 

Sereuli multilingvuri ganaTlebis programa - erovnuli saswavlo gegmiT 
gansazRvruli sagnebisa da saganTa jgufebis swavleba mimdinareobs 
arasaxelmwifo da aramSobliur enaze, saxelmwifo ena iswavleba, rogorc sagani, 
gaZlierebulad maqsimaluri saaTobrivi datvirTviT, etapobrivad xdeba erovnuli 
saswavlo gegmiT gansazRvruli sagnebis an saganTa jgufebis saxelmwifo enazec an 
saxelmwifo da mSobliur enebzec swavlebaze. aRniSnuli programa specifikuria 
saqarTvelosTvis da ZiriTadad, gulisxmobs rusulenovani skolebis 
bilingvur/multilingvur skolebad transformaciis models. 

amasTanave, aRsaniSnavia, rom 2010 wlis 20 agvistos damtkicebuli debulebis 
Sesabamisad, skolebs ufleba aqvT, damoukideblad SeimuSaon bilingvuri 
ganaTlebis programa, romelic, SesaZlebelia, asaxuli ar aris debulebaSi, Tumca 
es programa eqvemdebareba saqarTvelos ganaTlebisa da mecnierebis saministros 
mier savaldebulod damtkicebas. 

2010 wlis 15 dekembers cvlilebebi Sevida kanonSi „zogadi ganaTlebis Sesaxeb. 
aRniSnuli cvlilebebiT, ukve kanonSive aisaxa da meore muxls daemata qvepunqti, 
romlis Sesabamisad, multilingvuri ganaTleba aris „... ganaTleba, romlis mizania   
sxvadasxva enaSi moswavleebis enobriv kompetenciaTa ganviTareba-gaRrmaveba. igi 
gulisxmobs zogadsaganmanaTleblo sistemaSi imgvari swavlebis organizebas, 
romelic gazrdis aRniSnuli enebis Seswavlisa da gamoyenebis qmediTobas~ (zogadi 
ganaTlebis Sesaxeb kanoni, 2005). imave cvlilebebis Sesabamisad, multilingvuri 
ganaTlebis programebis „multilingvuri ganaTlebis ganviTareba da misi danergvis 
xelSewyoba“ Sevida erovnuli saswavlo gegmebisa da Sefasebis centris funqciebSi. 
amave cvlilebebis Sesabamisad, erovnuli saswavlo gegmebis saganTa da sagnobrivi 
jgufebis CamonaTvali Seicvala, maT Soris sagnebs _ qarTuli ena da literatura 
da afxazuri ena da literatura da ewoda `saxelmwifo ena~. amave cvlilebiT, 
kidev erTxel dadasturda 2005 wels gacxadebuli politika, rom araqarTulenovan 
skolebSi saxelmwifo enisa da sazogadoebrivi mecnierebebis swavleba 
ganxorcieldeba mxolod saxelmwifo enaze. 

2011 wels ganaTlebisa da mecnierebis saministros politika aRniSnuli 
mimarTulebiT ufro aqtiuri gaxda, miiRo ufro globaluri da farTomasStabiani 
saxe da Camoyalibda programis “qarTuli ena momavali warmatebisaTvis” saxiT. 
aRniSnuli programis mizania iseTi  RonisZiebebis gatareba, romlebic xels 
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Seuwyobs saqarTvelos moqalaqe eTnikuri umciresobebis saxelmwifo enis codnis 
gaumjobesebas. programis farglebSi ganxorcielebuli RonisZiebebi mimarTuli 
iqneba qarTulis, rogorc meore enis, swavlebis gaumjobesebaze orientirebuli 
proeqtebis SemuSavebasa da ganxorcielebaze. programis farglebSi dagegmilia: (a) 
qarTuli enis saxlebis raodenobis da efeqturobis zrda; (b) maswavlebelTa 
treningebi; (g) multilingvuri swavleba yvela araqarTulenovan skolaSi; (d) 
qarTulis, rogorc meore enis saswavlo masalebis Seqmna; (e) sazafxulo banakebis 
organizeba; (v) bilingvuri skolamdeli ganaTlebis centrebis gaxsna da 
funqcionireba; (z) moswavleTa gacvliTi programebis organizeba; (T) skolebis 
daZmobilebis programis, konkursebis da sxva RonisZiebebis ganxorcieleba; (i) 
pedagogebis gagzavna araqarTulenovan skolebSi; (k) doqtorantebis gagzavna 
araqarTulenovan skolebSi swavlebisa da kvlevis mizniT (saqarTvelos 
ganaTlebisa da mecnierebis saministro, 2011). mniSvnelovania, rom aRniSnuli 
programa yvelaze farTomasStabiani da bilingvuri ganaTleba misi mxolod erT-
erTi komponentia da igi ganixileba saxelmwifo enis swavlebis WrilSi. 

 
 
 
 
 

bilingvuri ganaTlebis programebis efeqturobis  

ganmsazRvreli faqtorebi 

 
kolin beikeri Tavis saxelmZRvaneloSi „bilingvizmisa da bilingvuri 

ganaTlebis safuZvlebi“ gamoyofs oTx sxvadasxva mimarTebas bilingvuri 
ganaTlebis programebis efeqturobis gansaxilvelad (beikeri, 2010). beikeris azriT, 
bilingvuri ganaTlebis efeqturobis ganxilva SesaZlebelia, moxdes 
individualuri moswavles doneze, radgan erTsa da imave klasSi bilingvuri 
ganaTlebis programas SeiZleba sxvadasxva efeqti hqondes sxvadasxva moswavleze. 
beikeris mixedviT, bilingvuri ganaTlebis programebis efeqturoba SeiZleba 
ganvixiloT mTliani klasis TvalsazrisiT. anu, erTsa da imave skolaSi 
analogiuri bilingvuri ganaTlebis programis efeqturoba gansxvavebuli SeiZleba 
aRmoCndes sxvadasxva klasisTvis. mesame mimarTeba, romelsac gamoyofs beikeri, 
gaxlavT bilingvuri ganaTlebis programebis efeqturobis ganxilva skolis 
doneze. SesaZlebelia, sxvadasxva skolas gansxvavebuli Sedegebi hqondeT, 
miuxedavad imisa, rom axorcieleben erTsa da imave bilingvuri ganaTlebis 
programas da, amasTanave, maTi moswavleTa maxasiaTeblebic erTnairia. beikeris 
mier gamoyofili meoTxe mimarTeba gulisxmobs, rom bilingvuri ganaTlebis 
programis tipi gansazRvravs bilingvuri ganaTlebis efeqturobas.  

bilingvuri ganaTlebis efeqturobas ganapirobebs bilingvuri ganaTlebis 
programis tipi. bilingvuri ganaTlebis `susti~ da `Zlieri~ programebi. 
moswavleTa akademiuri CamorCenis ganxilvisas mniSvnelovania, ra tipis programiT 
swavlobs moswavle skolaSi. programebi, romelTa mizanicaa mSobliuri enis 
ugulebelyofa, ganapirobeben umciresobaTa moswavleebis akademiur 
warumateblobas (kuminsi, 2000a). aRsaniSnavia, rom mxolod ”Zlieri” an ”susti” 
programebis arCevani ar gaxlavT TavisTavad programis efeqturobis garantia. 
nebismieri programa SeiZleba iyos efeqturi an piriqiT _ araefeqturi, radgan 
bilingvuri ganaTlebis efeqturobis ganmsazRvreli sxva mniSvnelovani faqtorebic 
gasaTvaliswinebeli. ”Zlieri” bilingvuri ganaTlebis programebis pirobebSic ki 
Semdegi mniSvnelovani faqtorebia aucilebeli bilingvuri programebis 
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efeqturobisTvis: (1) sakadro resursi; (b) TanamSromlebs Soris gaziarebuli xedva, 
skolis misia da miznebi; (g) mSobelTa da Temis CarTulobis xarisxi.  

sakadro resursi: kvalificiuri kadrebi aris bilingvuri ganaTlebis 
programebis efeqturobis ganmsazRvreli faqtori (varghese, 2004). sakadro resursis 
TvalsazrisiT mniSvnelovania, rogorc skolis administraciis momzadebulobis 
xarisxi, agreTve maRalprofesionali pedagogebi. bilingvuri ganaTlebis programis 
efeqturobisas xelmZRvanelis unarebis analizs Tu mimovixilavT 3 mniSvnelovani 
faqtori SeiZleba gamovyoT: (a) skolis xelmZRvanelebma unda icodnen saswavlo 
midgomebi, strategiebi. isini unda iyvnen am mimarTulebiT sakuTar maswavleblebze 
ukeTesad momzadebulni da unda SeeZloT am codnis maswavleblebisTvis miwodeba 
(Sau, 2003). (b) amasTanave, skolis xelmZRvanelebs unda gaaCndeT lideris yvela 
Tviseba. maT unda SeZlon, zustad Camoayalibon da gansazRvron bilingvuri 
swavlebis ra programas da models airCevs skola, Camoayalibos skolis misia da 
SeimuSaos misi ganxorcielebis strategiuli gegma skolis sameurveo sabWosTan 
erTad. (g) unda hqondeT marTvisa da administrirebis unarebi. skolis 
xelmZRvanelebs unda SeeZloT, erTi mxriv, TavianTi TanamSromlebis waxaliseba, 
motivireba, aRtaceba da aRfrTovaneba da, meore mxriv, unda SeeZloT moiZion 
saxsrebi, mobilizeba gauwion adamianur, finansur da materialur resursebs 
(monteceli da kortezi, 2002). sakadro resursis meore mniSvnelovani da 
gadamwyveti komponentia kvalificiuri maswavleblebis arseboba. Sesabamisad, 
maswavlebelTa treningsa da profesiul ganviTarebas udidesi roli eniWeba. 
dabali kvalifikaciis maswavlebeli bilingvuri ganaTlebis seriozul safrTxes 
warmoadgens. bilingvuri programebis pedagogebma unda icodnen swavlebis 
saTanado strategiebi, gaaCndeT saswavlo resursi, pozitiuri damokidebulebebi 
hqondeT umciresobaTa moswavleebisadmi (bensoni, 2004). rogorc bensoni aRniSnavs, 
bilingvuri programis maswavlebeli unda iyos `pedagogi, lingvisti, Semoqmedi, 
inovaciuri azrovnebis mqone, maRali interkulturuli mgrZnobelobis mqone da, 
amasTanave, pozitiuri damokidebulebebi unda hqondes bilingvuri ganaTlebis 
programebis mimarT~ _ bensoni, 2004, gv. 207-8). bilingvuri programis maswavlebeli 
aqtiurad unda iyos CarTuli klasgareSe aqtivobebSi, moswavleTa mSoblebTan da 
TemTan urTierTobebSi, amasTanave sasurvelia bilingvuri programis maswavlebeli 
iyos bilingvali, anu magaliTs warmoadgendes moswavleTaTvis.  

TanamSromlebs Soris gaziarebuli xedva, misia da miznebi: bilingvuri 
ganaTlebis programebis efeqturobisTvis mniSvnelovania, rom skolas 
Camoyalibebuli hqondes skolis misia bilingvur ganaTlebasTan mimarTebiT da am 
misiis gansaxorcielebeli strategiuli gegma.  bilingvuri ganaTlebis programis 
efeqturobisTvis gadamwyvetia skolis administracia, maswavleblebi da yvela 
personali iziarebdes skolis misias da hqondes pozitiuri damokidebulebebi 
bilingvuri ganaTlebis programebisadmi. 

`mSobelTa CarTuloba~ mniSvnelovani komponentia eTnikuri umciresobebis 
ganaTlebasTan dakavSirebuli programebis warmatebisaTvis (perna da sveili, 2000). 
mSoblebs, erTis mxriv Zalian didi gavlena gaaCniaT bilingvuri ganaTlebis 
politikisadmi pozitiuri an negatiuri klimatis Sesaqmnelad da SeuZliaT 
uzrunvelyon eTnikuri umciresobebis warmomadgenel moswavleTa mzaoba 
multilingvuri swavlebis procesisadmi (tabataZe, 2008). Sesabamisad, mSoblebi  
mniSvnelovan faqtors warmoadgenen multilingvuri / bilingvuri ganaTlebis 
programebis gansaxorcieleblad. bilingvuri ganaTlebis programaSi CarTuli 
mSobeli mniSvnelovani faqtoria ganaTlebis xarisxis uzrunvelsayofad, radgan 
veranairi xarisxis marTvisa da inspeqtirebis meqanizmi ver imuSavebs imaze 
efeqturad, rogorc es SeuZlia bilingvuri programebis efeqturobiT 
dainteresebul mSobels. meore mxriv, mSoblebis ganaTleba da CarTuloba 
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socialuri Rirebulebacaa, romelic mniSvnelovania eTnikuri umciresobebisaTvis 
ara marto ganaTlebis sferoSi, aramed momavalSi warmatebisaTvis (perna da 
titusi, 2005). bilingvuri saganmanaTleblo programebi, romlebSic mSobelTa 
CarTuloba maRalia, iZleva imis pirobas, rom im moswavleTa dabali moswrebis 
problema, romlebic saxelmwifo enis arasakmarisi flobiT aris gamowveuli, 
warmatebiT gadaiWreba (tabataZe, 2008). 

 
 

kvlevis meTodologia 

 
aRniSnuli kvlevis mizani iyo saqarTveloSi bilingvuri ganaTlebis 

programebis gansaxorcieleblad araqarTulenovani skolebis mzaobis Sefaseba. anu, 
kvlevis farglebSi Seswavlili iqna arsebuli bilingvuri ganaTlebis programebi, 
skolebis sakadro resursi, gaziarebuli xedva, mSobelTa da Temis CarTuloba, 
raTa SesaZlebeli gamxdariyo Segvefasebina, Tu ramdenad arian mzad skolebi, 
ganaxorcielon bilingvuri ganaTlebis iseTi programebi, romlebic uzrunvelyofs 
moswavleebSi bilingvizmis ganviTarebas, maRal akademiur moswrebas, jansaRi 
damokidebulebebisa da socialuri integraciisTvis saWiro unarebis ganviTarebas. 
aRniSnuli miznis misaRwevad kvlevis konkretuli sakiTxebi iqna Seswavlili: 

1. bilingvuri ganaTlebis rogori tipis programebs sTavazoben 
moswavleebs qvemo qarTlsa da samcxe-javaxeTSi sajaro skolebi;  

2. ra sakadro resursi gaaCniaT bilingvuri ganaTlebis programebis 
ganmaxorcielebel sapilote skolebs; 

3. ramdenad aqvT gansazRvruli da Camoyalibebuli erTiani xedva, mizani 
da misia, romelic gaziarebulia skolis mier; 

4. ramdenad aris CarTuli bilingvuri ganaTlebis programebis dagegmvisa 
da ganxorcielebis procesSi adgilobrivi Temi da mSoblebi. 

 

 
kvlevis dizaini 

 
aRniSnuli kvlevis Casatareblad gamoyenebuli iqna Sereuli modelis kvlevis 

meTodi, romelic gulisxmobs kvlevisas, erTi da imave etapze, rogorc 
raodenobrivi agreTve Tvisebrivi kvlevis erTdroulad gamoyenebas. kerZod, 
monacemebi Segrovda kvlevis ori meTodis gamoyenebiT (a) kiTxvarebiT gamokiTxva; 
(b) bilingvuri programebis Sinaarsis moZieba da Seswavla. kvlevis farglebSic 
kiTxvarebis meSveobiT gamoikiTxa araqarTulenovani 155 skolis direqtori da 366 
maswavlebeli, agreTve Seswavlili iyo qvemo qarTlisa da samcxe-javaxeTis 26 
sapilote skolis mier ganaTlebisa da mecnierebis saministroSi bilingvuri 
ganaTlebis programebis aplikaciebi. kiTxvarebis meSveobiT gamokiTxvis mizani iyo 
araqarTulenovani skolis mzaobis dadgena bilingvuri ganaTlebis programebis 
ganxorcielebasTan dakavSirebiT. sapilote skolebis programebis analizis mizani 
iyo garkveuliyo bilingvuri ganaTlebis  `Zlieri” Tu `susti” programebis 
ganxorcielebas gegmaven da maTi mzaoba am programebis efeqturad 
gansaxorcieleblad. 

kvlevaSi monawile skolis direqtorebis SerCeva ar momxdara konkretuli 
meTodologiis gamoyenebiT. kvlevis farglebSi daigegma, rom kvlevaSi monawileoba 
mieRo axalqalaqis, ninowmindis, walkis, axalcixis, marneulis, bolnisisa da 
gardabnis raionebis araqarTulenovani skolis direqtorebs. kvlevis periodisTvis 
araqarTulenovani skolebis raodenoba, mTeli saqarTvelos masStabiT, Seadgenda 
216 skolas (ganaTlebis da mecnierebis saministro, 2011). sakvlev raionebSi ki 
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araqarTulenovani skolebis raodenoba Seadgenda 189 skolas. Sesabamisad, kvlevis 
farglebSi 189-ve araqarTulenovani skolis direqtorTan moxda Sexvedra kiTxvaris 
Sedgenis mizniT an gaigzavna kiTxvari Sesavsebad. Aarsebuli 189 skolis 
direqtoridan kvlevaSi monawileobaze DdaTanxmda da kiTxvari Seavso 155-ma 
skolis direqtorma. anu kvlevaSi monawileoba miiRo direqtorebis 82,01 %, 
kvlevaSi monawile direqtorTa aRniSnuli raodenoba SesaZleblobas iZleva 
kvlevis Sedegebis ganzogadebisTvis da kvlevis meTodologiis TvalsazrisiT 
iseTi formatiT aris dagegmili, rom misi Sedegebi validuri da sandoa. 

kvlevis ganmavlobaSi, kiTxvarebis meSveobiT gamoikiTxa araqarTulenovani 

skolebis maswavleblebi. araqarTulenovani skolebis maswavlebelTa saerTo 

raodenoba maswavlebelTa profesiuli ganviTarebis erovnuli centris 2008 wlis 

monacemebiT Seadgenda 6541 maswavlebels. sakvlev raionebSi ki maswavlebelTa 

raodenoba Seadgenda 5400 maswavlebels (tabataZe, 2008). Sesabamisad, am SemTxvevaSi 

mniSvnelovani iyo kvlevaSi monawile maswavlebelTa SerCevis meTodologia 

Seqmniliyo. mkvlevarma airCia kvlevaSi monawile maswavleblebis SerCevis 

stratifikaciuli midgoma. stratifikacia Semdegi kriteriumebiT ganxorcielda: (a) 

gamokiTxva Catarda araqarTulenovani skolebis koncentraciis raionebSi _ qvemo 

qarTlsa da samcxe-javaxeTSi, kerZod, Semdeg raionebSi: axalcixe, axalqalaqi, 

ninowminda, walka, marneuli, bolnisi, gardabani; (b) gamokiTxvaSi monawileobda 

aRniSnuli raionebis qalaqebis yvela araqarTulenovani skola; (g) gamokiTxvaSi 

monawileobda soflis skolebis raionSi arsebuli soflis sajaro skolebis 

saerTo raodenobis 20 %; (d)  gamokiTxvaSi monawileobdnen TiTo skolidan, sul 

mcire, erTi, Semdegi sagnebis an sagnobrivi jgufebis maswavleblebi: (1) dawyebiTi; 

(2) maTematikis; (3) sabunebismetyvelo sagnebis; (4), sazogadoebrivi mecnierebebis; (5) 

sportisa da fizikuri aRzrdis, SromiTi swavlebis da esTetikuri sagnebis ; (6) 

ucxo enis.  rac Seexeba qarTuli enisa da literaturis, agreTve mSobliuri enisa da 

literaturisa da sxva arCeviTi an fakultaturi sagnebis maswavleblebs, maTi 

monawileoba mkveTrad stratificirebuli ar iyo da efuZneboda mosaxerxeblobis 

princips, anu, Tu ar iqneboda dakavebuli _ isinic avsebdnen kiTxvarebs; (e) soflis 

skolebi SeirCa SemTxveviT SerCevis principiT. soflis skolebis CamonaTvalidan, 

raionebis mixedviT _ yoveli mexuTe skola.   

sul gamoikiTxa 366 maswavlebeli. maswavlebelTa gamokiTxvis mizani iyo 

maswavlebelTa da mSobelTa damokidebulebebisa da CarTulobis gansazRvra 

multilingvuri ganaTlebis programisadmi. gamokiTxul maswavlebelTa raodenoba 

Seadgens am skolebSi maswavlebelTa saerTo raodenobis daaxloebiT 7 %-s, 

amasTanave, gamokiTxvaSi monawileobda kompaqturi gansaxlebis regionebis yvela 

raioni, gamokiTxvaSi monawileobda yvela raionis qalaqisa da soflis skola, 

yvela sagnobrivi jgufis maswavlebeli da rogorc dawyebiTi, agreTve sabazo da 

saSualo skolis maswavleblebi. skolebidan, rogorc iTqva, SeirCa qalaqis yvela 

skola, xolo soflebi _ SemTxveviTi SerCeviTi principiT, anu yovel raionSi _ 

yoveli me-5 skola. aRsaniSnavia, rom gamokiTxvaSi monawileoba miiRo 56 skolis 

maswavlebelma, rac am raionebSi arsebuli araqarTulenovani skolebis saerTo 

raodenobis 30%-s  Seadgens. yvela zemoTCamoTvlili faqtoridan, agreTve 

gamokiTxul maswavlebelTa procentuli mimarTebidan gamomdinare, maswavlebelTa 

saerTo raodenobasTan gamokiTxva reprezentatiuli gaxldaT. 
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kvlevis limitebi 

 

zemoT ganxiluli bilingvuri programebis efeqturobis ganmsazRvreli 

faqtorebis garda mniSvnelovania sxva faqtorebic, romlebic agreTve 

ganapirobeben bilingvuri ganaTlebis warmatebulobas. magaliTad, moswavleTa 

ojaxebis socialuri statusi, socialur-ekonomikuri mdgomareoba, swavlebis 

enebis statusi da prestiJi sazogadoebaSi da sxv. agreTve warmoadgenen 

bilingvuri ganaTlebis efeqturobis ganmsazRvrel faqtorebs. aRsaniSnavia, rom 

yvela zemoTCamoTvlili faqtoris kontroli kvlevis farglebSi SeuZlebelia. 

Sesabamisad, kvlevis farglebSi ar yofila Seswavlili moswavleTa ojaxebis 

socialuri statusi, socialur-ekonomikuri mdgomareoba, swavlebis enebis statusi 

da prestiJi sazogadoebaSi. nebismier SemTxvevaSi, umniSvnelovanesia, rom skolam 

bilingvuri programebis efeqturobisTvis airCios bilingvuri ganaTlebis “Zlieri” 

programa, hyavdes Sesabamisi sakadro resursi, gaaCndes kargad Camoyalibebuli da 

gaziarebuli miznebi da misia da maRali iyos am programis ganxorcielebaSi 

Temisa da mSoblebis CarTuloba, magram marto es faqtorebi ar gaxlavT 

TavisTavad programebis efeqturobis garantia, Tumca aris programebis 

efeqturobis aucilebeli piroba. 

 

 

 

 
kvlevis Sedegebi 

 

kvlevis Sedegebma ramdenime mniSvnelovani sakiTxi gaxada TvalsaCino; (a) 
multilingvuri ganaTlebis programebis sapilote skolebis umravlesoba „susti“ 
bilingvuri ganaTlebis programebs axorcielebs; (b) skolebs ar gaaCniaT 
Sesabamisi sakadro resursi, ganaxorcielon bilingvuri ganaTlebis efeqturi 
programebi; (g) skolebis administracia ar aris momzadebuli multilingvuri 
ganaTlebis programebis gansaxorcieleblad; (d) multilingvuri ganaTlebis 
programebis ganxorcieleba ZiriTadad warmoadgens ganaTlebisa da mecnierebis 
saministros mier Tavsmoxveul programas da is ar aris skolis misiis, miznebis da 
strategiuli gegmis nawili; (e) bilingvuri ganaTlebis programebi ar warmoadgens 
gaziarebul xedvas saskolo sazogadoebis wevrebs Soris; kerZod, bilingvuri 
ganaTlebisadmi, rogorc saskolo politikisadmi, gaziarebuli xedva ar arsebobs 
mSoblebsa da maswavleblebSi; (v) multilingvuri ganaTlebis programebis 
dagegmvasa da ganxorcielebaSi, iseve, rogorc zogadad saskolo cxovrebaSi, 
mSobelTa CarTuloba minimaluria.  

mokled mimovixilavT TiToeul CamoTvlil sakiTxs. 
 
 

ZiriTadi sakiTxebis garSemo diskusia 

 

(a) multilingvuri ganaTlebis programebis sapilote skolebis umravlesoba 
„susti“ bilingvuri ganaTlebis programebs axorcielebs 

saqarTveloSi sapilote Tu araqarTulenovan skolebSi dRevandeli 
mdgomareobiT ramdenime modeli muSaobs; kerZod, Seswavlili programebis 
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analizma, agreTve zogadad araqarTulenovan skolebSi swavlebis enis analizma 
cxadyo saqarTveloSi Semdegi programebis arseboba: 

 
bilingvuri ganaTlebis programebis tipologia saqarTveloSi:  
 

erTenovani 
  - submersia (qarTulenovani skolebi); 
  - erTenovani (mSobliuri enaze saxelmwifo enis swavlebiT); 
  - prestiJul-saemigracio (rusulenovani skolebi saxelmwifo enis swav- 
      lebiT); 

„susti“ bilingvuri ganaTlebis programebi 
  - saxelmwifo enis mxardaWeris; 
  - tranzituli; 
  - Sereuli; 

`Zlieri” bilingvuri ganaTlebis programebi 
  - dualuri bilingvuri ganaTlebis; 
  - ganmaviTarebeli. 

 
erTenovani programebis araefeqturoba TvalnaTelia da dasturdeba araerTi 

kvleviT. saqarTvelos konteqstSi am TvalsazrisiT gansakuTrebiT aqtualuria 
submersiuli programebi, romelTa raodenoba da maTSi moswavleTa kontingenti 
TandaTan izrdeba gansakuTrebiT qvemo qarTlis regionSi (ganaTlebisa da 
mecnierebis saministros informacia http://mes.gov.ge/content.php?id=2831&lang=geo). 

submersiuli programebi da maTi efeqti saqarTveloSi empiriulad Seswavlili 
ar aris, Tumca msoflios praqtika da am mimarTulebiT Catarebuli kvlevebi 
calsaxad negatiur Sedegebs iZleva. submersia aRniSnavs ganaTlebas, rodesac 
araqarTulenovani moswavleebi Sedian qarTul skolaSi, ise rom saerTod ver 
floben qarTul enas. gvadalupe valdesi (1998) kvlevebze dafuZnebiT miuTiTebs, 
rom submersiul programebSi moswavleebs ar uviTardebaT kritikuli azrovneba, 
SekiTxvebi dasmisa da TanamSromlobis unari, ar xdeba kognituri unarebis 
ganviTareba, radgan moswavleTa enobrivi kompetencia SezRudulia da am enaze 
swavleba xels uSlis maT kognitur ganviTarebasac. am tipis programebSi Zalian 
xSiria moswavleTa mxridan skolis mitovebis maCvenebelic (valdesi, 1998, nanaxia 
beikeri, 2006). submersiuli programebis araefeqturobaze miuTiTeben karasqvelo da 
rodrigesi (2002). msoflio praqtika submersiul programebs radikaluri 
bilingvuri ganaTlebis formad miiCnevs. mniSvnelovania empiriuli kvlevis 
Catareba saqarTvelos konteqstSi, raTa SeviswavloT submersiuli programebis 
efeqturoba. es mimarTuleba mniSvnelovani iqneba am dargSi momavali kvlevebis 
TvalsazrisiT. 

mSobliur enaze arsebuli programebis araefeqturobaze aravin kamaTobs. 
aRniSnuli programebi ver uzrunvelyofen iseTi kursdamTavrebulis gamoSvebas, 
romelic integrirebuli iqneba saqarTvelos politikur, ekonomikur, socialur da 
kulturul cxovrebaSi (saerTaSoriso krizisebis jgufi, 2006, evropis 
umciresobaTa centri 2003-2010, euTos erovnul umciresobaTa umaRlesi komisris 
ofisi, 2002-2010). Sesabamisad swored am skolebis reformirebis sakiTxma daayena 
dRis wesrigSi bilingvuri ganaTlebis programebis Semotanis reformis sakiTxi, 
raTa gaumjobesebuliyo am skolebSi ganaTlebis xarisxi da am skolis 
kursdamTavrebulTa sazogadoebaSi integraciis maCveneblebi. 

aRsaniSnavia, rom saqarTveloSi arsebobs bilingvuri ganaTlebis kidev erTi 
modeli, romelic saqarTvelosTvis aris damaxasiaTebeli. kerZod, saqarTveloSi, 
funqcionirebs 14 rusulenovani skola da 135 rusulenovani seqtori. am skolebis 
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da seqtorebis moswavleTa raodenoba 28260 moswavles Seadgens (24 512 rusul 
seqtorebSi da 3748 rusulenovan skolebSi). ganaTlebis da mecnierebis saministros 
2007 wlis monacemebs Tu daveyrdnobiT rusi erovnebis moswavleTa raodenoba 
mTels saqarTveloSi mxolod 4732 moswavlea. aRniSnuli statistikiT ki naTelia, 
rom rusulenovani skolebis an seqtorebis moswavleTa didi nawilisTvis rusuli 
ena mSobliuri ena ar aris. am skolebis moswavleTa zusti raodenobis gansazRvra, 
visTvisac rusuli ena mSobliuri ar aris rTulia, radgan xSirad saqarTveloSi 
eTnikuri da lingvisturi foni erTmaneTs ar emTxveva. magaliTad, eTnikuri 
somxebis nawilisTvis mSobliuri ena SeiZleba rusuli iyos, radgan mSoblebis 
rusulenovani ganaTlebis gamo saojaxo ena rusulia. miuxedavad amisa, moswavleTa 
raodenoba, romlebisTvisac rusuli ena mSobliuri ena ar aris mainc sakmaod 
maRalia. anu am skolebSi, moswavleTa didi nawilisTvis swavlebis enad 
gamoiyeneba arc mSobliuri da arc dominanti ena. am models SeiZleba “prestiJul 
saemigracio” modeli vuwodoT (tabataZe, 2010). am modelSi sami tipis problema 
ikveTeba: (a) problema, romelic analogiuria submersiuli programebisTvis, anu 
xSirad moswavleTaTvis swavleba xdeba maTTvis absoluturad ucxo enaze, romlis 
uaryofiTi Sedegebi kvlevebiT dasturdeba da razec visaubreT submersiuli 
programebis analizisas; (b) meore tipis problema identuria mSobliuri enis 
programasTan, es programebi problematuria am programebis kursdamTavrebulTa 
sazogadoebaSi integraciis TvalsazrisiT, ris Sesaxeb mSobliuri enis 
programebis analizisas visaubreT; (g) mesame tipis problema, romelzec agreTve 
saubroben gaxlavT am programebis mizani, romelic, faqtobrivad, gacxadebulia, 
rom es skolebi amzadeben moswavleebs sxva saxelmwifoSi sacxovreblad arCevanis 
gareSe. anu am skolis kursdamTavrebulebi ZiriTadad emigrirebulni arian 
mezobel saxelmwifoebSi, radgan saqarTveloSi maTi integraciis xarisxi da 
konkurentunarianoba minimaluria. Sesabamisad, es skolebi zrdian 
kursdamTavrebulebs, romelebic konkurentunarianebi arian sxva saxelmwifoSi da 
arakonkurentunarianebi saqarTveloSi, rac „tvinebis gadinebis“ erT-erTi 
xelSemwyobi faqtoricaa. Sesabamisad, mxolod am mesame faqtoris 
gaTvaliswinebiTac ki arsebul „prestiJul-saemigracio“ modeli gadaxedvas da 
reformirebas saWiroebs (tabataZe, 2010). 

bilingvuri ganaTlebis „susti“ programebis efeqturobac kiTxvis niSnis qveS 
dgas sxvadasxva kvlevebiT. saxelmwifo enisa da mSobliuri enis mxardaWeris 
programebi qvemo qarTlsa da samcxe-javaxeTSi efeqturad ver imuSavebs, radgan am 
regionebSi skolis gareT garemo absoluturad araqarTulenovania. Sesabamisad, 
skolis garda socializaciis sxva agentebi (ojaxi, Temi, eklesia, TanatolTa wre, 
samezoblo da a.S.) bilingvuri ganaTlebis xelSewyobis faqtorebs ar 
warmoadgenen. Sesabamisad, am „sust“ programebs kompaqturi gansaxlebis regionebSi 
pozitiuri Sedegis motana naklebad SeuZliaT. Cveni kvlevis mizani swored 
kompaqturi gansaxlebis regionebia da Seswavlili 26 skolidan 12 swored 
saxelmwifo enis mxardaWeris susti programa SearCia (9 skola samcxe-javaxeTSi, 3 
skola qvemo qarTlSi). skolebi aRniSnuli programis SerCevisas daefuZnen 
arsebul sakadro resursebs da arsebuli resursebis pirobebSi maT swored 
saxelmwifo enis mxardaWeris susti programa dagegmes, rac, zemoT ganxiluli 
faqtorebis gaTvaliswinebiT, Znelad savaraudoa, rom efeqturi aRmoCndes. 

saqarTvelos konteqstSi sainteresoa „tranzituli“ bilingvuri ganaTlebis 
programis analizi. Seswavlili 26 skolidan tranzituli modeli 3-ma skolam 
airCia (samive skola qvemo qarTlSi, arcerTi skola samcxe-javaxeTSi). tranzituli 
bilingvuri ganaTlebis programebi gulisxmobs, rom swavlebis sawyis etapze 
moswavleebi sagnebs swavloben mSobliur enaze, raTa ar moxdes maTi akademiuri 
CamorCena, xolo Semdgom TandaTan gadadian saxelmwifo enaze swavlebis modelze 
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saxelmwifo enis dauflebis kvaldakval. amerikis SeerTebul Statebsa da 
britaneTSi tranzituli bilingvuri ganaTlebis programebi miiCneva „sust“ 
programebad, romelTa efeqti naklebia (ufro metic, amerikis SeerTebul StatebSi 
tranzituli programebis araefeqturobis Seswavlam ganapiroba bilingvuri 
ganaTlebis programebis dafinansebis Sewyvetac ki). tranzituli bilingvuri 
ganaTlebis araefeqturobis mizezad Semdegi faqtorebi saxeldeba: (a) meti droa 
saWiro enis Sesaswavlad, raTa moxdes umravlesobis enaze swavlebaze srulad 
gadasvla, Sedegad arasakmarisi drois gamo xdeba akademiuri CamorCena; (b) enebs 
Soris statusi gansxvavebulia, umciresobaTa ena dabali statusiT sargeblobs da 
Sesabamisad moswavleTa TviTrwmena dabalia, rac xels uSlis maT akademiur 
warmatebas; (g) maswavlebelTa umravlesoba monolingvalia da mxolod 
umravlesobis enas flobs, am programis efeqturobisTvis ki mniSvnelovania 
bilingvali maswavleblis arseboba, romelic SeZlebs orive enaze swavlebas 
saWiroebis SemTxvevaSi; (d) moswavleebi umravlesobis enaze swrafad gadasvlis 
pirobebSi ver axerxeben mSobliur enaze ganaTlebis miRebas da maTi kompetencia 
mSobliur enaSic akademiuri enis TvalsazrisiT dabalia (garsia, 1991, evando da 
misi kolegebi, 2003, qriisi, 2004, beikeri, 2006).  amerikis SeerTebuli Statebsa da 
inglisTan SedarebiT gansxvavebuli viTarebaa saqarTveloSi sami TvalsazrisiT: 
(a) qvemo qarTlsa da samcxe-javaxeTSi umciresobebis enis statusi da prestiJi 
sakmaod maRalia; Sesabamisad, moswavleebSi gamoricxulia TviTrwmenis dakargva da 
sakuTari enis mimarT uaryofiTi damokidebulebis gaCena; (b) araqarTulenovani 
skolis maswavlebelTa absoluturi umravlesoba monolingvalia, oRond 
mSobliuri eniT da ara umravlesobis enis TvalsazrisiT.; (g) qvemo qarTlsa da 
samcxe-javaxeTSi skolis miRma garemo araqarTulenovania.  

am sami faqtoris gaTvaliswinebiT, tranzituli bilingvuri ganaTlebis 
programis sworad dagegmvis pirobebSi, qvemo qarTlsa da samcxe-javaxeTSi 
SesaZlebelia am programebma efeqturad imuSaos. mniSvnelovania, rom, upirveles 
yovlisa, ganxorcieldes “gviani” gasvlis tranzituli bilingvuri ganaTlebis 
programebi. garda amisa, mniSvnelovania, rom saqarTvelos konteqstSi tranzituli 
bilingvuri ganaTlebis programebi ar moicavdes mxolod da mxolod dawyebiT 
safexurs. bilingvuri ganaTleba xorcieldebodes sabazo da saSualo safexurzec 
swavlebis enis adekvaturi procentuli monacvlebiT. 

Sereuli bilingvuri ganaTlebis programebi Seswavlili 26 skolidan oTxma 
SearCia (3 samcxe-javaxeTi, 1 qvemo qarTli). aRniSnuli skolebidan 3 skolaSi 
swavlebis ena rusuli iyo, xolo erT skolaSi _ qarTuli. sainteresoa qarTuli 
skolis magaliTi, romelmac oficialur ganacxadSi Sereuli programa airCia, 
Tumca, realurad aRniSnuli programa absoluturad inovaciuria da mas „ormagi 
submersiis“ programa SeiZleba ewodos eTnikuri umciresobebis moswavleTaTvis. 
bilingvuri ganaTlebis programebi saqarTveloSi swored eTnikuri 
umciresobebisTvis daigegma, axalqalaqis qarTulenovani skola ZiriTadad 
eTnikurad qarTvelebiTaa dakompleqtebuli, Tumca bilingvuri modelis SeTavazeba 
iyo instrumenti, es skola mimzidveli yofiliyo eTnikurad somexi 
moswavleebisTvis. qarTul-rusuli modelis SeTavazebiT ki, faqtobrivad, skola 
sTavazobs moswavleebs „ormagi submersiis“ programas, radgan am moswavleebisTvis 
arc qarTuli da arc rusuli mSobliuri ena ar aris da swavlis dawyebisas isini 
SesaZlebelia vercerT enas ver flobdnen. Sesabamisad, submersiis programis 
negatiuri efeqtebidan gamomdinare, advilad gasaanalizebelia, ra Sedegebi 
SeiZleba hqondes „ormagi submersiis“ programas eTnikurad somexi 
moswavleebisTvis. sxva sakiTxia am programis farglebSi qarTulenovani da 
rusulenovani moswavleTa sakiTxi. maTTvis es programa dualuri bilingvuri 
ganaTlebis programad SeiZleba ganvixiloT. rac Seexeba zogadad Sereuli 
bilingvuri ganaTlebis programebs, albaT, SeiZleba am programebma mniSvnelovani 
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roli Seasrulos rusulenovani submersiuli an prestiJul-saemigracio 
programebis CanacvlebaSi. miuxedavad amisa, arsebobs garkveuli risk-faqtorebi, 
rac dakavSirebulia enebis simravlesTan am modelSi. rogorc aRvniSneT, am 
skolebSi rusuli ena moswavleTa nawilisTvis mSobliur enas ar warmoadgens, 
Sesabamisad skolebma unda izrunon erTi mxriv moswavleebs SesaZlebloba miscen 
mSobliur enaze gansakuTrebiT sawyis etapze miscen ganaTleba, izrunon 
saxelmwifo enis swavlebaze da, amasTanave, SeinarCunon rusul enasTan mimarTebiT 
arCeuli specifika da profili. mniSvnelovania agreTve erTi faqtori, 
saqarTvelos ganaTlebisa da mecnierebis saministros mkveTri politika inglisuri 
enis swavlebis gaumjobesebasTan dakavSirebiT. aRniSnuli politikis Sedegad,  
ucxo enis swavleba ukve pirveli klasidan ganxorcieldeba saqarTvelos sajaro 
skolebSi, maT Soris _ araqarTulenovan skolebSi (erovnuli saswavlo gegma 2011-
2016 wlebi, 2011). am konteqstSi Zalian mniSvnelovania saskolo enobrivi politikis 
Zalian kargad dagegmva. am mimarTulebiT arsebuli viTareba agreTve seriozuli 
kvlevis sagania samomavlod. 

bilingvuri ganaTlebis „Zlieri“ programebi yvelaze efeqturia, Tumca, ra Tqma 
unda, mxolod programis tipi da arCevani ver gansazRvravs da ver iqneba am 
programebis efeqturobis garantia. saqarTvelos konteqstSi Seswavlili 26 skolis 
programebidan mxolod 7-ma skolam airCia bilingvuri ganaTlebis „Zlieri“ 
programa. aRniSnuli 7 programidan 6 programa warmoadgens ganmaviTarebel 
programas, xolo meSvide _ dualur programas. zemoaRniSnuli 7 programidan eqvsi 
warmodgenilia qvemo qarTlis skolebidan da mxolod erTi _ samcxe-javaxeTidan.  

sainteresoa „Zlieri“ programebis konteqstSi dualuri bilingvuri ganaTlebis 
programa. es programa gulisxmobs, rom am programaSi moswavleTa kontingenti 
warmoadgens rogorc umciresobis, agreTve umravlesobis moswavleebs. aRniSnuli 
programa sakmaod gavrcelebulia da efeqturia msoflios masStabiT, Tumca, 
sainteresoa, arsebuli demografiuli viTarebidan gamomdinare, ramdenad 
realizebadia saqarTveloSi, eTnikuri umciresobebis kompaqturi gansaxlebebis 
raionebSi. savaraudod, dualuri programebis realizeba SesaZlebeli iqneba iseT 
qalaqebSi, rogorebicaa axalcixe, rusTavi da Tbilisi, radgan am qalaqebSi 
SesaZlebelia moswavleTa kontingenti warmoadgendes rogorc umciresobis, aseve 
umravlesobis moswavleebs. dualuri programebis realizeba SesaZlebelia 
kompaqturi gansaxlebis raionebSic, Tumca, Zalian mcire raodenobiT, 
demografiuli viTarebidan gamomdinare. 

 
(b) skolebs ar gaaCniaT Sesabamisi sakadro resursi  

 
kvlevam cxadyo, rom programebis ganxorcielebis sawyis etapze skolebs ar 

gaaCnia adekvaturi sakadro resursi. sakadro resursebis problema TvalsaCino 
gaxada, rogorc Seswavlili programebis analizma, agreTve direqtorTa da 
maswavlebelTa gamokiTxvamac, aRniSnul mdgomareobas adasturebs am mimarTulebiT 
Catarebuli sxva kvlevebic. sakadro resursebis TvalsazrisiT 2 komponenti 
SegviZlia ganvixiloT: 

(1) kvalificiur maswavlebelTa problema;  
(2) kvalificiur skolebis administratorTa problema. 
maswavlebelTa, rogorc sakadro resursis, TvalsazrisiT ramdenime 

mniSvnelovani problema gamoikveTa: kerZod, (a) qarTuli enis maswavlebelTa 
daaxloebiT 60% Tavad ver flobs saxelmwifo enas. es monacemi dasturdeba 
`erovnuli saswavlo gegmebisa da Sefasebis centris~ mier 2010 wels Catarebuli 
testirebis SedegebiTac, romlis mixedviTac araqarTulenovani skolis 
maswavlebelTa 67 % ver flobs saxelmwifo enas (meliqiZe, 2010). am mxriv 
gansakuTrebiT problematuria eTnikuri umciresobebiT kompaqturad gansaxlebis 
raionebi: marneuli, axalqalaqi, ninowminda da walka. aRniSnuli raionebi qarTuli 
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enis maswavlebelTa daaxloebiT 70-80% imyofeba enis flobis A1 da A2 doneze 
(`samoqalaqo integraciisa da erovnebaTSorisi urTierTobebis centris~ 
testirebis Sedegebi, 2011). (b) saintereso Sedegi aCvena TviTon sxvadasxva sagnis 
maswavlebelTa enobrivma kompetenciebma saxelmwifo enaSi. respondentTa 94% 
miuTiTebs, rom ver flobs saxelmwifo enas da, Sesabamisad, ver SeZlebs 
bilingvurad swavlebas. (g) agreTve mniSvnelovani suraTi ikveTeba ara mxolod 
enobrivi TvalsazrisiT, aramed sagnobrivi maswavleblebis profesiuli 
ganviTarebis TvalsazrisiT. profesiuli ganviTarebis programebSi monawileobis 
Sesaxeb dasmul SekiTxvaze dadebiTad gasces pasuxi mxolod qarTuli enisa da 
literaturis, mSobliuri enisa da literaturis da dawyebiTi klasebis 
maswavleblebma. danarCeni sagnebis maswavleblebma miuTiTes, rom isini 
monawileobas ar Rebuloben maswavlebelTa profesiuli ganviTarebis arcerT 
programaSi. am mimarTulebiT sainteresoa agreTve gaeros asociaciis kvleva (2010), 
romlis mixedviTac akreditebuli programebis analiziT, agreTve 2010 wels 
sertificirebis gamocdaze daregistrirebul da maswavleblebis profesiuli 
ganviTarebis programebSi monawile maswavlebelTa monacemebze dayrdnobiT, 
sakadro resursis TvalsazrisiT, Semdegi problemebi gamoikveTa: (1) 
araqarTulenovani skolebis maswavlebelTaTvis profesiuli ganviTarebis 
programebis xelmisawvdomoba SezRudulia. profesiuli ganviTarebis programebis 
provaiderebi ar axorcieleben programebs umciresobaTa mSobliur enaze (sakadro 
resursis deficitisa da ararentabelobis gamo), xolo araqarTulenovani skolis 
pedagogebis umravlesoba ver flobs saxelmwifo enas. Sesabamisad, maswavleblebi 
verc profesiuli ganviTarebis programebSi monawileoben da arc sasertifikato 
gamocdebze registrirdebian. magaliTad, axalqalaqis raionSi sasertifikato 
gamocdisTvis daregistrirebuli 54 maswavleblidan, mxolod erTi ucxo enis 
maswavlebelia eTnikurad araqarTveli, maswavlebelTa umravlesoba qarTulenovan 
skolebs an araqarTulenovani skolebis qarTuli enis maswavleblebi arian. 
marneulSi sasertifikato gamocdaze daregistrirebuli 64 maswavleblidan 
mxolod 10 aris eTnikurad araqarTveli. marneulSi daregistrirebul 
maswavlebelTa umravlesobac qarTulenovani an araqarTulenovani skolebis 
qarTuli enis maswavleblebi arian. analogiuri situaciaa eTnikuri umciresobebis 
kompaqturad gansaxlebis yvela raionSi; (2) somxuris da azerbaijanulis, rogorc 
mSobliuri enis maswavleblebisTvis ar aris gaTvaliswinebuli vauCerebis 
gamoyofa profesiuli ganviTarebisTvis. ar arsebobs am maswavlebelTa standartic, 
ris mixedviTac moxdeba maTi profesiuli ganviTareba (saqarTvelos gaeros 
asociacia, 2010). 

kvlevisas mniSvnelovani yuradReba daeTmo sazogadoebrivi mecnierebebis 
maswavlebelTa mzaobas, aswavlon sazogadoebrivi mecnierebebi mxolod 
saxelmwifo enaze. aRniSnuli momenti, mniSvnelovani iyo kvlevisTvis, radgan 
`saqarTvelos kanonis zogadi ganaTlebis Sesaxeb~ mixedviT sazogadoebrivi 
mecnierebebi 2010-2011 saswavlo wlidan iswavleba mxolod saxelmwifo enaze. 
kvlevisTvis saintereso aRmoCnda rogorc maswavlebelTa, aseve skolis 
direqtorTa mier am mimarTulebiT mowodebuli informacia, kerZod, kvlevaSi 
monawile 364 maswavleblidan 48 maswavlebeli warmoadgenda sazogadoebrivi 
mecnierebebis maswavlebels. kvlevaSi monawile sazogadoebrivi mecnierebebis 
maswavleblebidan mxolod 16-ma (anu kvlevaSi monawile sazogadoebrivi 
mecnierebebis maswavlebelTa 33,3%-ma) upasuxa SekiTxvas dadebiTad  saxelmwifo 
enis flobasTan dakavSirebiT. xolo SekiTxvas _ moswavleTa mSobliur enasTan 
erTad saxelmwifo enaze SeZlebda Tu vera gakveTilebis Catarebas _ dadebiTad 
upasuxa mxolod 8 maswavlebelma (anu kvlevaSi monawile sazogadoebrivi 
mecnierebebis maswavlebelTa 16,67%-ma). am mimarTulebiT sainteresoa skolis 
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direqtorTa gamokiTxvis Sedegebic. kvlevaSi monawile 155 direqtoridan mxolod 
20-ma, anu 12,9% procentma upasuxa, rom maT skolebSi sazogadoebrivi mecnierebebis 
maswavleblebi SeZlebdnen rogorc moswavleTa mSobliur, agreTve saxelmwifo 
enaze swavlebas. kvlevis aRniSnuli Sedegebi TvalnaTels xdis, rom 
araqarTulenovan sajaro skolebSi sazogadoebrivi mecnierebebis mxolod 

saxelmwifo enaze swavleba am etapze SeuZlebelia. 
araqarTulenovan skolebTan mimarTebiT ikveTeba axali sakadro resursiT am 

skolebis uzrunvelyofis problemac. ganaTlebisa da mecnierebis saministros 
monacemebiT, 2008 wlis mdgomareobiT, araqarTulenovani skolebis maswavlebelTa 
46,7 % 45 wlis asakis zeviTaa. am maswavleblebis Semcvleli momavali 
maswavleblebis momzadeba ki veRar xdeba umaRles saswavleblebSi pedagogis 
profesiisadmi naklebi interesis da am specialobis kursdamTavrebulTa simciris 
gamo (2007-2008 wlebSi mxolod 134 studenti iricxeboda ganaTlebis specialobis 
magistraturaSi mTeli saqarTvelos masStabiT saxelmwifo umaRlesi 
saswavleblebSi, 2008-2009 wlebSi -354 da 2009-2010 - 642) da, amasTanave, 
saganmanaTleblo specialobebze eTnikuri umciresobis warmomadgenelTa xvedriTi 
wili erTiani erovnuli gamocdebis Semdeg mkveTradaa Semcirebuli da, 
faqtobrivad, saqarTvelos umaRles saswavleblebSi veRar xdeba araqarTulenovani 
skolebisTvis momavali kadrebis momzadeba (gaeros asociacia, 2010). sainteresoa, 
rom arcerTi pedagogiuri mimarTulebis umaRlesi saswavlebeli ar amzadebs 
bilingvuri programebis momaval maswavleblebs, radgan, erTi mxriv, ar arsebobs 
ganaTlebisa da mecnierebis saministros mier SemuSavebuli da damtkicebuli 
bilingvuri maswavleblis standarti da, Sesabamisad, meore mxriv,  saqarTvelos 
umaRlesi saswavleblebi ar imuSaveben da axorcieleben am maswavleblis 
momzadebis programebs. 

kvlevis procesSi sakadro resursis problemis meore mniSvnelovan komponentad 
skolebis administraciis moumzadebloba gamoikveTa. kvlevaSi monawile skolis 
direqtorTagan mxolod 3 iyo informirebuli, bilingvuri ganaTlebis ra 
programas axorcielebda misi skola; anu skolis direqtorTa 98,6% ar flobs 
informacias bilingvuri programebis Sesaxeb zogadad da ra programas 
axorcielebs an gegmavs ganaxorcielos misi skola konkretulad. es faqti kidev 
erTxel miuTiTebs, rom skolis administracia ar aris mzad bilingvuri 
ganaTlebis programebis gansaxorcieleblad. aqve aRsaniSnavia, rom skolis 
direqtorTa umravlesobam (90%-ze meti) aRniSna, rom monawileobdnen bilingvuri 
ganaTlebis programebTan dakavSirebul treningebSi. miuxedavad amisa, maTi 
momzadebis done am mimarTulebiT sakmaod dabalia. araqarTulenovani skolebis 
administraciis momzadebis xarisxze met-naklebad miuTiTebs 2006-2007 wlebSi 
Catarebuli direqtorebis SesarCevis konkursis Sedegebi. araqarTulenovan 
skolebSi mniSvnelovani problema iyo araqarTulenovan skolebSi direqtorebis 
kandidatTa raodenoba. erT araqarTulenovan skolaze saSualod 0.3 kandidati 
modioda, axalqalaqis 55 skolidan mxolod 2 skolaSi iyo wardgenili kandidati, 
ninowmindaSi 33 skolidan _ 2 skolaSi, walkis 13 araqarTulenovani skolidan 
aseve - 2 kandidati. aRniSnuli regionebidan skolis direqtorobis msurvelTa 79% 
gamoeTiSa konkurss testirebis Sedegad, xolo 19% _ gasaubrebis Semdeg 
(ganaTlebis da mecnierebis saministro, 2008). aRniSnuli statistikac TvalnaTels 
xdis am skolebis direqtorebisa Tu direqtorobis movaleobis SemsrulebelTa 
kvalifikaciasTan dakavSirebul problemebs. 

 
(g) multilingvuri ganaTlebis programebi ar warmoadgens gaziarebul xedvas 
saskolo sazogadoebas Soris 
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kvlevis Sedegebidan erT-erTi umniSvnelovanesi faqtori iyo im sakiTxis 
gamokveTa, rom kvlevaSi monawile 155 skolidan arc erTs ar gaaCnda skolis misia, 
strategiuli ganviTarebis gegma da xedvebi Camoyalibebuli dokumentis saxiT, 
romelSic asaxuli iqneboda bilingvuri ganaTleba. es tendencia aisaxa kvlevis 
bilingvuri ganaTlebis dawyebis mizezebTan dakavSirebul pasuxebSic. 155 
skolidan 45%-ma upasuxa, rom ar gegmavda saerTod bilingvuri ganaTlebis 
programebis ganxorcielebas. xolo im direqtorTa nawilma, vinc axorcielebda 
bilingvuri ganaTlebis programas an gegmavda mis ganxorcielebas, erT-erT 
faqtorad miuTiTa ganaTlebis da mecnierebis saministros moTxovna. ganaTlebisa 
da mecnierebis saministros moTxovnasTan erTad, respondentTa 5%-ma daasaxela 
mSoblebis moTxovna bilingvuri ganaTlebis programebis ganxorcielebisTvis, 
xolo 2%-ma _ konkurenciis arseboba moswavleTa vauCerebTan dakavSirebiT, Tumca 
skolebis dafinansebis cvlilebebTan erTad, konkurenciis gamo, bilingvuri 
ganaTlebis programebis inicireba ukve araaqtualuria. aRsaniSnavia, rom 
maswavlebelTa kiTxvarSi calsaxad gamoCnda, rom maswavleblebi ar arian 
CarTulebi bilingvuri ganaTlebis programebis dagegmvisa Tu ganxorcielebis 
procesSi. mxolod qarTuli enisa da literaturis maswavleblebma miuTiTes am 
procesSi sakuTari monawileoba, xolo sagnobrivi maswavleblebi saerTod ar ari-
an CarTulni procesSi da Sesabamisad bilingvuri ganaTleba ar warmoadgens 
maTTvis gaziarebul xedvas. 

 
d) multilingvuri ganaTlebis programebis dagegmvasa da ganxorcielebaSi, iseve 
rogorc zogadad saskolo cxovrebaSi mSobelTa CarTuloba minimaluria. 

 
saintereso Sedegi aCvena kvlevam mSobelTa da Temis CarTulobasTan 

dakavSirebiT. rogorc zemoT ukve aRvniSneT, skolis direqtorTa mxolod 2% 
daasaxela mSobelTa moTxovna bilingvuri ganaTlebis programebis dawyebis 
safuZvlad. programebis analizma cxadyo, rom bilingvuri ganaTlebis programebi 
ZiriTadad SemuSavebulia qarTuli enis maswavleblebis da resurs-centrebis 
specialistebis mier da mSobelTa monawileoba programebis SerCevasa da 
SemuSavebaSi arsad ikveTeba. saintereso Sedegebi aCvena zogadad mSobelTa 
CarTulobis Sesaxeb arsebulma Tavma _ rogorc direqtorebis, agreTve 
maswavleblebis gamokiTxvaSi. kvlevaSi monawile direqtorebisa da maswavleblebis 
100-ve procenti miuTiTebs, rom mSoblebi CarTulni arian saskolo cxovrebaSi, 
Tumca konkretuli strategiis, aqtivobis an programis Sesaxeb dasmul SekiTxvaze 
direqtorTa 95% da maswavlebelTa 82% konkretul pasuxs ver scems, rac kidev 
erTxel miuTiTebs, rom mSobelTa CarTuloba minimaluria saskolo cxovrebaSi. 
mSoblebTan mimarTebiT mniSvnelovania kidev erTi sakiTxi, kompaqturi gansaxlebis 
regionebSi mSobelTa umravlesoba Tavad ver flobs saxelmwifo enas. mSoblebi, 
romlebic aqtiurad arian CarTulni skolis cxovrebaSi, meti sifrTxiliT 
ekidebian bilingvuri ganaTlebis programebs, radgan isini ver SeZleben sakuTari 
Svilebis daxmarebas am procesSi. skolebSi ki, da ara mxolod araqarTulenovan 
skolebSi, aramed, zogadad, saqarTveloSi _ ar arsebobs mSobelTa ganaTlebisa da 
informirebis programebi. 

 
 

daskvna / kvlevis Sedegebis gamoyeneba  

saganmanaTleblo sistemisTvis 

 

kvlevis Sedegebi mniSvnelovani instrumenti SeiZleba gaxdes bilingvuri 
ganaTlebis reformis ganxorcielebisTvis. kvlevam aCvena, rom arsebuli situacia 
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sakmaod negatiuria bilingvuri ganaTlebis programebis efeqturad 
gansaxorcieleblad, Tumca, amasTanave, TvalsaCino gaxada, ra RonisZiebebi 
SeiZleba gatardes, raTa miRweuli iyos bilingvuri ganaTlebis programebis 
ganxorcielebis Sedegad maqsimaluri efeqti. 

kvlevam calsaxad gamoaCina problemebi, romlebic politikis doneze calsaxad 
mosagvarebelia. mniSvnelovani faqtoria ganaTlebisa da mecnierebis saministros 
mxridan  bilingvuri ganaTlebis reformis araswori gaazreba. rogorc ukve 
aRvniSneT, bilingvuri ganaTleba moiazreba saxelmwifo enis swavlebis 
konteqstSi... amas miuTiTebs saministros xedva, romelmac bilingvuri ganaTlebis 
reforma moaqcia erT-erTi iseTi proeqtis patara komponentad, romelic 
saxelmwifo enis swavlebas emsaxureba. amas mowmobs ganaTlebisa da mecnierebis 
ministris gancxadebebi, rom skolebis 30% gadava qarTulenovan swavlebaze 2011 
wlidan, xolo TbilisSi 60%-ian swavlebaze _ erTi wlis Semdeg da 90% _ qarTul 
enaze swavleba ori wlis Semdeg (ganaTlebisa da mecnierebis ministris interviu, 
2010).  miuxedavad imisa, rom bilingvuri ganaTlebis reformaze saubari 
saqarTveloSi swored rom saxelmwifo enis swavlebis problematikidan 
gamomdinare daiwyo, ar unda dagvaviwydes bilingvuri ganaTlebis mTavari miznebi 
da daniSnuleba: moswavleSi dabalansebuli bilingvizmis ganviTareba akademiuri 
CamorCenis gareSe da moswavleTaTvis mSobliur enaze ganaTlebis miRebis 
SesaZlebloba, raTa uzrunvelyofili iyos moswavleTa akademiuri warmateba. 
bilingvuri ganaTlebis programebis ganxorcieleba istoriulad ukavSirdeba 
umciresobebis mier saxelmwifo enaze (anu enaze, romelsac srulyofilad ver 
flobdnen) swavlebisas akademiuri CamorCenis da skolis mitovebis maCveneblis 
aRmofxvras. saministros xedva, romelic ukavSirdeba  bilingvuri ganaTlebis 
gziT mxolod saxelmwifo enis swavlebas, ukeTes SemTxvevaSi, migviyvans im 
Sedegebamde, ris gamoc dasavleTis qveynebSi alaparakdnen bilingvuri ganaTlebis 
mniSvnelobaze. amitom umniSvnelovanesia, rom ganaTlebisa da mecnierebis 
saministrom calsaxad gansazRvros bilingvuri ganaTlebis miznebi, rogorc 
bilingvizmis ganviTarebis SesaZlebloba akademiur warmatebasTan erTad da am 
mimarTebiT dagegmos saganmanaTleblo politika. amave mimarTulebiTaa aqcentebi 
Sesacvleli submersiul programebTan mimarTebiT. aRniSnuli programebis 
(qarTuli enis submersiis) propaganda da waxalisebac aqtiurad xorcieldeba 
ganaTlebisa da mecnierebis saministros mier.  

bilingvuri ganaTlebis politikis kuTxiT xedva ki gulisxmobs Sesabamisi 
cvlilebebis gatarebas kanonmdeblobaSi. aq, upirveles yovlisa, mniSvnelovania 
ganisazRvros samizne zRvari, rasac unda miaRwion araqarTulenovanma skolebma. 
amasTanave, Tu saubaria bilingvuri ganaTlebis reformaze, mniSvnelovania iseTi 
aqtebis miReba, rogoric aris somxuris da azerbaijanuli enebis saswavlo gegma, 
romelic morgebuli iqneba saqarTvelos saganmanaTleblo sistemas, mniSvnelovani 
iqneba cvlilebebis ganxorcieleba erovnul saswavlo gegmis saaTobriv badeSi, 
radgan enebis gadanawileba bilingvur programebSi gansxvavebulia da ufro 
moqnili saaTobrivi badis arsebobas moiTxovs. cvlilebebi iqneba Sesatani 
bilingvur programebze klasSi moswavleTa maqsimalur raodenobasTan 
dakavSirebiTac. maswavlebelTa momzadebisa da gadamzadebis kuTxiT mniSvnelovani 
iqneba bilingvali maswavleblis standartis SemuSaveba, romlis safuZvelzec 
moxdeba moqmedi pedagogebis profesiuli ganviTarebis programebis ganxorcieleba, 
momavali maswavleblebis momzadebis programebis SemuSaveba da ganxorcieleba 
umaRles saswavleblebSi. amasTanave, mniSvnelovani iqneba bilingvur skolaSi 
maswavleblebisTvis insentivebis sistemis Seqmna, raTa moxdes araqarTulenovani 
skolebisTvis mniSvnelovani sakadro resursis mozidva 
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araqarTulenovani skolebis sakadro problemebTan dakavSirebiT, rogorc 
skolebis administraciis, agreTve maswavlebelTa TvalsazrisiT, sxvadasxva 
RonisZiebebi wlebis ganmavlobaSi xorcieldeba (saqarTvelos gaeros asociacia, 
2010). aRniSnuli TvalsazrisiT, problema ori saxisaa: (a) ganxorcielebuli 
RonisZiebebi ar aris mdgradi; (b) ganxorcielebuli RonisZiebebi ar emsaxureba 
adgilobrivi skolis gaZlierebas. ganxorcielebuli RonisZiebebis umravlesoba 
iTvaliswinebs qarTuli enis maswavleblebis mivlinebas regionebSi, es procesi 
jer kidev 1998 wels daiwyo, rac gagrZelda 2005 wels e.w. „misionerebis“ 
mivlinebiT, Semdgom, 2009 wlidan dRemde xorcieldeba programa „vaswavloT 
qarTuli, rogorc meore ena“, romlis farglebSi igzavneba kvalificiuri qarTuli 
enis maswavleblebi eTnikuri umciresobebis skolebSi, 2011 wlidan ki daiwyo 
bakalavrebis gagzavna regionebSi programis „qarTuli ena momavali 
warmatebisTvis“. arc erTi zemoT CamoTvlili programa ar iyo da ar aris 
grZelvadiani, mdgradi da skolebis gaZlierebaze gaTvlili; amasTanave, arc erTi 
ar gaxldaT bilingvuri ganaTlebis reformis konteqstSi ganxorcielebuli. 
mniSvnelovania, rom momavali programebi iTvaliswinebdes grZelvadian xedvebs da 
moqmedi Tu momavali maswavleblebis momzadebis programebi bilingvuri 
ganaTlebis reformis miznebis konteqstSi daigegmos. meore mniSvnelovani sakiTxia 
araqarTulenovani skolebisTvis moqmedi administraciis gadamzadeba da momavali 
sakadro resursis momzadeba. am kuTxiTac mdgradi da skolebis saWiroebebze 
orientirebuli programebis ganxorcielebaa mniSvnelovani. 

erT-erTi yvelaze mniSvnelovania Temisa da mSoblebis CarTulobis 
uzrunvelyofa. rogorc kvlevam aCvena am mimarTulebiT seriozuli problemebi 
aqvT araqarTulenovan skolebs. Sesabamisad, mniSvnelovania skolebis momzadeba 
(rogorc administraciis, agreTve maswavleblebis) mSobelTa da Temis CarTulobis 
mimarTulebiT. am TvalsazrisiT, sazogadod, mniSvnelovania ganaTlebis sistemis 
decentralizaciisa da skolebis avtonomiurobis reformis realurad 
ganxorcielebac. amasTanave, mniSvnelovani skolebis cxovrebaSi mSobelTa 
CarTulobis gasazrdelad mSobelTa ganaTlebisa da informirebulobis 
programebis ganxorcieleba skolebis mier. aRniSnuli programebis 
gansaxorcieleblad arc sakadro resursisa da arc finansuri resursis 
TvalsazrisiT, skolebi mzad ar arian, Tumca ganaTlebisa da mecnierebis 
saministrosa Tu donori saerTaSoriso da adgilobrivi organizaciebis 
daxmarebiT, mniSvnelovani programebis dagegmva da ganxorcielebaa SesaZlebeli da 
am mimarTulebiTac mniSvnelovani aqtivobebis aucilebloba calsaxad gamoCnda 
Catarebuli kvlevis SedegebSi. 

daskvnis saxiT SeiZleba iTqvas, rom saqarTvelos ganaTlebis sistema da 
umciresobaTa integraciis politika etapobrivad mivida bilingvuri ganaTlebis 
reformis ganxorcielebis aucileblobamde. aRniSnuli reformisadmi molodinebi 
maRalia sazogadoebaSi (saxalxo damcvelTan arsebuli umciresobaTa sabWosTan 
Sexvedra 2008 wlis 30 marti). maRal molodinebs didi imedgacruebac axasiaTebs. 
bilingvuri ganaTlebis mimarT imedgacrueba ki SesaZlebelia eTnikuri 
umciresobebis integraciis politikis mimarT imedgacruebis tolfasi aRmoCndes. 
Sesabamisad, mniSvnelovania bilingvuri ganaTlebis reforma saqarTveloSi 
maqsimalurad efeqturad ganxorcieldes. bilingvuri ganaTlebis efeqturobisTvis 
ki umniSvnelovanesia bilingvuri ganaTlebis `Zlier~ programebze aqcentireba da 
`Zlieri~ programebis gansaxorcieleblad Sesabamisi politikis dagegmva da 
ganxorcieleba, kadrebis momzadeba, skolis, Temis da mSobelTa CarTulobis 
uzrunvelyofa. 
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saxelmwifo enis swavlebis winapirobebi 

 

abstraqti 

 

winamdebare statiis mizania qarTulis, rogorc meore enis swavlebis 
politikis formirebis kritikuli analizi da qarTul enaze Targmnili 
msoflio literaturis, rogorc erovnuli kulturis integraluri nawilis 
roli  qarTuli enis SemswavlelTa an bilingval moswavleTa ganaTlebaSi. 
orive sakiTxi mniSvnelovania qarTulis, rogorc meore enis swavlebis 
politikis SemuSavebisaTvis. qarTulis, rogorc meore enis swavleba iseT 
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fenomens ukavSirdeba, rogoricaa meore enis swavlebis aprobirebuli 
dasavluri  meTodologia. qarTuli enis SemswavlelTa segmentisaTvis 
swavlebis winapirobebis analizisas gamovyaviT ori zogadi problema: (1) 
enis/literaturis/Targmanis kritikis deficiti; (2) araqarTulenovani 
moswavlisaTvis saxelmwifo enis swavlebis programis Seqmnis procesSi meore 
enis swavlebis dasavluri gamocdilebis deficiti.  

 
 
vfiqrobT,  qarTulis, rogorc meore enis swavlebis politikis Sesaqmnelad 

saWiroa dasavluri gamocdilebis kritikuli analizi da enis kritikis 
ganviTareba, romlis kvleviTi mimarTuleba unda iyos im lingvisturi cvlilebebis 
dadgena, rac  enam ganicida sabWoTa ideologiisa da  rusifikaciuli  reJimis 
zegavleniT da ra cvlilebebsac ganicdis is globalizebuli enobrivi samyaros 
zegavleniT. vfiqrobT, Tanamedrove saliteraturo qarTuli enis  empiriuli 
kvleva da kritikuli analizis ganviTareba friad aqtualuri sakiTxia saxelmwifo 
enis swavlebis politikasTan mimarTebiT. dRevandeli qarTuli samyaros arcTu 
saxarbielo enobrivi suraTi iqmneba Tanamedrove qarTuliT, romelic 
literaturis, mediis, Targmanis, internetis arxebiT yovelgvari kritikis gareSe 
mkvidrdeba, rac arasasurvelia gadavceT saqarTvelos araqarTulenovan 
moqalaqeebs. vfiqrobT swored kritikuli analizisa da enis kritikis ararsebobam 
ganapiroba is Sedegi, rac erovnuli Sefasebebis, kvlevebisa da analizis 
sammarTvelos mier 2009 w. Catarebuli kvlevis monacemebiT miviReT saqarTveloSi 
xuT yvelaze mowyvlad regionSi; maT Soris ki  qarTulenovani moswavleebisa da 
maswavleblebis yvelaze dabali moswrebiT aWara  „pirvelobda“ (wereTeli, 2009 
www.ganatleba.org); vfiqrobT, am fonze gasakviri ar unda iyos, Tu eTnikuri 
umciresobebiT kompaqturad dasaxlebuli regionebis araqarTulenovan sajaro 
skolebSi saxelmwifo enis swavlebis xarisxi  enis codnis im dones ver upasuxebs, 
rasac ganaTlebis Sesaxeb axali kanoni moiTxovs.  

teqnikuri analizi (mag. saaTobrivi bade, pedagogebis gadamzadeba), statiaSi  
rekomendebulia: (a) mxatvruli Targmnili literaturis integrireba aRniSnul 
programaSi;  (b) realisturi saswavlo gegmis Sedgena. arsebuli viTarebiT, am 
etapze ararealisturad gvesaxeba araqarTulenovani moswavlisadmi swavlebis 
Tundac VII safexurze  wayenebuli  moTxovna werdes sxvadasxva tipis teqsts 
saskolo an axalgazrduli JurnalisTvis (saqarTvelos ganaTlebisa da 
mecnierebis ministris brZaneba N 841 2006 wlis 28 seqtemberi); (g) metyvelebis 
kulturis amaRleba, qarTuli enis televiziiT swavleba, qarTuli telesivrcis 
arabunebrivi sametyvelo konstruqciebisa da leqsikis sapirwoned; 
araqarTulenovani skolebisaTvis Targmnili saxelmZRvaneloebis sizustisa da 
xarisxis analizi;  (d) zemoaRniSnuli Sefasebisas mZime Sedegebis mqone regionebSi 
(mag: aWara, samegrelo, mcxeTa-mTianeTi, Sida qarTli,  samcxe-javaxeTi) damatebiTi 
proeqtebis SemuSaveba  enis swavlisa da swavlebis xarvezis aRmosafxvrelad.  

literaturis swavleba: adaptirebuli Tu mxatvruli? qarTuli Tu msoflio 
literaturis Targmnili nimuSebi?   

qarTulis, rogorc meore enis programa (vebgverdi: www.cciir.ge/upload/editor 

<http://www.cciir.ge/upload/editor> /.../qarTuli%202,%20srandarti-1-12%20klasi.do) iTvaliswinebs 
araqarTulenovani moswavlisaTvis adaptirebuli literaturis miwodebas II - IX 
klasebis CaTvliT; aRniSnuli programis 91-e gverdze vkiTxulobT, rom IX klaseli 
moswavle igebs adaptirebul mxatvrul teqsts, rac, ganvlili saswavlo wlebis 
manZilze  adaptirebul teqstebze muSaobis gaTvaliswinebiT, savsebiT marTebuli 
moTxovnaa; Tumca, momdevno, 92-e gverdze miTiTebulia, rom moswavlem unda SeZlos 
mxatvruli teqstis gaanalizeba struqturuli da enobrivi maxasiaTeblebis 
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mixedviT. amave punqtiT:  q.m. IX. 8 - moswavlem, Sedegis TvalsaCinoebisaTvis, 
mxatvruli teqstis stilistikuri analizi unda SeZlos. vfiqrobT, es sakiTxi 
dazustebas iTxovs: Tu moswavle 9 wlis ganmavlobaSi mxolod adaptirebul 
literaturas swavlobda, mas stilistikuri analizis „TvalsaCino Sedegs“ ver 
movTxovT.   

adaptirebuli mxatvruli teqsti ar Seicavs iseT stilistikur xerxebs, 
rogoricaa „ganwyobis Semqmneli sityvebi“, hiperbola, gapirovneba, alegoria, 
metafora da miT ufro, adaptirebisas, ar SenarCundeba metyvelebis polifonia; 
swored amiT gansxvavdeba erTmaneTisagan avtoriseuli mxatvruli teqsti da 
adaptirebuli, gamartivebuli da gaSinaarsebuli teqsti erTmaneTisagan;  

96-e gverdze miTiTebulia, rom moswavlem unda SeZlos mxatvruli teqstis 
Seqmna, pirovnuli da SemoqmedebiTi damokidebulebis gadmocema. moviyvanT igive 
programis citirebas:, „mag. konkretul igavze Txzavs sakuTar igav-araks“. 
srulebiT bunebrivia, rom Tu moswavle aseT davalebas Tavs ver gaarTmevs, radgan, 
kidev erTxel aRvniSnavT, rom cxra klasis ganmavlobaSi  mxatvrul literaturis 
mxolod sabazo codnis miRebis Semdeg, anu mxolod adaptirebuli literaturis 
swavlebiT aseTi Sedegis miReba, vfiqrobT,  saTuoa.  aseTi Sedegis perspeqtivas 
ver qmnis verc is faqti, rom igive programa iTvaliswinebs VII  klasSi igavuri 
metyvelebis teqnikuri mxaris gacnobas, rogoricaa igavuri metyvelebis 
struqturuli niSnebi: Txrobis simokle, lakoniuroba, aseve misi mTavari 
stilistikuri xerxis, alegoriis  swavlebas.  

aqvea aRsaniSnavi is paradoqsuli movlenac, rom, Tu paralels gavavlebT, 
qarTuli enisa da literaturis erovnuli saswavlo gegmiT, qarTulenovan IX 
klasels wlis bolos misaRwevi Sedegebis weris mimarTuleba ar avaldebulebs 
mxatvruli teqstebis Seqmnas.  

Tumca, rogorc qarTulenovani, ise araqarTulenovani moswavlisaTvis 
erovnuli saswavlo gegmebisa da Sefasebis centris mier Sedgenili  erovnuli 
saswavlo gegma srulebiT analogiuria im mxriv, rom arc erTi  ar iTvaliswinebs 
Targmnili literaturis swavlebas. am daskvnis safuZvels gvaZlevs is, rom a) arc 
erT programaSi miTiTebuli ar aris, „mxatvruli teqsti“ moswavlisaTvis mxolod 
qarTuli literaturis miwodebas gulisxmobs Tu Targmnilisac, da b) XII klasis 
programis  wlis bolos misaRebi Sedegebis bolos ganTavsebulia rekomendebul 
mweralTa CamonaTvali, romelSic  arc erT ucxoeli mwerali ar aris miTiTebuli.   
moviyvanT citirebas erovnuli saswavlo gegmis zogadi nawilis 2.1 punqtidan:  
„amdenad, saSualo safexurze qarTulis, rogorc meore enis swavlebis 
saganmanaTleblo mizania moswavlis uzrunvelyofa iseTi codniT, rom man SeZlos 
qarTul enaze: sxvadasxva epoqis literaturul teqstebSi asaxul kulturul 
faseulobaTa gaazreba da maT mimarT sakuTari damokidebulebis, poziciis 
gamoxatva da sxva“ (e.s.g. 2008 gv. 3).  

aq, bunebrivia, kiTxva gaCndeba: igulisxmeba Tu ara sxvadasxva epoqis 
literaturul teqstebSi qarTulad Targmnili sazRvargareTuli literatura? da 
Tu ara, ratom? 

aqve moviyvanT citirebas isev zogadi nawilidan: „samoqalaqo integraciis 
erT-erTi yvelaze seriozuli gamowvevaa erovnuli umciresobebis mier saxelmwifo 
enis arcodna“ (e.s.g. gv.1). upriania, Tu aqve davsvamT kiTxvas: unda miviCnioT Tu ara 
Targmnili literatura  erovnuli kulturis erT-erT Semadgenel nawilad? ratom 
aris is marginalizebuli erovnuli saswavlo programidan? Targmanma xom ara 
mxolod enis ganviTarebaSi Seitana wvlili da iTamaSa metad pozitiuri roli, 
aramed dasavluri civilizaciis literaturuli mimdinareobebi da Janrebi qarTul  
realobaSi daamkvidra: „Georgian romantic poetry is widely considered one of the earliest 
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manifestations of Georgia's modern opening to the West, an indirect consequence of her annexation by and 

absorption into the Russian Empire“ (remi, SaTiriSvili, 2004,  1).  
me-19 saukune dasawyisidanve gamoirCeva gansakuTrebuli mTargmnelobiTi 

miRwevebiT: saukunis dasawyisSi ruseTSi myofi sol. razmaZe Targmnis  nawyvetebs 
evgeni oneginidan, leqsebs: „lxini“, „demoni“, „ganRviZeba“, „RiSpanuri simRera“ 
/“melodia“; am pirvel, mokrZalebul TargmanebSi razmaZe qarTul realiebs 
daurTavs, riTac Tavisufali Targmanis precedents qmnis. aleqsandre WavWavaZe 
Targmnis „brinjaos mxedris“ Sesavals, „kavkasiis zvavs“ da „anCars“, amasTan, 
Targmnis  goeTes,  ezopes, kornelis, volteris, lafontenis, hiugosa da 
odoevskis. dimitri yifianma kariera swored TargmaniT daiwyo: 1841 w. „romeo da 
julieta“ Targmna, SemdegSi ki bomarSe, molieri, fule. Targmnida grigol 
orbelianic;  es qarTuli romantizmis mimdinareobas uyris safuZvels... 
baraTaSvili rusul TargmanSi usmenda maswavleblis wakiTxul mickeviCis fariss, 
momavalSi ki romantikuli da humanisturi idealizmiT  aRmatebuli mernis avtors 
britaneli mecnierebi bairons gautoleben: „…the outstanding figure is the young and tragic 

bard Nikoloz Baratashvili, who met his death in 1845 at the age of 28. No one who has had the privilege of 

seeing the young Georgian actor Gegechkori in the title-role of the drama Baratashvili on the Tbilisi stage is 

likely to forget the appeal of this tortured, truly Byronic genius“ (langi, 1966 gv. 23). merans uamravi 
rusi poeti Targmnis rusulad: pasternaki, axmadulina, evtuSenko, voznesenski, 
antokolski, lozinski, merani dRemde iTargmneba, saukeTeso bolo Targmani 
axalgazrda mTargmnels, maqsim amelins ekuTvnis... `mernis~ rusi mTargmnelebi iseve 
ver gaeqcnen mis zegavlenas, rogorc qarTveli romantikosebi dasavluri 
literaturis sakuTari Targmanebis romantiul msoflgancdas: marina cvetaeva 

wers usaTauro leqss: Пожирающий огонь - мой конь, konstantine balmonti Челн 

томления, boris pasternaki Дорога - s, anu erTdroulad adgili aqvs or movlenas: 
(1) intralingvistur Targmans, anu verbaluri niSnebis interpretacias igive enaze 
sxva niSnebiT da (2) interkulturul translacias.  

me-19 saukune ara mxolod warmatebuli romantikuli da realisturi 
literaturuli mimdinareobebiT xasiaTdeba. paradoqsia, magram swored amave 
epoqaSi xdeba Semdegi: rusulenovan skolebSi aRzrdili da rusul samsaxurebSi 
Sesuli qarTuli  keTilSobili sazogadoeba Tavadaa rusulad Targmnili: moxda 
maTi kulturuli translacia. qarTuli enis dakninebul, kolonialur, 
saWirboroto viTarebaSi ivane maCabeli da ilia WavWavaZe erovnul banks aarseben 
da rusulad translirebuli elitis qarTulad ukuTargmanis  precedentis mowme 
vxdebiT:  

im dros, rodesac Cveni ena ise iyo devnili saswavleblebidan Tu sxva 
dawesebulebebidan, rodesac Cveni inteligencia rusul enaSi varjiSobda yvelgan 
da sajarod sityvis warmoTqma qarTulad sul ar exerxeboda, bankis yrilobebi 
didi asparezi gamodga samSoblo enaze laparakisaTvis. garda amisa, rom zogierTs 
maTgans saerTod laparakic Seaswavla. ar SeiZleba rusulad, ar SeiZleba, ramdens 
ar gvesmis rusuli, rogorc gexerxebaT, ise ilaparakeT qarTulad; _ miaZaxebdnen 
krebidan. isic uneburad alaparakdeboda qarTulad da ramdenjerme warmoTqmuli 
sityvis Semdeg ise gamoswordeboda, rom sasiamovno xdeboda misi yuris dagdeba. 
iyvnen erTi-ori maTSi, romelTac sul ver moaxerxes da laparakobdnen rusulad 
(abxazi, 1987).   

radgan winamdebare statiis mizani me-19 saukunis mTargmnelobiTi 
moRvaweobis wiaRsvliTi Seswavla ar gaxlavT, mxolod imas davZenT, rom Tu 
axali Janrebi mkvidrdeba, klasicizmis, romantizmis, realisturi mwerlobisa da 
saliteraturo kritikis ZiriTadi principebi yalibdeba da axali saliteraturo 
qarTuli mkvidrdeba, es mTargmnelisa da Targmanis epoqaluri damsaxurebacaa. 
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literaturis Janrobrivi gamdidrebis garda, Targmans uTuod enis gamdidrebaSic  
aqvs wvlili Setanili da es Tundac maCabliseuli virtuozuli sityvaTqmnadobis 
nimuSebiTac dasturdeba: „igulwrfelos“, „gaiZvalrbileT“, „sityvaZvirob“, 
„umagdidebod,“ „uCemsityvodac“, „mwirmetyveleba“ da mravali sxva, rac 
maCabliseul TargmanebSi sxvadasxva metyvelebis nawilTa zmnad kondensaciis 
modelebia.    
 
 
inglisuris, rogorc meore enis swavleba SeerTebul StatebSi  
 

Tu enis swavlebis Tanamedrove dasavlur praqtikas gadavxedavT, cxadi 
gaxdeba, rom  inglisuri enis  saswavlo programaSi  ena da kultura 
integraluradaa warmodgenili; kulturaSi ki igulisxmeba rogorc Targmnili, ise 
erovnuli literatura, rogorc msoflio kulturis Semadgenel nawili. 
SeerTebul StatebSi, sadac 2009 wlis monacemebiT 6 milioni mxolod 
espanurenovani moswavlea, mxolod erT, kaliforniis StatSi 1, 56 milioni 
moswavlea registrirebuli rogorc inglisuri enis Semswavleli, maTSi 1. 3 
milioni espanurenovania.  amdenad, SegviZlia davaskvnaT, rom SeerTebul Statebs 
bilingval an enis Semswavlel moswavlesTan muSaobis  sakmao gamocdileba 
daugrovda; swored amdenadaa saintereso, ra prioritetebi aqvs mas meore enis 
swavlebis praqtikaSi: inglisuris, rogorc meore enis SemswavlelebisaTvis,  
saxelmwifo qartiis  kurikulumis debulebis statia 22, Tavi 4, seqcia 4.26  yvela 
skolas avaldebulebs, warmoadginos sakuTari programa yvela moswavlisaTvis 
visac inglisuri enis SezRuduli codna aqvs, an saxelmwifo enis Semswavlelia. 
debulebaSi naTqvamia: „yvela saskolo raionma unda warmoadginos programa 
TiToeuli moswavlisaTvis, romlis mTavari ena inglisuri ar aris.  imisaTvis, rom 
xeli Seuwyos moswavlis moswrebas inglisuri enis maRal doneze dauflebas da 
4.12 punqtSi moyvanili standartebis Sesabamisi  codnis miRebas. am seqciis 
mixedviT Seqmnili programa  unda Seicavdes  bilingvur-bikulturuli 
ganaTlebisaTvis saTanado masalas.   

sanimuSod aviRoT SeerTebuli Statebis erT-erTi skola, sadac kurikulumi 
gawerilia inglisuri enis moTxovnis Sesabamisad (<http://www.usd116.org/uhs/guidance/> 

courses.html) da bilingvur-bikulturuli ganaTlebisaTvis saTanado masalac 
warmodgenilia:   
 
me-9 klasSi 2 semestri eTmoba  Txzulebis weras; 
me-10 klasSi 2 semestri eTmoba msoflioTmcodneobas, rac inglisurad Targmnil 
literaturasac   gulisxmobs;   
me-11 klasSi 2 semestri eTmoba amerikismcodneobas, rac erovnul literaturasac 
moicavs;  

me-12 klasSi 2 semestri eTmoba uSualod inglisuri enis swavlebas.  
 

9 10 11 12 

 
TxzulebaTa wera  
momzadebis maRali 
safexuris moswav-
lisaTvis:  
intensiuri weris 
kursi, literatu-
raSi maRali mosw-

momzadebis maRali 
safexuris moswavli-
saTvis:  msofliom-
codneoba weris 
intensiuri kursia, 
sadac  msoflios  
kulturis, litera-

amerikismcodneoba _  
momzadebis maRali sa-
fexuris moswavlis 
programa _ iTvaliswi-
nebs  mecadineobebs 
Txzulebebis  weraSi, 
Seaswavlis CrdiloeT 

momzadebis maRali 
safexuris moswavli-
saTvis:  moswavle 
valdebulia waikiT-
xos klasgareSe 
literatura; 
ZiriTadi saxel-
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rebis mqone moswav-
leebisaTvis,  sadac 
maT kvlevis unar-
Cvevebic uyal-
ibdebaT. ZiriTadi 
saxelmZRvaneloa 
The Prentice Hall Reader 

turis SecnobiT  
xdeba kiTxvis stra-
tegiebis, gramatikis, 
kvlevis meTodikis 
swavleba.  ZiriTadi 
saxelmZRvaneloa 
„msoflio litera-
tura“ holtis, rain-
hartisa da uinsto-
nis avtorobiT.  

 

da samxreT amerikis 
literaturas; is 
koordinirebulia so-
cialur mecnierebaTa 
swavlebasTan; sawyisi 
teqstia literaturis 
elementebi;  

 

mZRvaneloa: proza, 
poezia, dramaturgia 
q. j. kenedis avto-
robiT. saswavlo 
teqstebia: mefe li-
ri, medicinis siyva-
ruli, Seyvarebuli, 
maTi tvirTi, mefis 
mTeli mxedrioni, 
TeTri xmauri, ibse-
nis oTxi piesa. 
davalebebi wera-
kiTxvaSi moswavles 
saSualebas aZlevs, 
saswavlo wlis 
bolos, mom-zadebis 
maRali safexuris 
moswavleTa gamocda 
maisSi Caabaros. am 
gamocdaze maRali 
qulis miReba kole-
jis ritorikis an 
inglisuris  6 saa-
Tian kredits utol-
deba.     

 
weris intensiuri 
kursia, moswavleebs  
kvlevis unar-Cve-
vebis safuZvlebi  
uyalibdebaT. 

msofliomcodneoba 
weris intensiuri 
kursia, sadac  msof-
lios  kulturis, 
literaturis Sec-
nobiT  xdeba kiTx-
vis strategiebis, 
gramatikis, kvlevis 
meTodikis swavleba.  

 

es kursi gankuTvnilia  
im moswavleebisaTvis, 
romlebic ar apireben 
momzadebis maRali sa- 
fexuris programis 
Seswavlas; 
iTvaliswinebs  mecadi-
neobebs Txzulebebis  
weraSi, Seaswavlis 
CrdiloeT da samxreT 
amerikis literaturas; 
is koordinirebulia 
socialur mecniere-
baTa swavlebasTan; 
sawyisi teqstia lite-
raturis elementebi;  

 

literatura da 
Txzuleba _ kursi 
literaturis ana-
lizis Tematuri 
davalebebisagan Sed-
geba. ZiriTadi teq-
stebia otelo, 
hamleti, metamorfo-
zebi, amerikis gaRi-
zianeba, RviZli vaJi, 
maTi Tvalebi 
RmerTs ucqerda, 
daiWireT 22, si-
darta, foiznvudis 
biblia, viRacam gu-
gulis  budes 
gadaufrina.  

 
britanuli litera-
tura, Zveli ingli-
suridan meoce sau-
kunis CaTvliT. teq-
stebs Sorisaa: ham-
leti, makbeti, sibne-
lis guli, uiRb-
loba.  

 
mweralTa saxelos-
no kursis modelia 
saswavlo-saxelosno, 



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

109 
 

sadac individua-
lurad aswavlian 
Txzulebis, narati-
vis weras da 
amzadeben akademiuri 
swavlebisaTvis; 
swavlebaSi Car-
Tulia Tanamedrove 
teqnologiebic; 
moswavleebs indi-
vidualurad eZle-
vaT sakiTxavi lite-
raturis sia. 

 

http://www.usd116.org/uhs/guidance/CourseGuide10-11.pdf  
 
garda amisa, gaTvaliswinebulia Semdegi faqtoric: elementarul da saSualo 

skolebSi Cveulebrivi movlenaa, rom inglisuri enis Semswavlelebs sxvadasxva 
done aqvT; maRal klasebSi meore enis SemswavlelebisaTvis instruqtaJis 
organizeba xdeba doneTSorisi dayofis mixedviT, anu damwyebi, saSualo safexuris, 
maRali safexuris da gardamavali safexuris klasebia organizebuli; aRniSnuli 
modelis miuxedavad, swavlebis yvela safexurze mosalodnelad miiCneva, rom meore 
enis Semswavlelebs  sxvadasxva progresi eqnebaT, rasac SeTvisebis individualuri 
unari ganapirobebs;  pedagogs ki moeTxoveba moswavlis specifikuri unaridan da 
codnis donis Sefasebis safuZvelze, individualuri programa SeimuSaos 
(<http://schools.nyc.gov/Academics/ELL/FamilyResources/ELL> +Programs.htm ).  

amdenad, cxadi xdeba, rom aSS-Si (1) skolebs Tavad aqvT saaTobrivi bade 
gawerili da sakuTar moswavleebze morgebuli; (2) klasebi savaldebuloa daiyos  
bilingval da enis Semswavleli kategoriebis mixedviT; (3) bilingvali da enis 
Semswavleli kategoriis moswavleebi inglisur enaze Targmnil msoflio 
literaturas swavloben.  aRniSnuli meTodi aprobirebulia da Sedegiani.  

Tu Cveni mizania, rom  saqarTvelos araqarTulenovani moqalaqe skolaSi 
qarTuls daeuflos,  an bilingvalad Camoyalibdes, mas bikulturuli codnac 
unda mivceT; bikulturul codnaSi ki unda vigulisxmoT rogorc erovnuli 
literatura, aramed Seswavlidan,  qarTul enaze Targmnili msoflio 
literaturis saukeTeso nimuSebic, rogorc ukve erovnuli kulturis nawili.  
 
   
 
 

gamoyenebuli literatura: 

 
abxazi 1987 –k. abxazi, ilia: mogonebebi gardasul dReTa, mogonebani ilias Sesaxeb, 

Tb.: merani, 1987.  
langi, 1966 - LANG, D. M., January 1966, "Landmarks in Georgian Literature" Inaugural Lecture, 

London, School of Oriental and African Studies~.  
pirsi, 1992-94 - PEIRCE, C.S. 1992-94  The Essential Peirce, eds. N. Houser and C. Kloesel (Vol. 1) and 

the Peirce Edition Project (Vol. 2), Bloomington IN: Indiana University Press. 
remi, SaTiriSvili, 2004 - RAM, H., 2004, Romantic Topography and the Dilemma of Empire: the 

Caucasus in the Dialogue of Georgian and Russian Poetry. Co-authored with Zaza Shatirishvili, 

Russian Review, Vol. 63: pp.1-25.    

http://www.usd116.org/uhs/guidance/CourseGuide10-11.pdf
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sayvareliZe, 2001 – n. sayvareliZe, Targmanis Teoriis  sakiTxebi, Tbilisis 
universitetis gamomcemloba, 2001.  

serna, Education Vol. 130 No 1 -  SERNA, C., Autores Bilingües / Bilingual Authors: Writing Within Dual 

Cultural And Linguistic Repertoires, C. Education Vol. 130 No 1.  

uilisi, 1997 - WILLIS, D., 1997, Second Language Acquisition. University of Birmingham, Centre of 

English language Studies:44-45, 132-133, 147-148.  
 
 
eleqtronuli misamarTebi:  

http://www.lingua.ge/kanoni.html  

http://www.lingua.ge/normalizacia.html  

www.ganatleba.org  

www.cciir.ge/upload/editor/.../qarTuli%202,%20srandarti-1-12%20klasi.do  

http://www.sde.ct.gov/sde/site/default.asp  

http://www.usd116.org/uhs  

http://www.portal.state.pa.us/portal/server.pt/community/english_as_a_second_language/7529;  

http://www.policyalmanac.org/education/archive/bilingual.pdf   - Patricia Osorio-O'Dea Bilingual Education: 

An Overview CRS Report for Congress Received through the CRS Web Bilingual Education: An 

Overview Updated June 7, 2001 Analyst in Social Legislation; Domestic Social Policy Division 

Congressional Research Service. The Library of Congress  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
mayvala xarSilaZe 
Tamar kerZaia 
nana berekaSvili 

dimitri uznaZis saxelobis  
fsiqologiis instituti, Tbilisi, saqarTvelo 

 
 

saxelmwifo ena da integraciis problemebi 

 
abstraqti 
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meore enis swavlebisas uaRresad mniSvnelovania ganisazRvros enis 
Semswavlelis midgoma instrumentulia Tu integraciazea orientirebuli. 
moswavleebi ufro xSirad irCeven instrumentul mizezebs, Tumca enis 
Seswavlisas ufro warmatebulia is, vinc amjobinebs integraciul midgomas.   
dResdReobiT motivacia qarTulis, rogorc saxelmwifo enis Seswavlisadmi 
ufro instrumentulia. Cvenma kvlevam aCvena, rom yoveldRiuri saWiroebis 
TvalsazrisiT, aSkarad upiratesi mdgomareoba aqvs qarTuls (74.2%) da rusuls 
(55.1%), Semdeg modis mSobliuri enebi. swavlisTvisac da profesiuli 
saqmianobisTvisac yvelaze mniSvnelovani aRmoCnda qarTuli (68.8%) da rusuli 
(40.7%). amasTanave, gaizarda inglisuri enis codnis saWiroeba da gaCnda 
interesi Turquli enisadmi.  Soreuli momavlisTvis moswavleebs inglisuri  
da sxva evropuli enebis codna ufro mniSvnelovnad miaCniaT, vidre qarTulisa.  
integraciaze orientirebuli motivaciis ganviTarebisTvis meore enis 
swavlebisas saxelmZRvaneloebsa da saswavlo programebSi unda iqnes asaxuli 
informacia ara marto am enis matarebeli xalxis istoriisa da kulturis 
Sesaxeb. meore enis Semswavlels unda hqondes saSualeba darwmundes, rom misi 
mSobliuri kultura aseve miRebuli da aRiarebulia. es gansakuTrebiT 
mniSvnelovania gardamaval asakSi, rodesac xdeba identobis formireba, 
eTnikuri da samoqalaqo cnobierebis Camoyalibeba. 

 
 

rodesac meore enis swavlebasa da bilingvur ganaTlebaze vsaubrobT, 
uaRresad mniSvnelovania, ganisazRvros, enis Semswavlelis midgoma 
instrumentulia Tu integraciazea orientirebuli. am TvalsazrisiT, sayuradReboa 
meore enis Seswavlis lambertisa da klemanis socialur-aRmzrdelobiTi modelebi.  

lamberti miiCnevs, rom meore enis dauflebis ZiriTadi faqtori aris 
motivacia, romelic mniSvnelovan gavlenas axdens individis identurobis 
ganviTarebaze. instrumentuli orientaciis mqone adamianisTvis meore ena aris 
mxolod instrumenti raimes misaRebad. integraciaze orientirebuli motivaciis 
mqone Semswavlels ki aqvs survili da ganzraxva, iyos am sazogadoebaSi 
integrirebuli; moswavleebi meore enis swavlisas ufro xSirad irCeven 
instrumentul mizezebs, Tumca enis Seswavlisas ufro motivirebuli da ufro 
warmatebulic aris is, vinc amjobinebs integraciul midgomas (lamberti, 1981).  

klemani aqcents akeTebs socialur-kulturul konteqstze. igi xazs usvams 
meore enis dauflebisas sakuTari kulturisa da enis dakargvis, asimilaciis SiSis 
mniSvnelobas. damokidebuleba asimilaciis SiSsa da integraciis motivacias Soris 
gansazRvravs meore enis dauflebis motivaciasa da swavlis Sedegianobas.  

rogor SeiZleba integraciaze orientirebuli motivaciis ganviTareba? 
ramdenadac nebismieri enis swavleba dakavSirebulia im qveynis kulturasTan, 
romelSic am enaze laparakoben, skolaSi misi swavleba SeiZleba ganvixiloT, 
rogorc polikulturuli ganaTlebis fenomeni. saswavlo procesis warmarTvisas 
amosavali unda iyos is, rom bavSvi aris ara marto swavlis subieqti, aramed aseve 
kulturaTaSorisi urTierTobis subieqti. samyaros miseuli individualuri xedva, 
misi motivebi, sociokulturuli ganviTareba, misi emociebi da ganwyobileba, 
aqtualuri interesebi da moTxovnilebebi farTovdeba da ufro mravalferovani 
xdeba meore enis meSveobiT sxva kulturis gacnobis Sedegad.  

enis swavleba niSnavs aswavlo am enaze molaparake xalxis kultura. saWiroa 
ganvaviTaroT unari Seadaros "Tavisi" da "sxvisi" kulturuli memkvidreoba, 
gaacnobieros ra aerTianebs am kulturebs, riT gansxvavdeba da ratom. es aris 
meore enis swavlebis "kognituri safuZveli". swavlebis procesSi (kurikulumSi, 
meTodebSi da saswavlo programebSi) unda iqnas asaxuli aramarto Sesaswavl enaze 
Seqmnili mxatvruli nawarmoebebi da informacia am enis matarebeli xalxis 
istoriisa da kulturis Sesaxeb. meore enis Semswavlels unda hqondes saSualeba 
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darwmundes, rom mis mSobliur enaze Seqmnil Sedevrebs, misi xalxis kulturul 
memkvidreobasac icnoben da afaseben, misi mSobliuri folklori da kultura is-
evea miRebuli da aRiarebuli, rogorc sxva erebis kultura. aseT SemTxvevaSi 
mcirdeba asimilaciis SiSi da wamyvan pozicias ikavebs integraciis motivacia. es 
gansakuTrebiT mniSvnelovania mozardobis asakSi, rodesac xdeba identobis 
formireba _ eTnikuri da samoqalaqo cnobierebis Camoyalibeba. 

meore enis daufleba xdeba an SedarebiT araformalur situaciaSi, 
konkretuli komunikaciuri aqtebis ganxorcielebisas wabaZvis saSualebiT, an 
saganmanaTleblo sistemaSi formaluri swavlebis saxiT. specialistebis azriT, 
swavleba araformalur situaciaSi midis ufro swrafad, aris ufro Rrma da 
miRweuli Sedegebic droSi ufro gamZlea, vidre meore enis skolaSi saswavlo 
sagnis saxiT an specialur saswavlo situaciebSi swavlebisas.  

rusTavelis fondis xelSewyobiT, d. uznaZis sax. fsiqologiis institutSi 
2008-2009 wlebSi  ganxorcielda proeqti "arasaswavlo qcevis pirobebSi qarTulis, 
rogorc meore enis saswavlo programa dawyebiTi skolis moswavleebisTvis". 
mizanSewonilad miviCnieT Segveswavla enobriv umciresobaTa warmomadgenlebis 
damokidebuleba (enobrivi ganwyoba) saxelmwifo (qarTuli) da sxva enebisadmi.  

enobrivi situaciis kvlevis mizniT Seiqmna kiTxvari, romelic Sedgeba ori 
ZiriTadi nawilisgan.  

pirveli nawili moicavs aT kiTxvas da miznad isaxavs zogadi informaciis 
miRebas: romel enebs aZleven respondentebi upiratesobas yoveldRiur cxovrebaSi; 
romeli enis codnaa aucilebeli profesiuli saqmianobisaTvis an ganaTlebis 
misaRebad; romeli enis meSveobiT uxdebaT urTierToba saxelmwifo struqturebTan. 
garda amisa, mniSvnelovnad miviCnieT gagverkvia, samomavlod romeli enis codnas 
miiCneven respondentebi aucileblad; romeli enis swavlas isurvebdnen TavianTi 
bavSvebisaTvis; romeli enis gamoyeneba surT TemSi sxvadasxva erovnebis 
adamianebTan urTierTobisas; miaCniaT Tu ara, rom saqarTvelos yvela moqalaqem 
unda icodes saxelmwifo (qarTuli) ena.  

imis dasadgenad, Tu rogoria  damokidebuleba ara marto sxvadasxva enisadmi, 
aramed sxvadasxva xalxisa da kulturisadmi, gamoviyeneT proeqciuli meTodi _ re-
spondentebs unda warmoedginaT centrSi  sakuTari Tavi da CamoTvlili enebi 
(qarTuli, rusuli, somxuri, azerbaijanuli, Turquli, berZnuli, inglisuri, 
franguli, germanuli, Cinuri) da unda ganelagebinaT koncentrirebul wreebze. 
igive meordeboda sxvadasxva xalxisa  da kulturebis mimarT.  

meore nawilSi warmodgenili kiTxvebis meSveobiT gvsurda gagverkvia respon-
dentebis damokidebuleba qarTuli enis swavlebisadmi: sakmarisia Tu ara saskolo 
swavleba qarTuli enis dauflebisaTvis; ramdenad damakmayofilebelia 
saxelmZRvaneloebis xarisxi, maswavlebelTa momzadeba da saswavlo saaTebis 
raodenoba; skolis garda, kidev sad SeiZleba qarTuli enis Seswavla da swavlebis 
ra meTodebs aniWeben upiratesobas respondentebi (tradiciuli meTodebiT, tren-
ingebiT, specialuri programebiT, kerZo maswavlebelTan momzadebiT da sxv.). 
amasTan, gvsurda dagvedgina viTareba qarTuli enis flobis TvalsazrisiT. re-
spondentebs vTxovdiT epasuxaT Semdeg kiTxvebze: ra doneze floben qarTuls 
amJamad (vici sakmaod  kargad; vici, magram arasakmarisad; vici elementarul 
doneze; saerTod ar vici); ojaxis wevrebma Tu ician qarTuli ena (yvelam, 
zogierTma, erTma wevrma, aravin); maTi azriT, romeli Taobis adamianebma ician 
ufro kargad qarTuli ena (ufrosma, saSualo Tu umcrosma Taobam). 

kvlevisTvis samizne jgufebad miviCnieT maswavleblebi, mSoblebi da 
moswavleebi Tbilisis sajaro skolebSi (somxuri da azerbaijanuli), axalqalaqisa 
da marneulis sajaro skolebSi. garda amisa, gamokiTxul iqna qarTuli seqtoris 
maswavleblebi da marneulSi saxelmwifo struqturebis (gamgeoba, notarialuri 
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samsaxuri, saavadmyofo, sabavSvo baRi) TanamSromlebi. 
sul gamoikiTxa 463 respondenti (163 maswavlebeli, 108 mSobeli, 192 moswavle).  
monacemTa analizma gviCvena, rom aSkarad ikveTeba qarTuli enis mniSvneloba 

da Rirebuleba araqarTulenovani mosaxleobisTvis, rogorc yoveldRiurobaSi, ise 
profesiuli saqmianobisa Tu saxelmwifo dawesebulebebSi saqmiani urTierTobebis 
TvalsazrisiT, TbilisSic da eTnikuri umciresobebiT kompaqturad dasaxlebul 
regionebSic (qvemo qarTli, javaxeTi). kerZod: 

erTaSoris urTierTobis enad, qarTulis garda, jer kidev gamoiyeneba rusuli 
ena (misi saWiroeba gansakuTrebiT axalqalaqSi Cans). mesame adgilze aris 
mSobliuri enebi (Cvens SemTxvevaSi somxuri da azerbaijanuli). 

sul ufro myar poziciebs ikavebs inglisuri ena. marTalia, jer kidev ar 
warmoadgens erTaSoris saurTierTo enas yoveldRiurobaSi an saxelmwifo 
dawesebulebebSi (Tumca aseTi SesaZleblobac aRniSnes respondentebma), magram 
profesiuli saqmianobisTvis misi codnis aucileblobaze gamokiTxulTa 13.5% 
miuTiTebs.  

swavlisTvisac da profesiuli saqmianobisTvisac yvelaze mniSvnelovani 
aRmoCnda qarTuli (68.8%), Semdeg rusuli (40.7%) da mSobliuri enebi. amasTanave, 
oTxjer gaizarda inglisuri enis codnis saWiroeba (13.4%) da gamoCnda Turquli 
enisadmi interesic, Tumca minimaluri saxiT (1%) da mxolod mSoblebTan. 

samomavlod SvilebisTvis saswavleblad qarTulis Semdeg swored inglisuri 
saxeldeba da ara rusuli. moswavleebis pasuxebSi kiTxvaze _ Tu samomavlod 
maTma Svilebma romeli ena unda iswavlon, respondentTa mesamedi (30%) inglisursa 
da sxva evropul enebs asaxelebs. arc ise sasiamovnoa imis aRniSvna, rom 
SvilebisTvis (anu ufro Soreuli momavlisTvis vidre maTi sakuTari cxovrebaa) 
moswavleebs inglisuri  (28.25) da sxva evropuli enebis codna ufro mniSvnelovnad 
miaCniaT, vidre qarTulisa, magram faqtia, rom qarTul enas asaxelebs responden-
tebis mxolod 27%. 

respondentebi dabejiTebiT acxadeben, rom saqarTvelos moqalaqeebma 
srulyofilad an elementarul doneze mainc unda icodnen saxelmwifo ena (Cvens 
SemTxvevaSi qarTuli). qarTuli ena, respondentebis azriT, umcrosma Taobam ukeT 
icis,  vidre saSualo da ufrosi Taobis warmomadgenlebma, magram aSkaraa mzaoba  
da survili qarTuli enis Seswavlisa respondentTa yvela kategoriaSi (apirebs 
qarTulis swavlas 50.7%; surs, magram ar icis, rogor moaxerxebs _ 23.9%). 

rac Seexeba araqarTulenovan skolebSi (anu somxur da azerbaijanul 
seqtorebze) qarTuli enis swavlebis sakiTxs, mdgomareoba aseTia: 

gamokiTxulTa mesamedi miiCnevs, rom qarTuli enis SeswavlisTvis saskolo 
swavleba sakmarisia; Tumca maswavleblebis 41% sapirispiro mosazrebas gamoTqvams, 
mSoblebis 43.1% ki nawilobriv aris saskolo swavlebiT kmayofili (gansakuTrebiT 
somxuri skolebis maswavleblebi). 

rac Seexeba saxelmZRvaneloebis, qarTuli enis maswavleblebisa da qarTuli 
enisTvis gankuTvnili saaTebis raodenobis Sefasebebs, respondentTa azri aSkarad 
dadebiTia. 

 naTelia, rom dadebiTi Sedegi gamoiRo saxelmwifos mier bolo wlebSi 
gatarebulma politikam da gaizarda qarTuli enis Seswavlisadmi interesi. skolis 
miRma qarTuli enis Seswavlis SesaZleblobebs respondentebi xedaven 
qarTulenovani mediisa da literaturis gacnobasa da megobrebsa Tu kolegebTan 
urTierTobisas. 

kvlevam aCvena, rom dResdReobiT motivacia qarTulis, rogorc saxelmwifo enis 
Seswavlisadmi ufro instrumentulia (gansakuTrebiT mSoblebSi). amazea momarTuli 
saxelmwifo politikac, Tumca jerjerobiT saqarTvelos ganaTlebis sistema da 
arsebuli resursebi ver uzrunvelyofs umciresobaTa enebze molaparake 
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bavSvebisaTvis TavianTi potencialis srulad ganviTarebis SesaZleblobas. aman 
SesaZloa daaqveiTos instrumentuli saxis motivacia qarTulisadmi da interesma 
gadainacvlos sxva enebisken (mag. inglisuris, germanulis, Turqulis, berZnulis da/an 
Cinuris mimarT), romelTa dauflebac metad Seuwyobs xels araqarTulenovani 
mosaxleobis dasaqmebas da keTildReobas. amis saSiSroeba namdvilad arsebobs da 
Cvenma gamokiTxvam es naTlad warmoaCina. vfiqrobT, meti yuradReba unda mieqces 
integraciaze mimarTuli motivaciis ganviTarebas (da aramarto enobrivi umciresobe-
bis warmomadgenlebSi).  

ama Tu im kulturasa da sazogadoebaSi integraciis motivi Cndeba maSin,   
rodesac adamiani darwmunebulia, rom es sazogadoeba mas iRebs iseTs, rogoric is 
aris _ Tavisi eniT, garegnobiT, istoriiT, tradiciebiTa da faseulobebiT. meore 
ena ki unda gaxdes misTvis ara marto imis saSualeba, rom TviTon gaicnos 
Sesaswavl enaze molaparake xalxi da maTi kultura, aramed aseve saSualeba, 
gaacnos sxvebs Tavisi gamocdileba da mSobliuri kultura. mniSvnelovania 
qarTulenovani skolebis kurikulumebSic ufro metad aisaxos Cvens qveyanaSi 
mcxovrebi eTnikuri jgufebis roli da wvlili qveynis ganviTarebaSi _ integracia 
xom ormxrivi procesia. 
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abstraqti 

 

statiaSi  ganxiluli da gaanalizebulia sabWouri periodis 
diskursisaTvis damaxasiaTebeli Taviseburebebis Semcveli uxvi empiriuli 
masala, romelic  mravali sxvadasxva avtoris naSromebidanaa aRebuli, es 
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naSromebi ki e.w meore mSobliuri enis sakiTxs exeba; am "terminSi" 
igulisxmeboda rusuli am saxelmwifoSi moqceuli yvela ararusisaTvis. 
niSandoblivia, rom, mciredi gamonaklisis garda, TiTqmis arc erT 
rusulenovan avtors aranairad ar examuSeba es sityvaTSexameba. aq 
TvalSisacemia ara marto politikuri sarCuli (garusebis apologia), 
aramed enobriv-kognituri faqtoric, romelic maTda uneburad xdis fardas 
maTi gancxadebebis WeSmarit arss. e.w. „meore mSobliuri enis“ Sesaxeb 
werisas rusulenovani avtorebi cdiloben, rom am „terminiT“ aRniSnuli 
cneba aqsiomaturad warmogvidginon, e.i. xdeba enobrivi situaciis 
modelireba terminebiTa da cnebebiT manipulirebis gziT.  
naSromSi warmoCenilia is faqti, rom enobrivi situaciebi SesaZloa 
daeqvemdebaron modelirebas ara marto garkveuli sakanonmdeblo da 
administraciuli zomebis gatarebis, aramed agreTve Sesabamisi Sinaarsis 
diskursisaTvis gasaqanis micemis saSualebiT, miuxedavad imisa, ramdenad 
adekvaturi iqneba miRebuli suraTi sinamdvilesTan. 

 
 
Tavis droze sabWoTa kavSirSi gatarebuli asimilacionisturi politikis 

vualirebis mizniT rusulenovan publikaciebSi SemoTavazebuli iyo termini второй 
родной язык '*meore mSobliuri ena', raSic, ra Tqma unda, igulisxmeboda rusuli 
sabWoTa kavSirSi mcxovrebi yvela ararusisaTvis. niSandoblivia, rom, mciredi 
gamonaklisis garda, TiTqmis arc erT rusulenovan avtors aranairad ar examuSeba 
es sityvaTSexameba. ganvixilavT zogierTi rusulenovani avtoris gamonaTqvamebs am 
sakiTxTan dakavSirebiT. Tavidanve unda SevniSnoT, rom TvalSisacemia ara marto 
politikuri sarCuli (garusebis apologia), aramed enobriv-kognituri faqtori, 
romelic maTda uneburad xdis fardas maTi gancxadebebis WeSmarit arss. e.w „meore 
mSobliuri enis“ Sesaxeb werisas rusulenovani avtorebi cdiloben, rom am 
„terminiT“ aRniSnuli cneba aqsiomaturad warmogvidginon, e.i. xdeba enobrivi 
situaciis modelireba terminebiTa da cnebebiT manipulaciis gziT.  

Cven mier zemoT gacxadebuli miznis misaRwevad saukeTeso saSualebaa swored 
xsenebul avtorTa citatebi, romlebic iseTi calsaxaa TavianTi paTosiT, rom 
zogjer komentaric ki ar gaxlavT saWiro: „partiul-politikur literaturaSi 
aseve Sevida cneba 'meore mSobliuri ena'. bolo dros igi vrceldeba samecniero 
literaturaSic“ (agaevi, 1968, gv. 136). simarTle rom vTqvaT, Cven ar vaxdenT am da 
zogierTi sxva avtoris gamonaTqvamebis, rogorc mecnierulad Rirebuli 
Sexedulebebis citirebas. isini warmoadgens TvalsaCino masalas CvenTvis 
saintereso enobriv-kognituri erTeulebis funqcionirebaze dasakvirveblad. maTi 
mecnierulad ganxilva rom ar Rirs, es Semdegi pasaJiTac Cans: „cneba 'meore 
mSobliuri enis' gamoyenebis SesaZlebloba udavoa. pirvel rigSi, iseT konkretul 
SemTxvevebSi, roca ucxoenovan garemoSi mcxovrebi xalxi ise Tavisuflad eufleba 
am garemos enas, rom mosaxleobis sxvadasxva kategoriis individebi ise farTod 
sargebloben miTi, rogorc erovnul-mSobliuri eniT. ase, magaliTad, qarTuli 
eniT amJamad sargebloben megrelebi da lazebi [?! - z. k.]“ (iqve, gv. 137). avtoris 
gasaocrad, zogierTi mecnierisaTvis es cneba miuRebeli aRmoCnda, radganac „masSi 
xedaven xalxebis sxva eris enaze gadayvanis SeniRbul politikas“ (iqve). albaT, 
upriani iqneba, Tu a. agaevs gamovexmaurebiT kidev erTi citatiT: „xSir SemTxvevaSi 
am process mivyavarT iqamde, rom rusuli ena xdeba ararusi mosaxleobis 
mniSvnelovani nawilis mSobliuri ena. amis Sedegad, rogorc es aCvena ssrk-is 
mosaxleobis 1959 wlis aRweram, ssrk-is ararusi mosaxleobis 10 milionze metma 
warmomadgenelma aRiara rusuli Tavis mSobliur enad“ (deSerievi & protCenko, 
1968, gv. 122). amgvari gamSobliurebis' savalalo Sedegebis Sesaxeb Cven vwerdiT: „v 
o d e b i (mcirericxovani eTnikuri jgufia) cxovroben leningradis olqis 
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kingisepis raionSi. maTi mSobliuri ena voduri iyo; amJamad maTi absoluturi 
umravlesoba rusulad laparakobs... mosaxleobis omisSemdgom aRwerebSi es 
erovneba saerTod aRar gamouyviaT. gaqra ena da gaqra eric. aseve daemarTaT 
livebs (latvia), orokebs (saxalini), iaRnobebs, TaliSebs (azerbaijani) da mraval 
sxvas“ (kikviZe, 1990, gv. 187). 

m. rilski ambobs, rom „yazaxma poetma muxTar aiezovma zustad monaTla 
rusuli sabWoTa kavSiris yvela ganaTlebuli ararusis 'meore mSobliur enad'“ 
(rilski, 1962, gv. 102). Tumca arsebobs sxva informaciac: „rodesac n. s. xruSCovi 
minskis saxelmwifo universitetis kibeebze adioda, miubrunda Tavis mxleblebs da 
isini ase damoZRvra: „rac ufro male daviwyebT rusulad laparaks, miT ufro male 
avaSenebT komunizms“. amis Semdeg yirgizeTSi respublikis kompartiis centraluri 
komitetis pirvelma mdivanma T. usumbalievma rusuli ena yirgizTa meore mSobliur 
enad gamoacxada“ (kikviZe, 1990, gv. 187). aRsaniSnavia, rom im dros es yirgizTaTvis 
progresuli nabiji gaxldaT, radganac maTs enas formalurad mainc eniWeboda 
„pirvelis“ statusi. 

e.w. „meore mSobliuri enis“ Sesaxeb werisas rusulenovani avtorebi cdiloben, 
rom am „terminiT“ aRniSnuli cneba aqsiomaturad warmogvidginon, e. i. xdeba 
erTgvari indoqtrinacia (ix. mag., belodedi, 1969; kostomarovi, 1963; deSerievi, 
kamari, meliqiani, 1965; bazievi, isaevi, 1975; xanazarovi, 1963; garSva, 1989). 
zemoTqmulis naTelsayofad ganvixiloT zogierTi am avtoris gamonaTqvami. „meore 
mSobliuri ena SeiZleba pirdapiri gagebiT vuwodoT im enas, romelzec sicocxlis 
pirvelive wlebidan metyveleben mSobliur enasTan erTad, rac SeiniSneba Sereul 
ojaxebSi, sadac ori (an ramdenime) ena gamoiyeneba. amas garda, meore mSobliur 
enad SesaZloa iwodebodes im mosaxleobis ena, romelmac dakarga an kargavs Tavis 
'pirvel mSobliur enas'“ (garSva, 1989, gv. 31). aq mizanSewonilad migvaCnia Semdegi 
SeniSvnebis gakeTeba: (1) avtori brWyalebSi svams „первый родной язык“, xolo второй 
родной язык brWyalebis gareSea; (2) samecniero TvalsazrisiT, k. garSvas pozicia 
ucnauria (Torem misi gamonaTqvami, rogorc politikuri Tu propagandistuli 
diskursi, savsebiT eqvemdebareba axsnas): misTvis uapelaciod misaRebia второй 
родной язык, rogorc termini; amis Semdeg cdilobs, moargos mas raime ganmarteba, 
an SeurCios empiriuli safuZveli. rodesac v. avrorini saubrobs termin 
„bilingvizmis“ ganmartebasTan dakavSirebuli siZneleebis Sesaxeb, igi aRniSnavs, 
rom isini, vinc saWirod ar miiCnevs, rogorme mkacrad ganmarton CvenTvis 
saintereso movlena, daunawevreblad ixilaven adamianebis uzarmazar masebs, 
romlebic ase Tu ise floben or enas, aniWeben maT orenovanTa dasaxelebas da 
mxolod amis Semdeg SearCeven cneba „orenovnebisaTvis“ imgvar ganmartebas, 
romelic saSualebas miscems maT, rom am masidan arc erTi erTeuli ar darCes 
gamocalkevebuli da amgvarad SeinarCuneben mis masobriobas, romelic milionebs 
moicavs. „swored es maqvs mxedvelobaSi, rodesac vsaubrob msjelobis 
Sebrunebuli mimarTulebis Taobaze: ara raobidan saxeldebamde, aramed 
saxeldebidan raobisaken. swored asea saqme „meore mSobliur enis“ SemTxvevaSi“ 
(avrorini, 1975, gv. 142). Rirssacnobia, rom v. avrorini im iSviaT gamonakliss 
ganekuTvneba rusulenovan avtorTa Soris, romlebic am problemas mecnieruli 
TvalTaxedviT gaanalizebas cdiloben.  

aqve unda SevexoT kidev erTi avtoris midgomas: “meore mSobliuri ena... imas 
niSnavs, rom erTaSorisi urTierTobis ena, yvelaze wamyvani da mravalricxovani 
eris ena, gaxda manamde yvela CamorCenili da Cagruli erovnebis sulieri 
ganviTarebis wyaro, da, am gagebiT, maTTvis axlobeli da mSobliuri. erTaSorisi 
urTierTobis ena mocemuli erisaTvis xdeba meore mSobliuri ara imitom, rom 
mTels ers aTvisebuli aqvs igi iseve kargad, rogorc Tavisi erovnuli ena, aramed 
imitom, rom erTaSorisi urTierTobis ena erovnulTan erTad aucilebelia misi 
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ganviTarebisaTvis mravalerovani socialisturi saxelmwifos pirobebSi” 
(xanazarovi, 1963, gv. 200). am saagitacio pasaJs kvlav v. avrorinis komentariT 
gamovexmaurebiT, radganac igi ara marto zemomoyvanil citataSi warmodgenili 
mosazrebis usafuZvlobas usvams xazs, aramed amasTan erTad misi gamoxmaurebis 
bolo nawili sakmaod Rirssacnob niSs gvTavazobs cnebiTi metaforebis enobriv-
kulturuli specifikis sferodan: `da kvlav Cndeba winaaRmdegoba. Tavidanve 
mocemulia rogorc aqsioma, rom rusuli ena gaxda meore mSobliuri ena sabWoTa 
kavSiris yvela ararusi xalxisaTvis, magram amave dros cnobilia, rom am enas 
iseve, rogorc mSobliurs, ararus xalxebs Soris Zalian cota adamiani flobs. es 
aris inteligencia da isic ara mTeli inteligencia; muSebsa da glexebs Soris ki  
aseTebi ufro iSviaTad gvxvdeba. SeiZleba mogvenaxa gamosavali mdgomareobidan, 
Tu wavidodiT im gamocdili gziT, rom maqsimalurad gagvefarToebina cneba „meore 
mSobliuri ena„“. asec iqcevian mecnierebaSi yovelgvari „simkacris“ uryevi 
mowinaaRmdegeebi.DmaTTvis sakmarisia is, rom meore aris erTaSorisi urTierTobis 
ena, romelic mniSvnelovan rols TamaSobs ssrk-is xalxTa cxovrebaSi da didi 
pativiscemiT sargeblobs, rom Semdgomi ganmartebebis gareSe mivaniWoT mas 
mSobliuri (meore mSobliuri) enis dasaxeleba. ase rom, samecniero terminis 
adgils iWers metafora, romelic savsebiT upriania poeziisa da publicistikis 
enaSi, nebismier teqstSi, romelic dawerilia amaRlebul sazeimo stilSi, magram 
ar aris Tavsebadi mecnierebis prozauli enis aucilebel sizustesTan“ (avrorini, 
1975, gv. 143). niSandoblivia, rom is, rac rusulenovani v. avrorinisaTvis, terminad 
Tu ara, metaforad mainc gamodgeba „poeziisa da publicistikis enaSi, nebismier 
teqstSi, romelic dawerilia amaRlebul sazeimo stilSi“, qarTuli enis cnebiT 
sistemasTan absoluturad araTavsebadia. politikur motivebs rom Tavi davaneboT, 
aq mizezi, ra Tqma unda, rusulSi dedaena's msgavsi cnebiTi metaforis 
arapovnierebaSicaa sagulvebeli. sxvaTa Soris, rodesac e. polivanovs uwevs 
msjeloba dedaenis problemebis Sesaxeb da es, ra Tqma unda, xdeba rusulad, igi 
iZulebulia Semdegnairad moiqces: „tyuilad ar xdeba, rom WeSmariti mSobliuri 
enis aRsaniSnavad saenaTmecniero tradiciaSi farTod gamoiyeneba termini 
Muttersprache (da ara Vatersprache)“ (polivanovi, 1968, gv. 89). qarTulSi ki am rusuli 
`terminis“ zedmiwevniTi Targmani '*meore mSobliuri ena' paradigmatulad 
gvaZlevs *meore dedaena's; qarTuli dedaena ki mTavar, safuZveldamdeb, RviZl enas 
niSnavs. es ki zemoT warmodgenil cnebiT sistemas veranairad ver egueba.  
dedaena'm, rogorc faqtma da rogorc cnebiTma metaforam, kidev erT saintereso 
situaciaSi iCina Tavi da imoqmeda kidec rogorc pozitiurma mamoZravebelma Zalam. 

zemoganxilulze dayrdnobiT SeiZleba davaskvnaT, rom enobrivi situaciebi 
SesaZloa daeqvemdebaron modelirebas ara marto garkveuli sakanonmdeblo da/an 
administraciuli zomebis gatarebis, aramed agreTve Sesabamisi Sinaarsis 
diskursisaTvis gasaqanis micemis meSveobiT, miuxedavad imisa, ramdenad adekvaturi 
iqneba miRebuli suraTi sinamdvilesTan. amgvari ram SeiZleba sxvadasxva dros 
moxdes; aRniSnulis dasturad marine beriZis sityvebs davimowmebT: „sami 
qarTveluri enis da maTi dialeqtebis mier „moxazuli“ kulturul;i konturi kidev 
ufro myarsa da urRvevs xdis sanimuSo da unikalur qarTvelur erTobas da 
yovelgvari politizeba viTomda prevenciuli „fabrikacia“ am sakiTxebTan 
dakavSirebuli faqtebisa, usargeblo da gaumarTlebelia“ (beriZe, 2010, gv. 1).       
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enobrivi kompetenciebis mikuTvnebis problemebi erTiani 

evropuli sarekomendacio CarCos doneebisadmi 

 
abstraqti 

 
statia eZRvneba enebis swavlis, swavlebisa da Sefasebis erTiani evropuli 
sarekomendacio CarCos ganxilvas, romelic warmoadgens evropuli ganaTlebis 
sivrceSi enobrivi politikis umniSvnelovanes dokuments da instruments 
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saxelmZRvaneloebisa da gamocdebis standartizaciisaTvis. Mmokledaa aRwerili 
eqvssafexuriani skalis diferencirebuli sistema da deskriptorebi, romlebsac 
mecnierTa erTi nawili miiCnevs transfarentulad da relevanturad, meore nawili 
ki _ arasrulyofilad. gamoTqmulia maTi metad daxvewis survili, raTa 
SesaZlebeli gaxdes gamosacdeli piris enobrivi kompetenciis zusti misadageba 
sarekomendacio CarCos ama Tu im donisadmi. Kkritikis sagani xdeba is faqtic, rom 
sarekomendacio CarCo ar iZleva calsaxa miTiTebebs sagamocdo testis 
SedgenisaTvis da ar iTvaliswinebs yvela im faqtors, romelic ganapirobebs 
testis sirTules. statiaSi gamaxvilebulia yuradReba zepiri metyvelebis 
gagebasTan dakavSirebul sirTuleebze, romelTa analizis bazaze SesaZlebeli 
xdeba rekomendaciebis SemuSaveba rogorc zepiri metyvelebis gagebis unar-Cvevis 
CamoyalibebisaTvis, aseve, sarekomendacio CarCos standartTan misadagebuli, 
mosmenis kompetenciis Sesamowmebeli testis SedgenisaTvis. 

 
 

enebis swavlis, swavlebisa da Sefasebis erTiani evropuli sarekomendacio 
CarCo Seiqmna 2001 wels evrosabWos davalebiT. igi emsaxureba evropaSi enobrivi 
politikis gatarebas da politikuri qmedebebis ganxorcielebas: `multikulturul 
evropaSi enaTa memkvidreobiTi mravalferovneba unda gaxdes evropelTa 
urTierTgagebisa da mWidro TanamSromlobis safuZveli~. `Tanamedrove enebis 
codna gaaadvilebs evropelTa Soris komunikaciasa da interaqcias, SesaZlebels 
gaxdis evropaSi maTi mobilobis zrdas da xels Seuwyobs identobaTa pativiscemas, 
kulturul memkvidreobaTa SenarCunebasa da ganviTarebas~ (goeTes instituti, 2001, 
gv. 15). 

enebis swavlis, swavlebisa da Sefasebis erTiani evropuli sarekomendacio 
CarCo (SemdgomSi SemoklebiT: `sarekomendacio CarCo~) warmoadgens baziss 
saganmanaTleblo standartis SeqmnisaTvis, ucxo enis gakveTilis 
reformirebisaTvis, kurikulumebis ganviTarebisaTvis, testebis SedgenisaTvis da 
a.S. is warmoadgens mniSvnelovan instruments internacionaluri masStabiT 
saxelmZRvaneloebisa da gamocdebis unifikaciisa da sertifikaciisaTvis, ris gamoc 
mas gamoqveynebidan Zalian mokle vadaSi wilad xvda gasaocari rezonansi da 
aRiareba. germanulis, rogorc ucxo enis, ocdasamma didaqtikosma, TiToeulma 
Tavis kvlevis sferos TvalTaxedvidan gamomdinare, umaRlesi Sefaseba misca 
sarekomendacio CarCos, rogorc `saerTo evropuli ganaTlebis sivrceSi enobrivi 
politikis yvelaze mniSvnelovan dokuments~ (raupaxi, 2003, gv. 156). sarekomendacio 
CarCos Semdgomi dazustebis mizniT Catarda mravali empiriuli gamokvleva, Seiqmna 
sabaziso dokumentebi, romelTa Soris unda davasaxeloT `evropul enaTa 
portfolio~, proeqtebi: `ALTE~ da `DIALANG~, germanulenovani Sveicaruli 
kantonebis proeqti `IEF~ da sxv. (goeTes instituti, 2001, gv. 218, 232, aqve: B da C 
danarTebi; evropul enaTa portfolio). 

adrindeli normatiuli dokumentebisagan gansxvavebiT, sarekomendacio CarCo 
moicavs axleburad gansazRvrul da erTian sistemaSi moyvanil yvela im parametrs, 
romelic saWiroa enebis swavlis, swavlebisa da SefasebisaTvis. sarekomendacio 
CarCos umTavresi konceptebia: a) paradigmis Secvla ucxo enis gakveTilis, misi 
miznebisa da Sinaarsis sferoSi da b) eqvssafexuriani skalis diferencirebuli 
sistema, romelic aRwers komunikaciuri aqtivobebisa da enobrivi kompetenciebis 
doneebs. es sistema moicavs im codnasa da Cvevebs, romelTa meSveobiT enis 
Semswavlelebma unda SeZlon komunikaciuri qmedebis ganxorcieleba sazogado, 
profesiul da pirad sferoSi. doneebis safexurebriv sistemas aqvs vertikaluri 
da horizontaluri dimensiebi. vertikaluri dimensia asaxavs enobrivi kompetenciis 
xarisxs (A _ enis elementaruli gamoyeneba; B _ enis damoukidebeli gamoyeneba; C _ 
enis kompetenturi gamoyeneba) da doneebis Sinaarss, rac ilustrirebulia 
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globaluri skaliT. globaluri skala sarekomendacio CarCos yvelaze 
mniSvnelovan skalas warmoadgens. maszea orientirebuli yvela danarCeni skala. 
yoveli donisaTvis definirebulia deskriptorebi, romlebic enis SemswavlelTa 
kompetenciis dones aRweren ara negatiurad, maTi codnis deficitebis CamoTvliT, 
aramed pozitiurad: romel unar-Cvevebs floben isini, raTa SeZlon ama Tu im 
sakompetencio donis mopoveba. deskriptorebis vargisianobas da adekvaturobas 
(validurobas) adastureben g. Snaideri, b. norti da sxv. mecnierebi Sveicarul 
proeqtSi, romelSic yoveli deskriptori asobiT cdispiris mieraa Semowmebuli, 
xolo skalebi statistikur monacemebze dayrdnobiTaa Sedgenili (Snaideri, 2000) 
proeqti efuZneba empiriul gamokvlevebs, aseve ganaTlebis sxvadasxva seqtorSi 
moRvawe maswavlebelTa gamocdilebas, romlebic am deskriptorebs miiCneven 
`transfarentulad, vargisianad da relevanturad~ miuxedavad amisa, 
sarekomendacio CarCos avtorebi doneebis deskriptorebiT aRweras rekomendaciis 
saxiT gvTavazoben, ramac `unda gvibiZgos fiqris, msjelobisa da deskriptorebis 
Semdgomi daxvewisaken, am sferoSi SeZenili gamocdilebisa da faqtebis obieqturi 
aRweris safuZvelze~ (goeTes instituti, 2001, Tavi III). ufro metic, isini 
momxmarebels sTavazoben skalirebis sistemisa da deskriptorebis kritikul 
Sefasebas, rac dRemde warmoadgens aqtualuri diskusiis sagans. sarekomendacio 
CarCos kritika Tavdapirvelad daiwyes enobrivi testis cnobilma specialistebma: 
k. r. bauSma, h. kristma, f. g. kionigma da h. i. krumma, romlebic testis Sedgenisas 
xelmZRvanelobdnen sarekomendacio CarCos deskriptorebiT. testis Semdgenlebi 
aRniSnaven, rom sarekomendacio CarCo ar iZleva calsaxa miTiTebebs sagamocdo 
testis SedgenisaTvis da ar iTvaliswinebs yvela im faqtors, romelic 
ganapirobebs testis sirTules (bauSi, 2003, gv. 145-155; kvetci, 2001, gv. 553-563; 
bugate, 2001). eqvssafexuriani skalisa da deskriptorTa kritikis mizezi xdeba is 
faqtic, rom rogorc zogadi enobrivi kompetenciis, aseve sakompetencio 
profilebis farglebSi yovelTvis ar xerxdeba gamosacdeli piris enobrivi 
kompetenciis zusti misadageba sarekomendacio CarCos ama Tu im donisadmi. 
sarekomendacio CarCos momxmarebels `enobrivi kompetenciis donis~ an `specialuri 
problemuri sferos aRweris dros esaWiroeba ufro zusti qvekategoriis 
formulireba, vidre amas sarekomendacio CarCos klasifikacia Seicavs~. marTalia, 
skalaTa deskriptorebi Sefasebisa da swavlis procesis dagegmvisaTvis saWiroa, 
magram `isini ufro ucxo enis gakveTilis Zvel bihevioristul ganmartebebs 
gvagoneben da asruleben im joxis funqcias, romelsac unda gadaaxtes gawvrTnili 
pudeli~. Tu pudelma es SeZlo, maSin swavlis mizani miRweulia (kvetci, 2001, gv. 
561). gamoTqmulia kritikuli SeniSvnebi zogierTi cnebis zedapirul aRwerasTan 
dakavSirebiT. pirvel rigSi, es exeba frazas: `SeuZlia ... gageba~: kompetenciaTa 
aRwerebi gansazRvraven saswavlo miznebs, romelTa Semowmeba SesaZlebelia, magram 
mosmenilis gagebis procesis Semowmeba SeuZlebelia da es sarekomendacio CarCoSi 
araa Tematizebuli. sarekomendacio CarCoSi ar aris axsnili arc Tavad `gagebis~ 
cneba da arc is, Tu rogor mimdinareobs `gagebis~ procesi, miuxedavad imisa, rom 
`gagebis~ fsiqolingvisturi cneba metad mniSvnelovania didaqtikisaTvis, 
gansakuTrebiT C1 da C2 safexurebze. sarekomendacio CarCos Sesaval nawilSi 
postulirebulia `mravalenovani kompetenciis SeZena~, Tumca SemdgomSi mosmenilis 
gagebis kompetencia ar ukavSirdeba arc sxva ucxo enis codnas da arc 
internacionalizmebis Secnobas. aRiniSneba aseve, rom sarekomendacio CarCo 
zedmetad normatiulia, `makdonaldizebulia~. igi ar gvaZlevs rCevebs ganaTlebis 
miznebTan da gakveTilis meTodebTan dakavSirebiT. sarekomendacio CarCoSi araa 
mocemuli iseTi mniSvnelovani unar-Cvevebis skalebi, rogoricaa mag. Targmani, 
interkulturuli unar-Cvevebi, araverbaluri komunikacia, swavlis strategia da 
sxv. amrigad, mecnierTa azriT, sarekomendacio CarCos taqsonomiuri sistema jer 
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kidev srulyofas saWiroebs (kristi, 2003, gv.57-66; raupaxi, 2003, gv. 156-163; tranteri, 
2003, gv. 3-6). 

erTiani evropuli sarekomendacio CarCos horizontalur dimensiaze 
mocemulia enobrivi kompetenciis calkeuli aqtivobebisa da parametrebis skalebi. 
maT Soris enis SemswavlelTaTvis gansakuTrebiT mniSvnelovania zepiri 
metyvelebis mosmenisa da gagebis kvalifikacia da misi sxvadasxva aqtivobebis, 
miznebisa da magaliTebis aRwera. zepiri metyvelebis aRqma-gagebisa da masTan 
dakavSirebuli fonetikur-fonologiuri kompetenciis gareSe ucxo enis 
Semswavlelebi ucxoenovan samyaroSi elementarul doneze komunikaciasac ki ver 
gaarTmeven Tavs, radgan `enis recefciuli aRqma warmoadgens am enis Seswavlis 
umTavres winapirobas~ (hirSfeldi, 2001, gv. 873). empiriuli gamokvlevebiT 
dasturdeba, rom `mosmenas~ enis yoveldRiuri gamoyenebis dros marTlac wamyvani 
funqcia akisria _ 42%. mas mosdevs `metyveleba~ _ 32%, `kiTxva~ _ 15% da `wera~ _ 
11%. is faqti, rom mosmena, percefcia warmoadgens safuZvels produqciisaTvis, 
metyvelebisaTvis, gansakuTrebiT gasaTvaliswinebelia ucxo enis gakveTilze, 
romelzec `ucxo enis Seswavlas auditoruli xasiaTi unda hqondes~ 
(noiner/hunfeldi, 1993, gv. 37). ucxo enis gakveTilze, erTi mxriv, unda vizrunoT 
audio- da kompiuteruli teqnikisa da uaxlesi meTodika-didaqtikis gamoyenebiT 
mosmenis unar-Cvevis CamoyalibebisaTvis, meore mxriv ki, mxedvelobaSi unda 
miviRoT zepiri metyvelebis gagebasTan dakavSirebuli sirTuleebi. am sirTuleebis 
analizis bazaze SesaZlebeli gaxdeba rogorc enis SemswavlelTa miznebis 
gaTvaliswineba, saswavlo masalis swori SerCeva da gamoyeneba swavlebisa da 
swavlis procesSi, aseve, sagamocdo testis koreqtuli Sedgena da obieqturi 
Sefaseba sarekomendacio CarCos standartis gaTvaliswinebiT. marTalia, xSir 
SemTxvevaSi rTulia mosmenis kompetenciis misadageba sarekomendacio CarCos 
doneebisadmi, magram am problemis optimaluri gadaWrisaTvis aucilebelia gzebis 
gamonaxva. amrigad, mosmenis kompetenciis swavlis, swavlebisa da Sefasebis 
procesSi gasaTvaliswinebelia Semdegi faqtorebi da sirTuleebi: 

1. SeuZlebelia zepiri metyvelebis aRqma-gagebis procesze uSualo dakvirveba. 
es faqti mosmenas Zireulad ganasxvavebs metyvelebisa da weris unar-Cvevebisagan, 
romlebze dakvirvebac SesaZlebelia. mosmenis unar-Cvevis testirebis dros Cveni 
dakvirveba gamosacdel pirze amoiwureba misi reaqciis gakontrolebiT, mag. 
Semoxazavs Tu ara igi mosmenili teqstis Tanmxleb davalebaSi ramdenime mocemuli 
alternatividan swor variants. 

2. enis sxvadasxva Semswavlelma mosmenili teqsti SeiZleba sxvadasxvagvarad 
gaigos. mosmenili teqstis gageba aqtiuri, subieqturi procesia, romelic 
damokidebulia interindividualur da personalur faqtorebze, rogoricaa: 
distancia mSobliur da ucxoenovan qveyanas Soris da am qveynebis kulturaTa 
zogadi codna, ucxo enis Seswavlis motivacia, teqstis tipebisa da 
superstruqturebis metakognituri codna, gagebis kompetencia mSobliur enaSi, 
zogadi enobrivi da strategiuli kompetenciebi ucxo enaSi, damaxsovrebis unari 
da sxv. (am problemebis sruli CamonaTvali ix. zolmeke, 1993, gv. 34-38; egersi, 1996, 
gv. 21). samecniero literaturaSi aRiniSneba, rom ucxo enis SemswavlelTa 65%-s 
ucxoenovani metyvelebis mosmenisa da mentaluri damuSavebis procesSi aqvs ufro 
cudi gagebisa da damaxsovrebis unari, vidre mSobliur enaSi. Tu ucxo enis 
Semswavlels ara aqvs kargad ganviTarebuli percefciuli aRqmis unari, mas 
bgeriTi nakadis aRqma-gagebis dros sityvebis identifikaciac ki uWirs. rac ufro 
meti leqsikuri da gramatikuli kompetencia aqvs ucxo enis Semswavlels, miT 
ufro ukeT imaxsovrebs igi teqstis Sinaarss mosmenis procesSi da piriqiT, 
arasakmao leqsikuri maragi warmoadgens mosmenili teqstis araadekvaturi gagebis 
mTavar mizezs (grotiani, 1998, 35-83). 
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3. kiTxvis procesisagan gansxvavebiT, mosmena `realur,~ SezRudul droSi 
mimdinareobs, ris gamoc mosmenis dros auditoruli STabeWdileba metad swrafi 
da xanmoklea. mosmenis process arTulebs Zalian Senelebuli, an piriqiT, Cqari, 
auTentikuri metyvelebis tempi da audioteqstis Tanmxlebi fonuri xmauri. Tu am 
sirTuleebis gamo msmenelma teqstis erTi nawili kargad ver gaigo, mas uWirs 
teqstis Semdgomi nawilis adekvaturi gageba. akustikuri arxis specifika 
ganapirobebs mosmenili teqstis damaxsovrebis SezRudul SesaZleblobebs. Tu 
gaviTvaliswinebT imas, rom teqstis mosmenas erTvis Tanmxlebi davalebebi, 
romelTa damaxsovreba aseve aucilebelia teqstis gamiznuli stiliT mosmenisa da 
davalebaTa SesrulebisaTvis, cxadi gaxdeba, rom yovelive aman gamosacdeli piris 
kognituri mexsiereba SeiZleba Zalian gadatvirTos. damaxsovrebis problemebi mas 
metad Seeqmneba, Tu davalebebi teqstis mosmenis Semdegaa mocemuli. am SemTxvevaSi 
faqtobrivad ukve vamowmebT ara mosmenis unar-Cvevas, aramed gamosacdeli piris 
damaxsovrebis unars.  

4.  enis SemswavlelTa mier mosmenili teqstis adekvatur gagebas mniSvnelovnad 
arTuleben zepiri, yofiTi metyvelebis specifikuri maxasiaTeblebi. zepiri, yofiTi 
metyveleba xasiaTdeba spontanurobiT. spontanurobis xarisxis zrdis mixedviT 
ganasxvaveben: araspontanur yofiT metyvelebas, momzadebul yofiT metyvelebas da 
spontanur yofiT metyvelebas. yofiTi metyveleba xasiaTdeba parataqsebiT, 
elifsebiT, gameorebebiT, hezitaciuri pauzebiT, zmnis arafinaluri poziciiT 
maqvemdebarebeli kavSirebis (weil, obwohl) Semdeg, nawilakebiT, dialeqturi 
gamonaTqvamebiT, vulgarizmebiT, koartikulaciiT, reduqciiT da a.S. (glaboniati, 
1998, gv. 86). rac ufro spontanuria metyveleba, miT ufro metad gamoirCeva igi am 
TvisebebiT. auTentikuri audioteqstebis SerCevis dros es faqti 
gasaTvaliswinebelia rogorc potenciuri sirTulis faqtori.  

5.  ucxo enis Semswavlels gansazRvruli pragmatuli miznebidan gamomdinare 
SeiZleba surdes zepiri metyvelebis globaluri, seleqciuri gageba an mis 
detalur informaciebze yuradRebis gamaxvileba. mosmenis yoveli mizani 
gansazRvravs mosmenis specifikur stils, mosmenili teqstis gagebis ragvarobas da 
xarisxs (zolmeke, 1993, gv. 4-26). 

6.  samecniero literaturaSi ganasxvaveben mosmenis procesSi informaciis 
gadamuSavebis or ZiriTad formas: "zevidan qvemoT (top down)" da "qvevidan zeviT (bot-

tom up)", romlebic erTmaneTTan mWidro urTierTkavSirSi imyofebian. kamaTis 
sagania, Tu mosmenis procesSi romeli formaa ufro dominanturi. empiriuli 
gamokvlevebis Tanaxmad, msmenelebSi, romlebic kargad ar floben ucxo enas, 
Warbobs "zevidan qvemoT (top down)" gagebis procesi, romlis drosac maT 
uadvildebaT mosmenili teqstis globaluri gageba, logikuri daskvnebis gakeTeba 
da amis Sedegad "qvevidan zeviT (bottom up)", gagebis procesis kompensireba. 
mecnierTa meore nawili ki aRniSnavs, rom mosmenili informaciis "qvevidan zeviT" 
(bottom up) gadamuSavebis procesSi ufro Cqara da koreqtulad xdeba sityvaTa 
Secnoba. heterogenul jgufSi teqstis Sedgenis dros es movlena aseve 
mxedvelobaSia misaRebi (volfi, 2003, gv. 11-16). 

7.  zepiri teqstis gagebaze gavlenas axdens kandidatis fonetikur-
fonologiuri kompetenciis done. gansxvavebiT weriTi teqstisagan, romelic 
warmoadgens diskretuli erTeulebisagan (asoebisagan, sityvebisagan da a.S.) 
Semdgar sistemas, zepiri teqsti SezRudul droSi realizebuli akustikuri 
signalia, bgeraTa nakadia, romelSic sityvaTa sazRvrebi xSirad araa kargad 
gamokveTili. msmeneli iZulebulia daanawevros ucxoenovani audioteqsti pauzebis 
daxmarebiT, bgeraTa nakadSi gamoarCios calkeuli sityvebi da winadadebebi, rac 
mosmenilis aRqma-gagebis process arTulebs. mosmenilis gageba miT ufro rTulia, 
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rac ufro metia zepir teqstSi iseTi fonetikuri movlenebi, rogoricaa: koarti-
kulacia, regresuli da progresuli asimilacia, reduqcia, xmovnis reducirebis 
tendenciebi da sxv. (gohi, 2000, gv.. 56-79). 

8.  testis Sedgenisa da Sefasebis dros gasaTvaliswinebelia kandidatis, 
rogorc msmenelis, roli. gamosacdelma pirma mosmenis procesSi SeiZleba 
Seasrulos iseTi rolebi, rogoricaa: a) saubris monawile, romelsac mosmenac 
SeuZlia da metyvelebac; b) adresati, romelsac metyveli piri uSualod mimarTavs, 
magram Tavad adresats naklebad aqvs pasuxis gacemis SesaZlebloba (mag. studenti 
tradiciul leqciaze); g) auditori, romelsac pasuxis gacemis saSualeba saerTod 
ar aqvs da misgan pasuxs arc elian (magaliTad, radiogadacemis msmeneli). am 
process uwodeben aseve `mosmenas calmxrivi komunikaciis dros~; d) Tanamsmeneli _ 
ar warmoadgens adresats, is SemTxveviTi msmenelia, romlisagan pasuxs aseve ar 
elian imis mixedviT, Tu ra rols asrulebs gamosacdeli piri, mas gansxvavebuli 
kognituri moTxovnebi aqvs wayenebuli. mag. Tu igi saubris monawilis rols 
asrulebs, mas SeuZlia saubris sxva monawileTa reaqciebis mixedviT gadaamowmos 
mosmenili sityvebis mniSvnelobebi. magram, paralelurad, saubris procesSi, man 
unda dagegmos sakuTari saTqmeli. es ki mas mniSvnelovnad uSlis xels 
TanamosaubreTa laparakis gagebaSi. testirebasTan mimarTebiT, Tanamsmenelis 
rolic problematuria, vinaidan ucxo pirTa saubris mosmenisas, Tanamsmenels ar 
gaaCnia saqmis viTarebisa da konstituciis codna, ramac, SesaZloa, saubris gageba 
SeuZlebeli gaxados (brauni, 1995, gv. 59; paSke, 2001, gv. 151-165). 

9.  mosmenili teqstis Tanmxlebi davalebebis sirTules xSirad Tavad 
audioteqstis specifika da davalebaTa instruqciebis xasiaTi ganapirobebs. 
r.Ggrotianis azriT, mosmenis unar-Cvevis Sesamowmeblad ar unda SevarCioT 
`Sinaarsobrivad polivalenturi~, `konceptualurad rTuli~ teqstebi (grotiani, 
2000, gv. 47). samecniero literaturaSi dasaxelebulia mosasmeni teqstebis 
kognitur-konceptualuri sirTulis sxva maxasiaTebeli Tvisebebic da aRiniSneba, 
rom teqstebi gamosacdeli pirisaTvis maSin aris SedarebiT advili gasagebi, Tu am 
teqstebSi: 

_ referentebis (individebis, obieqtebis) mcire raodenobaa mocemuli; 
_  lokaluri mimarTebebi naklebad kompleqsuria; 
_  realuri Txrobis Tanmimdevroba movlenaTa Tanmimdevrobas Seesabameba; 
_  saWiro araa rTuli logikuri daskvnebis gakeTeba mosmenilis gasagebad; 
_  teqstis Sinaarsi koherentulia da mkafiodaa formulirebuli da sxv. 

(brauni, 1995, gv. 70-73).  
zemoxsenebuli sirTuleebis gamo, ucxo enis Semswavlelebs xSirad uCndebaT 

ucxoenovani metyvelebis gagebis specifikuri SiSi, romelic gagebis procesis 
blokirebas iwvevs.  

naTqvamidan gamomdinare, SeiZleba mTeli rigi daskvnebis gamotana mosmenis 
unar-Cvevis ganviTarebisa da mosmenis iseTi testis SedgenisaTvis, romelSic 
gaTvaliswinebuli iqneba: enis SemswavlelTa jgufis warmomavloba 
(interferenciuli Taviseburebebis TvalTaxedviT), misi homogenuri Tu 
heterogenuli xasiaTi, zogadi enobrivi kompetencia, pirvel rigSi, leqsikur-
gramatikuli da fonetikur-fonologiuri (percefciul doneze bgerebisa da 
sityvebis diskriminaciuli da identifikaciuri aRqmisa da ucxoenovani zepiri 
teqstis segmentaciis unari, iseTi fonetikuri fenomenebis Secnobis unari, 
rogoricaa: maxvili, melodia, asimilacia, reduqcia da sxv.), zepiri, auTentikuri 
yofiTi metyvelebis mniSvnelovani maxasiaTeblebisa da tempis Secnobisa da aRqmis 
unari. msmenelebisaTvis, romlebic kargad ar floben ucxo enas, unda SevarCioT 
naklebad spontanuri audioteqsti, romlis Tanmxlebi davalebebi teqstis 
mosmenamde iqneba micemuli. mosasmen teqstSi yofiTi metyvelebis maxasiaTeblebi 
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naklebi sixSiriT unda iyos warmodgenili. ar unda SevarCioT `konceptualurad 
rTuli~ teqstebi, mosmenis stili unda iyos umTavresad globaluri an 
seleqciuri, mcire fonuri xmauris TanxlebiT. msmenelis rolebidan unda 
SevarCioT testirebisaTvis ufro xelsayreli adresatisa da auditoris rolebi. 

realur komunikaciur situaciaSi msmeneli iyenebs ara mxolod akustikur, 
aramed vizualur arxsac. amitom, mas SeuZlia sametyvelo situaciis mixedviT 
(komunikaciis adgili, komunikaciaSi monawile pirovnebebi, maTi Jestebi da mimika) 
ukeTesad Caswvdes metyveli piris intencias da Sesabamisad, ukeTesad gaigos da 
daimaxsovros miRebuli informacia. vizualuri komponentis ararsebobis 
SemTxvevaSi ucxo enis Semswavlels mosmenilis gageba mniSvnelovnad uZneldeba. 
marTalia, `saerTo evropul sarekomendacio CarCoSi~ yuradReba maxvildeba audio-
vizualuri recefciis ganviTarebis relevanturobaze (filmsa da televiziasTan 
mimarTebiT), magram `mosmenilis gagebis~ testebSi vizualuri komponenti 
yuradRebis miRma rCeba. rogorc Cans, testSi videomasalis CarTva teqnikur-
organizaciuli mizezebis gamo ferxdeba, Tumca vizualuri komponentis, mag. 
reklamis, filmis segmentis da a.S. gaTvaliswineba mosasmeni teqstis gagebas ufro 
gaaadvilebda. (ginteri, 2002, gv. 165-167). mecnierTa nawils mizanSewonilad miaCnia 
`mosmenilis gagebis~ unaris Sesamowmeblad karnaxis gamoyeneba da misi integracia 
iseT davalebebTan, rogoricaa informaciis transferi, Multiple-Choice-is davalebebi, 
swori/araswori pasuxebis Semoxazva da sxv. (buki, 2001, gv. 73). 

samecniero literaturaSi sxvadasxvagvarad scemen pasuxs kiTxvas, Tu 
ramdenjer unda moisminos kandidatma teqsti. realuri komunikaciis procesSi 
teqstebs Cveulebriv erTxel vismenT, magram, ucxo enis SemswavlelisaTvis 
(gansakuTrebiT enis Seswavlis sawyis safexurebze) ar aris sakmarisi teqstis 
erTxel mosmena, radgan audiofiris gageba ufro Znelia, vidre realur situaciaSi 
metyvelebis gageba. amitom, mecnierTa umetesoba miiCnevs, rom gamosacdelma pirma 
teqsti orjer unda moisminos: pirvelad globalurad, meored ki, teqstis 
Tanmxlebi davalebebis wakiTxvis Semdeg _ seleqciurad an detalurad (boltoni, 
1996, gv. 47). `germanulis rogorc ucxo enis testis institutis~ (SemdgomSi, 
SemoklebiT: „gruti“) TanamSromlebi mosmenis kompetenciis obieqturi aRwerisa da 
SefasebisaTvis, winaswar axasiaTeben testis teqsts misi auTentikuri xasiaTis, 
diskursis tipis, qvetipis, moculobis, leqsikuri da gramatikuli sirTulis, 
metyvelebis tempis, artikulaciis simkveTrisa da aqcentis mixedviT. amgvarad 
daxasiaTebul teqsts isini usadageben sarekomendacio CarCos Sesabamis dones. 
magram, miuxedavad aseTi skrupulozuri samuSaos Catarebisa, yovelTvis ver 
xerxdeba rogorc testis teqstis, aseve gamosacdeli piris `mosmenis~ kompetenciis 
misadageba sarekomendacio CarCos doneebTan. erTi mxriv, im faqtis gamo, rom 
SeuZlebelia uSualo dakvirveba mosmenilis gagebis procesze. meore mxriv ki, 
sarekomendacio CarCoSi mocemuli cnebebi da deskriptorebi (rogoricaa mag. 
`nacnobi Temebi~, `mkafiod artikulirebuli~, `mcireodeni ZalisxmeviT bevris 
gageba~, `sirTuleebis qona~, `fonetikuri simkveTre~, `zepiri gamonaTqvamebis 
mkafio xasiaTi~ da a.S.), an damatebiT definicias moiTxoven, an srulad ver 
aRweren verc gamosacdeli piris kompetencias da verc mosasmen teqsts. `gruti“-s 
TanamSromlebi testirebis dros gamosacdel pirs sTavazoben sami sxvadasxva 
sirTulis teqstis mosmenas. mosmenis win man unda waikiTxos teqstis Tanmxlebi 
davalebebi. pirvel da meore teqsts gamosacdeli piri mxolod erTxel ismens da 
mosmenis procesSive asrulebs davalebebs (pasuxobs teqstisadmi dasmul kiTxvebs, 
aRniSnavs swor/araswor variantebs). mesame, ufro rTul teqsts, igi ismens orjer. 
pirveli mosmenis dros an mosmenis Semdeg igi mokled pasuxobs teqstisadmi 
dasmul kiTxvebs. meore mosmenis Semdeg mas gadaaqvs Sesrulebuli davalebebis 
punqtebi specialur blankze. marTalia, konstruqti `mosmenilis gagebis unari~ ar 
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eqvemdebareba dakvirvebas, magram imis mixedviT, Tu testis ramdeni punqti 
Seasrula gamosacdelma pirma sworad, es konstruqti fasdeba ricxvebiT, rac ukve 
eqvemdebareba dakvirvebas. sabolood, kompleqsuri statistikuri meTodis 
daxmarebiT gamosacdeli piris `mosmenis~ unars usadageben „gruti“-s sami donidan 
erT-erTs. r. grotiani gvTavazobs „gruti“-s mier dadgenili doneebis 2004 wlis 
versias. es doneebia: 

I. (gamosacdel pirs) SeuZlia yoveldRiuri, swavlis sferosTan 
dakavSirebuli zepiri teqstebis mTliani azrisa da mniSvnelovani 
detalebis gageba. (mas) SeuZlia interdisciplinaruli samecniero 
Tematikis teqstebis calkeuli nawilebis gageba. 

II. (gamosacdel pirs) SeuZlia yoveldRiuri, swavlis sferosTan, aseve 
interdisciplinarul samecniero TematikasTan dakavSirebuli zepiri 
teqstebis gageba, romelTa struqtura standartul enazea 
orientirebuli. 

III. (gamosacdel pirs) SeuZlia yoveldRiuri, swavlis sferosTan, aseve, 
enobrivad da Sinaarsobrivad kompleqsurad struqturirebuli, 
interdisciplinarul samecniero TematikasTan dakavSirebuli zepiri 
teqstebis mTliani azrisa da misi calkeuli nawilebis gageba 
(grotiani, 2005, gv. 135-136). 

„gruti“-s doneebSi gaTvaliswinebulia teqstis tipebis ierarqia mzardi 
sirTulis mixedviT: 1. yoveldRiuri swavlis sferosTan dakavSirebuli teqstebi; 2. 
interdisciplinaruli samecniero Tematikis teqstebi, romelTa struqtura 
orientirebulia standartul enaze da 3. interdisciplinaruli samecniero 
Tematikis teqstebi, romlebic enobrivad da Sinaarsobrivad kompleqsuradaa 
struqturirebuli. garda amisa, doneebi mosmenis miznis mixedviTac arian 
erTmaneTisagan diferencirebuli. gamosacdeli piris Sefaseba „gruti“-s doneTa 
mixedviT efuZneba sakmaod rTul da erTmaneTTan mWidrod dakavSirebul 
procesebs. amasTan, obieqturi Sefaseba (validuroba) relaciaSia rogorc 
gamosacdeli piris mosmenis unaris ricxobriv SefasebasTan, aseve skalirebis 
sistemasTan da gamonaTqvamTan: `(gamosacdel pirs) SeuZlia~. `mosmenilis gagebis~ 
amgvar Sefasebas is upiratesoba aqvs, rom rogorc gamosacdeli pirisaTvis, aseve 
testis CamtareblebisaTvis transfarentulia testis Sesrulebis xarisxic da misi 
Sefasebis obieqturobac. 

2010 wlis monacemebze dayrdnobiT, `gruti~ mizanSewonilad miiCnevs erTiani 
evropuli sarekomendacio CarCos skalebSi doneebis Camatebas. `mosmenilis gagebis~ 
skalaSi, romelic moicavs oTx vertikalurad ganlagebul dimensias: 1. mosmenilis 
gageba zogadad; 2. enis matarebelTa saubris gageba; 3. mayureblis/msmenelis rangSi 
gageba; 4. radiogadacemebisa da audioCanawerebis gageba, Camatebulia Sesabamisi, 
horizontalurad ganlagebuli kompetenciaTa doneebi (ix: <<http://www.testdaf.de>>; 
goeTes instituti, 2001, gv. 71-73): 
 

 mosmenilis gageba 
zogadad 

enis 
matarebelTa 

saubris gageba 

mayureb-
lis/msmenelis 
rangSi gageba 

radiogadacemebisa da 
audioCanawerebis 

gageba 

A2+ 

SeuZlia neli, mkafio 
metyvelebis gageba 
konkretuli saxis moT-
xovnilebebis dasakma-
yofileblad. 

   

B1+ 

SeuZlia yofiTi an 
profesiasTan dakav-
Sirebuli Temebis, ara-

 SeuZlia Tavis 
specialobaSi mo-
xsenebebis gageba, 

SeuZlia pirad Te-
mebTan dakavSirebu-
li audioCanawe-
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rTuli saqmiani infor-
maciis gageba. SeuZlia am 
informaciis ZiriTadi da 
calkeuli nawilebis 
gacnobiereba, Tu is 
mkafio da nacnobi aqcen-
tiTaa artikulirebuli.  

Tu maTi Tematika 
nacnobia, ar aris 
rTulad gadmoce-
muli da mkafio-
daa struqturi-
rebuli.  

rebisa da radio-
gadacemebis umetesi 
nawilis informaci-
uli Sinaarsis ga-
geba, Tu diqtori 
mkafiod metyvelebs 
standartul enaze. 

B2+ 

SeuZlia pirdapiri kon-
taqtis dros, aseve medie-
bidan mosmenili 
standartuli enis gageba, 
Tu saubaria nacnob an 
naklebad nacnob Temebze, 
rom-lebic Cveulebriv 
gvxvdeba pirad, sazoga-
doebriv, profesiul cxo-
vrebaSi an ganaTlebis 
sferoSi. gagebas afer-
xebs mxolod Zlieri 
fonuri xmauri, idio-
matika da diskursi-
saTvis Seusabamo struq-
turebi. 

SeuZlia deda-
enis matarebe-
lTa aqtiur sa-
ubarSi CarTva. 

 SeuZlia standar-
tuli enis audio-
Canawerebis gageba, 
romlebic Cveuleb-
riv gvxvdeba sazo-
gadoebriv, profe-
siul cxovrebaSi an 
ganaTlebis sferoSi. 
SeuZlia ara mxolod 
mosmenili informa-
ciis Sinaarsis, ara-
med mosaubreTa 
Tvalsazrisebisa da 
poziciebis gagebac.  

 
miuxedavad zemoT CamoTvlili rTuli procesebis ganxilvisa, kiTxva, Tu 

ramdenad srulyofilia mosmenilis gagebis Sefaseba, jer kidev elis amomwurav 
pasuxs momavali gamokvlevebidan. Tumca, ukve arsebuli informacia warmatebiT 
SeiZleba iqnes gamoyenebuli ucxo enis gakveTilze mosmenilis gagebis unar-Cvevis 
gasaviTareblad. 

sarekomendacio CarCo orientirebulia ramdenime ucxo enis Seswavlaze, 
romlebsac enis Semswavlelebi gansxvavebul sakompetencio doneebze unda 
flobdnen. Tu aqamde, romelime ucxo enis codna aRiqmeboda, rogorc 
xelisSemSleli faqtori axali ucxo enis Seswavlis procesSi, axla piriqiT, ukve 
Seswavlili ucxo ena gamoiyeneba transferad axali ucxo enis dauflebisaTvis. 
sarekomendacio CarCos rekomendaciis mixedviT, saganmanaTleblo dawesebulebebma 
unda gazardon Sesaswavl ucxo enaTa speqtri da meti yuradReba dauTmon enobrivi 
kompetenciis calkeuli profilebis aRweras, swavlasa da Sefasebas. 
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komunikacia ara mxolod saswavlo procesis, aramed, sazogadod, arsebobisTvis 

aucilebeli komponentia. faqtobrivad, adamianis arseboba – urTierTobis 

tolfasia.  adamiani, rogorc socialuri arseba, iyenebs metyvelebas, rogorc 

komunikaciis saSualebas, raTa gadasces sxvas tavisi azrebi, gamocdileba, 

Rirebulebebi da es xdeba ara mxolod awmyoSi, aramed perspeqtivis 

gaTvaliswinebiTac: werilobiTi komunikacia saSualebas iZleva, Cvens 

STamomavlebTanac viqonioT urTierToba... ase rom, komunikaciis istoria 

kacobriobis arsebobis istoriacaa.  

statiaSi ganxilulia garkveuli sakiTxebi da SekiTxvebi, romlebic 

dakavSirebulia metakomunikaciis koncefciis gamoyenebaze, rogorc araverbaluri 

komunikacia ucxo enis Seswavlis procesSi, rogor gamoiyeneba metakomunikaciuri 

elementebi ucxo enis Semswavlel  klasSi. 

 

rogorc cnobilia, komunikaciuri enis kargi codna moicavs lingvistur, 

pragmatul, msjelobis, strategiul da komunikaciur unarebs. enis Semswavlels 

moeTxoveba hqondes zemoT CamoTvlili unarebi.   

metakomunikacia warmoadgens process informaciis  urTierTgadacemis dros, 

rodesac mosaubreebi saubroben swavlebis procesze, romelic gamorCeulia 

arsobrivi  swavlebis artikulaciisagan. imedia, gaizrdeba arsobrivi codnis 

mimarT yuradReba da moxdeba gaazrebuli gagebis mimarTulebiT muSaoba, 

calkeuli sakomunikacio arxebis ganviTareba,  risi miRweva SesaZlebelia 

koncentraciisa da konteqstis gagebis unaris ganviTarebiT. (McLean, R. S. (2005).  

verbaluri komunikacias exmareba uamravi araverbaluri niSni da miniSnebebi 

azris srulyofilad CamoyalibebaSi, romelic aZlierebs naazrevis gadmocemas an 

naTels hfens orazrovnebas. magaliTad, Cven SesaZlebelia gadavajvaredinoT 

xelebi, roca vgrZnobT, rom viRac ambobs iseT rames, rac Cvens sawinaaRmdegodaa 

mimarTuli an Tavs vukravT dasturis niSnad, rom veTanxmebiT maT naazrevs. 

araverbaluri qcevebi, romlebSic CarTulia xelebi, Tvalebi an sxeulis sxva 

nawilebi, Cveulebriv, emsaxureba verbaluri an araverbaluri komunikaciis 

gaZlierebas. rogorc verbalur, ise araverbalur  komunikacias gansazRvravs 

konteqsti, romelmac SesaZlebelia mniSvneloba Seucvalos TiToeul sityvas an 

qcevas. erTi da imave araverbalur qcevas SesaZlebelia hqondes sruliad 

gansxvavebuli mniSvneloba. mniSvnelovania aRiniSnos kulturis roli 

metakomunikaciur swavlebaSi, rogorc araverbaluri qcevis zogadi kulturuli 

specifika. Tumca araverbaluri komunikacia warmoadgens erTgvar “gasaRebs” 

mosaubris naazrevis Sesaxeb  an aZlierebs mosaubris naazrevis naTlad gagebas, 

kulturuli gansxvavebebi SesaZlebelia warmoadgendes dabrkolebas mesijis 

(naazrevis) gagebisa da gaaanalizebis procesSi.  (e.g., Pennycook, 1985). ramac SesaZloa 

warmoiSvas gaugebroba. mniSvnelovania davimaxsovroT, rom metakomunikacia, 

romelic axlavs raime saxis Setyobinebas, aris Zalian kargi saSualeba, romelic 

aZlierebs naazrevis gagebas. msmenels araverbaluri SetyobinebebiT e.w 

,,gasaRebiT”(clues) ukeT SeuZlia Caswvdes mosaubris azrs, magram xSirad saubars 

ufro naTels xdis metakomunikaciidan miRebuli mniSvneloba, vidre TviTon 
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verbaluri sityvidan. Tumca xSirad konfliqtSi modis, rasac Tqven ambobT, Tqvens 

qmedebasTan, rac bundovans xdis naazrevs. maSasadame, gaazrebuli gageba an 

araverbaluri Setyobineba aris umniSvnelovanesi meore/ucxo enis(L2)  

SemswavlelTaTvis, radgan maTi gaazrebulad gagebis unarebi sawyis etapze ufro 

SezRudulia.   

metakomunikaciT gadmocemuli mniSvneloba kavSirs amyarebs verbalur saubarsa 

da sxeulis enas (body language) Soris (demirei, 2009). mosmenisa da saubris pedagogebi 

xSirad moswavleTa yuradRebis miqcevis da koncentrirebis mizniT  mimarTaven 

sxeulis enis (body language) gamoyenebas, Jestikulacias, fizikur qmedebebs, pozirebas, 

mzeras, interpersonalur distancias sinamdvilis amsaxveli videoebisa da realuri 

cxovrebis gamoyenebiT.  
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http://eric.ed.gov/ERICWebPortal/custom/portlets/recordDetails/detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue_0=ED063737&ERICExtSearch_SearchType_0=no&accno=ED063737
http://eric.ed.gov/ERICWebPortal/custom/portlets/recordDetails/detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue_0=ED063737&ERICExtSearch_SearchType_0=no&accno=ED063737
http://www.ccl-cca.ca/CCL/Reports/LessonsInLearning/
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enis  Seswavlis  strategiebi  da  misi  aqtualobis kvleva 

qarTulis, rogorc meore enis daswavlis gaumjobesebisaTvis 

 

abstraqti 

 
Seswavlis strategiebi da maTi gamoyeneba droSi gawelili procesia, romelsac 
moswavle mimarTavs, raTa SeZlos enis dauflebis periodi da Sedegi 
maqsimalurad warmatebuli gaxados. ufro konkretulad ki, es procesi im 
etapobriv safexurebs, teqnikasa da gamiznuli aqtivobebis jaWvs moicavs, 
romlebic moswavlis mier Segnebulad xorcieldeba da gansakuTrebuli efeqtiT 
meore enis Seswavlis dros gamoirCeva. miRebuli informaciis garkveuli tipis 
aspeqtebze fokusireba, informaciis Seswavlis procesze dakvirvebis warmoeba da 
misi analizi, informaciis dekodirebis periodSi misi damuSaveba da organizeba, 
daswavlis Sefaseba misi dasrulebis Semdgom, swavlis procesisadmi SiSis 
dasaZlevad TviTrwmenis amoqmedeba - Seswavlis strategiebis mokle da arasruli 
CamonaTvalia. swori da gaazrebuli gamoyeneba ki Seswavlis strategiebs enobrivi 
kompetenciebis gansaviTareblad mimarTuli CarTulobis marTvisa da xarisxis 
regulirebisaTvis efeqtur instrumentad aqcevs. A 
am tipis midgomas, romelic Tanamedrove swavlebis erT-erTi yvelaze 
ganviTarebuli tendenciaa, moswavle-maswavlebels Soris urTierTobaSic 
cvlilebebi Seaqvs da bevrad ufro orientirebuli xdeba TiToeuli moswavlis 
mizansa da amocanebze, vidre pedagogis mier saklaso oTaxSi gamoyenebul 
meTodikasa da midgomebze. metic, araerTi mecnieruli mosazrebis mixedviT, 
Seswavlis strategiebis kargad codna da maTi sworad gamoyenebis unari amcirebs 
saklaso garemosa da saxelmZRvaneloebis, damxmare  da meTodur masalebis 
xarisxisa da aseve pedagogze damokidebulebas meore enis efeqturi 
SeswavlisaTvis.  
kvlevis mizania, warmoadginos enis Seswavlis gansxvavebuli strategiebi, 
ganixilos sxvadasxva mkvlevris mier SemoTavazebuli sistemebis ganxilva swavlis 
strategiebTan mimarTebiT. warmoadginos qarTulis, rogorc meore enis 
moswavleTa sxvadasxva jgufis Tvisebrivi maCveneblebisa da azris 
urTierTdamokidebulebis kvleva da maT mier gamoyenebuli swavlis meTodebis 
SedarebiTi analizi „enis efeqturi Semswavlelis“ eqvsi tipis strategiasTan 
mimarTebiT. amasTan, am  analizis safuZvelze warmoadginos swavlebis is 
koncefcia, romlis gamoyenebac sxvadasxva tipis saklaso garemoSi sasurvel 
Sedegs gamoiRebs da resursebis, monacemebisa da kompetenciebis efeqtur da 
racionalur gamoyenebas ganapirobebs. 

 
swavlis strategiebis kvleva da mis mimarT mzardi interesi 70-iani wlebidan 

SeimCneva. is, Tu ra xerxebsa da meTodebs iyenebs moswavle axali informaciis 
procesirebis, misi aRqmis, damaxsovrebisa da gamoyenebisaTvis meore an ucxo 
enasTan mimarTebiT,  gaxda mecnierebis mxridan swavlis strategiebiT zrdadi 
dainteresebis erT-erTi gadamwyveti mizezi. amasTan, mkvlevrebi cdiloben 
gaarkvion, Tu ra faqtorebiT aris ganpirobebuli individis mier enis Seswavlisas 
procesSi miRweuli warmatebebi da ra ganasxvavebs warmatebul moswavleebs sxva, 
nakleb warmatebulebisagan. viliamsisa da bardenis (1997), (Williams and Burden) azriT, 
am kiTxvebze pasuxis gacema martivdeba swavlis strategiebis mniSvnelobisa da 
gavlenis kvlevis SemTxvevaSi, rac logikurad mianiSnebs, Tu raoden did 
mniSvnelobas aniWeben mecnierebi Seswavlis strategiebs meore da ucxo enis 
swavlis meTodologiasa da ganaTlebis fsiqologiaSi. da mainc, rogor ganmartaven 
mecnierebi Seswavlis strategiebs? 

vendenis (Wenden) mosazrebiT, “swavlis strategiebi im qmedebaTa erTobliobaa, 
romlebic moswavlis mier xorcieldeba imisaTvis, rom igi gaerkves Seswavlis 
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mniSvnelobasa da funqciaSi.” rigni (Rigney) (1978) da rubini (Rubin) (1987) miiCneven, 
rom swavlis strategiebi specialuri qmedebebis, qcevis, nabijebisa da teqnikebis 
nairsaexeobebs warmoadgens, romlebic moswavlis mier swavlebis procesisa da 
Sedegebis gaumjobesebisaken aris mimarTuli.  

gansakuTrebiT sainteresoa oqsfordiseuli,  (Oxford, 1992/1993, p. 18) ganmarteba, 
radgan mier mier SemuSavebuli “enis swavlis strategiebis aRwera” (Strategy Inventory 

for Language Learning, SILL) erT-erTi yvelaze mniSvnelovani instrumentia enis 
Seswavlis strategiebis analizisaTvis da detalur, struqturirebul ierarqiul 
models warmoadgens, romelsac Tanamedrove kvlevebi da meTodebi efuZneba. 
oqsfordis mixedviT, enis Seswavlis strategiebi gamiznuli qmedebebia, romlebic 
Seswavlis process martivs, swrafs da sasiamovnos, aseve moswavlis mier marTulsa 
da efeqturs xdis da gansxvavebul situaciaSi maTi transformirebis saSualebas 
iZleva. sainteresoa oqsfordis mier mocemuli Seswavlis strategiebis 12 ZiriTadi 
maxasiaTebelic. misi azriT, enis Seswavlis strategiebi: 

1. xels uwyobs mTavari miznis miRwevasa da komunikaciuri kompetenciebis    

ganviTarebas; 

2. saSualebas aZlevs moswavles Tavad warmarTos da akontrolos Seswavla; 

3. cvlis pedagogis funqcias; 

4. problemazea fokusirebuli; 

5. Sedegeba specifikuri qmedebebisgan, romlebsac moswavle axorcielebs; 

6. moicavs moswavlis ara mxolod kognitur, aramed sxva aspeqtsac; 

7. pirdapiri da arapirdapiri midgomebiT aumjobesebs Seswavlis process; 

8. rig SemTxvevebSi dakvirvebasa da monitorings  ar eqvemdebareba;   

9. metwilad Segnebulad warimarTeba; 

10. maTi daswavla SesaZlebelia; 

11. gamoirCeva moqnilobiTa da martivi adaptaciis meqanizmebiT; 

12. mravali faqtoris gavlenas eqvemdebareba; 

Tu oqsfordis maxasiaTeblebis analizs SevecdebiT, vaskvniT, rom enis 
Seswavlis strategiebi ara mxolod enobrivi kompetenciebis gaumjobesebas, aramed 
zogadi unarebis ganviTarebisken mimarTuli qmedebebia, romelTa gamoyeneba 
nebismieri sagnis Seswavlis procesisa da Sedegis gaumjobesebas iwvevs. aseT 
SemTxvevaSi ki, bunebrivia interesi, romelic eTnikuri umciresobebis mier 
qarTulis, rogorc meore enis Seswavlis strategiebis aTvisebasa da 
gamoyenebasTan dakavSirebiT ibadeba. gansakuTrebiT ki saxelmwifos mier 
ganxorcielebuli reformebisa da eTnikuri umciresobebis mier qarTuli enisadmi 
pozitiuri damokidebulebebis Camoyalibebis fonze, romelic bolo wlebis 
ganmavlobaSi sagrZnoblad matulobs. 2011 wels ganviTarebis saagentos mier 
Catarebuli kvlevis Sedegad gamovlinda, rom gamokiTxuli mosaxleobis 92% 

Tvlis, rom saqarTvelos yvela moqalaqe valdebulia, flobdes saxelmwifo enas. 
amasTan, gamokiTxulTa umravlesobas aqvs molodini, rom araqarTvel mosaxleobas 
didi survili aqvs, Seiswavlos qarTuli. gamokiTxuli araqarTveli mosaxleobis 
82.9%-s qvemo qarTlSi da 65,2%-s samcxe-javaxeTSi miaCnia, rom sWirdeba qarTuli 
enis kursebi.  

enis Seswavlis strategiebis klasifikacias jer kidev wina saukunis 50-70-ian 
wlebSi daedo safuZveli da metwilad, inglisuris, rogorc aramSobliuri enis 
swavlasTan arsebul gamowvevebs ukavSirdeboda. arsebobs araerTi modeli, 
romelic strategiuli instrumentebis sxvadasxva klasifikacias efuZneba, Tumca 
saerTo mizans, meore enis efeqtur Seswavlas ukavSirdeba. mokled mimovixiloT 
ramdenime mniSvnelovani mimarTuleba: 
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Eenis Seswavlis strategiebis klasifikacia mkvlevari, periodi 

1. aqtiuri davalebis midgoma; 
2. enis, rogorc sistemis realizacia; 
3. enis, rogorc komunikaciisa da interaqciis saSualebis  
  realizacia; 
4. moTxovnebis efeqturi marTva; 
5. meore enis gamoyenebis monitoringi. 

naimani et al. (Naiman et 

al.) 

1978 

1. strategiebi, romlebic pirdapir gavlenas axdenen 
Seswavlaze: 

 klasifikacia/Semowmeba; 

 monitoringi; 

 damaxsovreba; 

 gamocnobiTi/induqciuri mignebebi; 

 deduqciuri dasabuTeba; 

 praqticireba (gamoyeneba); 

2. procesebi, romlebic iribad uwyoben xels Seswavlas: 

 praqticirebis SesaZleblobebi; 

 producirebis xerxebi. 

rubini, (Rubin) 
1981 

1. kognituri strategia; 
2. metakognituri strategia; 
3. socialur-afeqturi strategia. 

brauni da palinskari 
(Brown and Palinscar) 
1982 

pirdapiri strategia 

 mexsierebis strategia; 

 kognituri strategia; 

 kompensatoruli strategia. 

arapirdapiri strategia 

 metakognituri strategia; 

 afeqturi strategia; 

 afeqturi strategia. 

oqsfordi (Oxford)  
1990 
 
 

1. metakognituri (TviTSefasebiTi: enis Seswavlisagan 

miRebuli Sedegebis Semowmeba da Sedareba 

kompetenciebisa da sizustis Sida indikatorebTan 

mimarTebiT); 

2. kognituri (e.w. deduqciuri: wesebisa SegnebiT 

gamoyeneba meore enis producirebis da/an 

gamoyenebisaTvis);  

3. socialur-afeqturi (e.w. kooperaciuli:  wyvilSi an 

ramdenime adamianTan muSaoba informaciis sisrulis, 

mosazrebebis gacvlisa da enobrivi aqtivobebis 

modelirebis uzrunvelsayofad. 

koheni da xi 
(Cohen and Chi)  
2002a, 

 
eWvgareSea, rom yvela modeli sainteresoa da maTi praqtikaSi gamoyenebis 

SemTxvevaSi, garkveuli pozitiuri Sedegebis dadgomaa mosalodneli. Tumca, radgan 
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oqsfordis modeli yvelaze moculobiT strategiul mimdinareobebs aerTianebs, 
masze SevCerdeT da mokled mimovixiloT mis modelSi warmodgenili TiToeuli 
strategiuli jgufis maxasiaTeblebi: 

1. kognituri: mentaluri strategiaa, romelic moswavlisgan Seswavlis 

mizezebis gacnobierebiskenaa mimarTuli. amgvari strategiebi moswavles 

enobrivi masalebiT pirdapiri manipulaciis saSualebas aZlevs. moswavle 

informaciis reorganizebiTaa dakavebuli da ufro efeqtur Sedegebs aRwevs. 

varjiSobs struqturisa da bgerebis konstruirebaSi, axali sityvebis 

gamoyenebasa da ganmeorebaSi, deduqciur msjelobasa da reziumirebaSi.  

2. metakognituri strategiebi moicavs wina- da post- TviTSefasebas, enis 

SeswavlisaTvis ganxorcielebuli aqtivobebis analizsa da Sefasebas, enis 

gamoyenebisaken mimarTuli RonisZiebebis dagegvas. ufro konkretulad,  meta-

kognituri strategia yuradRebis gamaxvilebas, organizebas, amocanebisa da 

miznebis dasaxvasa da sakuTari Sedegebis Sefasebas moicavs.  

3. mexsierebiTi strategiebi warmoSobs iseT mentalur kavSirebs, romlebic. 

magaliTad. sityvebis dajgufebas an sityvis konkretul konteqstSi 

ganxilvas, gamosaxulebis, bgerebisa da xmebis gamoyenebas mexsierebaze 

zemoqmedebisaTvis. meqanikuri teqnikebis gamoyeneba, romlebic SeiZleba, rom, 

magaliTad, fizikur aqtivobas ukavSirdebodes, mexsierebasTan 

dakavSirebuli strategiebis nawilia.  

4. makompensirebeli strategiebi saSualebas aZlevs moswavles, codnis 

naklebobis kompensireba moaxdinos sxvadasxva gziT. es strategiebi 

dakavSirebulia, magaliTad, kiTxvis an mosmenis dros konteqstis mixedviT 

sityvebis gamocnobasTan. igi gulisxmobs sinonimebis, gamocnobis, Jestebisa 

da sityvawarmoebis axal teqnikebs komunikaciis sxvadasxva formisaTvis.  

5. afeqturi  - studentis emociur saWiroebebTan aris dakavSirebuli, 

rogorebicaa, magaliTad, ganwyobis an SiSis donis identificireba, sakuTar 

grZnobebsa da emociebze saubari, kargi SedegebisTvis Seqeba an miznis 

misaRwevad sakuTari Tavis waxaliseba. SeZlebs perifrazirebas, sxva 

sityvebiT azris gamoxatvas, pozitiuri daskvnebis gamotanas sakuTari 

progresis Sesaxeb, grZnobaTa analizs da ganxilvas.  

6. socialuri: xels uwyobs moswavleebs, imuSaon sxvebTan erTad da muSaobis 

procesSi gaiTvaliswinon miznobrivi enis matarebeli sazogadoebis 

kulturuli Taviseburebani.  ganmartebebis miRebisken swrafva, gaugebari 

frazebis ganmeorebiTi xasiaTi, saubrebi im pirebTan, visTvisac miznobrivi 

ena mSobliurs warmoadgens, kulturuli da socialuri normebis kvleva  

socialuri strategiebisaTvis aris damaxasiaTebeli.  

cxadia, rom zogierTi strategiis warmarTva garedan momdinare faqtorebis 
gavlenas eqvemdebareba. aseTi faqtorebi SeiZleba iyos maswavleblebi, 
ganxorcielebuli aqtivobebi, interaqciis maxasiaTeblebi da a.S, romlebic 
moswavlis motivaciasa da mzaobaze, aseve imis gansazRvrazea damokidebuli, Tu 
ris codnaa saWiro an aucilebeli.   

meore enis Seswavlis strategiebze saubrisas, mniSvnelovania `kargi moswavlis~ 
koncefciis mimoxilvac, romlebic meore enis strategiebis adreul etapze iRebs 
saTaveebs da mis ZiriTad mizans im strategiebis erTobliobis Zieba warmoadgens, 
romlebic efeqturi moswavleebis mier uciloblad gamoiyeneba.  araerTi kvleva 
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adasturebs, rom `kargi moswavlis~ mier gamoyenebuli strategiebi gamiznulia: 1. 
formisadmi interesisa da yuradRebis; 2. mniSvnelobisadmi interesisa da 
yuradRebis; 3. moswavlis damoukideblobisa da mis mier procesebis 
TviTmarTvisaDda 4. Seswavlis procesis gacnobierebulobis ganviTarebisken.  `kargi 
moswavlis” koncefcia sainteresoa im TvalsazrisiT, rom mravali mkvlevari, maT 
Soris o'moli da Camoti (1990), aseve greini da oqsfordi (1995, gv. 262)  Tvlian, rom 
amgvari moswavleebi acnobiereben, Tu romel strategiebs iyeneben da ratom. 
amasTan, “karg moswavleebs” SeuZliaT, rom Seswavlis strategia konkretul 
enobriv davalebas moargon da enis SeswavlisaTvis arsebul saWiroebebs ki, 
sakuTari, individualuri saWiroebebis gaTvaliswinebiT miudgnen. (vendeni, 1991, gv. 
13; artelti, 2003). mravali kvleva aseve adasturebs, rom motivirebuli moswavlebi 
advilad swavloben enis Seswavlis strategiebis efeqturad gamoyenebas da 
Sedegad, konkretuli amocanisa Tu sxvadasxva miznebis miRwevas.  

am midgomas Tu saqarTvelos magaliTze ganvaviTarebT, maSin SeiZleba davuSvaT, 
rom Tu araqarTvel moswavleebsa da studentebs eqnebaT qarTulis Seswavlis 
sxvadasxva strategiuli instrumentis Sesaxeb Sesabamisi codna, 
gaTviTcnobierebuli eqnebaT TiToeuli strategiisa da strategiuli teqnikis 
funqcia da mniSvneloba da amasTan, SeeZlebaT TavianTi saWiroebebisa da miznebis 
identificireba qarTul enasTan mimarTebiT, imis albaToba, rom maT mier enis 
Seswavlis procesi da Sedegi ufro efeqturi iqneba, gacilebiT maRalia. kvlevebma 
im pozitiuri strategiebis CamonaTvalic ki Seqmnes, romelic gansakuTrebiT 
damaxasiaTebelia `kargi moswavlisaTvis”. Tumca, sagulisxmoa isic, rom is 
strategiuli teqnikebi, romlebic erTi moswavlis efeqtur Sedegs ganapirobeben 
enobrivi kompetenciebis ganviTarebisas, meore moswavlisaTvis SeiZleba sulac ar 
iyos gamosadegi. am Sedegebis axsna ki im faqtorebis erTobliobiT aris  
ganpirobebuli, romlebic gavlenas axdenen meore enis daswavlisaTvis gamoyenebul 
strategiebze.  am faqtorebs qvemoT ufro detalurad mimovixilavT. am SemTxvevaSi 
ki sainteresoa swavlis garemos faqtori, romelic udavod moqmedebs daswavlis 
strategiebis flobasa da gamoyenebaze da romlis farglebSic gansakuTrebuli 
roli maswavlebels ukavia. maswavlebeli, romelsac survili aqvs, moswavleebs 
meore enis Seswavlis strategiebi Seaswavlos, aucileblad kargad unda icnobdes 
maT individualur Tvisebebs, interesebs, motivacias, miznebs. metic, mas  unda 
SeeZlos dakvirvebis safuZvelze moswavleebis mier ukve gamoyenebadi strategiebis 
identificireba. maswavlebeli, romelsac SeuZlia gansazRvros, romeli moswavle 
iTxovs detalur ganmartebas, romeli _ dasabuTebas da romeli ki _ Sesworebas 
metyvelebis momentSi, ukve icnobs moswavleebis swavlis stils, rac aseve erT-
erTi uZlieresi faqtoria Seswavlis strategiebis arCevisas. TavisTavad, SeiZleba 
uamravi meTodis gamoyeneba, romlebic saSualebas miscems maswavlebels, moswavles 
Tavad aRawerinos enis Seswavlis misTvis Cveuli procesi. aseve gaarkvios, Tu ra 
aris moswavlis ZiriTadi motivatori enis Seswavlisas. Tumca, erT-erT yvelaze 
efeqtur meTodad mainc specialurad SemuSavebuli kiTxvarebi SeiZleba 
ganvixiloT, romlebic, erTi mxriv, maswavleblisaTvisaa informatiuli, xolo, 
meore mxriv ki, Tavad moswavleebis yuradRebis gamaxvilebas  axdens swavlis 
personaluri stils, Seswavlis mizansa da gamoyenebul strategiebze. es ki 
moswavles ufro kargad mianiSnebs midrekilebebze da im sust mxareebze, 
romlebzec gansakuTrebulad unda imuSaos. udavoa, rom moswavleebis sxvadasxva 
jgufs gansxvavebuli swavlis stili da Sesaferisi Seswavlis strategiebi 
SeiZleba hqondes. da isic cxadia, rom maswavlebeli ver SeZlebs saklaso oTaxSi 
moswavleTa erTi jgufis interesebi gaiTvaliswinos da  magaliTad, analitikuri 
swavlebis midgomiT ixelmZRvanelos an mxolod audio motivatorebis gamoyenebiT 
Semoifarglos.  meore enis maswavlebeli kargad unda icnobdes yvela strategiul 
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jgufebsa da instrumentebis farTo speqtrs da maTi gamoyeneba SeeZlos 
gakveTilze sxvadasxva tipis savarjiSoebisa da davalebebis uzrunvelyofis 
pirobebSi.  mkvelvrebis nawili amtkicebs, rom gansakuTrebuli popularobiTa da 
efeqturobiT is programebi sargebloben, romlebic uSualod enis Seswavlis 
strategiebis swavlis procesze arian fokusirebulebi. es meTodi gansakuTrebiT 
gamarTlebulia meore enis swavlebis intensiuri  programebis magaliTze da 
pirobiTad “viswavloT, Tu rogor viswavloT qarTuli” SeiZleba vuwodoT. 
qarTul sinamdvileSi, msgavsi meTodis gamoyeneba umaRles saswavleblebSi 
saSeRavaTo politikis Sedegad Caricxul da qarTulis erTwlian intensiur 
kursebSi gaerTianebul studentebTan muSaobis dros iqneba mizanSewonili, radgan, 
rogorc kvlevam aCvena, eTnikur umciresobaTa warmomadgenel qarTulis 
moswavleebs Soris, qarTuli enis SeswavlasTan dakavSirebuli mizani yvelaze 
naTlad swored am studentebs aqvT gaTviTcnobierebuli da Camoyalibebuli. ufro 
detalurad zemoaRniSnuli kvlevis Sedegebs mogvianebiT ganvixilavT.  

eWvgareSea, rom calke unda SevexoT im ZiriTad faqtorebs, romlebic, rogorc 
oqsfordis (1990) mier Catarebuli kvlevebis monacemTa erToblioba aCvenebs, 
gavlenas axdenen  meore enis Seswavlis strategiebze. es faqtorebia: 

 motivacia: rac metad aris studenti motivirebuli, miT ufro met strategias 
iyenebs igi enis swavlis procesSi. amasTan, konkretuli miznebi, romlebic meore 
enis SeswavlasTan aris dakavSirebuli, moqmedebs konkretuli strategiebis 
arCevanze.  

moswavlis sqesi: gogonebis mier strategiebis gamoyeneba zogadad vaJebze 
intensiurad xdeba. Tumca, amavdroulad, vaJebi maT mier arCeul konkretul 
strategias meti intensivobiT gamoiyeneben.  

kulturuli warmomavloba:  oqsfordis mixedviT, moswavlis kulturuli 
sawyisebi gavlenas axdenen mis mier strategiis arCevisas. ase, magaliTad, 
meqanikuri damaxsovrebisa da sxva, nebismieri tipis mexsierebis teqnikebi ufro 
intensiurad gamoiyeneba aziuri warmoSobis studentebis mier, vidre sxva 
kulturuli warmomavlobis studentebSi. metic, sxvadasxva erSi sxvadasxva 
teqnikebisadmi midrekileba arsebobs.  

damokidebulebebi da rwmena: am komponentebis gavlena gansakuTrebiT 
TvalsaCinoa enis Seswavlis  strategiebis arCevisas. amasTan, uaryofiTi 
damokidebuleba metwilad ganapirobebs Seswavlis teqnikebis mcire raodenobiT 
gamoyenebas an gamoyenebul strategiebs Soris logikuri kavSirisa da balansis 
naklebobas.   

Sesasrulebeli davalebis saxeoba:  davalebis specifika metwilad exmareba 
moswavleebs, gansazRvron is strategia, romelic bunebrivad uwyobs xels 
davalebis ukeT Sesrulebas.   

asaki da swavlis safexuri: sxvadasxva asakis studentebi sxvadasxva tipis 
strategiebs iyeneben. amasTan, Seswavlis safexuri mkveTrad cvlis arCeul 
strategiaTa mimarTulebas da meti intensivobiTa da farTo diapazoniT ufrosi 
klasis moswavleebs/studentebsa da enis ufro maRali kompetenciebis mqone 
moswavleebSi gvxvdeba.  

swavlis stili: swavlisadmi zogadi damokidebuleba, romelic xSirad 
ganapirobebs meore enis SeswavlisaTvis arCeul strategiasac. magaliTad, is 
studentebi, romlebic analitikuri azrovnebiTa da sagnebisadmi pozitiuri 
damokidebulebiT gamoirCevian, ufro intensiurad gamoiyeneben Seswavlis iseT 
teqnikebs, rogorebicaa kontrastuli analizi, wesebis daswavla, sityvebisa da 
frazebis daSla ufro mcire erTeulebad.  maSin, rodesac holistikuri 
studentebi meore enis Seswavlis procesSi metwilad mniSvnelobis garkvevisken 
mimarTul strategiebs iyeneben, rogorebicaa, magaliTad, gamocnoba, skanireba,  
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prognozireba da a.S. da cdiloben, rom isaubron im SemTxvevaSic ki, Tu sityvaTa 
maragi ar hyofniT. (perifrazirebas, mimika da Jestikulacia).                                          

orazrovnebis  an gaurkvevlobis mimarT loialuri damokidebuleba: is 
studentebi, romlebic zogadad ufro loialurad ekidebian orazrovan situaciebs 
swavlis momentSi, (magaliTad, leqsikuri omonimia) absoluturad gansxvavebul 
strategiebs mimarTaven Seswavlisas, vidre isini, visac uWirs amgvar situaciebTan 
gamklaveba.   

udavoa, rom yvela zemoTaRniSnuli faqtori mniSvnelovnad gansazRvravs 
moswavlis mier enis Seswavlis strategiebis prioritizebasa da gamoyenebis 
intensivobasa da xarisxs. Tumca, am SemTxvevaSi yuradRebis gamaxvileba or 
faqtorze gvinda. esenia, motivacia da swavlis stili. mokled ganvixiloT 
TiToeuli maTgani: 

motivaciis faqtori enis Seswavlis strategiebTan mimarTebiT 

rogorc zemoT aRvniSneT, motivaciis faqtori did gavlenas axdens enis 
Seswavlis strategiebis SerCevaze, gamoyenebasa da intensivobaze. ganvixiloT enis 
Seswavlis motivaciis ramdenime Teoria. gardneri da lamberti (1972) motivacias 
instrumentalur da integrirebul tipebad yofen. instrumentaluri motivacia 
gulisxmobs moswavlis mier enis Seswavlis survils, romelsac safuZvlad misi 
utilizacia udevs: magaliTad, mogzauroba an dasaqmeba. integrirebuli motivacia 
ki enis Seswavlis survils miznobrivi enis matarebel sazogadoebaSi 
integrirebisken swrafvas ukavSirebs. am Teoriaze yuradRebis gamaxvileba 
mniSvnelovnad SeiZleba CaiTvalos Tundac imitom, rom gamokiTxuli moswavleebis 
absoluturi umravlesoba saxelmwifo enis Seswavlis miznobriobas swored 
karieruli winsvlis perspeqtivasa da sazogadoebaSi integrirebas ukavSirebs 
pirdapir Tu iribad. aseve sainteresoa motivaciis sxva Teoria, romelic `ara 
rogorc erTi, aramed mravalfunqciur konstruqcias warmoadgens”. oqsfordma da 
Searinma (1994) 12 motivaciuri Teoriisa da modelis analizis Sedegad, romelic 
sociofsiqologiis, kognituri ganviTarebisa da sociokulturuli-fsiqologiis 
mimarTulebebs moicavda, 6 mniSvnelovani faqtori gamoyves da maTi gavlena 
Seiswavles enis strategiebis arCevasa da gamoyenebaze. 

 damokidebuleba, romelic miznobrivi enis matarebeli sazogadoebisa da 
miznobrivi enisadmi emociebs aerTianebs; 

 rwmenebi cxovrebis Sesaxeb, romlebic pirovnebis xedvas moicavs; magaliTad, 
warmatebas, TviTefeqturobasa da SiSTan mimarTebiT.  

 miznebi (swavlis naTlad gaTviTcnobierebuli miznebis aRqma, romelic  
swavlis process warmarTavs;  

 CarTuloba - enis Seswavlis procesSi moswavlis aqtiuri da gacnobierebuli 
monawileobis moculoba;  

 xelisSemwyobi garemo, maswavleblebisa da Tanatolebis mxardaWeris 
moculoba, enis Seswavlis gamocdileba, romelTanac kulturuli da 
klasgareSe faqtorebia integrirebuli;  

 pirovnuli damokidebulebebi (midrekilebebi, asaki, sqesi, enis swavlis 
winare gamocdileba);  

es modelic sakmaod sainteresoa saqarTvelos eTnikur umciresobebTan 
mimarTebiT, sadac rogorc kvlevam aCvena, damokidebuleba da rwmenebi 
gansakuTrebiT dominirebs maT mier saxelmwifo enis SeswavlasTan dakavSirebuli 
individualuri miznebis dasaxelebisas.  
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enis swavlis stili faqtori Seswavlis strategiebTan mimarTebiT 

rogorc zemoT aRvniSneT, swavlis stili erT-erTTagania im mniSvnelovan 
faqtorebs Soris, romlebic gansazRvraven enis Seswavlis strategiebs. es is  
faqtoria, romelic saSualebas iZleva davadginoT, Tu rogor da ramdenad 
efeqturad swavloben moswavleebi meore an ucxo enebs.  pirvel rigSi ganvixiloT, 
Tu ras niSnavs enis swavlis stili da ra urTierTkavSiri arsebobs individualur 
stilsa da prioritetul strategiebs Soris.  

swavlis stili - zogadi midgomaa, rogoricaa, magaliTad moculobiTi an 
analitikuri, smeniTi an vizualuri. swored es faqtorebi ganapirobebs moswavlis 
mier sagnis Seswavlis stils. kornetis (1983. gv. 9) ganmartebiT, swavlis stili 
ZiriTadi tendenciebia, romelic swavliTi qmedebebis ZiriTad mimarTulebebs 
ganapirobebs. mxolod duni da grigi (1988, gv. 3) swavlis stilis Semdeg 
ganmartebas iZlevian: “swavlis stili aris biologiuri Taviseburebebisa da 
ganviTarebis safexuris mier ganpirobebuli maxasiaTeblebis erToblioba, 
romlebic gamoyenebul swavlis meTodebs efeqturs an absoluturad gamousadegars 
xdis.” Sesabamisad, enis SeswavlisaTvis sworad dagegmil garemoSi, swavlis stili 
pirovnebis aRqmiTi  prioritetebis, kulturuli warmomavlobis, azrovnebis 
maxasiaTeblebis da codnis safexuris gansxvavebebis mixedviT SeirCeva.  

ermani da oqsfordi (ermani, oqsfordi, 1990) swavlis stilis 9 ZiriTad 
mimarTulebas ganixilaven, Tumca, cxadia, es ar gamoricxavs bevrad ufro meti 
aspeqtis arsebobas, romelic moswavlis swavlis stils ganapirobebs. igive 
mecnierebi meore enis Seswavlis procesTan asocirebul swavlis  4 stilze 
akeTeben aqcents. esenia: aRqmiTi prioritetebi, individis tipuri maxasiaTebelebi, 
ganzogadebis xarisxobrivi maxasiaTeblebi da biologiuri gansxvavebani. 

Zalian mokled mimovixiloT TiToeuli maTgani: 
aRqmiTi unarebi oTx ZiriTad mimarTulebad iyofa da vizualur, smeniT, 

kinetikur (moZraobasTan dakavSirebuli) da taqtilur (SexebasTan asocirebul) 
kategoriebs aerTianebs. moswavlis aRqmiTi unaris mixedviT, saklaso garemoSi 
moswavleebis nawilisaTvis vizualuri stimulacia metad komfortuli da 
efeqturia, maSin, rodesac meore nawilisaTvis leqciuri formis gakveTilebi, 
dialogebi da swavlebis sxva smeniTi mimarTulebebi, yovelgvari damatebiTi 
masalebis gareSe, savsebiT misaRebia. kinetikuri da taqtiluri midrekilebis 
moswavleebisaTvis roluri TamaSebi, dasuraTebuli baraTebi, kolaJebi _ 
gansakuTrebul motivatorebs warmoadgnen da maT mier Seswavlis process 
komfortuls xdian. sainteresoa reidis (reidi, 1987) mosazreba, romelic 
moswavleebis aRqmiT unarebs da prioritetebs mWidrod ukavSirebs kulturul 
maxasiaTeblebsa da gansxvavebebs. misi mtkicebiT, aziuri kulturuli warmoSobis 
moswavleebi midrekilni arian vizualuri aRqmadobisaken, maSin, rodesac 
`espanosebi~ metwilad kargad ganviTarebuli smeniTi unarebiT xasiaTdebian. es 
midgoma SeiZleba saintereso iyos im kuTxiTac, Tu ramdenad ganapirobebs 
mSobliuri ena, rogorc kulturuli warmomavlobis yvelaze Zlieri maxasiaTebeli, 
moswavleTa aRqmiT prioritetebs. am TvalsazrisiT, aucilebelia azerbaijanuli 
da somxuri enis Taviseburebebis Seswavla da moswavleebis bunebrivi 
midrekilebebisadmi mSobliur enasTan asocireba, rac, samwuxarod, am 
periodisaTvis naklebadaa gamokvleuli. 

tipobrivi maxasiaTebelebi, romlebic enis Seswavlis procesisTvis aris 
mniSvnelovani, moswavleebs eqstravert da introvert, intuitur da sekvenciur, 
moazrovne da aRqmad, saboloo Sedegze orientirebul/Semfasebel da Ria/mimReb 
tipebad hyofs. tipur maxasiaTeblebs xSirad fsiqologiur tipadac moixsenieben. 
mravali mecnieruli kvleva adasturebs mWidro urTierTkavSirs enis Seswavlasa 



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

141 
 

da fsiqotipur maxasiaTeblebs Soris. urTierTsawinaaRmdego tipuri 
maxasiaTeblebis matarebel moswavleTa erToblivi da efeqturi muSaoba 
SesaZlebelia mxolod pedagogis sworad arCeuli midgomebis SemTxvevaSi. 
magaliTad, eqstravertebs, romlebic energiiT xalxTan urTierTobisa da 
mravalferovani kavSirebis saSualebiT itvirTebian, Tu maswavlebeli  saklaso 
garemoSi specialurad Seuqmnis SezRudul drois monakveTSi davalebis 
Sesrulebis aucileblobas, drois marTvis SesaZloba dadebiTad imoqmedebs maT 
CarTulobasa da produqtulobaze, maSin, rodesac diskusiis msvlelobis marTvis 
SesaZlebloba  ganapirobebs intraverti moswavleebis procesSi monawileobis 
Tanabar intensivobas. 

intuituri azrovnebis moswavleebi abstraqtulad da mdidari warmosaxviT 
gamoirCevian. maT moswonT Teoriebis Seqmna da xSirad moulodneli wiaRsvlebiT 
gamoirCevian. es moswavleebi Tavs komfortulad grZnoben, Tu swavlis process 
mimarTulebas Tavad aZleven. maSin, rodesac sekvenciuri azrovneba moswavleebSi 
faqtebisadmi met interess iwvevs, vidre Teoriebisadmi. maT sWirdebaT pedagogis 
miTiTebebi da Tanmimdevruli nabijebisa da maTi gaanalizebis moTxovna aqvT. 
sekvenciur moswavleebs koncefciebis, wesebis da Teoriebis damuSaveba da maTSi 
garkveva exerxebaT.  enis gakveTilze pedagogs SeuZlia sekvenciuri tipis 
moswavleebs kargad organizebuli enobrivi struqturuli erTeulebi SesTavazos, 
rasac SemdgomSi mravalfunqciuri savarjiSoebisa da damatebiTi aqtivobebiT 
Secvlis intuituri azrovnebis moswavleebisaTvis.  

xarisxobrivi maxasiaTeblebi moswavleebs im Tvisebebis mixedviT 
ganasxvavebs, romlebic moswavleebs ZiriTad ideasa da farTo suraTze 
fokusirebulsa da detalebze koncentrirebulTa Soris kontrasts gulisxmobs. 
holistikuri studentebi Tavs komfortulad interaqciuli, komunikaciuri 
aqtivobebis dros sakuTari mosazrebebis gamoTqmisas grZnoben. analitikuri 
azrovnebis studentebi ki gramatikul detalebze arian koncentrirebulebi da 
Tavs uflebas naklebad aZleven, konteqstidan gamomdinare daskvnebi gamoitanon. 
isini sakmarisad darwmunebulni unda iyvnen sakuTari Sexedulebis koreqtulobaSi. 
holistikuri da analitikuri tipis studentebis erTad muSaoba gansakuTrebiT 
efeqturia rogorc Tavad maTTvis, aseve meore enis swavlis procesis 
dabalansebisaTvis.  

biologiuri gansxvavebebi yvelaze farTo speqtris faqtorebs moicavs da 
did gavlenas axdens moswavleebis individualuri swavlebis prioritetebze. aseTi 
faqtorebia, magaliTad, bioriTmi, adgilmdebareoba, kvebis stili da a.S. bioriTmi 
gansazRvravs drois im monakveTs rodesac TiToeuli moswavle ukeT da uaresad 
grZnobs Tavs, metad da naklebad Sromisunariania da, Sesabamisad, sakuTari Tavis 
warmoCena sxvadasxvanairad SeuZlia. adgilmdebareoba moicavs iseT mniSvnelovan 
faqtorebs, rogoricaa, magaliTad, temperatura, ganaTeba, xmauri, saweri magidis 
simaRle da a.S. cxadia, rom saklaso oTaxis pirobebSi rTulia individualuri 
biologiuri Taviseburebebis dakmayofileba, Tumca gamocdili pedagogi axerxebs 
moswavleebisaTvis met-naklebad komfortuli garemos Seqmnasa da am kuTxiT 
kompromisebze wasvlasac ki, Tu amis aucileblobasa da dadebiT efeqts xedavs.  

rogorc ukve aRiniSna, moswavlisaTvis Zalian mniSvnelovania sakuTari 
swavlis stilis identificireba da ganviTareba. Tumca, aseve mniSvnelovania, rom 
saWiro momentebSi man SeZlos sakuTar swavlis stilze masStaburad iazrovnos. 
amaSi ki moswavles saskolo garemoSi  maswavleblis mier SerCeuli da 
gamoyenebuli  mravalferovani aqtivobebi unda daexmaros, romlebic saSualebas 
aZlevs, bunebrivi Seswavlis stilis farglebs gareTac Tavi komfortulad 
igrZnos. cxadia, rom msgavsi midgoma moswavleze orientirebul, komunikaciuri da 
socialuri aqtivobebiT gamdidrebul meTodebs gulisxmobs.  
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araerTi kvleva cxadyofs im urTierTkavSiris mniSvnelobas, romelic 
swavlebis stils, motivaciasa da Seswavlis strategiebs Soris unda arsebobdes 
da romelic moswavlis moswrebas, akademiuri winsvlis, swavlisadmi 
damokidebulebasa da qcevas swavlis ukve dawyebiT da sabaziso safexurze  
aumjobesebs (volasi, oqsfordi, 1992). miiCneven, rom es ganviTareba gansakuTrebiT 
efeqturi swored meore da ucxo enis Seswavlis dros aris.  

saqarTveloSi qarTulis, rogorc meore enisadmi interesi, misi swavleba da 
swavla jer kidev mokle periods iTvlis imisaTvis, rom esa Tu is daskvna, 
Teoriebi, swavlis meTodebi da midgomebi Cvens konteqstSi dagrovil 
gamocdilebas, drois sivrceSi gavrcobil dakvirvebebsa da sxvadasxva kvlevis 
Sedegebs daefuZnos. Sesabamisad, yvela is sakiTxi, romelzec zemoT vilaparakeT, 
SedarebiT naklebad aris gamokvleuli qarTulis, rogorc meore enis swavlis 
magaliTebze. Tumca, Tu sxvadasxva periodis kompetenturi enaTmecnierebisa da 
ganaTlebis fsiqologTa mier warmodgenil Sedegebs mimovixilavT, eWvgareSea, rom 
meore enis Seswavlis strategiebis, maTi ukeT SeTvisebis, analizisa da praqtikaSi 
danergvis sakiTxi SeiZleba sakmaod internsiurad dadges maTi efeqturobis gamo 
da Sesaferisi instrumenti aRmoCndes sxva meTodebsa da midgomebTan 
erTobliobaSi eTnikuri umciresobebisaTvis qarTulis efeqturad aTvisebisaTvis. 
qvemoT aRwerilia is piloturi empiriuli kvleva, romelic saqarTvelos eTnikuri 
umciresobebis mier qarTulis, rogorc meore enis Seswavlis periodSi 
strategiebis gamoyenebis intensivobas ikvlevda. amisaTvis specialurad 
SemuSavebuli kiTxvarebis saSualebiT 100 eTnikurad azerbaijaneli da somexi 
populacia gamoikiTxa. kiTxvarebi SemTxveviTi wesiT danawilda araqarTuli 
saSualo skolis me-11 – me-12 klasis moswavleebs, qarTulis, rogorc meore enis 
maswavleblebsa da Tbilisis saxelmwifo universitetis im studentebs Soris, 
romlebic 2010 wlidan saxelmwifos mier inicirebuli saSeRavaTo politikis 
Sedegad pirvel kursze Cairicxnen. sagulisxmoa, rom es studentebi erTi wlis 
manZilze intensiurad swavloben mxolod qarTul enas da wlis bolos qarTul 
enaSi gamocdis Cabarebisa da enobrivi kompetenciebis dadgenili minimaluri 
zRvaris gadalaxvis SemTxvevaSi swavlas sasurvel fakultetze gaagrZeleben sxva 
studentebTan erTad. gamokiTxuli qarTulis, rogorc meore enis maswavleblebi ki, 
qvemo qarTlisa da samcxe-javaxeTis sajaro skolis kontingents warmodgendnen, 
romlebic ganaTlebisa da mecnierebis saministros mier inicirebul da 
`samoqalaqo integraciisa da erovnebaTSorisi urTierTobebis centris~ mier 
ganxorcielebul qarTuli enis kompetenciebis gaumjobesebisaTvis organizebul 90 
akademiur saaTisagan Semdgar treningSi iRebdnen monawileobas. kiTxvari 
oqsfordis `enis swavlis strategiebis aRweris” (Strategy Inventory for Language Learning, 

SILL) mixedviT iqna Sedgenili  da sxvadasxva strategiuli jgufisaTvis 
damaxasiaTebeli teqnikis Sefasebas moiTxovda skalis principiT. avtoris mier 
SemuSavebuli kiTxvarisgan gansxvavebiT, kvlevisaTvis gamoyenebul Cvens kiTxvarSi 
strategiuli teqnikebi ar aris 6 strategiuli mimarTulebis mixedviT 
dajgufebuli da, Sesabamisad, respondentis yuradRebas mxolod konkretuli 
teqnikis gamoyenebis intensivobaze amaxvilebs, rac, Cveni azriT, amartivebs 
kiTxvarSi mocemul kiTxvebze pasuxis gacemas.  

rogorc ukve aRvniSneT, Cveni kiTxvari oqsfordis `enis swavlis 
strategiebis aRweris” kiTxvaris mixedviT iyo Sedgenili da, Sesabamisad, im 
strategiul teqnikebTan asocirebul kiTxvebs Seicavda. miuxedavad imisa, rom 
Seswavlis strategiebi uamrav teqnikas moicavs da, Sesabamisad, SeiZleba, rom 
universalur instrumentad miviCnioT meore enis swavlebis strategiasTan 
mimarTebiT, savaraudoa, rom qarTuli enis specifikidan gamomdinare, arsebobdes 
teqnikebi, romelTa floba da gamoyeneba gansakuTrebiT  efeqturi iyos enis 
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SeswavlisaTvis. Sesabamisad, arsebobs albaToba, rom amgvari teqnikebis arsebobis 
SemTxvevaSi, kiTxvari ver SeZlebda amomwuravi analizis SesaZleblobas. 

kiTxvari sul 50 kiTxvisagan Sedgeboda da strategiuli mimarTulebisaTvis 
damaxasiaTebeli teqnikebis gamoyenebis intensivobas 1-dan 5-mde, Semdegi 
debulebebis saSualebiT ayalibebda. 1- “arasdros an TiTqmis arasdros viyeneb”; 2 
– “ZiriTadad ar viyeneb; 3 – “xandaxan viyeneb”; 4 – ZiriTadad viyeneb da bolo, 
yvelaze intensiuri utilizaciis amsaxveli debuleba, romeli  skalis yvelaze 
maRali maCvenebliT – 5-iT da debulebiT - “yovelTvis, an TiTqmis yovelTvis 
viyeneb” - fasdeboda. qvemoT mocemulia kiTxvarSi mocemuli strategiuli teqnikis 
maxasiaTebeli debulebis ramdenime magaliTi:  
 
 
 
 
 
 
 
 
 
 
 
 

 
amasTan, kiTxvari qarTulis enis SeswavlasTan dakavSirebuli miznis kvlevasac 

moicavda. mTlianobaSi ki gvindoda dagvedgina, ramdenad arsebobs urTierTkavSiri 
swavlis safexurs (skolis moswavle, umaRlesis saswavleblis studenti da 
datreningebuli maswavleblebi), enis Seswavlis mizansa da gamoyenebul 
strategiebs Soris. ufro konkretulad, kvlevis Sedegad unda dagvedgina: 

 ramdenad intensiurad gamoiyeneba enis Seswavlis strategiebi eTnikuri 

umciresobebis mier qarTulis Seswavlis procesSi zogadad; 

 arsebobs Tu ara raime tipis prioritetebi enis Seswavlis strategiuli 

mimarTulebis arCevisas;  

 SeimCneva Tu ara gansxvaveba enis strategiebis arCevisa da gamoyenebis dros 

sxvadasxva asakobrivi da swavlebis gamocdilebis mqone warmomadgenels 

Soris; 

 ramdenad moqmedebs motivaciis faqtori strategiebis gamoyenebis 

mravalferovnebasa da intensivobaze, konkretulad ki, ramdenad aris 

strategiebi dakavSirebuli gamokiTxulTa individualur miznebTan. 

 

samwuxarod, 100 kiTxvaridan kvlevisaTvis mxolod 64-is gamoyeneba iqna 
SesaZlebeli, radgan danarCeni kiTxvarebi Seuvsebeli an TiTqmis Seuvsebeli 
dabrunda ukan. 64 kiTxvaridan 22 skolis moswavlis, 18 maswavleblisa da 24 
studentis kiTxvari aRmoCnda kvlevisaTvis gamosadegari. gaanaliziebuli 64 
kiTxvaris Sedegebis mixedviT ki Semdeg tendenciebze SeiZleba saubari: 

eTnikuri umciresobebis mier strategiuli teqnikebis gamoyeneba maRali 
intensivobiT xasiaTdeba.  amasTan, strategiuli mimarTulebebis moxmarebis 
internsivoba erTmaneTisgan nakleb gansxvavdeba.. ix. cxrili, sadac naCvenebia 
TiToeuli strategiuli mimarTulebis maxasiaTebeli gamokiTxulebTan mimarTebiT.  
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სტრატეგიული 

მიმართულება 

კოგნიტიური მეტაკოგნიტიური მახსოვრობასთან 

დაკავშირებული 

კომპენსატორული აფექტური სოციალური 

N Valid 63 63 63 62 60 62 

Missing 1 1 1 2 4 2 

Mean 3,63 3,82 3,70 3,82 3,28 3,78 

Median 3,78 4,00 3,67 3,89 3,17 4,00 

Mode 4 4  4 4 4 4 

Std. Deviation 1,113 1,065 1,000 1,089 1,320 1,119 

 
kvlevis Sedegebis mixedviT, afeqturi strategiuli mimarTuleba qarTuli 

enis SeswavlisaTvis umciresobaTa warmomadgenlebis mier SedarebiT mcire 
raodenobiT gamoiyeneba. amasTan, asaki da enis Seswavlis gamocdileba 
strategiebis gamoyenebis intensivobaze gansakuTrebul gavlenas ar axdens da 
jgufebs Soris gansxvavebebi TiTqmis ar vlindeba. sainteresoa isic, rom 
gamokiTxulTa mier enis 
Seswavlis TiToeul  
strategiasTan asocirebuli 
instrumentebis gamoyenebis 
intensivobac sakmaod 
homogenuria da romelime, 
gamorCeuli instrumentisadmi 
gansakuTrebuli an naklebi 
interesi ar SeimCneva. amgvari 
Sedegis miRebis erT-erTi 
daSvebad eTnikur umciresobaTa 
jgufebze garkveuli 
fsiqologiuri da ideologiuri 
zewolis arseboba SeiZleba 
ganvixiloT, romelic ganaTlebis reformis periodis Tanmdevi tendenciaa am 
SemTxvevaSi da romelic eTnikuri umciresobebis warmomdgenlebs gulaxdili 
pasuxebis magivrad, maT mier sasurvel pasuxebad aRqmulis dasaxelebisaken 
ubiZgebs. am SemTxvevaSi respondentebi ara sakuTari swavlis stilisa da 
strategiuli mimarTulebis prioritetulobaze amaxvilebs yuradRebas, aramed 
imaze, Tu ramdenad “swori” pasuxis gacemas SeZlebs.  

mokled mimovixiloT is tendencia, romelic gamokiTxulTaA mier qarTulis 
Seswavlis mizanTan mimarTebiT dafiqsirda; gamokiTxulTa 79,7 %-ma kiTxvas, “gaqvT 
Tu ara qarTulis SeswavlisTvis personaluri mizani” dadebiTad upasuxa, mxolo 
14%-ma  uaryofiTad, 6,3% upasuxa, rom uWirs pasuxis gacema. amasTan, dadebiTi 
pasuxebi procentulad amgvarad gadanawilda: gamokiTxulTa studentTa 49,1%, 
maswavlebelTa 21,1% da moswavleTa 29,8% procentma personaluri miznis arseboba 
daadastura. sainteresoa aseve Semdeg kiTxvaze respondentebis mier gacemuli 
pasuxebi. Semdegi kiTxva miznis arsebobis SemTxvevaSi mis mokled Camoyalibebas 
iTxovda. mizani 64 respondentidan 56-ma gawera, maT Soris im respondentebmac, 
romlebmac miznis arsebobas wina kiTxvaSi uaryofiTad upasuxes an pasuxis 
gacemisgan Tavi Seikaves. amasTan, konkretuli miznis dasaxelebis dros, 
debulebebi TiTqmis erTmaneTis identuri aRmoCnda. es tendencia gansakuTrebiT 
maswavleblebisa da skolis moswavleebis pasuxebs Soris SeiniSneba. amasTan, xSir 
SemTxvevaSi, mizani ar aris mkafiod Camoyalibebuli da ufro metad enis swavlebis 
aucileblobaze amaxvilebs yuradRebas, vidre pirad damokidebulebaze. ase 
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magaliTad, pasuxebis ZiriTadi nawili yuradRebas amaxvilebs imaze, rom qarTuli 
saxelmwifo enaa da misi swavla aucilebelia, Tumca ra Sedegis momtania 
saxelmwifo enis codna konkretuli respondentisaTvis an ra mizans ukavSirebs igi 
Seswavlas, kiTxvarSi ar aris aRniSnuli. moswavleebis nawili miznis 
Camoyalibebisas aRniSnavs, rom maT qarTulis swavla imitom undaT, rom uyvarT 
an/da moswonT igi, rac imaze miuTiTebs rom am SemTxvevaSi respondentebis mier 
damokidebulebebisa da rwmenis Zlier gavlenaze SeiZleba vilaparakoT, xolo 
meore mxriv ki  kvlav vivaraudoT, rom respondentebi Zlieri ideologiuri 
gavlenis qveS imyofebian. studentebis mier miznebis identificireba meti 
mkafioobiT xasiaTdeba da absoluturi umravlesoba sakuTar mizans momaval 
karieras, profesiasa da saqmianobas ukavSirebs. Tu igive daSvebas ganvaviTarebT, 
SeiZleba imis varaudic, rom studentebs swored sauniversiteto swavlis garemo 
da pirobebi met-naklebad aZlevs imis saSualebas, rom sakuTari damokidebulebebi 
da prioritetebi gaanalizon da personaluri Sexedulebebic Tavisuflad 
gamoxaton. studentebis mier Camoyalibebul miznebis debulebebis umravlesobaSi 
aRniSnulia, rom qarTulis enis Seswavla surT, raTa maswavlebeli, iuristi, 
maTematikosi da a.S. gamovidnen, xolo rig SemTxvevebSi ki, mizani profesiis 
dauflebasa da Semdeg sakuTar TemSi profesiiT muSaobas warmoadgens.  

amrigad, gamokiTxulTa mier gamoyenebuli strategiuli mimarTulebisa da 
miznis debulebis kvlevis safuZvelze, sakmaod rTulia swavlis safexuris, miznis 
arsebobis da enis Seswavlis strategiebis gamoyenebis intensivobas Soris 
urTierTmimarTebaze saubari, rac kidev erTxel adasturebs respondentTa mier 
strategiebis SerCevis da ganxilvis dros maTi gaTviTcnobierebuli arCevanis 
naklebobaze.  amasTan, am SemTxvevaSi CvenTvis sayuradRebo eTnikuri umciresobebis 
warmomdgeneli moswavleebis enis strategiebis mimarT damokidebulebaa da ara am 
damokidebulebaze moqmedi faqtorebi. miuxedavad imisa, rom kvlevis Sedegebidan 
gamomdinare, ar mogveca saSualeba, Tavdapirvel kiTxvebze amomwuravi informacia 
migveRo da gagveanalizebina isini, is Sedegebi, romlebic dadga, iZleva 
saSualebas, ramdenime mniSvnelovani daskvna gamovitanoT. enis Seswavlis 
strategiebisgan damoukideblad, moswavlis mier enis swavlasTan dakavSirebuli 
mizani udavod did gavlenas axdens Seswavlis efeqturobaze. Sesabamisad, swavlis 
miznis CamoyalibebisaTvis muSaoba saswavlo procesis Tanmdev nawils unda 
warmodgendes.  radgan Seswavlis strategiebis gamoyeneba ara mxolod enobrivi 
kompetenciebis ganviTarebas, aramed zogadi unar-Cvevebis ganviTarebasac iwvevs, 
sasurvelia, rom es midgoma aseve warmoadgendes moswavleebis swavlebis nawils, 
Tundac im specifikidan gamomdinare, romelsac brauni (brauni, 2001, gv. 217) usvams 
xazs da romelic strategiebis Seswavlis simartives ukavSirdeba. am SemTxvevaSi, 
am midgomis danergva, Tundac arsebul saswavlo garemoSi, romelic, araerTi 
specialistis azriT, saWiro adamianuri da saswavlo resursebis naklebobas 
ganicdis, gansakuTrebuli Zalisxmevis gareSe aris SesaZlebeli. magaliTad: 

 strategiebis Seswavla saskolo pirobebSi interaqtiuli strategiebis 
gamoyenebiT aris SesaZlebeli da swavlis procesis nawils warmodgens; 

 kompensaciuri teqnikebis gamoyeneba, romlebic TviTSefasebisken aris 
mimarTuli, moswavleebis arsebuli garemosgan nakleb damokidebulebas 
ganapirobebs; 

 strategiebis aRweris danergva da perioduli gamoyeneba saklaso garemoSi 
saSualebas iZleva, ukeT moxdes rogorc moswavlis, aseve maswavleblisTvis 
arsebuli situaciis ukeT Sefasebisa da Sesabamisad, swavleba da Seswavlas 
moqnili midgomebis gamoyenebis saSualebas iZleva; 

amasTan, mkvlevrebis azriT: 
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 strategiebis swavleba  martivi teqnikebis gamoyenebiT unda daiwyos da 
sasurvelia, rom mSobliur enaze xdebodes instruqtireba, rac 
araqarTulenovan skolebSi sakmaod realuria.   

  maswavlebeli Tavad unda icnobdes strategiebs, SeeZlos TiToeuli 
strategiuli teqnikis dasaxeleba, misi strategiul jgufSi gaerTianeba da 
misi funqciis sworad identificireba, rac, maTi datreningebis SemTxvevaSi, 
aseve realuria. 

 moswavles unda mieces mravali strategiuli teqnikis gamoyenebis 
SesaZlebloba, rom SeZlos mogvianebiT Sesaferis garemoSi maTi swori 
danergva; es ki, konkretuli miznis arsebobisa da individualuri midgomis 
pirobebSi, namdvilad aris SesaZlebeli.  

 
daskvna 

da bolos, am statiis saSualebiT gvindoda gagveanalizebina, Tu ramdenad 
aris SesaZlebeli da gamarTlebuli, rom enis strategiebis swavleba da gamoyeneba 
arsebuli saswavlo gegmis bunebrivi nawili gaxdes ise, rom, erTi mxriv, 
maswavleblisTvis iyos misaRebi da sagakveTilo gegmis Tanmdev, bunebrivad 
integrirebul nawils warmoadgendes, xolo, meore mxriv ki, moswavlisaTvis, 
rogorc individisTvis, gaxdes sasargeblo.   
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Tbilisis saxelmwifo universiteti, saqarTvelo 
 
 

„xmamaRla fiqri“ - efeqturi mkiTxvelis  

aRzrdis strategia 

 

abstraqti 

 

statiaSi ganxilulia gaazrebuli kiTxvis erT-erTi strategia - „xmamaRla 
fiqri“ da naCvenebia, ra Sedegebis miRweva SeiZleba meTodis marTebulad 
gamoyenebisa da swavlebis procesis sworad warmarTvis SemTxvevaSi.  
efeqturi kiTxva ar gulisxmobs mxolod teqstis wakiTxvasa da eqsplicituri 
(zedapiruli) informaciis miRebas, aramed mis gageba-gaazrebasa da siRrmiseul 
analizs. „xmamaRla fiqris“ meTodis saSualebiT moswavleebi Sedian teqstis 
samyaroSi da kiTxvis rva ZiriTadi xerxis/strategiis gamoyenebiT 
siRrmiseulad iazreben mas. 
statiaze muSaobis dros „xmamaRla fiqris“ meTodi gamovcadeT rogorc sajaro, 
ise kerZo skolebis dawyebiT da sabazo safexurebze (me-2, me-4, me-7 klasebi). 
winaswar SevarCieT erTi teqsti yvela asakobrivi jgufisTvis, jani rodari, 
„troleibusi #75“ (adaptirebuli varianti); maswavleblebs dawvrilebiT 
gavacaniT meTodis formati da davusaxeT samoqmedo gegma.  
kvlevam gviCvena, rom meTodi Tanabrad efeqturia yvela zemoT CamoTvlil 
asakobriv jgufSi. gamoikveTa, rom moswavlis mier gonebaSi teqstis 
mniSvnelobis konstruireba mniSvnelovnad aris damokidebuli meTodis 
dagegmvisas maswavleblis mxridan TiToeuli safexuris asakobrivi 
Taviseburebebis gaTvaliswinebaze, kiTxvis xerxebis sworad SerCevasa da maT  
droulad gamoyenebaze.  

 
 

moswavleebis karg mkiTxvelebad aRzrda Tanamedrove ganaTlebis sistemis 
erT-erTi ZiriTadi prioritetia. efeqturi kiTxva ar gulisxmobs mxolod teqstis 
wakiTxvasa da eqsplicituri (zedapiruli) informaciis miRebas, aramed mis gageba-
gaazrebasa da siRrmiseul analizs. arsebobs araerTi Tanamedrove 
meTodi/strategia, romlebic gaazrebuli kiTxvis procesis warsamarTad 
gamoiyeneba.  

moswavlis efeqtur mkiTxvelad aRzrda kritikulad moazrovne, kreatiuli 
pirovnebis Camoyalibebis xangrZlivi da rTuli procesis Semadgeneli erT-erTi 
ZiriTadi komponentia, amitom mniSvnelovania, maswavlebelma moswavlis karg 
mkiTxvelad aRzrdaze zrunva swavlis dawyebiTi safexuridanve daiwyos.  

 
I.  wignierebis xuTi ZiriTadi aspeqti 

 
vidre uSualod meTodis aRweraze gadavidodeT, oriode sityviT SevexebiT 

wignierebis, rogorc erT-erTi sakvanZo kompetenciis, ZiriTad aspeqtebs. pirveli 
maT Soris aris sityvebis amocnoba da dekodireba. aq igulisxmeba, rom moswavles 
SeuZlia daadginos aso-bgeriTi Sesatyvisobebi, anu aRiqvas kavSiri gamoTqmul 
bgerasa da daweril asos Soris, SeuZlia anbanis principis gageba-gamoyeneba da ama 
Tu is sityvis sworad amokiTxva. moswavleebSi am kompetenciebis ganviTareba, 
Cveulebriv, wera-kiTxvis dawyebis pirvelsave etapze xdeba.  

 teqstis gagebisaTvis umTavresi pirobaa sityvebis mniSvnelobis codna da 
leqsikuri maragis gamdidreba. bavSvebis leqsikuri maragis gafarToebis saukeTeso 
saSualebaa swavlis procesSi mravalferovan masalaze muSaoba. gaugebari 
sityvebisa da frazebis ganmartebisaTvis maswavlebelma SeiZleba sxvadasxva xerxs 
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mimarTos: gamoiyenos konteqsturi gasaRebebi, Tavad auxsnas moswavleebs maTi 
mniSvneloba, axlad Seswavlili sityvebiT Seadgeninos winadadebebi, gaaazrebinos 
sityvis Semadgeneli calkeuli nawilebi, gamoiyenos axali sityvebi Tu gamoTqmebi 
situaciur saubarSi da a.S. (dawyebiTi...2010, gv. 28). 

swavlis garkveul etapze moswavlem unda SeZlos gamarTuli kiTxva. 
gamarTulad mkiTxveli Cumad kiTxvis dros dekodirebis gareSe, avtomaturad 
amoicnobs sityvebs da advilad igebs teqstis Sinaarss; ar uWirs xmamaRla kiTxva, 
sasven niSnebTan saTanado pauzebs akeTebs da irCevs Sesabamis intonacias [kiTxvis... 
2010, gv. 13]. 

momdevno etapia wakiTxulis gageba-gaazreba da teqstis interpretacia. 
gansxvavebiT dekodirebisa da sityvebis amocnobisagan, wakiTxulis gaazreba 
teqstis siRrmiseuli Semecnebis procesia da masSi gadmocemuli azrebis 
gacnobierebasa da konstruirebas gulisxmobs.   

daskvniTi etapia wera. wera wignierebis erT-erTi umniSvnelovanesi aspeqtia. 
moswavleebi, romlebic zrunaven weris unaris gaumjobesebaze, gacilebiT meti 
yuradRebiT kiTxuloben Tanaklaselebisa da mwerlebis nawerebs, 
pasuxismgeblobiT ekidebian TiToeuli sityvisa Tu frazis gamoyenebas werisas, 
cdiloben TavianTi leqsikuri maragis Sevsebas, ismenen da iziareben erTmaneTis 
rCevebs, eCvevian kritikul azrovnebas (temple, 2008, gv. 283). 

 
II. rogori unda iyos kargi mkiTxveli? 

 
kargi mkiTxveli fiqrobs imis Sesaxeb, rasac kiTxulobs, iazrebs teqstSi 

mocemul informacias da yuradRebas aqcevs TiToeul detals, wakiTxuls 
akavSirebs sakuTar winare gamocdilebasTan. warmoidgens im suraT-xatebs, 
romelTac avtori aRwers da SeuZlia ivaraudos, Tu ra aris mosalodneli 
teqstis momdevno nawilSi an finalSi; cdilobs, amoicnos mwerlis mizani, gamoyos 
mTavari da meorexarisxovani da am gziT siRrmiseulad gaiazros wakiTxuli. kargi 
mkiTxveli TviTon akontrolebs da akvirdeba sakuTar gageba/gaazrebis process. 

arian moswavleebi, romlebic bunebrivad floben kargi mkiTxvelis unarebs, 
magram umravles SemTxvevaSi maT am unarebis gamomuSaveba da efeqtur mkiTxvelad 
CamoyalibebisaTvis gageba/gaazrebis xerxebis Seswavla sWirdebaT. 

 
III. kiTxvis rva ZiriTadi strategia 

 
efeqturi mkiTxveli teqstis siRrmiseulad gasagebad kiTxvis ramdenime 

ZiriTad strategias flobs. yvela maTgans konkretuli da damoukidebeli wvlili 
Seaqvs wakiTxulis gaazrebis procesSi. kargi mkiTxveli am strategiebs iyenebs 
gaazrebulad rogorc kiTxvis dros, aseve kiTxvis dawyebamde da wakiTxvis 
Semdegac.  

qvemoT mocemulia kiTxvis ZiriTadi strategiebi da maTi mokle aRweriloba, 
raTa ufro naTeli gaxdes suraTi, konkretulad ra igulisxmeba TiToeuli 
maTganis miRma da rodis da rogor SeiZleba maTi gamoyeneba. 

1. vizualizeba/warmosaxva - mkiTxveli Tavis gonebaSi warmoidgens 
avtoris mier aRweril suraT-xatebs, personaJebs, moqmedebis adgils, 
bunebas.   

2. varaudebis gamoTqma - mkiTxveli gamoTqvams varaudebs, rogor SeiZleba 
ganviTardes siuJeti, an ra aris mosalodneli finalSi. misTvis 
sainteresoa imis garkveva, gamarTldeba Tu ara misi varaudebi. 

3. SekiTxvebis dasma - mkiTxveli svams SekiTxvebs misTvis saintereso 
sakiTxebis Sesaxeb. 
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4. axsna-ganmarteba/mniSvnelobis dadgena - mkiTxveli cdilobs misTvis 
gaugebari adgilebis, sityvebis, frazebis mniSvnelobis dadgenas.  

5. kavSirebis damyareba - mkiTxveli cdilobs, moZebnos kavSiri 
wakiTxulsa da sakuTar cxovrebiseul gamocdilebas Soris da, 
agreTve, gaavlos paralelebi misTvis cnobil sxva nawarmoebebTan. 

6. sakuTari damokidebulebis/Tvalsazrisis gamoxatva - mkiTxveli 
gamoxatavs Tavis damokidebulebas, STabeWdilebas wakiTxulis mimarT, 
ayalibebs sakuTar mosazrebas teqstis Sesaxeb.  

7. Sejameba - mkiTxveli ajamebs, Tu ra aris avtoris mTavari saTqmeli, ra 
informaciaa teqstSi yvelaze Rirebuli, ra aris meorexarisxovani. 

8. refleqsia - mkiTxveli akeTebs saboloo daskvnebs, gamoxatavs sakuTar 
pozicias, ra iyo misTvis wakiTxulidan yvelaze mniSvnelovani, ra 
mizani daisaxa avtorma da rogor SeZlo an, saerTodac, SeZlo Tu ara 
misi gaxorcieleba. 

 
IV. "xmamaRla fiqri" - meTodis raoba 

 
 "xmamaRla fiqris" meTodi Zalze efeqturia moswavleebSi wignierebis donis 

asamaRleblad, kerZod, gagebaze orientirebuli kiTxvis strategiebis 
swavlebisaTvis.  misi meSveobiT maswavlebeli uCvenebs moswavleebs, praqtikulad 
rogor gamoiyenon kiTxvis rva ZiriTadi xerxi/strategia teqstis gaazrebisa da 
misi Sinaarsis siRrmiseulad gagebisaTvis. „xmamaRla fiqris“ meTodis gamoyenebiT 
maswavlebeli xmamaRla aRwers sakuTari azrovnebis process, axmovanebs teqstis 
siRrmiseuli analizis teqnikas bavSvebis winaSe da TvalsaCinod uCvenebs 
moswavleebs, rogor iazrebs teqsts kargi mkiTxveli.  

"xmamaRla fiqris" meTodi ukve didi xania, aprobirebulia dasavleTSi da 
aqtiuradac gamoiyeneba. Cveni mizania, vaCvenoT, Tu rogor SeiZleba movargoT 
swavlebis process gaazrebuli kiTxvis swavlebis es strategia da ra Sedegebis 
miRweva SeiZleba am procesis marTebulad dagegmvisa da sworad warmarTvis 
SemTxvevaSi.  

cnobilia, rom bavSvebi ufro kargad aRiqvamen vizualur informacias. 
abstraqtuli cnebebi, rogoric aris fiqri, maTTvis rTuli gasagebia. ufro metad 
ki uWirT wakiTxulisadmi sakuTari damokidebulebebis gadmocema. „xmamaRla 
fiqris“ meTodi am unaris ganviTarebasac uwyobs xels. am mizezis gamo igi 
warmatebulad gamoiyeneba rogorc skolaSi (meore klasidan, vidre bolomde), aseve 
umaRles saswavleblebSi da zrdasrulTa saganmanaTleblo programebSic.  
meTodi erTgvarad universaluria da wignierebis garda, kargad ergeba 
praqtikulad yvela sagnobriv disciplinas (maTematikas, geografias, 
bunebismetyvelebas da a. S.), igi Tanabrad efeqturia yvela tipis teqstTan 
samuSaod. misi gamoyeneba SeiZleba weris drosac. magaliTad, moswavleebma 
wyvilebSi muSaobisas erTmaneTs gauziaron TavianTi fiqrebi, isaubron imis 
Sesaxeb, risi dawera surT. es dialogi maT daexmareba auditoriasTan 
urTierTobis gaTavisebasa da weraSi daostatebaSi (xmamaRla fiqris strategia). 
ar aris aucilebeli, rom meTodis gamoyenebas mTeli gakveTili daeTmos. 
Tavisuflad SesaZlebelia, maswavlebelma igi gakveTilis mizans moargos da drois 
xanmokle monakveTSi ganaxorcielos moswavlesTan individualurad, mcire 
jgufebSi an mTel klasTan. meTodis gamoyeneba SeiZleba teqstis wakiTxvamde da 
kiTxvis procesSi.  

rojer fari da jeni koneri „xmamaRla fiqris“ meTodis gamoyenebis sam 
ZiriTad variants gvTavazoben (fari, 2004):  
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1. modelis demonstrireba maswavleblis mier - maswavlebeli Tavad aris 
mTavar rolSi, marto is fiqrobs "xmamaRla", aRwers azrovnebis process 
da aswavlis moswavleebs kiTxvis ZiriTadi strategiebis saWiro dros 
gamoyenebas. moswavleebs win udevT teqstis asli da mxolod msmenelebis 
rolSi arian. „xmamaRla fiqris“ es varianti ufro metad pirvel etapze 
gamoiyeneba, anu maSin, rodesac bavSvebisTvis aRniSnuli strategia jer 
kidev ucnobia da mis gansaxorcieleblad safuZvliani ganmartebebi da 
nimuSis Cveneba esaWiroebaT. Tumca, Cven mier Catarebul kvlevaze 
dayrdnobiT aqve SevniSnavT, rom meTodis am variantis gamoyeneba 
SedarebiT naklebad sainteresoa bavSvebisaTvis. moswavleebs surT 
maswavleblis fiqrebis mosmena, magram cdiloben Tavadac CaerTon da 
aqtiuri monawileoba miiRon „xmamaRla fiqris“ procesSi. 

2. meTodis erToblivi ganxorcieleba maswavleblisa da moswavleebis mier - 
am SemTxvevaSi maswavleblis roli mcirdeba, moswavleebi procesis 
Tanamonawileebi xdebian. maswavlebeli SekiTxvebis meSveobiT maT 
"xmamaRla afiqrebs". SesaZlebelia, moswavleebma daweron kidec TavianTi 
fiqrebi da maTi ganxilva mogvianebiT moxdes. am variantis xSiri 
gamoyenebiT moswavleebi  advilad gaiwafebian „xmamaRla fiqrSi“. 

3. meTodis damoukideblad ganxorcieleba moswavleebis mier - kiTxvis 
strategiebis gamoyenebaSi gawafuli moswavleebi Tavad warmarTaven 
„xmamaRla fiqris“ process, Tavadve irCeven teqstis gasaazreblad 
xerxebs, maswavlebeli ki mxolod damkvirveblis rolSi rCeba.  

 
V. "xmamaRla fiqri" - meTodis aRwera 

 
pirvel rigSi, maswavlebeli SearCevs teqsts. sasurvelia, mas hqondes 

damafiqrebeli saTauri, dasawyisi, movlenebis ganviTarebis saintereso nawili da 
dasasruli.  

maswavlebeli warudgens moswavleebs wasakiTx teqsts da isaubrebs “xmamaRla 
fiqris” strategiis daniSnulebaze, ganumartavs maT, Tu rogori unda iyos kargi 
mkiTxveli. garda amisa, maswavlebeli bavSvebs eubneba, rom xmamaRla gamoTqmuli 
fiqrebis saSualebiT igi Tavad aCvenebs maT, Tu rogor kiTxulobs da iazrebs 
teqsts kargi mkiTxveli. am gziT moswavleebi Tvalyurs miadevneben da gaigoneben, 
Tu ra xdeba maswavleblis gonebaSi. Zalze mniSvnelovania, rom maswavlebelma 
klasSi pozitiuri ganwyoba Seqmnas. 

Tu saklaso garemo amis saSualebas iZleva, sasurvelia, bavSvebi dasxdnen 
Tavisuflad (pufebze, baliSebze, iatakze dafenil fardagze...), Tuki pirobebi 
SedarebiT SezRudulia, SeiZleba ufro martivadac, magaliTad, skamebi wreze 
daalagon, rom bunebrivi da myudro garemo Seiqmnas da urTierTkavSiris erTgvari 
jaWvic Seikras, rac erToblivi fiqris process mniSvnelovnad Seuwyobs xels. 
Zalian kargi iqneba, Tu maswavlebelic maT gverdiT Camojdeba, raTa bavSvebma 
igrZnon, rom is mTeli am procesis aqtiuri Tanamonawilea - erT-erTi maTgania. 

kiTxvis dros maswavlebeli winaswar gansazRvrul adgilebSi Cerdeba. pauzebis 
raodenoba mxolod mis gadawyvetilebasa da miznebzea damokidebuli. kiTxvis 
dawyebis win igi sTxovs bavSvebs, rom pauzebTan gaCerebisas ar ganagrZon teqstis 
damoukideblad kiTxva, vidre Tavad ar etyvis. TiTo pauza SeiZleba gamoyenebuli 
iyos erTze meti strategiis demonstrirebisaTvis. 

pauzis dros maswavlebeli iwyebs xmamaRla fiqrs wakiTxulis Sesaxeb. 
sasurvelia, man yuradReba gaamaxvilos teqstis im detalebze, romlebic 
moswavleebisTvis damabnevelia. aseTi SeiZleba iyos ucxo sityva, rTuli Sinaarsis 
mqone winadadeba an mTliani abzaci. 



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

152 
 

maswavlebelma SeiZleba mimarTos fantazias, esaubros teqsts an teqstis 
avtorsac ki. kargi iqneba, Tu igi mxatvrulad waikiTxavs da Sinaarsis mixedviT 
Seicvlis tembrs/tons/intonacias/gamometyvelebas/pozas. 

aucileblad unda aRiniSnos, rom erT teqstSi kiTxvis rvave strategiis 
gamoyeneba ar aris mizanSewonili, gansakuTrebiT, meTodis gamoyenebis pirvel 
etapze, es daabnevs moswavles da gamoiwvevs rig gaugebrobebs. umjobesia sworad 
ganisazRvros, ama Tu im tipis teqstisTvis romeli strategiebi iqneba efeqturi,  
pirvel etapze ki sakmarisi iqneba mxolod 2-3 maTgani. bavSvebis efeqtur 
mkiTxvelebad Camoyalibebis xangrZlivi procesis gamdidreba etapobrivad unda 
moxdes.   

kiTxvis dasrulebis Semdeg maswavlebeli aucileblad unda dainteresdes, 
daexmara Tu ara moswavleebs misi xmamaRali fiqri wakiTxulis gageba/gaazrebaSi.  

Tu maswavlebeli xmamaRla fiqris meTods rojer farisa da jeni koneris mier 
SemoTavazebuli meore an mesame variantis mixedviT warmarTavs, SeuZlia 
ganaxorcielos aseTi sqema: rodesac erTi bavSvi fiqrobs xmamaRla, meore usmens 
mas da iwers mis azrebs. Semdeg isini cvlian rolebs. ase rom, orive maTgans 
eZleva SesaZlebloba ifiqros xmamaRla da aseve daakvirdes sxvis azrovnebis 
process. kargi iqneba, Tuki kiTxvis dasrulebis Semdeg moswavleebs Soris 
gaimarTeba diskusia imis Sesaxeb, Tu ra gaakeTes kargad da ra ar gamouvidaT. 
TavianTi Canawerebis safuZvelze moswavleebi erTmaneTs exmarebian da aswavlian 
(xmamaRla kiTxvis strategia). 

gakveTilis bolos an procesSive maswavlebels SeuZlia moswavleebs 
daazustebinos yvela is bundovani azri, romelic warmoiSva xmamaRla fiqris 
dros. magaliTad, "roca Tqven fiqrobdiT xmamaRla, Tqven axseneT... iqneb axsnaT, 
Tu ras niSnavda... ra igulisxmeT?" (xmamaRla kiTxvis strategia).  

aucilebelia imis gaTvaliswineba, rom meTodis ganxorcielebis dros ar 
arsebobs bavSvebis swori an araswori pasuxi/mosazreba. maT unda igrZnon, rom 
maTi TiToeuli sityva aris uaRresad mniSvnelovani da saintereso 
maswavleblisaTvis. es aris aqtivoba, romelic sakuTari azris gamosaTqmelad 
maqsimalur komforts uqmnis bavSvs.  

maswavlebels  „xmamaRla fiqris“ procesis warmarTvaSi sruli Tavisufleba 
aqvs. mas SeuZlia gakveTilis dagegmvisas CarTos SemoqmedebiToba, fantazia da 
meTodi Tavis interesebsa da gakveTilis miznebs moargos.     

 
VI. ratom aris "xmamaRla fiqris"  meTodi sasargeblo? 
 
pirvel rigSi, meTodis saSualebiT moswavleebi yalibdebian efeqtur 

mkiTxvelebad; igi exmareba maswavlebels bavSvis azrovnebis ganviTarebis procesis 
kontrolSi, xolo moswavleebs - sakuTari azrovnebis dinamikisTvis Tvalyuris 
midevnebaSi. meTodi bavSvebs aRuZravs motivacias, ikiTxon ufro meti dakvirvebiT 
da yuradReba gaamaxvilon mniSvnelovan, Tu, erTi SexedviT, umniSvnelo detalebze; 
aswavlis, rogor gaarCion mTavari meorexarisxovanisgan, miuxvdnen avtors 
saTqmels; amas garda, "xmamaRla fiqris" meTodis xSiri gamoyeneba aumjobesebs 
moswavleebis metyvelebisa da sakuTari azris gadmocemis unars, uyalibebs maT 
TviTSefasebis Cvevebs. 

 
 
 
VII. "xmamaRla fiqris" meTodis gamocda  
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statiaze muSaobis dros „xmamaRla fiqris“ meTodi gamovcadeT rogorc 
sajaro, ise kerZo skolebis dawyebiT da sabazo safexurebze, me-2, me-4, me-7 
klasebSi (21-e sajaro skola, pedagogi: maia lorTqifaniZe, wm. giorgis saxelobis 
saero skola, pedagogi: magda abesaZe). winaswar SevarCieT erTi teqsti yvela 
asakobrivi jgufisTvis, jani rodaris „troleibusi #75“ (adaptirebuli varianti), 
maswavleblebs dawvrilebiT gavacaniT meTodis formati da davusaxeT samoqmedo 
gegma. Tavad veswrebodiT gakveTilebs, Tvalyurs vadevnebdiT  da viniSnavdiT rig 
Taviseburebebs, romlebmac Tavi iCina uSualod sagakveTilo procesis 
mimdinareobisas. gakveTilebis dasrulebis Semdeg mcire diskusiiT miviReT 
ukukavSiri rogorc moswavleebisgan (mcire diskusiiT), aseve maswavleblebisgan 
(Semajamebeli SexvedrebiT). pedagogebs gavuziareT Cveni dakvirvebis Sedegebi, 
SevajereT mosazrebebi da SevTavazeT garkveuli rekomendaciebi.  

 
 
VIII. kvlevis Sedegebi da rekomendaciebi 
 
kvlevam gviCvena, rom meTodi Tanabrad efeqturia yvela zemoT CamoTvlil 

asakobriv jgufSi: moswavleebma gaiaqtiures winare codna, yvela maTgani 
Tavisuflad CaerTo msjelobis procesSi, rasac Tavad meTodis formatic 
gulisxmobs; moswavleebi yuradRebiT ismendnen maswavleblisa da erTmaneTis 
„fiqrebs“, argumentirebulad asabuTebdnen TavianT mosazrebebs, gamoxatavdnen 
sakuTar damokidebulebasa da pozitiur emociebs.  

sagulisxmoa, rom pirvel etapzec ki, rodesac moswavleebisTvis mxolod 
Teoriuladaa cnobili „xmamaRla fiqris“ meTodis raoba da jer kidev ar aqvT 
misi gamoyenebis praqtikuli gamocdileba, maTTvis naklebad sainteresoa meTodis 
pirveli variantis (modelis demonstrireba maswavleblis mier) gamoyeneba. isini 
amjobineben, iyvnen maswavleblis xmamaRla fiqris procesis Tanamonawileebi da 
Tavadac scadon kiTxvis strategiebis gamoyeneba, gamoTqvan TavianTi mosazrebebi, 
argumentebi da a. S. Cveni azriT, Tu maswavlebeli sworad dagegmavs „xmamaRla 
fiqris“ mimdinareobis mTel jaWvs, mas Tamamad SeuZlia pirdapir gadavides 
meTodis gamoyenebis meore variantze  da moswavleebi nel-nela Tavidanve CarTos 
xmamaRali fiqris procesSi. 

sagangebod unda aRiniSnos, rom  samive asakobrivi jgufisaTvis 
mizanmimarTulad SevarCieT erTi da igive teqsti, raTa asakobrivi jgufebis 
mixedviT dagvedgina, xmamaRla fiqrisas teqstis gasaazreblad ra siRrmeebs unda 
Caswvdomoda maswavlebeli.  aRmoCnda, rom dabali safexuris moswavleebisaTvis 
ufro mniSvnelovani iyo gaugebari sityvisa an frazis ganmarteba, maT gauWirdaT 
mwerlis ZiriTadi saTqmelis garkveva, mTavris garCeva meorexarisxovanisagan da, 
piriqiT, maRali asakobrivi jgufebis moswavleebisaTvis uintereso aRmoCnda 
garkveuli leqsikuri erTeulebis mniSvnelobis dazusteba, isini ufro metad 
orientirebulni iyvnen teqstis dedaazris amocnobaze, avtoris saTqmelis 
mignebaze da sxva.   

Sesabamisad, maswavlebelma "xmamaRla fiqris" meTodis ganxorcielebamde 
gaazrebulad unda Seadginos samoqmedo gegma, gaiTvaliswinos asakobrivi jgufis 
gonebrivi SesaZleblobebi da amis mixedviT SearCios kiTxvis strategiebi. agreTve, 
maswavlebelma dro ise unda gadaanawilos da ise sainteresod warmarTos 
azrovnebis procesi, rom moswavleebisaTvis mosabezrebeli ar gaxdes misi 
xmamaRali fiqris mosmena.  

sabolood SeiZleba iTqvas, rom moswavlis mier gonebaSi teqstis mniSvnelobis 
konstruireba umeteswilad damokidebulia meTodis dagegmvisas maswavleblis 
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mxridan TiToeuli safexuris asakobrivi Taviseburebebis gaTvaliswinebaze, 
kiTxvis xerxebis sworad SerCevasa da maT  droulad gamoyenebaze.  
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qeTevan goCitaSvili 
ivane javaxiSvilis saxelobis 
Tbilisis saxelmwifo universiteti, saqarTvelo 

 

interkulturuli aspeqtebi meore enis swavlebisas  

bilingvur klasebSi 

 
`komunikacia aris kultura da kultura aris komunikacia” 

edvard holi 
  

samizne kulturis meore enis konteqstSi swavleba bilingvuri ganaTlebis 
koncefciis erT-erTi qvakuTxedia. swored kulturis mier aris nakarnaxevi 
„komunikaciuri wesebi“. 
kultura, rogorc mexuTe komponenti, gulisxmobs Semswavlelis unars, 
aRiqvas, gaigos da miiRos kulturuli sxvaobebi. moyvanilia magaliTebi, Tu 
rogor SeiZleba miiyvanos warumatebel komunikaciamde kulturuli fonis 
arcodnam komunikaciis monawileebi.  
moxsenebaSi warmoCenilia, Tu ra aqtivobebs SeiZleba mimarTos 
maswavlebelma bilingviur klasSi, sadac gansxvavebuli kulturuli 
beqgraundis mqone mozardebi swavloben, rom students samizne kulturis 
aTvisebaSi daexmaros (literatura, „adamiani, rogorc resursi“, 
„kulturuli kafsulebi“, filmebi, interneti da a. S.). mniSvnelovania, rom 
es codna ar darCes ganyenebulad da Semswavlelma is praqtikaSic 
gamoiyenos. PmagaliTebi da rekomendaciebi qarTuli enis masalaze agebuli 
da praqtikuladac daexmareba enis swavlebis procesSi CarTul adamianebs _ 
kurikulumis Semqmnelebs, saxelmZRvaneloebis avtorebs, enis 
maswavleblebs.  
naSromSi xazgasmulia, rom kulturuli kompetenciis zrda exmareba 
students, aiTvisos etiketi, qcevis normebi, romelic samizne 
kulturisaTvisaa damaxasiaTebeli. es mas daexmareba multikulturul 
sazogadoebaSi srulyofil da warmatebul integraciaSi.  

 
 

enasa da kulturas Soris arsebuli dialeqtikuri kavSiri meore enis 

maswavleblebisa da ganaTlebis specialistebis yuradRebis sagania. samizne 

kulturisa meore enis konteqstSi Seswavla bilingvuri ganaTlebis koncefciis 

erT-erTi qvakuTxedia, radgan  sayovelTaod cnobilia, rom ena da kultura 

ganuyofeli nawilebia, radgan kultura ara mxolod karnaxobs vin vis esaubreba, 

ris Sesaxeb, rogor unda warimarTos komunikacia, is, agreTve, exmareba 

ganisazRvros, rogor unda moxdes Setyobinebis dekodireba, mniSvnelobis 

gansazRvra, romelic am Setyobinebas aqvs da pirobebi da garemoebebi, romlebSic 

sxvadasxva Setyobineba SeiZleba gaigzavnos an ar SeiZleba, aRiniSnos, moxdes misi 

interpretireba. kultura komunikaciis safuZvelia (samovari, porteri, 1986). 

 kultura farTo cnebaa, romelic moicavs adamianis cxovrebis yvela aspeqts, 

maT Soris imas, ris gakeTebasac adamianebi swavloben. es aris yvelaferi, rac 

kacobriobas Seswavlili aqvs. kultura gansazRvravs Cvens fiqrebsa da qmedebebs 

da amas xSirad “mkacri xeliT” akeTebs. B   

specialistebi gamoyofen kulturis 2 tips, romlebic enis swavlebis 

procesSic gansakuTrebulad faseulia: 1. es aris kultura, romelic moiazrebs 

yvelafers, rac adamianis cxovrebas ukavSirdeba, es aris rwmena-warmodgenebi, 

qcevis normebi, Rirebulebebi da 2. “didi/maRali” kultura, romelic qveynis 
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musikas, literaturasa da xelovnebas moiazrebs (abisamra). meore/ucxo enis 

maswavleblebisa da kurikulumis avtorebisaTvis mniSvnelovania imis gaazreba, rom 

enisa da yoveldRiuri cxovrebis elementebis codna aucilebeli pirobaa 

“didi/maRali” kulturis gasaazreblad, radgan literatura da, zogadad, 

xelovneba, emyareba da Seicavs, erTi mxriv, universalur, zogadsakacobrio 

codnasa da kulturul faseulobebs, xolo, meore mxriv, eTnikur, lokalur 

Rirebulebebsa da gamocdilebas. amdenad, meore/ucxo enis kursisa da 

kurikulumebis avtorebma unda gaiTvaliswinon, rom students balansirebulad 

miawodon informacia orive tipis (rogorc maRali, ise yoveldRiuri) kulturis 

Sesaxeb da sworad SerCeuli saswavlo aqtivobebisa da masalis miwodebiT 

daexmaron maT, sworad gaiazron samizne kulturis faseulobebi da gauCndeT 

Semwynareblobis, dafasebis, aRiarebis gancda maTTvis ucxo kulturisadmi im 

SemTxvevaSic ki, Tuki es ukanaskneli misi mSobliuri kulturisagan radikalurad 

gansxvavdeba. 

ena da kultura, rogorc cnobilia, urTierTdakavSirebuli cnebebia. ena aris  

konkretuli sazogadoebis kulturisa da, meore mxriv, universaluri, sayovelTao 

kulturis gamomxatveli. enis saSualebiT gamoixateba da enaSive “inaxeba” misi 

matarebeli koleqtivis istoria, wes-Cveulebebi. 

sazogadod, Tanamedrove didaqtikebSi gaziarebulia Tvalsazrisi, rom 

kulturis swavleba enis swavlebis organuli nawilia, magram naklebadaa 

Seswavlili, rogor unda vaswavloT is. Lleqsikisa da gramatikisagan gansxvavebiT, 

is sakmaod amorfulia. 

zogadi monaxazis saxiT rom vTqvaT, kultura, rogorc mexuTe komponenti, 

gulisxmobs Semswavlelis unars, aRiqvas, gaigos da miiRos kulturuli sxvaobebi. 

kultura, rogorc mexuTe unari, gulisxmobs: 

unars, rom aRiqva kulturuli sxvaobebi (saqarTveloSi mogeTxoveba, rom 

dalio sadRegrZeloebi); 

unars, rom miiRo da aRiaro kulturuli gansxvavebulobani (amieridan unda 

maxsovdes, rom qarTul sazogadoebaSi momiwevs sadRegrZeloebis warmoTqma); 

unars, rom daafaso kulturuli gansxvavebani (sadRegrZeloebi marTlac 

saintereso fenomenia!); 

am miznis misaRwevad maswavlebels evaleba, rom 

 daexmaros studentebs im faqtis gaazrebaSi, rom yvela adamiani warmoadgens 

misi kulturis mier Sepirobebul gansazRvrul qcevas. 

 daexmaros studentebs gaigon, rom iseTi socialuri sxvaobebi, rogorebicaa 

asaki, sqesi, socialuri klasi da sacxovrebeli adgili gavlenas axdens 

adamianis qcevasa da metyvelebaze. 

 daexmaros studentebs, SeZlos samizne kulturis moTxovnebis Sesabamisad 

moqceva. 

 daexmaros studentebs, aimaRlon samizne kulturis sityvebisa da frazebis 

kulturuli konotaciis codna. 

 stimulireba gaukeTos studentis interess samizne kulturis mimarT da misi 

matarebeli xalxis mimarT (Tanasulasi, 2001). 

      bunebrivia, rom arc erT enas ar SeuZlia kulturul vakuumSi arseboba 

da ar arsebobs ori sruliad identuri kultura. kulturaTa Soris arsebuli 

sxvaoba xSirad xdeba xolme meore enis Semswavlelebis erT-erTi umniSvnelovanesi 
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amocanaa, Tavidan aicilon mosalodneli kulturuli konfliqti (Jangi, 2006). enis 

sociokulturisagan gaTiSva sruliad warmoudgenelia, radgan kulturuli 

faqtorebi gardauvalad aisaxeba enaze. magaliTad, qristianul qveynebSi Zalian 

xSirad ismis gamoTqmebi, “RmerTo Cemo,”literaturuli nawarmoebebSi xSirad 

gvxvdeba bibliuri saxe-simboloebisa da sxva saxis elementebis gamoyeneba, rac 

SeiZleba gaugebari iyos aRmosavleli adamianisaTvis. 

enis saSualebiT adamiani axorcielebs kulturul TviTidentifikacias da 

inarCunebs Tavis kulturul kuTvnilebas, radgan adamianis azrebi da ideologia 

kulturis mniSvnelovani komponentia, ena aris Suamavali rgoli azrebis 

gavrcelebisa. amave dros, rogorc aRvniSneT, ar SeiZleba ena izolirebuli iyos 

kulturisagan. araerTi SemTxvevaa cnobili, rodesac pirovnebam kargad icis enis 

gramatikuli struqtura, aqvs sakmaod mdidari leqsikuri maragi, igebs wakiTxuls, 

mosmenils, magram aqvs komunikaciuri problemebi. 

ucxo enis Seswavla gulisxmobs ramdenime komponentis erTdroulad 

dauflebas. esenia: gramatikuli struqtura, komunikaciuri kompetenciebi, iseve, 

rogorc samizne kulturis komponentebis aTvisebas. 

Tu mokled SevajamebT, kulturuli kompetencia gulisxmobs romelime 

kulturis SigniT arsebuli SeTanxmebebis, wes-Cveulebebis, rwmena-warmodgenebisa 

da azrovnebis wesis aTvisebas misi Semswavlelis mxridan. meore enis 

maswavleblebis winaSe bunebrivad dgeba sakiTxi, romeli meTodikur-pedagogikuri 

strategiebi da ra Sinaarsi unda CavdoT enis swavlebis procesSi, rom 

Semswavlelma enis flobis sxva aspeqtebTan erTad kulturuli kompetenciac 

ganiviTaros. 

 erT-erTi konceptualuri Secdoma, romelsac meore enis Teoretikosebi karga 

xnis ganmavlobaSi uSvebdnen, is iyo, rom isini enas ganixilavdnen, rogorc kods 

da misi aTvisebisas (ZiriTadad gramatikuli wesebisa da garkveuli socialuri 

konteqstisa, romelSic is aris 'CaSenebuli” ) _ erTi ena aucileblad (Tumca 

rTulad) gadadis meore enaSi (kramCi, 1993).   

E enobrivi monacemebi Zalze datvirTulia kulturuli foniT. (erovnuli 

standartebi, 1996) amis klasikur magaliTebad SeiZleba ganvixiloT skola-

internatisa da Boarding scool-is magaliTi. Tu am mniSvnelobiT ekvivalentur 

leqsikur erTeulebs erTmaneTs SevadarebT, aRmovaCenT, rom maT Soris 

mniSvnelovani gansxvaveba arsebobs. realurad, orive maTgani Seicavs gagebas 

“skola, romelSic cxovroben da swavloben.” postsabWoTa sivrceSi skola-

internatSi swavloben mozardebi, romelTa mSoblebs, garkveuli mizezebis gamo, 

sWirdebaT materialuri mxardaWera da bavSvebi saxelmwifos (ukanasknel wlebSi ki 

qvelmoqmedebis) xarjze cxovroben. 

rac Seexeba inglisur kulturas, “Boarding School”-Si swavlis qira Zalian 

maRalia da mxolod Zalian mdidari mSoblebis Svilebs SeuZliaT swavla. (Westmin-

ster public school, Manchester grammar school, Winchester school). 

inglisuri kulturis naklebad mcodne adamianebi SecdomaSi Sehyavda warweras: 

“For Rent. 30 Pound.” mkiTxveli dasaxelebul Tanxas aRiqvamda mTeli Tvis safasurad. 

sinamdvileSi, Tanxa erTi kviris gadasaxadis tolfasi iyo, rac ukavSirdeba 

inglisis yofiT istorias _ isini xelfass kviraSi erTxel iRebdnen da, 

Sesabamisad, binis qirasac erTxel ixdidnen. 
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sityvebi (gansakuTrebiT figuraluri mniSvnelobiT gamoyenebuli) Zalian 

datvirTulia kulturuli mniSvnelobiT. magaliTad, “Zroxa” _ kulturaTa did 

nawilSi metaforulad gamoyenebuli uaryofiTi konotaciis Semcvelia, xolo 

indur kulturaSi is wminda cxovelia. 

  ucxo enis Seswavla impliciturad gulisxmobs  ucxo kulturis Seswavlasac. 

sakamaTo am SemTxvevaSi SesaZlebelia gaxdes TavisTavad cneba, Tu ra igulisxmeba 

kulturaSi da rogor unda moxdes misi Seswavla meore enis Semswavlelis mier. 

arsebobs erTi Tvalsazrisi, romlis mixedviTac kultura, weris, kiTxvis, 

mosmenisa da laparakis aspeqtebisagan gansxvavebiT, damoukideblad ar viTardeba, 

is yvela sxva kompetenciis paralelurad unda ganuviTardes meore enis 

Semswavlels. enaSi (kramCi, 1993). 

Sesaswavli enis avTenturi masalebis miwodeba students samizne kulturis 

gacnobisa da aTvisebis SesaZleblobas sTavazobs. wyaroebSi SeiZleba ganvixiloT 

filmebi, satelevizio programebi, teleSouebi. efeqturia vebsaitebis, 

fotosuraTebis, Jurnalebis, gazeTebis, restornis meniuebis, turistuli 

broSurebisa da sxva nabeWdi masalebis SeTavazeba. maswavleblis funqciaa, sworad 

SearCios masala studentis enis codnis donisa da asakis gaTvaliswinebiT. 

magaliTad, enis Seswavlis sawyis etapzec ki SesaZlebelia students movasmeninoT 

da vayurebinoT videoklipebi Sesaswavl enaze da yuradReba gavamaxvilebinoT iseT 

umniSvnelovanes kulturul erTeulze, rogoricaa, magaliTad, misalmeba. 

maswavlebelma SeiZleba detalurad gadauTargmnos teqsti an miawodos maT 

cxrili, diagrama an gegma, romelic studentma unda Seavsos gadacemis mosmenisas 

an videorgolis yurebisas. garkveuli masalis klasSi mimoxilvis Semdeg 

maswavlebels SeuZlia studentebi CarTos diskusiaSi kulturuli normebis 

Sesaxeb, romelsac mocemuli masala warmoaCens. Zalian mniSvnelovania studentebma 

gansazRvron, Tu ra informacias iZleva esa Tu is norma kulturuli 

Rirebulebebis Sesaxeb. sadiskusio sakiTxebi araverbaluri qcevebi (magaliTad, 

fizikuri manZili Tanamosaubreebs Soris, Jestebi, TvaliT komunikacia, socialuri 

rolebi, ra tipis komunikacias amyareben sxvadasxva socialuri wris 

warmomadgenlebi erTmaneTTan da a. S). studentebs unda vTxovoT aRweron, ra tipis 

saqcielze gaamaxviles yuradReba, romelia maTi mSobliuri kulturisaTvis 

damaxasiaTebeli da romeli ucxo da gansazRvron, ras gamoiyeneben efeqturi 

komunikaciisaTvis samizne jgufis wevrTan.  

statiaSi warmodgenili rekomendaciebis nawili momzadebulia elizabet 

petersonisa da bronvin koltranis rekomendaciebis (petersoni, koltrani) 

mixedviT, xolo nawili Cven mieraa momzadebuli. 

 

andazebi 

studentis mSobliur da Sesaswavl enaSi arsebuli andazebis Sedareba, saerTo 

da gansxvavebulebi erTeulebis gamoyofa da imis gansazRvra, ramdenad usvams xazs 

es sxvaobebi istoriul da kulturul tradiciebs. (krasneri, 1999) gvinda 

aRvniSnoT, rom  enis swavlis procesSi andazebi SeiZleba gamoviyenoT rogorc ma-

sala kulturuli stereotipebisa da kulturis Sesaxeb araswori warmodgenebis 

Sesaxeb analizisaTvis, mSobliuri da Sesaswavli kulturisaTvis mniSvnelovani 

faseulobebis dasadgenad. aq gansakuTrebiT miSvnelovania iseTi andazebisa da 

gamonaTqvamebis SeTavazeba, romlebic Sesaswavli kulturis moralur-eTikur, 
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religiur faseulobebs warmoadgens. garda amisa, andazebi, rogorc enobrivi 

formulebi, kliSeebi, maT kognitur bazaSi rCeba da enobrivi, komunikaciuri 

dabrkolebebis gadalaxvaSic exmareba students. rogorc yvela saswavlo masala, 

andaza mravali kuTxiT SeiZleba gamoiyenos maswavlebelma. 

 

frazeologizmebi, idiomaturi gamoTqmebi 

andazebis msgavsad, meore enisa da kulturis aTvisebisaTvis didi mniSvneloba 

aqvs frazeologizmebisa da idiomaturi gamoTqmebis (ficis, wyevlis, locvis, 

misalmebisa da damSvidobebis formulebis, mimarTvis formebis CaTvliT) 

Seswavlas. saswavlo miznebisaTvis gankuTvnili teqstebi, rogorc wesi, Seicavs 

frazeologiur gamonaTqvamebs. maswavleblis roli imaSi gamoixateba, rom stu-

dents daexmaros sakuTar enaSi maTi analogiebis daZebnaSi, sinonimebisa da 

antonimebis moZebnaSi, imis gacnobierebaSi, Tu romel sakomunikacio situaciaSi 

romeli erTeulis SerCevaa saWiro, raze moqmedebs kulturuli akrZalva, tabu. 

rogorc wesi, saxelmZRvaneloSi SeTavazebuli frazeologiur-idiomaturi 

erTeulebi SezRudulia, amitom maswavlebelma unda SearCios gakveTilis 

sakiTxTan dakavSirebuli gamoTqmebi. am SemTxvevaSi, iseve rogorc andazebis 

SemTxvevaSi, ar aris mizanSewonili winaswar micemuli frazeologizmebis 

CamonaTvalis meqanikuri dazepireba. jobs, rom isini konteqstSi SevTavazoT enis 

Semswavlels da mravalferovani savarjiSoebis gamoyenebiT gavaaqtiuroT. 

andazebisa da frazeologizmebis gamoyeneba, garda amisa, SeiZleba: 

1. mTargmnelobiTi procesis gansaxorcieleblad _ es SedarebiT ioli 

amocanaa, moswavles SeiZleba daavaloT pirdapiri Targmani an adekvatis 

moZebna Sesabamis enaze. Targmanis dros yuradReba unda gamaxvildes, 

rom studentma moaxerxos miznis Sesabamisi stilis moZebna, leqsikuri 

erTeulebis zustad morgeba ise, rom Sinaarsi ar Seicvalos. 

2. garkveuli socialuri da politikuri movlenebis 

“rekonstruqciisaTvis.” es erT-erTi mniSvnelovani aqtivobaa, romelic 

maswavlebelma SeiZleba gamoiyenos saswavlo miznebisaTvis. magaliTad, 

“kata ver Seswvda Zexvsao, paraskevia dResao”_ Seicavs Setyobinebas 

paraskevis marxvaze. aq SeiZleba mokle kulturologiuri eqskursi. 

“nugzar erisTvis drosao, sisxlis wvimebis drosao”, ''muxran batonis 

wyromiTa, fqvili ver davdgi godriTa” _ moxseniebuli istoriuli 

pirebisa da epoqebis gasacnobad. 

3. komparativistuli miznebisaTvis. 

 

roluri TamaSebi 

bunebrivia, Zalian mniSvnelovania, rom enis Semswavlelma zustad icodes 

qcevisa da mimarTvis formebi, romlebic misi Sesaswavli kulturisaTvis misaRebia. 

ufro konkretulad, man unda icodes, rogor mimarTos adamianebs, rogor 

gadaixados madloba, moixados bodiSi, (mo)iTxovos rame, daeTanxmos an ar 

daeTanxmos Tanamosaubres.  rolur TamaSebSi studentebma SesaZloa ganasaxieron 

komunikaciuri marcxi, romelic gamowveulia kulturuli gansxvavebulobis gamo. 

magaliTad, vaswavliT adamianTa gansxvavebul jgufebTan mimarTvas, vacnobT, Tu ra 

sxvaobaa Sesaswavl kulturasa da mSobliur kulturas Soris, rodesac esalmebian 

Tavisi asakis, an, vTqvaT, gansxvavebuli asakis adamianebs. 
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     magaliTad, rodesac qarTulis Semswavlelebs vaswavliT nacvalsaxelebsa 

da zmnis pirisa da ricxvis formebs, sasurvelia, Tu ganvumartavT, rom II piris 

nacvalsaxelisa da zmnis mravlobiT ricxvis forma Tavazianobis mravlobiTs 

gadmoscems (aq mniSvnelovani gansxvaveba ikveTeba iseT enebTan, romlebsac es 

kategoria  ar gaaaCniaT). aqve SesaZlebelia avuxsnaT, rom qarTul sinamdvileSi I 

piris mravlobiTi ricxvis gamomxatveli nacvalsaxeli “Cven” garkveul 

SemTxvevebSi gamoxatavs I piris mxolobiT ricxvs. roluri TamaSebis gziT 

maswavlebelma SesaZlebelia gaagebinos students, rom zog SemTxvevaSi 

lingvisturad absoluturad swori forma SesaZlebelia kulturuli normebis 

darRveva iyos. es gansakuTrebiT TvalSi sacemia mo(Txovnis) deklarirebisas. ase 

magaliTad, enobrivad absoluturad gamarTuli winadadeba _ “ei, Sen, modi aq” _ 

sinamdvileSi upativcemulobis gamomxatvelia da formalur garemoSi, 

gansxvavebuli socialuri statusis, ufrosi asakis da a. S. pirovnebasTan misi 

gamoyeneba dauSvebelia. 

 

kulturuli kafsulebi 

maswavlebeli avalebs studentebs, warmoadginon sagnebi (es SeiZleba iyos 

patara figurebi, samuSao iaraRebi, saiuveliro nawarmi, xelovnebis nimuSebi) an 

maTi fotoebi, romelic Sesaswavli enisaTvisaa damaxasiaTebeli. studenti 

pasuxismgebelia moagrovos informacia am sagnebis Sesaxeb da warudginos 

auditorias werilobiTi an zepiri prezentaciis gziT. es aqtivoba maswavlebels 

SeuZlia gamoiyenos ufro didi moculobis kulturuli, istoriuli da 

lingvisturi faqtorebze sasaubrod, romlebic am sagnebTanaa dakavSirebuli. 

maswavlebelma Tavisi Temis mixedviT unda misces davaleba _ vTqvaT, 

oqromWedlobasTan dakavSirebuli sakiTxebi. 

 saiuveliro saqmianobis aRmniSvneli leqsikis Seswavlisas SeiZleba 

daavaloT studentebs, moiZion informacia im Zvirfasi qvebisa da liTonebis 

Sesaxeb, romlebic Sesaswavli enisa da kulturis teritoriazea gavrcelebuli; 

 aseTis ararsebobis SemTxvevaSi daadginon, saidan awarmoebdnen imports da 

raze miuTiTebs es (savaWro-ekonomikuri tradiciebis arseboba, gzebis, garkveuli 

infrastruqturis arseboba da a. S.); 

 rodidan iwyeba saivelerio saqmianoba (istoriuli faqtorebi) da ra 

mimarTulebiT ganviTarda is. 

 

adamiani, rogorc “kulturuli resursi” 

Tanamedrove sazogadoebebi  kulturulad da eTnikurad sakmaod 

mravalferovania. samizne (Sesaswavli) enisa da kulturis warmomadgenlis miwveva 

saklaso garemoSi an arasaklaso aqtivobebSi CasarTavad Zalian efeqtur Sedegs 

iZleva rogorc enobrivi, ise kulturuli kompetenciebis asamaRleblad. avTenturi 

kulturis warmomadgenlis mier gansakuTrebiT efeqturia araformaluri garemos, 

magaliTad, ojaxuri cxovrebis, Sesaxeb gamocdilebis gasaziareblad, radgan 

fiqsirebuli informacia SesaZloa Secvlili, nawilobriv interpretirebuli iyos. 

pirvelwyarodan miRebuli aseTi informacia lingvisturi TvalsazrisiTac 

mniSvnelovania. studentebs saSualeba eZlevaT, gaecnon sakiTxTan dakavSirebul 

leqsikur, frazeologiuri  erTeulebs (maT Soris arasaliteraturos), romlebic 

mniSvnelovania warmatebuli komunikaciuri qmedebis gansaxorcieleblad (qarTulis 
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magaliTze aseTad gamodgeba, vTqvaT, sinonimia papa-babua, bebia, bebo _ babo; 

frazeologiuri erTeulebi _ ojaxis Senaxva; ojaxis rCena, ojaxis awyoba da a. S). 

anu im leqsikur-frazeologiuri erTeulebis SeTavazeba, romlebic, didi 

albaTobiT, saswavlo saxelmZRvaneloebSi warmodgenili ar aris. 

 

eTnografiuli gamocdileba 

studentebisaTvis samizne enisa da kulturis Sesaswavlad  erT-erT yvelaze 

efeqturi gzaa maTi gagzavna  avTenturi kulturis warmomadgenelTa sazogadoebaSi 

“eTnografiuli eqspediciis” mosawyobad.   Semswavlelebi winaswar adgenen maTTvis 

saintereso kiTxvebs (aqtivobebi exmareba maT enobrivi kompetenciis asamaRleblad) 

xolo eqspediciaSi ukve akeTeben Canawerebs. maswavlebeli akontrolebs mTeli 

procesis mimdinareobas. aseTi RonisZieba mniSvnelovania sxvadasxva eTnografiuli 

xasiaTis ritualis, dResaswaulebis da a. S. Casawerad, maswavlebelma masala unda 

gamoiyenos saswavlo miznebisaTvis. 

 

filmebi da televizia 

filmebisa da televiziis segmenti adamians saSualebas aZlevs daakvirdes 

sazogadoebis qcevas, miRebul wesebs, romlebic, rogorc wesi, teqstebSi ar 

aisaxeba.  filmebSi daculia kulturuli warmodgenebi, Sexedulebebi, grZnobebi 

da maTi  rogorc verbaluri, ise araverbaluri (sxeulis ena, Jesti, mimika) 

formebi. is erTdroulad akavSirebs students enobriv da kulturul sakiTxebTan 

(korderi, 1968). 

 

interneti da socialuri qselebi 

dResdReobiT interneti da socialuri qselebi iTvleba ara mxolod 

distanciuri, aramed tradiciuli saganmanaTleblo sistemis umniSvnelovanes 

resursad. avTenturi internetgverdebi da socialuri qselebi, erTi mxriv, 

sTavazobs enis SeswavliT dainteresebul pirebs mravalferovan sagakveTilo 

masalasa da kursebs da, meore mxriv, aZlevs saSualebas, rom Semswavleli TviTon 

CaerTos enobrivi interaqciis, komunikaciis procesSi. imitirebuli gakveTilebTan 

da saswavlo garemosTan sagakveTilo procesSi. 

 

literatura 

literaturuli teqstebi miCneulia kulturuli informaciis mniSvnelovan 

wyarod da mkiTxvelSi dasamaxsovrebel emociebs iwvevs. sworad SerCeuli teqsti 

SesaZloa Zalian daexmaros students avTenturi kulturi aRqmasa da SecnobaSi. 

amasTanave, literaturuli avTenturi enis umniSvnelovanesi resursia, romelic 

calsaxad exmareba mkiTxvels enobrivi kompetenciis amaRlebaSi. kurikulumis 

avtorebma da maswavleblebma unda gansazRvron, ra SeiZleba konkretul doneze 

SevTavazoT mkiTxvels.  
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daskvna 

kulturuli komponentis sxvadasxva gziTa da aqtivobiT swavleba 

Semswavlelis mniSvnelovan warmatebas ganapirobebs. meTodebisa da xerxebis cvla 

saswavlo process ufro sainteresos xdis. 
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qarTulis, rogorc meore enis Tanamedrove 

saxelmZRvaneloebis meToduri analizi 

 

abstraqti 

 
statiaSi ganxilulia qarTulis, rogorc meore enis saswavlo ramdenime 
Tanamedrove  saxelmZRvanelo ”stokholmis kriteriumebis katalogze” 
dayrdnobiT Semdegi aspeqtebis mixedviT: saxelmZRvanelos struqtura, Sinaarsi, 
leqsikur-gramatikuli masalis miwodebis formebi, savarjiSoTa tipebi da 
saxeobebi, vizualuri mxare, maswavleblis miTiTebebi. ganxilulia am 
saxelmZRvaneloebisTvis damaxasiaTebeli ZiriTadi saerTo problemebi, 
rogoric aris  teqstebis da davalebebis tipebis avTenturobis sakiTxi, 
avTenturi audio-videomasalis problema,  leqsika-gramatikuli masalis 
Tanmimdevroba, sametyvelo unar-Cvevebis gasaviTarebeli davalebebis 
proporciulad ganawileba, mosasmeni davalebebi da maTi Sesabamisoba 
Tanamedrove meTodikis moTxovnebTan.  

 
 

mocemuli naSromi warmoadgens qarTulis, rogorc meore enis swavlebisTvis 
Seqmnili axali saxelmZRvaneloebis meTodur mimoxilvas. 

axali Taobis saxelmZRvaneloebi erovnuli saswavlo gegmis miznebis 
ganxorcielebas, kerZod, Sedegze da moswavleze orientirebuli sagakveTilo 
masalis Seqmnis pirveli mcdelobaa,  Tumca am koncefciis gansaxorcieleblad 
kidev bevri muSaobis gaweva da xarvezebis gamosworeba aris saWiro.  

arsebuli axali saxelmZRvaneloebidan ganxilulia saxelmZRvaneloebis 
kompleqti „TavTavi“ da „SeviswavloT qarTuli ena“, romelTac Tanamedrove 
koncefcia udevT safuZvlad. ganxilvas saxelmZRvaneloTa analizisTvis 
SemuSavebul „stokholmis kriteriumebis siaze“ (kristi, noineri, 1998, gv. 107) 
dayrdnobiT Semdegi komponentebis mixedviT: saxelmZRvanelos struqtura, Sinaarsi, 
leqsikur-gramatikuli masalis miwodebis formebi, savarjiSoTa tipebi da 
saxeobebi, vizualuri mxare, maswavleblis miTiTebebi.  

analizi exeba mxolod saxelmZRvaneloebisTvis saerTo ZiriTad problemebs 
da ar warmoadgens calkeuli aspeqtebis detalur analizs.  

 
saxelmZRvaneloebis struqtura 

ucxouri/meore enis Tanamedrove saxelmZRvaneloebi moswavlis wignis, samuSao 
rveulis da maswavleblis wignis garda, aucileblad Seicavs avTentur audio     
(-video) masalebs, rac Sesabamis qarTul saxelmZRvaneloebs aklia an axlavs 
araavTenturi saxelmZRvaneloebi. faqtobrivad, didaqtizirebuli avTenturi 
audiomasala mocemuli momentisTvis ar arsebobs qarTulis, rogorc meore enis 
swavlebis sferoSi, rac swavla-swavlebis erT-erT mTavar problemas warmoadgens, 
radgan maswavlebelTa  umravlesoba Tavadac araqarTulenovania. damatebiTi 
resursebis erT-erTi komponenti bunebrivi situaciebis da mSobliur enaze 
molaparake adamianebis saubrebis audio- da videoCanawerebi unda iyos; miT umetes, 
rom miznobrivi jgufebi zepirmetyvelebaze orientirebulni arian TavianTi 
agraruli sociokulturuli garemodan gamomdinare (agraruli mosaxleoba samcxe-
javaxeTSi, marneulSi) da TvalsaCinoebebiT mdidari audiovizualuri masalis 
Setana yvelaze efeqturi gza iqneba aseT miznobriv jgufebSi masalis aTvisebis 
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xarisxis gazrdisTvis, risTvisac saukeTeso saSualebas kompiuteruli programebi 
iZleva, romliTac moswavleebi yvela metad arian dainteresebulni. 

saxelmZRvanelos SeiZleba hqondes aseve mini-leqsikoni da gramatikuli 
danarTi, rac mocemul saxelmZRvaneloTa mxolod erT nawilSi aris warmodgenili 
fragmentulad samuSao rveulSi grafis ”Cemi leqsikoni” saxiT, sadac moswavlem 
TviTon unda Caweros axali sityvebi Sesabamisi TargmaniTurT (TavTavi II, samuSao 
rveuli, gv 3, 33).  

saxelmZRvanelos kompleqtis sxvadasxva donis wignebs Soris 
Tanmimdevrulobis principi naklebad aris gatarebuli, ris gamoc is unar-Cvevebi, 
romelsac erTi donis saxelmZRvaneloSi iTvisebs moswavle, aRar meordeba sxva 
donis saxelmZRvaneloSi da moswavle miRebul codnas da unarebs veRar iyenebs.  

 
saxelmZRvaneloebis Sinaarsi 

Tematikis arCevani TiTqmis yvela axali saxelmZRvanelos umetes nawilSi 
Seesabameba Tanamedrove moTxovnebs, magram SemoTavazebuli teqstebi da mocemuli 
sakomunikacio situaciebi, xSir SemTxvevaSi, araavTenturia; isini sakmaod mSrali, 
akademiuri saxiT aris gadmocemuli, realobas daSorebulia da naklebad esadageba 
samizne jgufis interesebs, maT yoveldRiurobas. mag. dabadebis dRis TemaSi 
centraluri adgili uWiravs sasmel-saWmlis leqsikur vels, xolo saCuqrebis 
saerTod ugulvebelyofilia (”TavTavi” 1, 2005, gv. 48-51, ”SeviswavloT qarTuli 
ena”, 2008, gv.65-67), maSin, roca moswavleebisTvis dabadebis dRis TemaSi bevrad 
ufro saintereso swored saCuqrebis Temaa. aseve, TemaSi ”stumrad dedaqalaqSi” 
(”TavTavi” 1, 2005, gv. 40) pirveli teqsti naTesavebis leqsikuri velis garSemoa 
agebuli, xolo realur dedaqalaqze mxolod fragmentulad aris saubari mTel am 
monakveTSi, Tu ar CavTvliT sxvadasxva Senobebis mdebareobis gansazRvras, rac 
nebismier sxva qalaqSic SeiZleba ase iyos.  

mocemul saxelmZRvaneloebSi ZiriTadad warmodgenilia standartuli ena 
avtorebis mier Sedgenili gabmuli teqstebis da dialogebis saxiT. Tumca, gvxvdeba 
sakmaod bevri dialogi da yoveldRiur TematikasTan dakavSirebuli gabmuli 
teqsti, rac imaze miuTiTebs, rom saxelmZRvaneloebis mizania, realuri enis 
pragmatul aTvisebaze gakeTdes aqcenti. magram miznis miRwevas aferxebs is faqti, 
rom moswavlis wignSi mocemuli teqstebis absoluturi umravlesoba sinTezuri 
saxisaa, xelovnuria, standartuli eniT aris dawerili da bunebriv sametyvelo 
enas daSorebulia. teqstebisa da dialogebis umravlesoba xelovnurad aris 
agebuli gramatikuli masalis irgvliv da ar gamoiyeneba miznobrivi jgufis 
Taobis metyvelebaSi.  

avTenturobis mxriv, gamonaklisia mxolod ramdenime teqsti. Sesabamisad, 
saWiroa gamaxvildes yuradReba sxvadasxva sametyvelo registris gamoyenebaze 
(rogorc saliteraturo ena, aseve presis ena, yoveldRiuri sasaubro ena, 
nawilobriv Jargonis elementebi, mozardebis ena). teqstebis tipebis 
gamravalferovneba aucilebelia sxvadasxva registris enis gacnobisTvis, raTa 
bunebriv garemoSi moswavleebs SeeZloT TviTonac Sesabamisi registris gansxvaveba 
da gamoyeneba (oficialuri da araoficialuri ena, standartuli da sasaubro ena, 
presis ena). 

qveyanaTmcodneobis nawili rig saxelmZRvaneloebSi Zalian mcire doziT an 
gankerZoebulad aris mocemuli. aqac, iseve rogorc vizualur mxareSi (fotoebi, 
rukebi, misT.) ufro meti avTenturoba aris sasurveli. zog SemTxvevaSi faqtobrivi 
Secdomebic ki SeiniSneba (mag. metro baTumSi (”TavTavi” 2, 2006, gv. 28, sportis 
sasaxlemde 6 nomeri troleibusiT mgzavroba, ”TavTavi” 1, 2005, gv. 46).  

 
 
 

saxelmZRvaneloebSi mocemuli leqsikuri masala 



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

165 
 

saxelmZRvaneloSi axali leqsikis nawili warmodgenilia vizualizaciis 
gziT, danarCeni pirdapir teqstebSia mocemuli. vizualizaciis saxiT warmodgenil 
axal leqsikas xSir SemTxvevaSi  emociuri foni aklia. mocemuli vizualuri 
masala xSirad abstraqtul naxatebs warmoadgens da xelovnuri xasiaTisaa (mag. 
”TavTavi” 1, 2005, gv.32, ”TavTavi” 2, 2006, gv 3, „TavTavi“ 3, 2007, gv.3; ”SeviswavloT 
qarTuli ena”, 2008, gv. 52). sasurvelia moswavleebis realobaSi arsebuli fotoebis 
Setana, mag. msgavsi kalmis, CanTis, merxis Tu sxva nivTis gamosaxulebis, rogoric 
gavrcelebulia saqarTveloSi, - es aspeqti aZlierebs emociur plans da xels 
uwyobs leqsikis ukeT aTvisebas. garda amisa, vizualizebul leqsikur velebSi, 
romlebic, wesiT, axali masalis/teqstis gagebis gaiolebisTvis unda iyos 
gamiznuli da metwilad sakvanZo/aqtiur sityvaTa marags unda moicavdes, 
mocemulia iseTi sityvebic, romlebic saerTod ar gvxvdeba teqstebSi da aqtiur 
sityvaTa maragSic ar gadadis, Sesabamisad, moswavleebi maT realurad ar iyeneben. 
magaliTad, transportis Temis pirvel gverdze vizualizebul leqsikaSi 
warmodgenilia terminebi ”sahaero, saxmeleTo da sazRvao transporti” („TavTavi“ 2, 
2006, gv.13), romlebic saerTod ar gvxvdeba mocemul teqstebSi. maswavleblis 
wignidan gamomdinareobs, rom leqsikis aTvisebisTvis mTargmnelobiTi meTodic 
gamoiyeneba (”ukidures SemTxvevaSi”), arc sityvebis CamonaTvali da arc mini-
leqsikoni ar figurirebs da ucnob sityvaTa CamonaTvali moswavlem TviTon unda 
gaakeTos. rac Seexeba axali sityvebis gameorebas, sityvebis nawili meordeba 
momdevno gakveTilebSic, magram araTanmimdevrulad. nawili saerTod ar meordeba 
da daviwyebas eZleva, miuxedavad imisa, rom zogjer amisTvis Sesaferisi Tematika 
aris mocemuli. cikluri gameorebis principi faqtobrivad ar aris daculi an 
Zalian sustad aris gatarebuli.  

moswavleTa gamokiTxvis Sedegad dadginda, rom naklebad arsebobs 
Sinaarsobrivi bma ”TavTavis” wignebis sxvadasxva nawilebs Soris, rac, erTi mxriv, 
adreul nawilSi miRebuli codnis gameorebis saSualebas ar iZleva, xolo, meore 
mxriv, moswavleebisaTvis arTulebs axali masalis Seswavlas. doneebs Soris 
koherentulobis problema naklebad exeba saxelmZRvanelos ”viswavloT qarTuli 
ena”, magram leqsikis konteqsturad miwodebis saWiroeba aqac aris: marTalia, 
leqsikuri erTeulebi vizualizebulia, magram xSir SemTxvevaSi saWiroebs bmas 
centralur teqstTan.  

 
saxelmZRvaneloebSi mocemuli gramatikuli masala  

misasalmebelia, rom gansaxilvel saxelmZRvaneloebSi gramatikuli wesebi ar 
aris sityvierad mocemuli da gramatikuli terminologiiT naklebad aris 
gadatvirTuli (met-naklebi gansxvavebebis sxvadasxva doneebs Soris). 
saxelmZRvaneloSi gramatikuli masala sistemurad aris warmodgenili gramatikis 
CarCoebSi (mag. „TavTavi“ 1, 2005, gv. 17, „TavTavi“ 2, 2006, gv. 37, „TavTavi“ 3, 2007, gv. 
49), umetesad zmnis formebis uRlebis paradigmis saxiT, miuxedavad imisa, 
realurad saWiroa Tu ara es mocemul momentSi. rac Seexeba gramatikuli 
CarCoebis struqturas, CarCoebi araproporciuladaa agebuli. rig SemTxvevebSi 
gramatikis yuTi gadatvirTulia sxvadasxva informaciiT maSin, roca zogierT 
CarCoSi mxolod erTi zmnis paradigma aris mocemuli. saxelmZRvaneloSi 
gramatikuli wesebi ar aris imgvarad warmodgenili, rom moswavles gauadvildes 
gramatikuli wesis Tavad dadgena/aRmoCena (rac warmoadgens sakomunikacio 
midgomis erT-erT ZiriTad princips, bauSi, qristi, krumi, 2003, gv. 231). am principis 
gamoyenebis nimuSi mxolod ramdenime SemTxvevaSi gvxvdeba. miuxedavad imisa, rom 
wesebi  araverbaluri, sqematuri saxiTaa warmodgenili, isini Tavisi funqciiT, 
mainc deduqciur-Teoriuli xasiaTisaa, vidre induqciur-empiriuli. xSiria zmnis 
uRlebis paradigmebi, rac dazepirebiT aTvisebisken ubiZgebs moswavles da 
maswavlebels.  

miuxedavad imisa, rom gavlili gramatikuli masala meordeba saxelmZRvanelos 
momdevno nawilebSi, amas ufro  ganvlilis gaxsenebis da ganmtkicebis funqcia 
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aqvs, vidre cikluri ganmeorebis, sadac ganvlili martivi masalis niadagze ufro 
rTuli, zednaSeni struqturebis Semotana xdeba. 

 
savarjiSoTa tipebi da saxeobebi 

`TavTavis~ kompleqtis sxvadasxva donis saxelmZRvaneloebSi sxvadasxva 
principiT aris ganawilebuli savarjiSoebi, rac koherentulobis princips 
ewinaaRmdegeba da sirTuleebs uqmnis moswavleebs aTvisebuli unarebis gamoyenebis 
mxriv. kerZod, saxelmZRvanelos donis matebasTan erTad iklebs savarjiSoebis 
raodenoba moswavlis wignebSi. Tu pirveli donis moswavlis wignSi savarjiSoebi 
uxvadaa warmodgenili, meore donis moswavlis wignSi savarjiSoebs cota adgili 
ukavia. mesame `TavTavSi~ ki absoluturad yvela savarjiSo mocemulia mxolod 
samuSao rveulSi. 

saxelmZRvaneloSi mocemuli savarjiSoebis miTiTebebi xSir SemTxvevaSi 
dasakonkretebeli da dasazustebelia. magaliTad pirveli donis ,,TavTavSi“ 
mocemul erT-erT miTiTebaSi („TavTavi“ 2, mosw. wigni, gv. 51) „Seadgine msgavsi 
misaloci baraTi“ - dasakonkretebelia monacemebi: vis, saidan, misT. garda amisa, 
miTiTebebSi gamoyenebulia gramatikuli terminebi da leqsika,  romlebic saerTod 
ar aris naxsenebi moswavlis wignSi, moswavle am miTiTebebs ver gaigebs da 
davalebas damoukideblad ver gaakeTebs. magaliTad,  termini nacvalsaxeli 
moswavlis wignSi ar aris warmodgenili, amitom mocemul savarjiSoSi nimuSis 
mixedviT unda mivaxvedroT moswavles, ra sityvis Casma evaleba („TavTavi“ 1, 
samuSao rveuli gv. 9, № 21). davalebebis sakmaod did nawils aklia aseTi nimuSebi, 
ris gamoc xSir SemTxvevaSi moswavleTaTvis gaugebaria samuSao rveulebSi 
mocemuli davalebebis pirobebi da sasurvelia pirobebis gamartiveba. oTxi 
sametyvelo unar-Cvevis (mosmena, kiTxva, metyveleba, wera) gasaviTarebeli 
savarjiSoebi erTmaneTis mimarT araproporciulad aris warmodgenili. mosasmeni 
davalebebi faqtobrivad ar aris: mosmena gaigivebulia kiTxvasTan, radganac 
”mosasmeni” davaleba dabeWdili teqstis saxiT aris warmodgenili yvela aRniSnul 
saxelmZRvaneloSi da an maswavlebelma unda waikiTxos isini („TavTavi“, samive 
done) an diskze aris Cawerili („viswavloT qarTuli ena“), rac ewinaaRmdegeba 
mosasmeni davalebis formats. mosasmeni davalebis teqsti marTlac audio-formiT 
unda iyos mocemuli. Tu igive teqsti nabeWdi saxiTac gvaqvs imave davalebaSi, is 
mosasmen teqstad/ davalebad ver CaiTvleba, radgan mosmenis unar-Cvevas ver 
aviTarebs paralelur reJimSi wakiTxuli, an Tundac maswavleblis mier wakiTxuri 
teqsti, miT umetes, Tu maswavlebeli araqarTulenovania. Tanac, avTentur 
Canawerebs axlavs bevri damatebiTi elementi (kerZod, intonacia, mosaubreTa 
ganwyoba, situaciuri xmauri da misT.), romelic mosmenisas Sinaarsis gagebas 
aiolebs da romelsac maswavleblis mier reproducirebuli teqsti da dialogi 
ver Seavsebs.  

saxelmZRvaneloSi mocemuli sakiTxavi davalebebi kiTxvis unaris ganviTarebas 
naklebad uwyobs xels, radgan teqstebis bolos mocemuli SinaarsTan 
dakavSirebuli SekiTxvebi mxolod wakiTxulis Sinaarsis gagebis Semowmebas 
emsaxureba da ara kiTxvis unar-Cvevis ganviTarebas. amisTvis saWiroa globaluri, 
seleqciuri da detaluri kiTxvis unar-Cvevis gasaviTarebeli savarjiSoebis 
gakeTeba da kiTxvis strategiebis swavleba). dasaxvewia enis damoukideblad 
gamoyenebis unari aris Sesabamisad aTvisebis bolo fazaSi gansakuTrebuli 
yuradReba unda mieqces bunebrivi situaciebis simulaciaze damyarebuli 
davalebebis Sedgenas.  

kargia, rom moswavlis wignSi aris metyvelebis gasaviTarebeli savarjiSoebi 
klaselebTan interviuebis, erTmaneTis daxasiaTebis, TamaSebis da wyvilebSi 
muSaobis saxiT. Tumca saxelmZRvaneloSi mocemuli situaciebi bunebrivi garemos 
simulacias moklebulia. weriTi davalebebi erTnairad ar aris warmodgenili 
moswavlisa wignsa da davalebebis rveulSi moswavlis wignSi weriT davalebebs 
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mcire adgili uWiravs, isini mTel TemaSi SeiZleba erTxel an orjer Segvxvdes 
TamaSisTvis gankuTvnili grafis saxiT, samagierod, moswavlis rveulSia didi 
raodenobiT. Sinaarsobrivad davalebebi mkacrad Semofarglulia mocemuli 
masaliT; Tavisufali wera, improvizireba naklebad aris gaTvaliswinebuli. 
ZiriTadad 'sakiTxavi masalis' nawilSia davalebebi da SekiTxvebi, romlebic 
saSualebas aZlevs moswavleebs, isaubron da TavianTi azri gamoTqvan ama Tu im 
movlenis Tu Temis Sesaxeb Sesaswavl enaze. 

samuSao rveulis davalebebi zedmiwevniT zustad mihyveba moswavlis wignis 
Tematikas da gramatikas. Tumca es ar exeba yvela donis saxelmZRvanelos. aseve 
SeiZleba samuSao rveulis vizualuri mxaris gamravalferovnebac realuri 
fotosuraTebiT, Jurnal-gazeTebidan amonaridebiT, sxv. 

mesame donis TavTavSi SemoqmedebiT savarjiSoebsac vxvdebiT, mag. sareklamo 
bukletis Sedgena („TavTavi“ III, samuSao rveuli, 2007, gv. 61). aqve aRsaniSnavia, rom 
avTenturi masalac aris gamoyenebuli vebgverdze muSaobis saxiT.  

davalebebis umravlesoba mkacrad mihyveba programas, agebulia mocemuli 
masalis gameorebaze da naklebad aZlevs moswavles variaciis Tu damoukidebeli 
muSaobis unaris ganviTarebis saSualebas. dialogebis aTvisebaSi rogorc audio-
lingvuri  meTodis elementebi - Pattern Drill - nimuSebis gameoreba (bauSi, qristi, 
krumi, 2003, gv. 229) SeiniSneba: xSiria 'moismine da gaimeore' tipis savarjiSoebi; 
'moismine da waikiTxe' tipis davalebebi, aseve gramatikul-mTargmnelobiTi 
meTodis gamoyenebis elementebi, mag, „sityvebis gamoyenebiT Seadgine winadadebebi“ -
tipis davalebebi. 

masalis gameorebas ki arasistemuri xasiaTi aqvs da davalebebi ar aris 
agebuli ise, rom Temis bolos Tematikis leqsika da gramatikuli masala iyos 
bevrjer, sxvadasxva rakursiT damuSavebuli da, Sesabamisad kargad aTvisebuli 
dazepirebis gareSec. 

saxelmZRvanelos kompleqt ”TavTavSi” gvxvdeba agreTve teqnikuri saxis 
uzustobebi; kerZod,  moswavlis wignSi miTiTebulia xolme savarjiSo, romelic 
moswavlem unda Seasrulos, Tumca samuSao rveulSi Sesabamisi savarjiSo 
gamotovebulia. 
 
vizualuri mxare 

Zveli saxelmZRvaneloebisgan gansxvavebiT, axali saxelmZRvaneloebi maRal 
poligrafiul doneze aris Sesrulebuli da maTSi mravlad aris mocemuli 
ilustraciebi, rac vizualurad mimzidvels xdis saxelmZRvaneloebs 
moswavleebisTvis 

kargia, rom yovel Temas gansxvavebuli feris CarCo aqvs gverdis kideebis 
gaswvriv: erTi mxriv, TiToeuli Tema vizualuradac iZens erTianobas, meore mxriv, 
gamokveTilia etapobrivoba, rac mniSvnelovani fsiqologiuri momentia moswavleSi 
winsvlis SegrZnebis xazgasmisTvis  da monotonurobis  Tavidan acilebisTvis.  

ilustraciebis Semotana TavisTavad Zalian kargia, magram mocemuli saxiT 
isini umetes SemTxvevaSi emociur fons ver qmnian, radgan sanimuSo sagnebis 
gamosaxulebebs warmoadgenen da ara moswavleebis realobis asaxvas. magaliTad, 
moswavle Tu naxavs iseT an imis msgavss CanTas, fanqars an klass, rogoric mas 
TviTon aqvs, ufro dainteresdeba, vidre ukonteqsto naxatebiT; ucxouri 
buterbrodis gamosaxulebas isev qarTuli realobis gamosaxva sjobs. es 
moswavleebisTvis ufro bunebrivi da axlobeli iqneba da sociokulturuladac 
realur informacias mivawvdiT miznobriv jgufs. 

 
 
 
 

maswavleblis miTiTebebi 
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maswavleblis miTiTebebi xSir SemTxvevaSi dasazustebeli da 
dasakonkretebelia. moswavlis wignSi mocemul teqstze muSaobisas umjobesia, 
kiTxvebi iqve iyos, raTa mkiTxvels Tvalwin hqondes isini teqstis kiTxvisas, -amiT 
gaadvildeba konkretuli informaciis gamiznulad povnis procesi. 

maswavleblis wignSi mocemulia damatebiTi miTiTebebi, magram maTi adgili 
upirveles yovlisa moswavlis wignSia. maswavleblis wigni mxolod daxmarebas 
unda sTavazobdes da ara savaldebulo programas: roluri TamaSebi moswavlis 
wignSive unda iyos mocemuli davalebis saxiT, raTa maswavlebels esmodes, rom es 
aucilebeli davalebaa da ara mis enTuziazmze damokidebuli damatebiTi 
savarjiSo. 

 „TavTavis“ erT-erTi donis maswavleblis wignSi mocemulia xuTi sanimuSo 
gakveTilis monaxazi, Sefasebis sistema da kriteriumebi, meToduri miniSnebebi 
sxvadasxva sakiTxze. maswavlebelTa arsebuli kontingentidan gamomdinare, 
sasurvelia ramdenime sanimuSo gakveTilis msvlelobis ufro detalurad aRwera 
yvela Semadgeneli elementis da TiToeuli monakveTis saswavlo miznis 
formulirebiT yvela donis saxelmZRvaneloSi.  
 
 

 
 

gamoyenebuli literatura: 

 

bauSi, qristi, krumi, 2003 -  Karl-Richard Bausch, Herbert Christ, Hans-Jürgen Krumm (Hrsg.). 

(2003). Handbuch Fremdsprachenunterricht. Tübingen: A.Francke Verlag 

kasti, noineri, 1998 -  Bernd Kast, Gerhard Neuner. Zur Analyse, Begutachtung und Entwicklung 

von Lehrwerken (saxelmZRvaneloebis analizis, Sefasebis da daxvewisTvis). 

Fremdsprachenunterricht in Theorie und Praxis. Berlin: Langenscheidt. 1998.  
oZeli, 2006 - marika oZeli, qarTuli enis flobis doneebis aRweriloba. Tbilisi - 

qarTuli enis es standarti mravalenovani evropis enobriv standarts 
eyrdnoba.   

SaverdaSvili, 2000 - Ekaterine Shaverdashvili, Deutsch als Fremdsprache. Zur Grundlegung eines 

Cirriculums für den Deutschunterricht in Georgien. Rahmenbedingungen, historische Entwicklung 

und gegenwärtige Tendenzen. germanuli, rogorc ucxo ena. saqarTveloSi germanuli enis gakveTilis 

kurikulumis SeqmnisTvis. winapirobebi, istoriuli ganviTareba da Tanamedrove tendenciebi. 

Münster: Lit Verlag 
saxelmZRvanelos kompleqti ”TavTavi” I, II, III doneebi. 2005-07, Tbilisi: 

saqarTvelos macne 
qitoSvili, T., lobjaniZe, i. 2008-09 _ T. qitoSvili, i. lobjaniZe, ”SeviswavloT 

qarTuli ena”. Tbilisi: bakur sulakauris gamomcemloba, 2008-09. 
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naTia nacvliSvili 
maswavlebelTa profesiuli ganviTarebis  
erovnuli  centri; Tbilisi, saqarTvelo 

paata papava  
`qemoniksi~; Tbilisi, saqarTvelo 

 

davexmaroT meore enis moswavleebs  

sainformacio teqstis gagebaSi 

 

abstraqti 

 
statiis ZiriTadi mizania yuradRebis gamaxvileba sainformacio teqstze 
muSaobis aqtualobaze, specifikasa da instrumentebze bilingvur skolaSi. 
SevexebiT da ganvixilavT iseT sakiTxebs, rogoricaa: sainformacio teqstisa 
da masze muSaobis mniSvneloba dRes; riT gansxvavdeba sainformacio teqsti 
sxva tipis teqstebisgan, ra specifika aqvs sainformacio teqsts da ra 
arTulebs mis gagebas? ris gakeTeba SeuZlia maswavlebels da skolas?  
 
 

  
sainformacio teqstisa da masze muSaobis mniSvneloba dRes 

Tanamedrove samyaroSi, egreT wodebul teqnologiur epoqaSi, arsebobs azri, 
rom TiTqosda wignma dakarga aqtualoba, rom gaCnda sxva, ufro komfortuli 
alternativebi rogorc informaciis miRebis, aseve pirovnebis ganviTarebisaTvis. 
Tumca, realurad, dRevandel epoqaSi, piriqiT, gaizarda teqstis mniSvneloba, 
teqstTan urTierTobac ufro xSirad da gansxvavebuli masStabebiT gviwevs. dRes 
Cven varT rogorc beWduri, aseve eleqtronuli wignebis mkiTxvelebi. aTasgvari 
daSifruli informaciisa da praqtikuli instruqciis amokiTxva Cveni  
yoveldRiuri cxovrebis nawilia. 

kiTxvisa da weris unarebis ganviTarebaSi skola da maswavlebeli 
sasicocxlod mniSvnelovan rols asrulebs. maswavlebelma unda aRWurvos 
moswavle im unarebiT, romelic 21-e saukunis adamians sWirdeba warmatebis 
misaRwevad.  

rodesac kiTxvis unarebis mniSvnelobaze vsaubrobT, aucileblad unda 
aRiniSnos, rom am mniSvnelobas zrdis sainformacio teqsti. SeiZleba iTqvas, rom 
dRes sainformacio teqsti moicavs yvelafers, rac yoveldRiur cxovrebasa da 
saqmianobaSi saorientaciod gvWirdeba. amitom aris aqtualuri moswavleTa aRWurva 
im unarebiT, romlebic sainformacio teqstis (amo)kiTxvisTvis moamzadebs maT. 

zemoT naxsenebi funqciidan gamomdinare, gansakuTrebiT mniSvnelovania 
sainformacio teqstis wakiTxvis unarebis floba im adamianebisaTvis, romelTac 
meore enis saSualebiT uwevT yoveldRiur cxovrebaSi orientireba, sxvadasxva 
saswavlo da saqmiani amocanebis Sesruleba. 

skolasa da ojaxSi meore enis moswavles mravali gansxvavebuli tipis, 
Sinaarsisa da sirTulis teqstis wakiTxva uwevs. bilingvur skolebSi wlidan 
wlamde matulobs qarTul enaze wasakiTxi teqstebis raodenoba da moculoba. 
sxvadasxva sagnobriv jgufSi moswavleebi swored am teqstebidan iReben 
informacias, euflebian axal cnebebs/terminebs da erTmaneTs ukavSireben faqtebs 
Tu mosazrebebs.  

Tu teqstis tipebs davakvirdebiT, advilad aRmovaCenT, rom moswavleebis mier 
wasakiTxi teqstebis sakmao nawili sainformacio xasiaTisaa, anu faqtebisa da 
movlenebis, aseve, maT Soris mimarTebebis aRweras, CamoTvlas, gaSifvras 
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gvTavazobs. aseT teqstebzea agebuli yvela sagnis saxelmZRvanelo da saswavlo 
masala literaturis sagnobrivi SinaarsiT gaTvalswinebuli mxatvruli teqstebis 
garda.  

 
riT gansxvavdeba sainformacio teqsti sxva tipis teqstebisgan, ra specifika aqvs 
sainformacio teqsts da ra arTulebs mis gagebas? 

 
sainformacio teqstis gageba advili ar aris. miuxedavad imisa, rom saswavlo 

procesSi moswavleebi Tavdapirvelad swored sainformacio teqstebs kiTxuloben 
da qmnian, kvleva cxadyofs, rom mTel msoflioSi moswavleebs ufro uWirT 
sainformacio teqstTan muSaoba, vidre mxatvrulTan. es SemTxveviTi movlena ar 
aris. sainformacio teqsts aqvs konkretuli maxasiaTeblebi, romlebic arTulebs 
mis gagebas da uaryofiTad moqmedebs mkiTxvelis motivaciaze.  

am mxriv, meore enis moswavle kidev ufro rTuli amocanis winaSe dgeba. 
sainformacio teqstis enobriv da struqturul faqtorebs mwiri leqsikuri maragi 
emateba. sainformacio teqstTan muSaobis garTulebis ganmapirobebel faqtorebs 
Soris yvelaze gadamwyvetia: kiTxvadoba, leqsikuri maragi, arsebuli (winare) 
codna, cnebebi da terminebi, sintaqsi.  

 
kiTxvadobis dabali done  

erT-erTi upirvelesi da TvalSisacemi faqtori teqstis kiTxvadobas 
ukavSirdeba. roca meore enis moswavles mcireSriftiani, SecdomebiTa da Seusabamo 
elementebiT gadatvirTuli teqstis wakiTxva uwevs, gageba-gaazreba aSkara 
barierebs awydeba.  

 
ucnobi sityvebi 

ucnobi sityvebis simravle gageba-gaazrebis erT-erTi arsebiTi barieria. 
qvemoT mocemulia magaliTi, romelic cxadyofs, rom Tvisobrivad martivi 
miTiTebac ki SeiZleba moswavlisTvis gaugebrad iyos gadmocemuli ucnobi 
sityvebis gamoyenebis gamo: 

daxazeT venis diagrama da SeadareT erTmaneTs nawarmoebis protagonisti da 
misi megobari.  

 
arsebuli codnis simwire  

teqstis gageba rTuldeba, roca moswavles sakmarisi codna ar gaaCnia 
mocemuli teqstis Sinaarsis gasagebad. magaliTad, Tu moswavles ar aqvs sabaziso 
codna genetikaSi, savaraudod cnebebis ganmarteba did daxmarebas ver gauwevs 
qvemoT mocemuli teqstis gagebaSi. 

 dezoqsiribonukleinis mJava (dnm) aris biopolimeri, romlis monomerebi 
nukleotidebia. dnm cocxali organizmis genetikuri masalis, qromosomebis 
ZiriTadi Semadgeneli nawilia. dnm-is funqcia ujredSi informaciis Senaxva da 
STamomavlobiT gadacemaa. 

dnm-is monomeri, nukleotidi, Seicavs saqarid dezoqsiribozas, fosformJavas 
naSTs da erT-erT azotovan fuZes oTxi SesaZlodan: adenini (A), guanini (G), 
citozini (C), Timini (T). (wyaro: vikipedia) 
 
rTuli cnebebi/terminebi   

Znelad gasagebi cnebebi/terminebi sagrZnoblad arTulebs teqstis gagebas. am 
faqtis sailustraciod isev zemoT mocemuli magaliTi gamodgeba.  
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rTuli sintaqsi 

zogadad, grZeli, Sedgenili winadadebebi ufro Znelad gasagebia, vidre 
mokle, martivi winadadebebi. ramdenimesafexuriani rTuli qvewyobili winadadeba 
ramdenime damokidebuli winadadebiT, bunebrivia, zrdis teqstis sirTulis xarisxs. 

 magaliTad: 
prozelitizmi aris sakuTar sarwmunoebaze sxvebis moqcevis miswrafeba, 

romelic SeiZleba moicavdes pirovnebis religiur rwmenaSi Carevis nebismier, 
pirdapir Tu arapirdapir mcdelobas, rac miznad isaxavs am rwmenis dakninebas 
nebismieri saxis cdunebis an moraluri Tu materialuri daxmarebis meSveobiT, cru 
saSualebebiT an Sesabamisi piris gamoucdelobis, ndobis saWiroebis, dabali 
inteleqtis an gulubryvilobis gamoyenebiT. 

mocemuli magaliTi warmoadgens erT winadadebas, romlis aRqmac, rTuli 
konstruqciis gamo, moswavles namdvilad gauWirdeba. xolo, imave winadadebis 
ramdenime winadadebad daSlis SemTxvevaSi, gagebis problema moixsneba. 

 
rogor davexmaroT moswavleebs saxelmZRvanelos teqstebis gagebaSi?  

pirvel rigSi, gamovyoT gakveTilebsa da ojaxSi gamoyenebuli sainformacio 
teqstebis ori ZiriTadi kategoria:  

1. saxelmZRvaneloSi mocemuli teqstebi, davalebebi da testebi;  
2. maswavleblis mier momzadebuli teqstebi, davalebebi da testebi.  

umravlesoba am masalisa, cxadia, saxelmZRvaneloebidan modis. aseve, 
dRiTidRe matulobs internetsivrceSi xelmisawvdomi masalis raodenoba. Tu 
teqstebi metad rTulad geCvenebaT da Tqveni moswavleebis umravlesobisaTvis 
frustraciuli donisaa, raRac unda moimoqmedoT. SesaZlebelia, saerTod uari 
TqvaT teqstis gamoyenebaze. meore mxriv, SesaZlebelia teqstis adaptireba.   

arsebobs teqstis sirTulis sami done. mocemuli moswavlisTvis mocemuli 
teqsti SeiZleba iyos:  

1. frustraciuli donis (moswavle damoukideblad ver SeZlebs 
teqstis wakiTxvas da gagebas. damxmare saSualebebis 
uzrunvelyofis SemTxvevaSic ki, aseT teqstTan urTierTqmedeba 
moswavleSi iwvevs negatiur emociebs da motivaciis dacemas.)  

2. saswavlo donis (es aris saSualo, zomieri sirTulis done. 
adekvaturi daxmarebis uzrunvelyofis SemTxvevaSi moswavle 
SeZlebs teqstis wakiTxvas da gagebas.) 

3. damoukidebeli wakiTxvis donis (moswavle damoukideblad SeZlebs 
teqstis wakiTxvas da gagebas. am SemTxvevaSi wakiTxvis amocana 
imdenad martivia, rom SeiZleba dawios kiTxvis motivacia.)  

mniSvnelovania, rom klasSi samuSaod maswavleblisa da moswavleebisaTvis 
xelmisawvdomi iyos didi raodenobiT mravalferovani damoukidebeli da saswavlo 
sirTulis donis teqstebi.  

Tu maswavlebeli teqstis gamoyenebas gadawyvets, sasurvelia gamoiyenos 
kargad aprobirebuli strategiebi, romlebic namdvilad uwyobs xels teqstis 
gageba-gaazrebas. maT Sorisaa: „semantikuri ruka“, „cnebis kategoriebi“, „SQ3R“, 
„vici-mainteresebs“ da sxv. am strategiebis yvelaze mniSvnelovani maxasiaTeblebia:  

• moswavles esmis, Tu ra mizniT kiTxulobs teqsts, aseve, ra unda 
gaakeTos wakiTxvis Semdgom. roca moswavle mkafiod acnobierebs 
wakiTxvis mizans, im informaciazea fokusirebuli, romlis gamoyenebac 
SemdgomSi mouwevs.  

• aaqtiurebs winare codnas, rac metad mniSvnelovania teqstis 
(gansakuTrebiT, vrceli teqstis) wakiTxvisas.  



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

172 
 

• saSualebas aZlevs moswavleebs, rom winaswar gaecnon wasakiTxi teqstis 
Temas da isaubron am Temaze Sin, mSobliur enaze.  

• saSualebas aZlevs moswavles, gamoTqvas varaudebi TemasTan 
dakavSirebiT.   

• saSualebas aZlevs moswavles, upasuxos SekiTxvebs, romlebze pasuxsac 
teqstTan muSaobis procesSi gascemen.  

• gaecnon sakvanZo leqsikur erTeulebs, romlebsac teqstSi Sexvdebian.  
• Seaxsenebs moswavles, ramdenad mniSvnelovania qvesaTaurebze, 

diagramebze, ilustraciebze yuradRebis gamaxvileba.  
• sTavazobs moswavles, moniSnos esa Tu is gaugebari monakveTi, 

romelzec mogvianebiT imuSaveben.  
mniSvnelovania, rom TandaTanobiT moswavleebma damoukideblad SeZlon 

dasaxelebuli strategiebis gamoyeneba sxvadasxva teqstTan da sxvadasxva 
konteqstSi.  

 
 

swavlebis ramdenime efeqturi meTodi 
 

im problemebTan gasamklaveblad, romelTa Sesaxebac zeviT visaubreT, 
maswavleblebs vTavazobT ramdenime efeqtur meTods, romelTa daxmarebiTac 
maswavlebeli daexmareba moswavleebs, gansakuTrebiT, meore enis Semswavlelebs 
sainformacio teqstis gagebaSi. 
Cven mier SerCeuli meTodebia: 

 semantikuri / gonebrivi ruka 

 cnebis kategoriebi 

 sityvaTa klasifikacia 

 SQ3R 

qvemoT warmogidgenT ramdenime konkretul strategias, romlebic exmareba 
moswavleebs sainformacio teqstebTan muSaobaSi.  
 
 
semantikuri / gonebrivi ruka 

semantikuri rukis Seqmna exmareba moswavleebs calkeuli sityvis 
mniSvnelobis gagebaSi, leqsikuri maragis gamdidrebaSi, kiTxvisa da weris unarebis 
dauflebaSi. am strategiiT muSaobis dros moswavleebi axal sityvebsa da 
terminebs ukve arsebul codnas da sityvebs ukavSireben. semantikuri rukis 
gamoyenebis nabijebia:  

1. konkretuli sityvis SerCeva;  
2. SerCeuli sityvis TvalsaCinod dawera (dafaze jgufuri muSaobisTvis an 

furcelze individualuri muSaobisTvis);  
3. moswavleebis mier rac SeiZleba meti iseTi sityvis mofiqreba, 

dasaxeleba da Camowera, romelic daweril sityvas ukavSirdeba;  
4. SerCeuli sityvebis kategoriebSi/sityvaTa jgufebSi ganawileba;  
5. kategoriebisaTvis (sityvaTa jgufebisaTvis) saxelebis mofiqreba;  
6. rukis Seqmna kategoriebisa da sityvaTa CamonaTvalis gamoyenebiT;  
7. diskusiis warmarTva sityvebis mniSvnelobebsa da maT Soris kavSirebis 

Sesaxeb, sityvebis gamoyenebis Sesaxeb; Sejameba. 
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cnebis kategoriebi 
meTodis/strategiis mokle aRwera: „cnebis kategoriebi“ aris leqsikuri 

maragisa da gageba-gaazrebis strategia, romelic gamoiyeneba axal Temaze wasakiTx 
teqstSi arsebul sityvebze/cnebebze/terminebze samuSaod. maswavlebeli awvdis 
moswavleebs wasakiTx teqstSi Semavali sityvebis CamonaTvals. moswavleebi 
ganixilaven TiToeuli sityvis mniSvnelobas da Sesabamis kategoriaSi aTavseben 
mas. kategoriebi SeiZleba maswavlebelma an moswavleebma gansazRvron.  

meTodis gamoyeneba SesaZlebelia rogorc teqstis wakiTxvamde, ise wakiTxvis 
Semdgom fazebze. roca meTodi wakiTxvamde gamoiyeneba, maswavlebeli adgens, Tu ra 
ician moswavleebma asaTvisebeli Temis garSemo. wakiTxvis Semdeg maswavlebeli 
afasebs, Tu ramdenad gaiges da gaacnobieres moswavleebma teqstis Sinaarsi da 
axali cnebebi/terminebi.   

 
risTvis viyenebT cnebis kategoriebs?  

• moswavleebi ecnobian axal sityvebs/cnebebs/terminebs, romlebsac Seicavs 
wasakiTxi teqsti; 

• moswavleebi avlenen, Tu ra ician ukve Sesaswavli sakiTxis garSemo; 
• moswavleebs uCndebaT varaudebi da interesi wasakiTxi teqstis mimarT. 

 
meTodis/strategiis warmarTva  

1. maswavlebeli SearCevs 10-15 sityvas/cnebas wasakiTxi teqstidan da 
Camowers maT dafaze. mcire jgufebSi muSaobisas SesaZlebelia 
specialuri baraTebis damzadeba da jgufebisaTvis darigeba.  

2. moswavleebi dafiqrdebian da saubroben mocemuli sityvebis/cnebebis 
mniSvnelobaze.  

3. maswavlebeli gaacnobs moswavleebs cnebis kategoriebs (Camowers maT 
dafaze). Semdeg sTxovs moswavleebs, rom TiToeuli sityva Seiyvanon erT-
erT kategoriaSi.  

4. maswavlebeli warmarTavs Semajamebel diskusias (an TviTonve saubrobs) 
imis Sesaxeb, Tu ratom moxvda esa Tu is sityva SerCeul kategoriaSi. 
sasurvelia, moswavleebs  mieceT saSualeba, gadaitanon sityvebi erTi 
kategoriidan meoreSi.  

 
magaliTi:  
 

mcenareebi (bunebismetyveleba) 
 
1. maswavlebeli warudgens moswavleebs winaswar SerCeul sityvebs, mag.: 

yvavili, foToli, wyali, baRi, Tesli, tye, haeri, xe, sinaTle, niadagi, 
fesvi, Rero. 

2. sTxovs moswavleebs, rom Seitanon TiToeuli sityva qvemoT mocemul 
kategoriebSi, an daajgufon baraTebi da Semdeg daasaTauron kategoria.  

• mcenaris tipebi  
• mcenaris nawilebi  
• sad izrdeba mcenareebi?  
• ra sWirdebaT mcenareebs zrdisaTvis?  
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sityvaTa klasifikacia 
meTodi, „sityvaTa klasifikacia“ saSualebas aZlevs maswavlebels, xeli 

Seuwyos moswavleebis karg mkiTxvelad Camoyalibebis process. meTodi 
multidisciplinuri xasiaTisaa. misi gamoyeneba praqtikulad yvela sagnis 
swavlebisas aris SesaZlebeli, vinaidan moswavleebs sxvadasxva saganSi 
gansxvavebuli tipis teqstebze uwevT muSaoba.  

nebismieri xasiaTis teqstis gageba-gaazrebis mniSvnelovani segmenti 
leqsikuri maragia. meTodi „sityvaTa klasifikacia“ swored leqsikuri maragis 
gamomuSavebaze, kognituri da lingvisturi unarebis ganviTarebazea orientirebuli.  
sityvis  teqstis mTlian konteqstTan mimarTebis Sedegad,  moswavleebi mkafiod 
iazreben teqstis formis, Sinaarsis, kompoziciuri qargisa da leqsikur-
gamomsaxvelobiTi saSualebebis mniSvnelobas.  

meTodis mizania, moswavleebma SeZlon teqstis gaazrebulad kiTxva, arsebiTi 
da meorexarisxovani informaciis gamijvna, interpretacia, ranJireba da leqsikuri 
maragis gamdidreba. meTodze muSaoba iwyeba teqstis SerCeviT. sanam meTodis 
ganxorcieleba daiwyeba, moswavleebs pedagogis mier SerCeuli teqsti bolomde 
unda hqondeT wakiTxuli. teqsti gansakuTrebuli sifrTxiliT unda SearCios 
maswavlebelma. igi aucilebelia,  iyos saswavlo miznis avTenturi, aqtualuri, 
srulad iTvaliswinebdes moswavleTa winare codnas da iyos  leqsikurad da 
Sinaarsobrivad morgebuli moswavleTa asaksa da interesebs.  

meTodi gansakuTrebulad efeqturia aRweriT da sainformacio teqstTan 
muSaobis procesSi. amgvari tipis teqstebi, erovnuli saswavlo gegmis mixedviT, 
jer kidev dawyebiTi safexuris sagnobriv programebSi savaldebulo 
maxasiaTebladaa gansazRvruli.    

„sityvaTa klasifikaciis“  meTodiT muSaobisas, moswavleebs saSualeba 
eZlevaT, Tavisuflad daafiqsiron TavianTi azri da gamoxaton TavianTi 
Sexedulebebi.  es metad mniSvnelovania meore enis moswavlisaTvis.  
 
meTodis gamoyeneba saswavlo procesSi 

meTodi gamoiyeneba sxvadasxva saganSi rogorc dawyebiT, aseve sabazo da 
saSualo safexurze. meTodis Sinaarsi SemdegSi mdgomareobs: mas Semdeg, rac 
waikiTxaven maswavleblis mier SerCeul teqsts, drodadro TiTo sityvis 
damatebiT, moswavleebi adgenen im sityvebis sias, romlebic wakiTxul teqstTan 
asocirdeba da klasificirebulia saxasiaTo Tvisebebis mixedviT. 

moswavleTa mcire jgufebi savarjiSos meSveobiT Segrovebul sityvebs sul 
mcire, oTx kategoriad anawileben. sabolood, isini erTmaneTs uziareben TavianT 
namuSevars saprezentacio plakatebis meSveobiT, romlebsac Semdeg etapze mTeli 
jgufi ganixilavs. isini grafikulad gamosaxaven, ajgufeben, ierarqiulad, 
mniSvnelobis da sxva sakiTxebis mixedviT anawileben sityvebs. am gziT moswavleebi 
aanalizeben mocemul teqsts, teqstidan irCeven da ajgufeben sityvebs, xsnian ris 
mixedviT da ratom daajgufes sityvebi am formiT, afaseben TavianT da sxvebis mier 
SerCeul klasifikaciis sistemebs. 

 
meTodis msvleloba  

meTodis „sityvaTa klasifikacia“ uSualo ganxorcielebamde, sasurveli iqneba, 
maswavlebelma sTxovos moswavleebs, ganmarton, rogor esmiT sityva klasifikacia. 
moswavleebi msjeloben, xolo maswavlebeli dafaze iniSnavs maT mier mowodebul 
variantebs. 2-3 wuTiani muSaobis Semdeg, maswavlebeli miawvdis erT-erT moswavles 
ucxo sityvaTa leqsikons da sTxovs waikiTxos am sityvis ganmarteba. gakveTilis 
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Semdeg fazaze maswavlebeli sityvaTa klasifikaciis meTodis instruqcias 
ganumartavs moswavleebs.  

amis Semdeg, iwyeba meTodis ganxorcielebis pirveli etapi, romelic moicavs 
sityvebis siis Sedgenas.  

- dafis TavSi, didi zomis formatis qaRaldze maswavlebeli wers wakiTxuli 
teqstis saTaurs.  

- uxsnis klass, rom unda Seadginon sia sityvebisa, romlebic asocirdeba maT 
mier wakiTxul teqstTan. 

- roca maswavlebeli darwmundeba, rom yvela moswavlem kargad gaigo 
davalebis instruqcia, moswavleebi iwyeben sityvaTa siis Sedgenas. isini dafaze 
mimagrebul formatis qaRaldze (an dafazeve) TviTon gamodian da weren, an 
karnaxoben da maswavlebeli Tavad Camowers sityvebs. ase Sedgeba mTeli klasis 
sityvebis sia. sasurvelia, muSaobis procesSi formatis qaRaldze Camowerili 
sityvebi moswavleebma TavianT rveulebSic CainiSnon. 

meTodis es etapi grZeldeba manam, sanam TiToeuli moswavle ar miiRebs 
monawileobas siis SedgenaSi erTi sityviT mainc. aqtivoba grZeldeba manam, sanam 
sia 30-40 sityvas ar miaRwevs. saSualod, amisTvis saWiroa 10-15 wuTi. 

meTodis ganxorcielebis Semdeg etapze muSaoba grZeldeba mcire jgufebSi. 
maswavlebeli Tavad gadaanawilebs moswavleebs jgufebSi SemTxveviTi Sercevis 
wesiT.  moswavleebi fiqroben klasifikaciis raime sistemaze, sadac yvela 
mocemuli sityva gadanawildeba. sistema unda moicavdes sul mcire xuT 
kategorias da TiTo kategoria ki - sul mcire, oTx sityvas mocemuli siidan. 
moswavleebs  SeuZliaT erTi sityva ramdenime kategoriaSi moaqcion da, aseve, 
wignidan daamaton sityvebi. meTodis ganxorcielebis Semdeg etapze, mas Semdeg, rac 
moswavleebi asruleben sityvaTa kategoriebze muSaobas da yvela sityvas 
gadaanawileben maT mier SerCeul kategoriebSi, jgufebi iwyeben  jgufuri 
posteris momzadebas, raTa warudginon SemuSavebuli sistema klasis danarCen 
nawils. amisTvis maT urigdebaT  markerebi, saprezentacio plakatebi, didi 
formatis qaRaldebi.  

aRsaniSnavia, rom meTodiT gaTvaliswinebuli saprezentacio plakatis 
momzadeba mxolod vizualur efeqtze gaTvlili aqtivoba ar aris. mas sakmaod 
mniSvnelovani saswavlo-SemecnebiTi funqcia akisria da kargad aviTarebs teqstis 
vizualizaciis, sivrciTi, TanamSromlobiTi, saprezentacio aqtivobisTvis saWiro 
unarebs. moswavleebi daaxloebiT 20-25 wuTis ganmavlobaSi muSaoben TavianT 
posterebze da gegmaven prezentacias. Tu romelime jgufi adre daasrulebs 
muSaobas, maswavlebeli sTxovs, isev miubrundnen teqsts, an leqsikonSi moZebnon 
SedarebiT rTuli sityvebis ganmartebebi. 

mas Semdeg, rac jgufebi daasruleben saprezentacio plakatebze muSaobas, 
TiToeuli jgufi warmoadgens Tavis posters, sadac asaxulia maT mier 
SemuSavebuli klasifikaciis sistema.  

daskvnis saxiT  unda aRiniSnos, rom meTodi ,,sityvaTa klasifikacia” swored 
leqsikuri maragis gamomuSavebaze, kognituri da lingvisturi unarebis 
ganviTarebazea orientirebuli.  sityvebis   mTlian konteqstTan mimarTebis 
Sedegad, moswavleebi mkafiod iazreben teqstis formis, Sinaarsis, kompoziciuri 
qargisa da leqsikur-gamomsaxvelobiTi saSualebebis mniSvnelobas.  

 
SQ3R  

meTodis/strategiis mokle aRwera: strategiis abreviatura xuT sityvas 
moicavs: Survey - gadaxede, Question - dasvi SekiTxvebi, Read - waikiTxe, Recite - 
gadmoeci, Review - ganixile. es teqstis gagebis erT-erTi yvelaze cnobili da 
efeqturi strategiaa. kiTxvis dawyebamde moswavleebi usmenen maswavleblis mokle 
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leqcias. Semdeg moswavleebi kiTxuloben amave Temaze teqsts an mis erT monakveTs. 
kiTxvis dasrulebis Semdeg moswavleebi mTel klasSi an mcire jgufebSi marTaven 
diskusias mocemul sakiTxze. diskusia moicavs Sedarebas leqciis Sinaarssa da 
wakiTxuli teqstis Sinaarss Soris. es aris aqtiuri swavlis strategia, romelic 
erT Temaze gansxvavebuli informaciis dagrovebisa da gansxvavebuli 
Sexedulebebis (avtori, maswavlebeli, moswavleebi) gamoxatvis procesSi rTavs 
moswavleebs.  

 
meTodis/strategiis daniSnuleba  

• exmareba moswavleebs sainformacio teqstis gaazrebaSi; 
• qmnis sabaziso codnas teqstis wakiTxvamde;  
• saSualebas aZlevs problemur mkiTxvelebs, CaerTon diskusiaSi.  

 
romel fazaze viyenebT strategias?  

• teqstis wakiTxvamde 
• kiTxvis procesSi 
• wakiTxvis Semdeg  

 
meTodis/strategiis warmarTva  

wakiTxvamde moswavle gadaxedavs teqsts: 
a. saTaurs da qvesaTaurebs  
b. suraTis minawerebs, cxrilebs, grafikebs da rukebs  
g. winaswar mocemul terminebs  
d. Sesaval da daskvniT abzacebs 
e. Sejamebas   

gadaxedvis dros moswavle ayalibebs SekiTxvebs: 
- gadaakeTebs saTaurs da qvesaTaurebs SekiTxvebad  
- kiTxulobs SekiTxvebs teqstis dasawyisSi an boloSi  
- sakuTar Tavs usvams SekiTxvas: „ra vici ukve am sakiTxis Sesaxeb?“ 

 
kiTxvis procesSi moswavle: 

a. moiZiebs pasuxebs Tavdapirvelad dasmul SekiTxvebze 
b. pasuxobs qveTavis TavSi an boloSi dasmul SekiTxvebs  
g. xelaxla kiTxulobs suraTebze minawerebs, cxrilebs, grafikebs da 

a. S.  
d. yuradRebas amaxvilebs xazgasmul, daxril da `gaboldebul~ 

sityvebsa da frazebze. 
e. Seanelebs kiTxvas rTul monakveTebTan.  
v. Cerdeba da xelaxla kiTxulobs im monakveTebs, romlebic 

gaugebaria.  
z. kiTxulobs mxolod TiTo monakveTs da gadmoscems mis Sinaarss.   

 
teqstis wakiTxvis Semdeg moswavle:  

a. zepirad Seajamebs wakiTxuls sakuTari sityvebiT 
b. wers wakiTxuli informaciis mokle variants sakuTari sityvebiT 
g. markeriT moniSnavs teqstis yvelaze mniSvnelovan monakveTebs. 

 
statiis bolos CamovTvliT im ZiriTad saorientacio amocanebs, romlebze 

fokusirebac sagrZnoblad daaCqarebs moswavleebs Soris sainformacio teqstebis 
kiTxvis unarebis ganviTarebas da akademiuri warmatebebis miRwevas yvela saganSi.  
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ris gakeTeba SeuZlia ganaTlebis sistemas da skolas? 

• sainformacio teqstis kiTxvisa da weris unarebis Setana erovnuli 
saswavlo gegmis misaRwev SedegebSi dawyebiTi safexuris dabal 
klasebSi;  

• skolebis uzrunvelyofa mravalferovani Tematikisa da mzardi 
sirTulis sainformacio teqstebiT (rogorc nabeWdi, ise 
eleqtronuli); 

• maswavleblebis uzrunvelyofa saswavlo strategiebiT treningisa da 
specialuri literaturis miwodebis gziT.  

 
ris gakeTeba SeuZlia maswavlebels?  

• sainformacio teqstTan muSaobis yvelaze efeqturi strategiebis 
mosinjva;  

• sainformacio teqstis ZiriTadi maxasiaTeblebis gacnobiereba;  
• profesiuli ganviTareba;  
• strategiebis demonstrireba da swavleba;  
• ukukavSiri da Sefaseba.  

 
 
 
 

gamoyenebuli literatura: 

 
beselia, papava, 2011 - n. beselia, p. papava. wigniereba dawyebiT klasebSi. 

meToduri saxelmZRvanelo maswavleblebisaTvis. norvegiis ltolvilTa 
sabWo. 2011 

kiTxvis efeqturi meTdebi, 2010 - kiTxvis efeqturi meTdebi. maswavlebelTa 

profesiuli ganviTarebis erovnuli centri. 2010. 

maswavlebeli, 2010 - Jurnali „maswavlebeli“.#3 (9), 2010. 

juliani, bernisi, 1981 - Cullinan E. Bernice. Literature and the Child. HBJ. 1981 

Helping ESL students understand written texts. A guide to learning English. 

http://esl.fis.edu/teachers/support/commun.htm  

Just Read Now! SQ3R http://www.justreadnow.com/strategies/sq3r.htm 

Reading Methods: SQ3R. Academic Resource Center. http://www.arc.sbc.edu/sq3r.html  

Semantic Mapping. http://literacy.kent.edu/eureka/strategies/semantic_mapping.pdf 
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naira bepievi 

ivane javaxiSvilis saxelobis  
Tbilisis saxelmwifo universiteti, saqarTvelo 

 

SedarebiTi gramatika bilingvuri swavlebis diskursSi 

(qarTuli da osuri enebis magaliTze) 
 

abstraqti 

 
osuri ena indoevropul enaTa ojaxs ganekuTvneba kerZod, iranul jgufs, 
qarTuli ena ki _ kavkasiurs. bilingvuri swavlebis dros aucileblad 
gasaTvaliswinebelia am ori enis struqturuli da enobrivi Taviseburebebi. 
aucilebelia fonetikuri, morfologiuri da sintaqsuri niuansebis warmoCena, 
maTi gaTvaliswineba, SedarebiTi analizi.  
cnobilia, rom qarTuli zmnas mravalferovani gamomsaxvelobiTi saSualeba aqvs, 
winadadebaSi makoordinirebeli rolic swored mas ekisreba.  sxva enebSi zmnas 
uWirs yvela im niuansis gadmocema, rac qarTul zmnas aqvs, (piris ragvarobis 
warmoCena, kontaqti da sxv.). 
bilingvuri swavlebis dros, pirvel rigSi, gasaTvaliswinebelia zmnis 
Taviseburebebis saTanadod gadmocema. aseve, gasaTvaliswinebelia saxelebisa Tu 
sxva metyvelebis nawilTa Taviseburebebi.  
mniSvneloba eniWeba (Sesaswavli enebis) SedarebiTi gramatikis aucileblad 
gasaTvaliswinebeli kursis gacnoba-Seswavla, rac maT didad daexmareba enebis 
warmatebulad dauflebaSi.  

 
osuri ena indoevropul enaTa ojaxs ganekuTvneba, kerZod ki - iranul jgufs, 

qarTuli ena ki - kavkasiurs. bilingvuri swavlebis dros aucileblad 
gasaTvaliswinebelia  am  ori enis struqturuli, enobrivi Taviseburebebi. 
aucilebelia fonetikuri,  morfologiuri  da sintaqsuri niuansebis warmoCena, 
maTi gaTvaliswineba, SedarebiTi analizi. cnobilia, rom qarTul zmnas sakmaod 
mravalferovani gamomsaxvelobiTi saSualeba aqvs, winadadebaSi makoordinirebeli 
rolic swored mas ekisreba. zogierT  sxva enaSi zmnas uWirs yvela im niuansis 
gadmocema, rac qarTul zmnas aqvs, (piris ragvarobis warmoCena; subieqtur da 
obieqtur pirTa urTierTmimarTebis sakiTxi; kontaqti; qcevis kategoria da sxv.). 

bilingvuri swavlebis dros, pirvel rigSi, gasaTvaliswinebelia zmnis 
Taviseburebebis gadmocema saTanadod. kerZod, gardamavali zmnis Sesatyvisi 
subieqtis brunvis sakiTxi. gardamavali zmnis subieqti I, II da III seriis zmnasTan 
qarTul enaSi sam brunvaSi gvxvdeba;  I seriis zmnasTan is saxelobiT brunvaSi 
dgas, meore seriis zmnasTan moTxrobiT brunvaSia, xolo mesame seriis zmnasTan - 
micemiTSi. gansxvavebiT qarTuli enisagan, osur enaSi moTxrobiTi brunva ara 
gvaqvs da subieqti mxolod saxelobiT brunvaSi dgas (iSviaTad naTesaobiTSi). 
moqmedi I seriis zmnasTanac saxelobiT brunvaSi dgas da II da III seriis 

zmnebTanac. osurSi bunebrivia: лёг худы kaci icinis, лёг бахудти kaci gaicina 
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(nacvlad - kacma gaicina). osuri enis konstruqciidan gamomdinare, bunebrivia aseTi 
warmoTqma: mamali yivis, mamali iyivla, mamali uyivlia.  

  qarTul enaSiKkontaqti zmnis is formaa, romelic gviCvenebs, rom subieqturi 
piri moqmedebs pirdapir obieqtze uSualod an sxva piris SualobiT. amis mixedviT 
gvaqvs SualobiTi da uSualo kontaqti. 

 SualobiT kontaqts aqvs Tavisi mawarmoeblebi: -in, -ev,    -evin, -vin, -ebin. 
osur enaSi SualobiTi kontaqtis gamosaxatavad zmnis sawyisi formaa 

gamoyenebuli, romelsac daerTvis damxmare zmna  кёны - аразын ёй ын кёны - 

akeTebinebs, амёлын  ёй ын кёны - akvlevinebs.   
im SemTxvevaSi, roca zmna isedac meSvelzmniania, uSualo kontaqtis 

gamosaxatavad zog SemTxvevaSi kidev erTxel daerTvis sawyiss meSveli zmna. 

хёрын кёны - aWmevs, ныв ын кёны - uxatavs. 

 хёрын ын кёнын кёны - aWmevinebs; ныв ын кёнын кёны - axatvinebs. 
aseT SemTxvevaSi gardamavali zmnis subieqti (is) realurad moqmed pirs (mas), 

irib obieqts asrulebinebs moqmedebas. 
qarTul enaSi zmna gamoxatavs kuTvnileba-daniSnulebasac. Oobieqti aravisi 

kuTvnileba ar aris da arc visTvismea gankuTvnili; obieqti moqmed pirs, subieqts 
ekuTvnis; erTi obieqti ekuTvnis meores an misTvis aris gankuTvnili. Aamis 
mixedviT gvaqvs sami qceva: saarviso (vaSeneb), saTaviso (viSeneb) da sasxviso 
(vuSeneb), anu, rac igivea, sami versia: neitraluri, sasubieqto da saobieqto (a. 
SaniZe).Qqcevis sxvadasxva forma qarTulSi zogjer prefiqsebiT aris gadmocemuli 
(a-keTebs, i-Senebs, u-wers), zogjer mxolod formiT (wers). 

rogor gadmoicema qcevis sxvadasxva forma osur enaSi?O 
Oosur enaSi qcevas zmnis forma ver gadmoscems. prefiqs-sufiqsebis darTviT, 

zmnis romelime formiT misi gadmocema SeuZlebelia. Eqcevis nebismieri formis 
gadmosacemad aucilebelia zmnas davurToT Sesabamisi saxelebi an nacvalsaxelebi. 

man saxli aaSena - Уый хёдзар самадта (saarviso qceva - никайон архайд), man TavisTvis 
saxli aiSena Уый хёдзар самадта йёхицён  (saTaviso qceva - хион архайд), man mas 
saxli auSena Уый кёмёндёр хёдзар самадта (sasxviso qceva - искайон архайд). erT 

SemTxvevaSic, meore SemTxvevaSic da mesame SemTxvevaSic aaSena (самадта), erTi da 
imave formiT aris gadmocemuli. FkuTvnilebiT-daniSnulebiTi urTierTobis 
gadmosacemad osur enaSi zmna ar icvlis formas, formas icvlis saxeli an 
Sesabamisad naxmari nacvalsaxeli.  

QsaTaviso qcevis gadmosacemad osurSi aucilebelia kuTvnilebiTi 
nacvalsaxelebis CarTva. Aaq ramdenime SemTxvevaa cal-calke gansaxilveli: 

1. roca zmnis moqmedeba I pirisTvisaa gankuTvnili I piris kuTvnilebiTi 
nacvalsaxelia naxmari (pirveli piris piris nacvalsaxelTan erTad):  

ёз мёхи дасын me viparsav.  
saTaviso qcevis gamoxatvis dros aucilebelia zmnasTan erTad vixmaroT pirisa 

da kuTvnilebiTi nacvalsaxelebi erTad. aviSene forma gadmoicema I piris piris 
nacvalsaxeli + I piris kuTvnilebiTi nacvalsaxeli + zmna (saarviso qcevaSi): 

me saxli avaSene CemTvis (saxli aviSene) ёз мёхицан хадзёр самёдтон. 
aseTive mimarTebaa sxva SemTxvevebSic. 
rac Seexeba sasxviso qcevas, aq Semdegnairi konstruqcia gvaqvs: 
1. I piris piris nacvalsaxeli + mesame piris kuTvnilebiTi nacvalsaxeli + zmna 

(uRlebadi forma, saarviso qceva); 

me misTvis saxli avaSene  (saxli avuSene)  ёз уыман хадзёр самадтон 
2. II piris piris nacvalsaxeli + mesame piris kuTvnilebiTi nacvalsaxeli + zmna; 

 Sen misTvis saxli aaSene     (saxli auSene) ды уыман хадзёр самадтай. 
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3. III piris piris nacvalsaxeli + mesame piris kuTvnilebiTi nacvalsaxeli + 
zmna; 

man misTvis saxli aaSena     (saxli auSena)  уый уыман хадзёр самадтё.   

уый манён хадзёр самёдтё  man CemTvis saxli aaSena (amiSena). 
уый дауён хадзёр самёдтё  man SenTvis saxli aaSena (agiSena). 
уый уымён хадзёр самёдтё  man misTvis saxli aaSena (auSena). 
uaryofiTi nawilakebi ar da ver qarTulSi moqmedebis niuansobriv 

sxvadasxvaobas gamoxataven. maTi darTva zmniT aRniSnul moqmedebas uaryofiT 
konteqsts aniWebs, magram erTmaneTisagan gansxvavebuls. kerZod ar nawilaki 
zmnasTan erTad aRniSnavs iseT moqmedebas, rodesac subieqts ar surs moqmedebis 
Sesruleba, moqmedeba misi nebelobis Sesabamisia: ar davwer! ar davxatav! ar SevWam! 
aseT naTqvams kategoriulobis niuanss ar nawilaki sZens. xolo ver nawilaki, 
romelic aseve uaryofiTi Sinaarsis gamomxatvelia, aseTi kategoriulobisagan 
daclilia, is aRniSnavs moqmedebas, romelic subieqtis nebelobis miuxedavad, 
SesaZlebeli araa: ver davwer, ver davxatav, ver SevWam. osur enaSi uaryofiTi 

nawilaki нё gamoxatavs orive niuanss _ kategoriulsac da SesaZleblobidan 
gamomdinaresac. 

нё ныфыстон  ar davwere _kateg. niuansi; 
нё ныфыстон ar damiweria _ neitr, niuansi; 
нё ныфыстон ver davwere _ SesaZlebloba.  aseT SemTxvevaSi osur enaSi mTqmeli 

amatebs sityvebs (ar SemeZlo), riTic is ganmartavs, rom ar SeeZlo dawera 
(sxvadasxva mizezTa gamo).                         

osurSi dasturdeba rogorc windebuli (Разёвёрдтё, Раздзырдтё) ise ukudebulebi 

anu Tandebulebi (Фёсёвёрдтё, Фёсдзы-рдтё). rogorc windebuli, ise ukudebuli 
Tandebuls warmoadgens, romelic „daerTvis saxelis ama Tu im brunvis formas, 
rom aRniSnos mdgomareoba, mimarTuleba, daniSnuleba an sxva raime 
damokidebuleba dasaxelebul saganTan“ (SaniZe, 1969).  

ukudebulebTan SedarebiT windebulebi osurSi mxolod ramdenimea, kerZod; 

ёд - Tan, - ian-ad ukudebulebi (Tanamedrove qarTulSi Tandebuli prefiqsad 
iSviaTia. specialur literaturaSi ukudebuls, Cveulebriv, Tandebuls uwodeben). 
M 

ёд-гёрзтё -    iaraRianad; ёд-дзаума -    nivTebianad 

windebuli ёд mxolod arsebiT saxelebs daerTvis da isic mxolod saxelobiT 
brunvaSi. dauSvebelia masa da saxels Soris sxva sityvis CarTva (axvlediani, 1968, 
296). 

windebuli ёд osurSi cnobilia, rogorc araproduqtiuli windebuli, xolo ёнё 
- rogorc produqtiuli (gabaraevi, 1987, gv. 48). 

aqve unda SevniSnoT, rom sufiqsebs -ian, -osan, -ovan, -ier, romlebic qonebis 

saxelebis mawarmoebeli sufiqsebia qarTulSi, osurSi Seesatyviseba sufiqsi -джын; 

Sdr.: дур-джын - qviani;  фыд-джын - xorciani. 

ёнё - u - o; u; ёнё-зёнёг - u-Svil-o; ёнё-мат - u-dard-o (udardeli). 

windebuli ёнё saxelebTan saxelobiT brunvaSi dgas (es windebuli mniSvnelobiT 
axlos aris qarTul calke mdgom TandebulTan - gareSe):  

gansxvavebiT ёд windebulisagan, ёнё windebulsa da masTan Tanmxleb sityvas 
Soris zogjer SeiZleba idges msazRvreli, maT Soris nacvalsaxelic. (abaevi, 1970, 
296). 
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aqve unda SevniSnoT, rom osurSi ёнё windebuls zogjer enacvleba misi 

Semoklebuli varianti ё, rac imave mniSvnelobiT ixmareba (aRniSnavs uyoloba-

uqonlobas) (abaevi, 1970, 678). ё-дзар - u-saxlkar-o; ё-дых - u-Ron-o. 

garda amisa,  osuri enis zogi mkvlevari gamoyofs mesame windebulsac фёйнё, 

romelic raodenobis semantikas gamoxatavs (medoiTi, 2003, 235). windebuli фёйнё 
(mniSvnelobiT uaxlovdeba - TiTo an erTi.... (erTi xuTi, erTi oci, erTi sami 
vaSli momca) umetesad saxelobiT brunvaSi dgas, Tumca sxva brunvebSic gvxvdeba.   

erTmarcvliani Tandebulebi _ viT, _ Tan, _ ze _Si, - Tvis _ gan (dan)  qarTulSi 
saxelTan aris Serwymuli. aseTi saxis Tandebulebi osur enas ara aqvs. am 
TandebulTa funqcias osurSi garkveuli brunvis niSnebi asruleben (da ara 
Tandebulebi).  

Sdr.: хадзёрау  - saxliviT; хадзёрёй  -saxlidan. 
- Ggan Tandebuliani (naT. amxanagisa - gan) da -dan/idan Tandebulian (moqm. 

wyarodan; soflidan) saxelebs qarTulSi erTmaneTisagan gansxvavebuli kiTxvebi 
daesmiT: visgan? saidan? 

orive es saxeoba osurSi naTesaobiTi brunvis erTi formiT aris gadmocemuli. 
Aaris piriqiTac, roca qarTulis erT Tandebuls osurSi ori Sesatyvisi aqvs. 

mag.: sofelSi wavedi - хъаутам ацыдтан, sxva formaa _ sofelSi var - хъёуты дён 
sofelSi var), -Si Tandebulia gamoyenebuli qarTulSi statikis drosac da 
dinamikis drosac. osurSi es formebi aSkarad gansxvavebuli brunvis formebiT 

gadmoicema. хъаутам - sofelSi mivdivar; хъёуты - sofelSi var 

rusuli: В школе (находится) 

          В школу (ходит) 
safiqrebelia, rom osurSi, misi ganviTarebis adreul safexurze dRevandelTan 

SedarebiT ufro meti Tandebuli unda yofiliyo. Aam varauds adasturebs osuri 
enis digorul dialeqtSi SemorCenili zogierTi forma, romelTa nawili 
saliteraturo enaSic aris damkvidrebuli. aseTad gvesaxeba, magaliTad:  

Раз-дарён (winsafari); дёл-базыр (frTebs qveS); дёл-барад (damokidebuleba); уёл-арв 
(zeca).  

rogorc vnaxeT, qarTuli zogierTi Tandebulis funqcias osurSi windebuli da 
Tandebuli asrulebs. zog SemTxvevaSi qarTuli Tandebuliani forma osurSi 
brunvis niSniT aris gadmocemuli. aseve gasaTvaliswinebelia, rom osur enaSi zmna 
ver gamoxatavs kuTvnilebiT-daniSnulebiT urTierTobas sxva metyvelebis 
nawilebis dauxmareblad. Ees gansakuTrebiT TvalSisacemia qarTulTan mimarTebiT, 
sadac zmna am formebs umetes SemTxvevaSi saTanado niSnebiT gadmoscems. 
Oosuridan qarTul enaze Targmnis dros saWiroa aseTi formebi gadmoices 
Sesabamisi qcevis formiT (saxli aviSene da ara saxli aviSene CemTvis). 

amrigad, bilingvuri swavlebis dros aucilebelia (Sesaswavli enebis) 
SedarebiTi gramatikis aucileblad gasaTvaliswinebeli kursis Seswavla, 
Sesaswavl enaTa fonetikuri, morfologiuri, sintaqsuri Tu sxva saxis 
Taviseburebebis gacnoba, rac msmenelebs, am enaTa Seswavlis msurvelebs didad 
daexmareba enebis warmatebulad dauflebaSi.  

 

 

 

gamoyenebuli literatura: 

 
SaniZe, 1969 - a. SaniZe, qarTuli enis gramatika, t. I. Tb., 1969.  
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axvlediani, 1968 - Грамматика осетинского языка, т. I, под редакцией проф. Г.С. Ахвледиани, 

Орджоникидзе, 1968. 

abaevi, 1970 - В. Абаев, Краткий грамматический очерк осетинского языка в книге  Осетинско-

русский словарь, Орджоникидзе, 1970. 

mSobliuri literatura, 1974 - Мадёлон литературё, Цхинвал, 1974. 

gabaraevi, 1987 - Габараев Н. Я. Ирон ёвзаг, ахуыргёнён чиныг 5-6 кълёстён, Цхинвал, 1987. 

TaxazTi, 1991 - Тахъазты Т., Ирон Ёвзаг, Дзёуджыхъёу, 1991. 

medoiTi, 2003 - Медойты Б. Г., Нырыккон ирон ёвзаг морфологи, Цхинвал, 2003. 
 
 
zeinab gvariSvili 

SoTa rusTavelis saxelmwifo universiteti;  
baTumi, saqarTvelo 
 

 

,,Tarjimnis cru megobrebis” problema meore  enis Seswavlis 

procesSi 

 
abstraqti 

 
winamdebare kvlevis mizania, gaaSuqos is problemebi, romlebsac awydebian 
qarTulenovani studentebi inglisuri enis Seswavlis procesSi.  erT-erT 
sirTules `cru kognatebi~ anu e.w. `Tarjimnis cru megobrebi”  warmoadgenen. 
aRniSnuli sityvebi formiT (fonetikuri da morfologiuri struqturiT) 
msgavss, Tumca semantikuri TvalsazrisiT xSir SemTxvevaSi nawilobriv an 
sruliad gansxvavebul wyvilebs warmoadgenen.  isini xSir SemTxvevaSi ara 
adekvaturad, zogjer  ki arazustad  aRiqmebian  inglisuri enis  
qarTulenovani Semswavlelebis mier, gansakuTrebiT enis Seswavlis pirvel 
etapze. Tumca es problema ar kargavs Tavis aqtualobas enis Seswavlis 
Semdgom etapebzec. imdenad, ramdenadac, qarTulenovani Semswavlelebi 
eyrdnobian aRniSnuli sityvebis saerTo kognitur bazaSi, xSir SemTxvevaSi 
erovnul diskursSi dafiqsirebul mniSvnelobebs, rasac isini konceptebis 
araadekvatur, arazust Targmnamde mihyavT.  
zogadad gamoyofen `cru megobrebis“ or tips: srulsa da nawilobrivs. 
NgansakuTrebul sirTules es ukanaskneli warmoadgens imdenad, ramdenadac, 
aRniSnuli wyvilebis garkveuli mniSvnelobebi emTxveva erTmaneTs Tumca 
SesaZlebelia iseTi mniSvnelobis arsebobac, riTac isini ar gvxvdebian  
meore enaSi.  
rogorc kvlevebma aCvena, statiaSi dasmuli problema aqtualuria enis 
Seswavlis yvela etapze. amitom migvaCnia, rom aRniSnuli sakiTxi ar unda 
rCebodes maswavleblebisa da enis SemswavlelTa yuradRebis miRma.  imdenad, 
ramdenadac  sematikuri sxvaoba “cru megobrebis” wyvilebs Soris naTlad 
Cans kolokaciebSi, maTi swavleba swored rom  inglisur da qarTul 
SesityvebebSi unda xdebodes rac imTaviTve gamijnavs  da naTels gaxdis  
formiT msgavsi leqsikuri erTeulebis  semantikur  datvirTvas qarTul da 
inglisur enebSi.  

 
winamdebare kvlevis mizania, gaaSuqos is problemebi, romlebsac awydebian 

qarTulenovani studentebi inglisuri enis Seswavlis procesSi.  erT-erT 
sirTules cru kognatebi anu e.w. ,,Tarjimnis cru megobrebi”  warmoadgenen. 
aRniSnuli sityvebi formiT (fonetikuri da morfologiuri struqturiT) msgavs, 
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Tumca semantikuri TvalsazrisiT nawilobriv an sruliad gansxvavebul wyvilebs 
warmoadgenen.  isini xSir SemTxvevaSi araadekvaturad, zogjer  ki arazustad  
aRiqmebian  inglisuri enis  qarTulenovani Semswavlelebis mier, gansakuTrebiT 
enis Seswavlis pirvel etapze. Tumca es problema ar kargavs Tavis aqtualurobas 
enis Seswavlis Semdgom etapebzec. imdenad, ramdenadac qarTulenovani 
Semswavlelebi eyrdnobian aRniSnuli sityvebis zogad kognitur bazaSi, xSir 
SemTxvevaSi - erovnul diskursSi dafiqsirebul mniSvnelobebs, rasac isini 
konceptebis araadekvatur, arazust Targmnamde mihyavT. amitomaa, rom am wyvilebs 
xSirad ,,gardauval maxeebs“ uwodeben (lado, 1967, gv.84) Eenis swavlebis procesSi 
isini, erTi mxriv, aCveneben enis Semswavlelis arasrulyofil enobriv dones, 
xolo meore mxriv, aRniSnulma wyvilebma SeiZleba sagrZnoblad daazaralos 
aramarto komunikacia enis SemswavlelTa Soris, aramed gaarTulos enis swavlebis 
procesic. moyvanili mizezebi TvalsaCinos xdis aRniSnuli problemis 
aqtualurobasa da misi kvlevis aucileblobas.  

,,cru megobrebis’’ sakiTxs sxvadasxva enaSi araerTi saintereso kvleva 
mieZRvna. am mxriv aRsaniSnavia budagovis, neilis,  Cakonis, gutknextisa da sxvaTa 
Sromebi,  Tumca, miuxedavad sakiTxis aqtualurobisa,  sakmaod mwiria kvlevebi 
qarTul-inglisuri cru megobrebis Sesaxeb. 

rogorc zemoT aRvniSneT, cru megobrebi formiT msgavs, Tumca SinaarsiT 
nawilobriv an sruliad gansxvavebul leqsikur erTeulebs warmoadgenen. maT 
SeiZleba hqondeT erTi da igive etimologia, magram, SesaZlebelia, isini 
konkretul enebSi sxvadasxva enis gavliTac iyvnen Sesuli. 

 prinslo da Sriveri semantikuri gadafarvis TvalsazrisiT gamoyofen ,,cru 
megobrebis“ or tips: absoluturs da nawilobrivs. absoluturi   cru megobrebi 
formiT (orTografiuli da fonetikuri TvalsazrisiT) msgavs da Sinaarsobrivad 
gansxvavebul wyvilebs warmoadgenen. Sesabamisad, isini arasodes gvxvdebian erTsa 
da imave konteqstSi da nakleb problemas warmoadgenen enis SemswavlelTaTvis. 
TumcaRa, enis swavlebis sawyis etapze, SesaZloa, mSobliuri enis Carevis gamo, 
adgili hqondes fsiqolingvistur problemas. absoluturi cru megobrebis 
magaliTebia: inglisuri  “talon ” da qarTuli „taloni“;  inglisuri ”order” da 
qarTuli  „orderi“; “fabric”-,,fabrika“;  “velvet”- ,,velveti”. 

nawilobrivi cru megobrebis problema  Tavs iCens ara marto  enis Seswavlis 
sawyis, aramed Semdgom etapebzec da Semswavlelis arasrul enobriv kompetenciaze 
miuTiTebs. aRniSnuli wyvilebis gansakuTrebuli sirTule imiTac aixsneba, rom am 
SemTxvevaSi adgili aqvs ara marto fonologiur an/da orTografiul msgavsebas, 
aramed nawilobriv semantikur gadafarvas, anu, SesaZlebelia,  leqsikuri wyvilis 
mniSvnelobebi garkveulwilad emTxveodes erTmaneTs, Tumca, SesaZlebelia, iseTi 
mniSvnelobis arsebobac, romlebiTac isini ar gvxvdebian  meore enaSi. ase 
magaliTad, inglisuri zedsarTavi saxeli “accurate”–s Seesabameba qarTuli 
„akuratuli“ Tumca, iseTi myari Sesityvebebis Targmanis dros rogoricaa 
“akuratuli adamiani” umjobesia sityva “accurate” vTargmnoT inglisuri “tidy” an 
“orderly“–iT, imdenad, ramdenadac qarTul mentalobaSi, rusuli enis zegavlenis 
gamo am sityvam damatebiTi konotacia SeiZina da „mowesrigebuli“, „koxta“–s 
mniSvnelobiT gamoiyeneba. inglisuri “delicate”–sagan gansxvavebiT qarTul 
“delikatur“–s ori mniSvnelobiT vxvdebiT: 1. Tavaziani; 2. is rac windaxedul, 
frTxil mopyrobas moiTxovs“ (WabaSvili, 1989, gv.120) xolo rac Seexeba aRniSnuli 
sityvis iseT inglisur mniSvnelobebs  rogorebicaa  „daxvewili, natifi, nazi“ is 
qarTuli „delikaturisTvis~ ar aris damaxasiaTebeli. inglisur zedsarTav saxels 
“dramatic” qarTuli  “dramatuli” Seesabameba, magram aRniSnuli wyvils Soris  
nawilobrivi semantikuri gadafarva Tavs iCens iseTi myari Sesityvebis Targmanis 
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dros, rogoricaa magaliTad  ” dramatic view” (e .g: dramatic view of the Alps) am SemTxvevaSi 
sityva “dramatic~–s qarTuli ,,amaRelvebeli” Seesabameba da ara  „dramatuli“, 
imdenad, ramdenadac aRniSnuli sityva  qarTul diskursSi, umeteswilad, 
,,moqmedebis, mdgomareobis daZabulobis“ mniSvnelobiT gvxvdeba. 

 nawilobrivi cru megobrebi semantikuri  gadafarvis mixedviT SesaZlebelia 
sam qvejgufad daiyos esenia: 1. segregaciis, 2. urTierTgadafarvis  da 3. inkluziis 
(o’ neili, 1994, gv.109). segregaciuli wyvilebis SemTxvevaSi leqsikuri erTeulis 
mniSvnelobaTagan arcerTi ar kveTs  erTmaneTs or enaSi; semantikuri 
urTierTgadafarvis SemTxvevaSi adgili aqvs ramdenime, magram ara yvela 
mniSvnelobis damTxvevas. inkluziis SemTxvevaSi erTmaneTs emTxveva sityvis yvela 
mniSvneloba orive enaSi, magram SesaZlebelia ori enidan romelimes  hqondes  
damatebiTi, gansxvavebuli mniSvneloba.  

inglisur–qarTuli „cru megobrebis” segregaciis qvejgugfs SegviZlia 
mivakuTvnoT wyvili ,,paTetikuri” - “pathetic”, sadac qarTuli leqsikuri erTeuli 
aranair semantikur msgavsebas ar amJRavnebs inglisur “pathetic”–Tan romelic  
inglisur enaSi sacodavs, Sesabraliss niSnavs qarTulSi ki ,,mgznebares, 
amaRelvebels”. amave qvejgufs miekuTvnebian wyvilebi:  „eqstravagantuli“ da 
„extravagant“, rac inglisurSi derogaciuli mniSvnelobiT gamoiyeneba da  
,,mflangvels“ niSnavs; „intoqsikacia“  da „intoxication“, romelic,  qarTuli enisagan 
gansxvavebiT, inglisurSi alkoholur an narkotikul Trobas niSnavs. 

semantikuri urTierTgadafarvis magaliTebi, qarTul–inglisuri cru 
megobrebis SemTxvevaSi, inglisuri leqsikuri erTeulebis polisemanturobis 
WrilSi unda ganvixiloT, radganac, inglisuri ena leqsikuri erTeulebis 
polisemanturobiT  mkveTrad gansxvavdeba qarTuli enisagan. Sesabamisad, „cru 
megobrebis“ inglisur mewyviles qarTul enaSi arsebul  sityvasTan saerTo erTi 
mniSvnelobis paralelurad, SesaZloa, hqondes ori an orze meti denotaciuri da 
konotaciuri mniSvneloba. ase, magaliTad, sityvebi „agony” da „agonia” - aq 
inglisuri „agony”-is xuTi mniSvnelobidan: ,,1. fizikuri da sulieri tanjva; 2. 
uecari Zlieri emocia; 3. Ddapirispireba; D4. brZola; 5. sulTmobrZavis 
mdgomareoba’’ – qarTuli ,,agonia’’ mxolod mexuTes Seesabameba; qarTuli kognati 
inglisurTan  msgavsebas mxolod im erT mniSvnelobaSi amJRavnebs, ra 
mniSvnelobiTac Semovida, asimilirda da dafiqsirda igi qarTul enasa da 
cnobierebaSi, kerZod ki, ,,sulTmobrZavis mdgomareoba”, danarCeni mniSvnelobebi 
Sesatyvis qarTul ekvivalents moiTxovs. qarTuli ,,akordi” da inglisuri “accord”  
erT mniSvnelobaSi - „notebis polifoniuri Serwyma” - amJRavnebs semantikur 
urTierTgadafarvas; danarCen inglisur mniSvnelobebs ki qarTuli ,,SeTanxmeba”, 
,,erTianoba”, ,,harmonia” Seesabameba. 

inkluziis magaliTebi gansakuTrebiT  kargad asaxavs eris  kognitur sferoSi 
Semaval kulturul konceptebs. ase, magaliTad,  qarTuli „ambiciuri“, inglisuri 
„ambitious”-isgan gansxvavebiT, ar moicavs dadebiT konotacias da ar niSnavs 
„mizandasaxuls“; is derogaciuli mniSvnelobiT ixmareba da „pativmoyvares“ 
niSnavs. sityva ,,familaruls” qarTul enaSi, inglisurisagan gansxvavebiT, mxolod 
uaryofiTi SefasebiTi datvirTva gaaCnia. aRniSnuli qvejgufebis aRmocenebis 
mizezi am sityvebis enaSi Semosvlis gzebsa da wyaroebSi unda veZeboT. orive enam, 
SesaZloa, isesxos sityva erTi da igive enidan, magram Semdgom  TiToeul 
konkretul enaSi, mocemul sityvas Tavisi semantikuri, konceptualuri 
ganviTarebis istoria gaaCnia. ase magaliTad,  orive, qarTuli „paTetikuri“ da 
inglisuri  “pathetic”  berZnuli ”pathetikos”–idan momdinareobs. berZnul enaSi 
aRniSnul sityvas „mgrZnobiares“, ,,mgznebares” mniSvneloba gaaCnia. inglisur enaSi 
mocemulma sityvam, enis ganviTarebasTan erTad, semantikuri cvlileba ganicada da 
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Tanamedrove mniSvnelobiT - ,,sawyali/sacodavia“ - aRniSnuli sityva 1737 wlidan 
fiqsirdeba inglisur leqsikonSi (skiti, 1993, gv. 327); xolo rac Seexeba qarTul 
enaSi aRniSnuli leqsikuri erTeulis Semdgom enobriv istorias,  mocemulma 
sityvam SeinarCuna pirvandeli mniSvneloba da Tanamedrove diskursSic 
Tavdapirveli mniSvnelobiT gamoiyeneba. Tavis mxriv, aRniSnulma procesebma xeli 
Seuwyo qarTul–inglisuri cru kognatis warmoqmnas.  

cru megobrebis warmoqmnis mizezi SeiZleba sxvadsxva enebSi  erTi da igive 
sityvis sxvadasxva enebidan sesxebac gaxdes. ase magaliTad, inglisuri  “extravagant”  
laTinuri enidan iqna nasesxebi „moxetiales“ mniSvnelobiT, Semdgom, semantikuri 
gafarToebis Sedegad, sityvis mniSvneloba radikalurad Seicvala da dResdReobiT 
igi ,,mflangvelis” mniSvnelobiT gamoiyeneba. rac Seexeba qarTul  
,,eqstravagantuls“, romelic, Tavis mxriv, franguli enidan iqna nasesxebi, igi 
inarCunebs frangul enaSi am sityvisaTvis damaxasiaTebel mniSvnelobas 
,,eqscentriuli, ucnauri“. 

zemoT moyvanili magaliTebi cxadyofs, rom aRniSnuli sakiTxi   udavod 
sayuradReboa da is unda iqnas gaTvaliswinebuli meore enis Seswavlis procesSi.  

imisTvis, rom dagvedgina ZiriTadi Secdomebi, romlebsac   inglisuri enis 
qarTulenovani Semswavlelebi uSveben ,,cru megobrebTan” mimarTebiT,  
mizanSewonilad CavTvaleT Cagvetarebina kvleva testebze dayrdnobiT. kvlevis (da 
Sesabamisad - testebis) mizani iyo, gagveca pasuxi ramdenime mniSvnelovan kiTxvaze: 
1. aris Tu ara statiaSi dasmuli problema aqtualuri qarTvel enovani 
studentebisTvis; 2. kerZod, ra tipis problemebs vawydebiT am sakiTxTan 
mimarTebiT; 3. ra meTodologiuri gzebi arsebobs mocemuli problemis dasaZlevad. 
aRniSnuli sakiTxebis kvleva moicavda sam etaps: 

 yvelaze xSirad gamoyenebadi qarTul–inglisuri cru megobrebis 
Semcveli testebis Sedgena; 

 samizne jgufis SerCeva da dakompleqteba; 

 Segrovebuli monacemebis damuSaveba da daskvnebis gakeTeba. 
sawyis etapze SeirCa  sayuradRebo da yvelaze xSirad ganmeorebadi qarTul–

inglisuri cru megobrebi da maTze dayrdnobiT  Sedga testebi sxvadasxva  
enobrivi  safexuris qarTulenovani studentebisaTvis. samizne jgufebad SeirCa 
sxvadasxva enobrivi donis mqone ori jgufi. pirveli samizne  jgufi Sedgeboda 20 
zRvruli donis (pre-intermediate) studentisagan, romelTac daurigdaT 
gadasaTargmnad 17 ,,cru megobris” Semcveli 15 winadadeba inglisur enaze: 

 
Provide Georgian translation for the words in bold: 

1. He provided us with actual (---------------------) facts. 

2. He used to retell us about this anecdote (---------------) in my childhood. 

3. She felt a sudden pain, it seemed that it was angina(----------------------) 

4. The only valuable thing left in the house ,was his china cabinet(----------------) 

5. Usually compositor (-----------------------) arranges type for printing. 

6. He holds several concurrent (-------------------) exhibitions. 

7. He held curious(------------------------) inquiry 

8. His novels(----------------) will survive over decades (----------------------) 

9. Silk fabric (-----------------------) is my favorite one. 

10. He is the most genial (--------------------) boy I have ever met. 

11. He is an intelligent (-----------------) boy. 

12. It was obvious, that the picture he presented,  was an accurate replica(------------------) 

13. He could not manage to take falcon out of eagles talon(-------------------) 

14. Nothing makes person so virtuous (------------------) as charity.  

15. She offered me tea with biscuits (-----------------------) and marmalade (---------------) 
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testis Sedegebze dayrdnobiT SegviZlia ganvacxadoT, rom: 
 vercerTma studentma (0%) ver SesZlo sworad eTargmna sityvebi: „actual“, 

“angina”, “cabinet”, “concurrent”, “replica”, “talon” mSobliuri enis inferenciis gamo. am 
gancxadebis gakeTebis uflebas gvaZlevs is faqti, rom yvela studentma aRniSnuli 
sityvebi qarTuli mniSvnelobebiT gadmoitana winadadebebSi, kerZod: “angina” 
iTargmna, nacvlad ,,stenokardiuli Setevisa“,  rogorc „angina“,  “cabinet”,  nacvlad 
„karadisa“, rogorc  „kabineti“; “concurrent”,  nacvlad “erTdroulad mimdinaresa“, 
rogorc „konkurenti“, “replica”,  nacvlad „zusti aslisa“, rogorc „replika“; “talon”  
nacvlad „klanWisa“, rogorc  „taloni“; 

  studentebis mxolod 5% sworad Targmna sityvebi:  “compositor”; “genial”; 
“virtuous”; “ambitious”; da “marmalade” danarCenma 95% sityva “compositor”–s Seusabama, 
nacvlad „amwyobisa“, sityva „kompozitori“; “genial”–s, nacvlad  „mxiarulisa“, 
„genialuri“; “virtuous”–s, naclad „keTilismyofelisa“ virtuozuli; “marmalade” 
nacvlad „citrusis jemisa, iTargmna, rogorc „marmeladi“; 

 studentebis 10%-ma sworad Targmna sityva ”anecdote”  xolo, danrCeni 90%–is 
SemTxvevaSi igi iTargmna, nacvlad „Tavgadasavlisa“, rogorc „anekdoti“; 

 14% sworad Targmna sityva  “curious”; danarCenma  85%-ma Targmna igi, nacvlad 
„cnobismoyvarisa“, rogorc  „kuriozi“;  

 studentebis 20%–ma  gaarTva Tavi sityvebis ”decade” da “novel”–is sworad 
Targmans, xolo 80%–ma sityva ”decade”–s Seusabama, nacvlad ,,aTwleulisa“, 
qarTuli dekada, romelic 10-dRian drois monakveTs niSnavs; xolo sityva “novel” -s, 
nacvlad „romanisa“, qarTuli „novela“ Seusabames;   

 marTalia, studentebis 27%–ma sworad Targmna sityva “fabric”, magram  73%-ma 
igi, nacvlad ,,qsovilisa“, Targmna, rogorc „fabrika“; 

 36%-ma sworad Targmna sityva “intelligent”, xolo danarCenma 64%-ma aRniSnul 
leqsikur erTeuls, nacvlad “inteleqtualurisa“,  „inteligenti“ Seusabama;   

 daskvnis saxiT Cven SegviZlia ganvacxadoT, rom 340 winadadebidan   
adekvaturad mxolod  32-ma (9%) iTargmna. 

 
 
 
 
 
 
 
 
 
 
 meore samizne jgufi Sedgeboda 20 maRali saSualo donis (upper intermediate) 

studentisagan. maT davalebad miecaT qarTulidan inglisur enaze eTargmnaT 
nawilobrivi ,,cru megobrebis“ Semcveli  8 winadadeba: 

SemoxazeT  gamuqebuli sityvebis Sesabamisi inglisuri ekvivalenti: 
 
1. is sakmaod eqstravagantuli adamiania. 

a. eccentric 

b. extravagant 

c. odd 
 
2. yvela moixibla misi paTetikuri gamosvliT. 
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a. passionate 

b. Pathetic 

c. enthusiastic 
 
3. im saRamos gamorCeulad galanturi iyo. 

a. courteous 

b. gallant 

C. refined 
 
 
4. neli akuratuli adamiania. 

a. punctual 

b. accurate 

c. diligent 

 
5. babua Tavis amunicias  karadaSi inaxavs. 

a. serviceman outfit 

b. ammunition 

c. armament 
 
6. vfiqrob, gamefebuli rutina progress aferxebs. 

a.  stagnation 

b.  routine 

c.  monotony 
 
7. misi sisuste intoqsikaciis Sedegia. 

a. poisoning 

b. intoxication 

c. sickness 
 
8. is Rirseuli pedagogia. 

a. teacher 

b. pedagogue 

c. trainer 
 
testebis Sedegebze dayrdnobiT,  SegviZlia ganvacxadoT, rom: 
  vercerTma studentma (0%) ver gaarTva Tavi sityva ”eqstravagantulis” swor 

Targmans, imdenad, ramdenadac  yvela studentma aRniSnul sityvas inglisuri 
”extravagant”  Seusabama, rac, rogorc zemoT vTqviT, niSnavs „mflangvels“ da ara 
„eqscentriuls“; 

 35%-ma sityvebs „enthusiastic”, ”poisoning” mouZebna Sesabamisi inglisuri 
ekvivalentebi – „enthusiastic”, ”poisoning” magram danarCenma 65%-ma inglisuri 
“pathetic”da “intoxication” miiCnia swor ekvivalentebad; 

 studentebis 38%-ma sityvebi ,,galanturi” da ,,pedagogi” sworad Targmna  
Tumca danarCenma 62%-ma, nacvlad aRniSnuli erTeulebis  swori Targmanebisa 
(galanturi –“courteous”, pedagogi –„teacher“)  arCevani inglisur “pedagogue”––sa da 
“gallant”––ze gaakeTes; maSin, roca inglisuri “pedagogue” derogaciuli mniSvnelobiT 
ixmareba da mkacr, pedant maswavlebels niSnavs, xolo inglisuri sityva “gallant” 
ara ubralod zrdils, aramed warmosadegs, qalbatonebis mimarT gansakuTrebiT 
yuradRebian mamakacs, meqalTanes niSnavs.     
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 naxevarze metma (55%) studentma swori ekvivalenti SeurCia sityva ,,rutinas“ 
(rutina – “stagnation”); danarCenma 45%-ma ki  aRniSnul sityvas  isev inglisuri 
”routine“ Seusabama,  radgan misTvis ucnobi iyo is faqti,  rom inglisur enaSi 
mocemul leqsikur erTeuls ar gaaCnia iseTive derogaciuli semantikuri 
Seferiloba, rogorc qarTul enaSi; 

 reziumis saxiT, testebis Sedegebidan gamomdinare,  SegviZlia ganvacxadoT, 
rom adgili aqvs ara marto mSobliuri enis interferenciis problemas, aramed  
nasesxebi sityvebis mSobliur enaSi arsebuli denotaciuri  mniSvnelobebisa da 
inglisur enaSi mocemuli leqsikuri erTeulebis mniSvnelobebis aRrevasac. 
Sesabamisad, 160 winadadebidan, sworad mxolod mxolod 41 (26%) iTargmna. 

  miRebul monacemebze dayrdnobiT, SesaZlebelia, pasuxi gavceT  statiis 
TavSi dasmul kiTxvebs: warmoadgenen Tu ara  qarTul–inglisuri cru megobrebi 
enis SemswavlelTaTvis realur problemas? arsebobs Tu ara am problemis 
gadawyvetis gzebi?  

rogorc kvlevebis Sedegebma aCvena, statiaSi dasmuli problema aqtualuria 
enis Seswavlis yvela etapze. enobrivi TvalsazrisiT, studentebi awydebian 
aRniSnuli erTeulebis arcodnis da  maTi araswori gamoyenebis problemas. 
sakmaod didia mSobliuri enis gavlenis albaToba enis swavlebis pirvel etapze, 
Tumca, aRniSnuli problema arc Semdgom etapebze kargavs Tavsi aqtualurobas. am 
problemas Tan erTvis is faqtoric, rom studentebis 74%–ze metma ar icis 
semantikuri sxvaoba mSobliur enasa da inglisur enaSi arsebuli ucxouri 
leqsikis  mniSvnelobebs Soris  da pirdapir, orTografiuli da fonologiuri 
msgavsebis safuZvelze  akeTebs Sesabamisobas (“extravagant”, “actual”, “intoxication”, 
“accurate”, “pathetic”), rac, pragmatikis TvalsazrisiT, mniSvnelovnad azaralebs 
komunikaciis process. mSobliuri enis inferenciis problema mniSvnelovnad 
klebulobs, rodesac maswavlebeli axali leqsikis gacnobasTan erTad, yuradRebas 
amaxvilebs msgavsi leqsikuri erTeulis mSobliur enaSi arsebobis faqtze da 
imTaviTve xazs usvams maT Soris semantikuri datvirTvis msgavseba–gansxvavebis 
faqts gansakuTrebiT im SemTxvevaSi, Tu leqsikur erTeulebs enebSi sxvadasxva 
semantikuri da emociuri datvirTva gaaCniaT. ase magaliTad, uadgilo iqneba 
inglisur winadadebaSi  qarTuli enisaTvis dadebiTi denotaciisa da  konotciis 
matarebeli sityvis „pedagogis“ “pedagogue”–Ti Canacvleba inglisur enaSi am 
sityvis uaryofiTi stilisturi datvirTvis gamo (pedagogue - pedant person (fauleri, 
1960, gv. 877)) da piriqiT, qarTuli sityva ,,mitingi“, romelsac gansakuTrebiT  
bolo istoriul periodSi ganviTarebuli movlenebis  gamo, uaryofiTi konotacia 
gaaCnia,  iTargmnos rogorc „meeting”, romelsac,  rogorc viciT, neitraluri 
datvirTva aqvs inglisur enaSi da saqmian TavSeyras  aRniSnavs.  rogorc zemoT 
vTqviT, semantikuri sxvaoba ,,cru megobrebis” wyvilebs Soris naTlad Cans 
kolokaciebSi, amdenad, maTi swavleba swored  inglisur da qarTul  myar 
SesityvebebSi unda xdebodes, rac imTaviTve gamijnavs  da naTels gaxdis  formiT 
msgavsi leqsikuri erTeulebis  semantikur  datvirTvas qarTulsa da inglisur 
enebSi. magaliTad, Tu erTmaneTs SevupirispirebT qarTul da inglisur 
kolokaciebs sityva „dramatulTan“ mimarTebiT, naTeli gaxdeba zemoTqmulis 
marTebuloba: dramatic change; dramatic possibility, dramatic progress da dramatuli Teatri, 
dramatuli msaxiobi, dramatuli nawarmoebi, dramatuli wre; an kidev sityva 
„familaruli“  - familiar sight, familiar face, familiar topic, da familaruli toni, 
familaruli qceva, familaruli mimarTva. qarTul–inglisuri cru megobarTa 
wyvili „aqtualuri“ da „actual“:   Aaqtualuri Tema, sakiTxi, problema da in  actual 

fact, actual number, actual investment, actual exports. unda aRiniSnos, rom swavlebis sawyis 
etapze gansakuTrebiT efeqturia audiovizualuri  damxmare masalebis gamoyeneba, 
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rac gaadvilebs ara marto axali leqsikuri masalis aTvisebas, aramed im 
semantikuri denotaciuri da konotaciuri sxvaobebis danaxvas, romlebic 
gaaadvilebs bunebriv garemoSi Seswavlili masalis producirebas da  aRniSnuli 
problemis aRmofxvris procesSi umniSvnelovanes rols iTamaSebs.   
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     goris saswavlo universiteti 
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qarTulis, rogorc meore enis swavlebis 

praqtikuli gamocdilebidan 

 

abstraqti 

 

saxelmwifo enis swavlebis sakiTxebi erTgvarovani eTnosiT dasaxlebuli 

saxelmwifoebisaTvis friad gansxvavdeba iseTi qveynebis saganmanaTleblo 

politikisagan, sadac ZiriTadi mosaxleobis gverdiT gvxvdeba sxvadasxva 

eTnikuri jgufi, romelTac gaaCniaT sakuTari ena, kultura, tradicia. sabWoTa 

kavSiris SemadgenlobaSi Sesuli saqarTvelosaTvis am problemam gansakuTrebuli 

simwvaviT iCina Tavi, ramac ganapiroba kidec rogorc qarTvelisaTvis, ise Cvens 

qveyanaSi mcxovrebi sxvadasxva eTnikuri umciresobisaTvis rusuli 

asimilatoruli saganmanaTleblo politikis gatarebac. 

1990-1991 wlebidan Tavisufali saqarTvelos saxelmwifo politikis wyalobiT 

Camoyalibda qarTuli enis wre goris samusiko saswavlebelTan araqarTulenovani 

mosaxleobisaTvis, romelmac erT wels iarseba da saintereso Sedegebi Tu 

praqtikuli gamocdileba mogvca. 

2010-2011 saswavlo wlidan CaverTeT qarTulis, rogorc meore enis swavlebis 

procesSi, ris praqtikuli momentebis warmodgenac vcadeT winamdebare naSromSi. 

 

saxelmwifo enis swavlebis sakiTxebi erTgvarovani eTnosiT dasaxlebuli 

saxelmwifoebisaTvis friad gansxvavdeba iseTi qveynebis saganmanaTleblo 

politikisagan, sadac ZiriTadi mosaxleobis gverdiT gvxvdeba sxvadasxva eTnikuri 

jgufebi, romelTac gaaCniaT sakuTari ena, kultura, tradicia. es problema 

saqarTvelosaTvis saukuneTa ganmavlobaSi iyo aqtualuri. igi xSirad iyo 

damokidebuli mezobeli qveynebis gavlena-batonobasa Tu mikerZoebulobaze da 

loialobas iCenda mis teritoriaze mcxovrebi eTnikuri jgufebis, calkeuli 

ojaxebisa Tu pirovnebebis mimarT. magaliTad, sparseli an Turqi mkvidrdeboda 

saqarTvelos teritoriaze da ,,iolad gadioda” (xSirad mTeli cxovrebis 

manZilze)  ramdenime sityvis an komunikaciisaTvis aucilebeli profesiuli Tu 

sxva leqsikis, damaxinjebuli frazebis, gamoTqmebis wyalobiT. dominanti 

qarTulis, rogorc saxelmwifo enisa, dakavSirebuli iyo mis sarwmunoebriobasTan, 

ramdenadac qarTul eklesiaSi wirva-locva qarTul enaze sruldeboda: ,,qarTlad 
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friadi queyanaჲ aRiracxebis, romelsaca Sina qarTuliTa eniTa Jami Seiwirvis da 

locvaჲ yoveli aResrulebis, xolo „kჳrielჱsoni“ berZnulad iTqumis“ (merCule, 

1999, 162). amavdroulad TviT qarTveli, ZiriTadad, ramdenime enas flobda qarTuli 

enis garda, vidre XIX  saukunemde (magaliTisaTvis: poeti, generali aleqsandre 

WavWavaZe flobda Turqul, sparsul, rusul, frangul enebs). ase rom, saxelmwifo 

enad qarTuli enis gamoyeneba ar qmnida problemas Cvens qveyanaSi, vidre XIX 

saukunemde, anu damoukideblobis dakargvamde, roca imperiis asimilatoruli 

,,enobrivi politikis wyalobiT“ qveyana Tavisi eTnikuri umciresobis 

warmomadgenlebTan erTad iZulebuli gaxda ecno mesame enis (rusuli enis) 

dominanti jer institucionalur, Semdgom ki saganmanaTleblo donezec. 

es procesi ufro garTulda e.w. ,,sabWour epoqaSi“, rodesac yvela eTnikuri 

jgufis an erovnebis nebismieri moqalaqisaTvis qarTuli enis Seswavla 

samenovnebas gulisxmobda (mSobliurisa da rusulis garda). aqac wlobiT 

grZeldeboda daSvebuli Secdomebis gameoreba-ganmtkiceba: araqarTulenovani 

pirebi saxldebodnen, iwyebdnen muSaobas, qmnidnen ojaxebs, mravldebodnen da 

swored ,,enis barieris“ wyalobiT uaxlovdebodnen qarTul samyaros, qarTul 

yofasa da kulturas. araiSviaTad es procesi iRebda agresiul xasiaTsac. 

araqarTulenovani mosaxleoba brazs, guliswyromas, sixaruls gamoxatavda 

ZiriTadad rusul enaze, rac, misi azriT, gasagebi iyo am enis mcodne 

qarTvelisTvisac. es procesi ki, TavisTavad, qarTul samyarosTan gaucxoebis 

paralelurad, iwvevda gaucxoebas sakuTar mSobliur enasa da kulturasTan, 

nebismieri martivi teqsti (afiSa, gancxadeba) qarTul enaze maTTvis iyo ucxo da 

gaugebari. 

,,sabWour epoqaSi“ qarTuli enisa da literaturis swavleba rusulenovan 

skolaSi mimdinareobda calmxrivad, stiqiurad, ZiriTadad enasTan 

daqvemdebarebaSi, enis swavlebis SedarebiT Tanmimdevrulobis paralelurad; 

teqstebisa da, kerZod, mxatvruli teqstebis SerCeva xdeboda naklebad 

mizanmimarTulad, xSirad usistemod, qarTul zogadsaganmanaTleblo skolebSi 

mSobliuri literaturis programebis xelovnuri paralelizaciiT. qarTuli 

teqstis Seswavlis miRma rCeboda misi mxatvruli Tu ideuri Rirebuleba (an 

piriqiT, ikveTeboda mxolod ideuri),  enis, eris tradicia.      

aRniSnuli procesi SedarebiT sistemur iers iRebs damoukidebeli 

saqarTvelos araqarTulenovan sajaro skolebSi, gansakuTrebiT am bolo wlebSi, 

saskolo reformis periodSi. magram aqac igi kvlav ufro xSirad rusuli enisa da 

literaturis ,,meSveobiT“ midis sxvadasxva erovnebis adamianebamde, saqarTvelos, 

iq mcxovrebi araqarTulenovani erovnebebis tradiciis, eTnikuri realobis 

Semecnebis gareSe, rac gansakuTrebiT rTulia saSualoganaTlebamiRebuli sxva-

dasxva eris adamianTa normaluri cxovrebis, dasaqmebis Tu ubralod, 

integraciisaTvis. swored XX saukunis 90-ian wlebSi (1990-1991 w.w.) goris 

imdroindeli gamgeblis, omar CubiniZis iniciativiT, goris samusiko saswavleblis 

direqtorTan, sando kaWaravasTan SeTanxmebiT, gadawyda Camogveyalibebina qarTuli 

enis Semswavleli wre. aq ukve saxelmwifoebrivi politikidan gamomdinare, cxadi 

da aucilebeli gaxda qarTul enaze wera-kiTxvis codnis miReba  saqarTveloSi 

mcxovreb da sxvadasxva dawesebulebebSi rusul enaze momuSave  pirebisaTvis. 

amitom gakeTda gancxadeba, romlis Tanaxmadac viwvevdiT samecadinod kviraSi 

orjer yvela asakisa da profesiis qarTuli enis SeswavliT dainteresebul pirebs. 
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Seikriba 20-mde sxvadasxva asakis, profesiis adamiani, maT Soris, erTi ojaxis 

ramdenime wevri (deda, Svili, SviliSvili), romlebic didi dainteresebiT 

moekidnen swavlis process. wera-kiTxvis swavlebis paralelurad mimdinareobda 

saubrebi qarTul kulturaze, saqarTvelos istoriis mniSvnelovan epizodebze, 

qarTul literaturaze. wera-kiTxvis Seswavlis Semdeg daviwyeT aRweriT da 

TxrobiT teqstebze muSaoba. gansakuTrebiT Sedegiani iyo aRweriTi tipis teqstebi 

da andaza-aforizmebi. aq pirvelad dainaxes msmenelebma wlobiT maTTvis sruliad 

ucnobi eris sibrZne, silamazisa da Sromisadmi damokidebuleba. msgavsi kursebi 

gaixsna da  ori wlis ganmavlobaSi funqcionirebda im droisaTvis gorSi 

mravalerovani koleqtiviT  cnobil bambeulis sawarmoo gaerTianebaSi. ori wlis 

Semdeg kursebis muSaoba Sewyda qveyanaSi mimdinare politikuri movlenebis gamo. 

wlebis ganmavlobaSi aRniSnul problemebze, kerZod, bilingvizmis da, 

saerTod, saganmanaTleblo politikis sakiTxebze fiqrs, msjelobas, ucxouri 

gamocdilebis gacnoba-gaziarebas mohyva kidec 2008 wlis dekemberSi ,,samoqalaqo 

integraciisa da erovnebaTSorisi urTierTobis centrisa“ da Tsu humanitarul 

mecnierebaTa fakultetis mier organizebuli pirveli samecniero konferencia, 

romlis masalebSic mkafiod ganisazRvra saxelmwifo enis swavlebis sakiTxebi 

saqarTvelos saganmanaTleblo sivrceSi. ,,enobrivi politika qveynis politikis 

umniSvnelovanesi sakiTxia. xSir SemTxvevaSi qveynis enobrivi politika pirdapiraa 

mibmuli qveynis ekonomikur politikasTan da ekonomikuri politikis konteqstidan 

gamomdinareobs. saqarTvelos realobaSic enobrivi politika erT-erTi 

umniSvnelovanesia qveynis strategiuli ganviTarebisaTvis da, Sesabamisad, 

kompleqsur da erTian  midgomas moiTxovs“, _ naTqvamia erT-erTi moxsenebis 

SesavalSi (gabunia, 2008, gv. 3). am masalebSi mkveTrad warmoCnda multilingvuri 

ganaTlebis (romelic saqarTvelos ganaTlebis reformis Semadgenel nawilad iqca) 

dasawyebad aucilebeli samnawiliani konteqsti:  1. politikuri, 2. sakanonmdeblo, 

3. Teoriuli. ganisazRvra multilingvuri ganaTlebis politikis ZiriTadi 

maxasiaTeblebic (gansaxleba da demografiuli mdgomareoba, sabWoTa memkvidreoba 

da sabWoTa kavSiris ngreva, saganmanaTleblo reforma). aqve xazgasmiT aRiniSna, 

rom, rogorc Cans, qarTulis, rogorc meore enis problemis mosagvareblad ,,ufro 

strategiuli RonisZiebebia gasatarebeli, raTa eTnikuri umciresobebis 

moswavleebs mieceT ganaTlebis Tanabari SesaZlebloba umravlesobasTan 

mimarTebiT“ (gabunia, 2008, gv. 5). am SemTxvevaSi ZiriTad sakiTxad iqca is, rom 

multilingvuri ganaTleba, an zogierTi sagnis qarTuli enis saSualebiT swavleba 

iqces am situaciaSi problemis gadawyvetis optimalur gzad. 

sakanonmdeblo konteqstidan gamomdinare, ,,saqarTvelos kanonmdebloba 

calsaxad usvams xazs saxelmwifo enis mniSvnelobas saxelmwifo administrirebis 

sferoebSi da, amasTanave, qmnis garantiebs eTnikuri umciresobebis uflebebis 

dasacavad, maT Soris mSobliur enaze ganaTlebis miRebis ufleba (gabunia, 2008, gv. 

6). 

aRniSnul konferenciaze gamoikveTa eTnikuri umciresobebis umaRles 

saswavlebelSi Caricxvis  SesaZleblobebis gaumjobesebis gzebidan mniSv-

nelovanic: ,,qarTulisa da ucxo enis testis damsaxurebaze (Marit) dafuZnebuli 

sistemis Sesaqmnelad upriani iqneba abiturientebis Caricxva umaRles 

saswavlebelSi mxolod unarebis testze dayrdnobiT moxdes“ (tabataZe, 2008, gv. 19), 

xolo Semdgom ki saxelmwifo enis, rogorc meore enis swavlebis ganxorcielebac. 
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bunebrivia, aq didi mniSvneloba eniWeba evropis sabWoSi SemuSavebuli 

standartebisa Tu rekomendaciebis gamoyenebasac, romlis ZiriTadi proeqtia 

,,evropuli enobrivi portfolio. am proeqtis koordinatoris, marika oZelis 

gancxadebiT, 2001 wlidan iwyeba evrosabWos mier aRniSnuli proeqtis meore etapi 

postsabWour sivrceSi. enobrivi pasportiT gansazRvrulia kriteriumebi: audireba, 

wakiTxva, dialogi, monologi, wera da doneebi. momzadda da gamoica evrosabWos 

aTi mniSvnelovani dokumentic.   konferenciis masalebSi ganisazRvra  meore enis 

swavlebis Teoriuli aspeqtebi. amas mohyva 2010 wlidan proeqtis  - ,,qarTulis, 

rogorc meore enis swavlebis“ treningebi da sakiTxavebis (Readers) gamocema.  

Cven vacnobierebT, rom meore ena unda gaxdes instrumenti, romelic students 

saSualebas miscems eziaros sxva kulturas, gansazRvros misTvis damaxasiaTebeli 

niSnebi da SeiTvisos qcevis tipi, damaxasiaTebeli am kulturis 

warmomadgenelTaTvis. mxolod ase Tu SeiZleba gaxdes studenti kulturaTSorisi 

dialogis srulfasovani wevri. cnobilia, rom enas zogi iolad swavlobs, zogi - 

Znelad. swavlebis procesSi pedagogi eZebs iseT gzebs, romelTa meSveobiTac enis 

swavleba iqneba efeqturi da sasargeblo. ,,enisadmi siyvaruls ver aswavli, 

siyvaruli SeiZleba mxolod aRZra, magram amisaTvis saWiroa enisadmi siyvarulis 

aRZvris meTodebis codna“ (SCukini, 1990, gv. 7). 

 enis swavlebis ZiriTadi meTodebi pirobiTad or did jgufad erTiandeba - 

esaa komunikaciis procesSi intuiciuri aTviseba (sakomunikacio meTodebi), an enaSi 

arsebuli wesebis, leqsikuri da gramatikuli wyobis Segnebuli aTviseba 

(tradiciuli meTodi). arsebobs ki universaluri meTodi? universaluri meTodi ar 

arsebobs. isic unda gaviTvaliswinoT, rom arc erTi meTodi ar iZleva pirdapir 

Sedegs. nebismieri meTodis gamoyeneba jer garkveuli saswavlo qmedebis 

stimulirebas iwvevs, mxolod amis Semdeg rogorc Sedegs, viRebT Sesabamis codnas.  

 qarTulis, rogorc meore enis swavlebisas amosavalia studenti, rogorc 

saswavlo procesis (qmedebis) subieqti da rogorc kulturaTSorisi dialogis 

subieqti, Tavisi individualuri xedviT, motivebiT, emociebiT, interesebiT da 

moTxovnilebebiT. 

 2010-2011 saswavlo wlidan miviReT pirveli somxurenovani studenti. vinaidan 

muSaoba gvixdeboda erT studentTan, praqtikulad Tavidanve gamoiricxa jgufuri 

muSaobis da roluri TamaSebis meTodebi. amitom Cven vcadeT gamogveyenebina 

tradiciuli meTodologiis elementebis (martividan rTulisaken, advilad 

gasagebidan -  Zneladgasagebisaken) paralelurad interaqtiur-komunikaciuri 

meTodologia, romelic warmogvidgeba formaluri akademiuri swavlis saxiT.  

swavlebis pirvel etapze, bunebrivia, xdeboda sabazo komunikaciuri unarebis 

ganviTareba, isic aratradiciuli instruqtaJiT. es metad Zneli aRmoCnda, 

ramdenadac studenti ar flobda TiTqmis arc erT enas (mcire sakomunikacio 

leqsikis garda),  garda mSobliurisa, Tumca icoda anbani. aq gansakuTrebuli 

daxmareba gagviwia Cveni universitetis socialur mecnierebaTa, biznesisa da 

samarTalmcodneobis fakultetis studentma, romelic ori wlis win Cairicxa 

goris universitetSi da damoukideblad SeZlo qarTuli enis Seswavla da 

romelTan erTadac cxovrobs Cveni axladCaricxuli  studeti.  axladCaricxul 

somxurenovan students, pirobiTad, vuwodebT X, xolo damoukideblad Semswavlel 

students - Y. es ori studenti sxvadasxva raionidan iyo - erTi ninowmindidan, 

meore - axalqalaqidan.  miuxedavad amisa, maTTan muSaoba gulisxmobda umciresi 
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sakomunikacio bazisis mqonedan (savaraudod A1) sakmao donis (savaraudod B2)  

studentTan muSaobas, rac, erTi mxriv, emsaxureboda daxmarebas X-isaTvis, meore 

mxriv, Y-isaTvis axali leqsikuri maragis, frazeologizmebis da sakomunikacio 

unarebis ganviTarebas. leqciis gareSe saubrebSi gamoikveTa Y-is ZiriTadi miznebi 

da amocanebi qarTulis, rogorc meore enis SeswavlasTan dakavSirebiT. man 

Caricxvis Semdegve gaiara mosamzadebeli kursi Tsu-Si, Semdgom moxvda sruliad 

ucxoenovan garemoSi da, sakuTari SesaZleblobebidan gamomdinare, daiwyo enis 

gageba - Seswavla. misTvis cxadi iyo, rom Tu ar Seiswavlida saxelmwifo enas, misi 

megobrebis da mezoblebis msgavsad, mouxdeboda somxeTis respublikaSi 

gamgzavreba umaRlesi ganaTlebis misaRebad, iqidan dabrunebuls ki gauWirdeboda 

integracia  da samsaxuris moZieba qarTuli saxelmwifoebriobis farglebSi. 

amavdroulad, is ver SeZlebda, ojaxis finansuri SesaZleblobidan gamomdinare, 

sxva saxelmwifoSi swavlas. swored aman ganapiroba misi swrafva _ Seiswavlos 

qarTuli ena, rom SeZlos aramarto profesiis daufleba, aramed swori integracia 

sakuTar sacxovrebel adgilas an, saWiroebis SemTxvevaSi, saqarTvelos nebismier 

kuTxeSi. 

X-isaTvis igive problemebi idga, mxolod naklebi sibejiTe da enobrivi 

defeqtebi (sovmatizmi) xels uSlida enis dauflebaSi. muSaoba masTan iyo rTuli, 

radganac Cven, pedagogebi, ar vflobdiT mis mSobliur enas da, bunebrivia, sawyis 

etapze gviWirda misTvis axsna Tundac martivi komunikaciis an sakiTxavis doneze. 

mosmenis swavlebis procesSi Cvenma studentma SeiTvisa leqsika da SeZlo martivi 

komunikaciebis ganxorcieleba ucxo garemoSi. swavlebisas gamoyenebuli iqna 

,,skafoldingis“ elementebi da iseTi strategiebi, rogoric iyo kiTxvis dasma, 

Sexseneba, ilustrireba da iseTi vizualuri resursebi, rogoricaa TvalsaCinoeba, 

Jestikulacia, kontroli azris gagebaze, perifrazireba. aman uzrunvelyo 

studentis uwyveti da aqtiuri CarTva saswavlo procesebSi. aseve gamoyenebuli 

iqna sruli fizikuri reaqciis meTodi (ZiriTadad ,,Senatani“, dumilis periodi“, 

gramatikaze koncentrirebis nacvlad relevantur Sinaarsze dayrdnoba da sxv.). 

aRniSnuli muSaobis Sedegad X-s ganuviTarda mosmenisa da metyvelebis unarebi, 

kiTxva-weris unari. am mxriv mas mieca arasomxurenovan sivrceSi integraciis 

saSualeba. saboloo gamocdebis Sedegebis mixedviT,  students gaaCnia, 

savaraudod, A2 donis codna qarTulSi, rogorc meore enaSi. magram Semdgomi 

swavlebis gasaumjobeseblad problemebma mainc iCina Tavi. es problemebi 

ZiriTadad exeba martivi sintaqsuri konstruqciebidan rTul frazeologizmebiT 

datvirTul teqstebze gadasvlas, rac moiTxovs saTanado meTodologiis 

SemuSavebas. 

rac Seexeba silabussa da saxelmZRvaneloebs, unda aRiniSnos, rom 2010 wlis 

baTumis Sexvedris masalebidan gamomdinare, saxelmZRvanelod miRebul iqna kaxa 

gabunias, giuli SabaSvilis, nino SaraSeniZis, nana SavTvalaZis da sxvaTa sanimuSo 

masalebi da sakiTxavebi. yuradRebas SevaCerebT ramdenime sagnis silabussa da 

sakiTxavze. swavlebis pirveli semestri metad sapasuxismgebloa rogorc leqtor-

maswavleblis, ise studentisaTvis. amitom am etapze SerCeuli sagnebi  - wera-

kiTxva, mosmena-laparaki enis sawyisi barieris orToepiuli da orTografiuli 

sizustiT aRqmis unar-Cvevebis gamomuSavebas emsaxureba. Cven saanalizod SevarCieT 

mosmena. aRniSnuli kursi,  silabusidan gamomdinare, miznad isaxavda qarTuli enis 

praqtikul gamoyenebas mTeli rigi zepirmetyvelebis miznebisaTvis, saubris 
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warmarTvis unar-Cvevebs, qarTul enaze sxvadasxva tipis teqstebis SeTxzvis, 

gadmocemis, analizis, interpretaciisa da reproduqciis unarebs. unda 

ganviTarebuliyo kognituri, socialuri, sistemuri, sakomunikacio unarebi. 

yovelive es jdeboda 5 kreditis anu kvireuli datvirTvis 3 saaTis CarCoSi. Tumca 

aqedan 1 saaTi saleqcio unda yofiliyo, samive saaTi warmosdga leqcia-

praqtikulis anu leqcia-saubris formad. Cveni azriT, aseTma formam ukeTesi 

Sedegi gamoiRo. TiToeuli sakiTxi iSleboda praqtikul aspeqtebad da students 

saSualeba eZleoda yovelmxriv, droulad, gaazrebulad aReqva igi 3 saaTis 

ganmavlobaSi. SesaniSnavad iyo SerCeuli nacnobi leqsikis Semcveli leqsebis, 

dialogebisa Tu  mcire moculobis TxrobiTi teqstebi; xmis tembriT, intonaciiT 

personaJis amocnoba. aq mobilurma kavSirmac Seasrula Tavisi roli. pirvelive 

kontaqtidan studenti cnobda leqtoris xmas da SedarebiT neli tempiT saubridan 

TiTqmis igebda  saubris azrs. saubris tempis Semdgomi aCqareba araiSviaTad 

CagvirTavs telefoniT komunikaciisas. mokle da martivi Setyobinebebi TandaTan 

gadavida rTuli frazebis aRqmamde. pirveli Sualeduri Sefasebisas aqcenti 

keTdeboda dialogebze (bazarSi, saparikmaxeroSi, quCaSi, telefonze);  meore 

Sualeduri SefasebisaTvis ukve gamoyenebuli iqna Cawerili audioteqstis 

(sainformacio CarTvis) mosmena da gageba, telegadacemis nawyvetis  aRqma-gageba da, 

bolos, kompiuteris monitoridan mosmenili teqstis, Canaweris gageba - sapasuxo 

teqstiT. 

sagamocdod SerCeuli teqstebi emsaxureboda studentSi Seswavlili masalis 

praqtikuli unar-Cvevebis gamoxatvas, qmedebaze orientirebuls. saxelmZRvanelo-

sakiTxavis Semdgomi teqstebi rTuldeboda, aq saWiro frazeologizmebi SedarebiT 

Znelad jdeboda studentis ,,sabaziso maragSi“, magram, vfiqrobT, is met-naklebad, 

TavisTavad Seuwyobs xels martividan rTulze gadasvlas, advilad gasagebidan 

rTulis aRqmasac da azris gamotanas mosmenilis irgvliv. vfiqrobT, aRniSnulma 

sakiTxavma saganSi ,,mosmena“ gaamarTla Tavisi daniSnuleba.  
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nino popiaSvili 

ivane javaxiSvilis saxelobis  
Tbilisis saxelmwifo universiteti, saqarTvelo 

 
 

enobrivi miqsi da qarTuli enis swavlebis  

zogierTi aspeqti 

 

abstraqti 

 
qarTuli anbanis grafika uZvelesi droidan formirdeboda da viTardeboda. 
qarTuli anbani originaluri, sxva anbanebisagan sruliad gamorCeuli da 
gansxvavebulia. Tumca, laTinuri Sriftis universaluri gamoyenebis 
Tanamedrove msoflio tendencia garkveuli poeturi Tu sareklamo 
eqsperimentebis saxiT Cvens enaSic iCens Tavs. 
am kuTxiT Zalze sainteresoa poeturi eqsperimentebi. daviT-defi gogi-
bedaSvilis leqsis saTauri qarTulsa da laTinur Srifts Tu sityvaTa TamaSs 

erTnairad itevs.  “siaxLOVE”. 
daviT (defi) gogibedaSvils ekuTvnis msgavsi eqsperimentuli saTauris kidev 
erTi teqsti: “siaxLOVE siSHORE”. 
msgavssave eqsperiments saTaurSi gvTavazoben sxva avtorebic:  giorgi 
lorTqifaniZe _ ideafix; koka arCvaZe, moTxroba  “COM.isia” da sxv. 
enobrivi miqsi sareklamo abrebzec xSirad figurirebs. ga1andi, geo-Print da sxv. 
formulirebuli teqstebi pirvel rigSi, swored grafikuli mravalferovnebiT 
iqcevs mkiTxvelis/momxmareblis yuradRebas. msgavsi dawerilobis teqstebi 
sainteresoa Tavisi gansxvavebulobiT qarTuli anbanis/enis armcodneTaTvisac.  
vfiqrob, SesaZlebelia enobrivi miqsis, enobrivi eqsperimentebis gamoyeneba 
qarTuli enis swavlebis dros garkveuli ilustraciebis saxiT. 
 
 
bilingvuri swavleba, efuZneba ra erTi enis gramatikul, fonetikur, leqsikur 

Tu grafikul aspeqtebs, meore enis swavlebisas SesaZleblobebis mixedviT iyenebs 
Seswavlili enis aspeqtebs. gansakuTrebiT mniSvnelovania saerTo maxasiaTeblebi, 
universaliebi Tu tipologiuri msgavsebani, rac swavlebis procesSi SesaZloa 
damxmare masalad, zog SemTxvevaSi ki garkveuli enobrivi niuansis Seswavlis 
safuZvelic gaxdes.  

meore enis swavlebis erT-erTi Teoretikosis, skrineris mixedviT, enis 
Seswavlis dros mniSvnelovan rols TamaSobs konteqsti, anu is, Tu ra garemodan, ra 
gamocdilebidan, ra konteqstidan xdeba enis Seswavla. “am Teoriis mixedviT, 
adamianis enobrivi qceva gakontrolebulia adamianebis mier da mniSvnelovan 
yuradRebas aniWebs funqciur analizs. funqciur analizze dayrdnobiT, skinerma 
Seqmna “sampirobiani modeli” enobriv qmedebebTan mimarTebiT (winapiroba - qmedeba _ 
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qmedebaze reaqcia). skineri miiCnevda, rom individis enobrivi qmedeba ganpirobebulia 
individis arsebuli garemoTi, warsuli qmedebebiTa da genetikuri istoriiT” 
(tabataZe, SubiTiZe 2010, gv. 2).  

Sesabamisad, grafikuli eqsperimentebi bilingvuri swavlebis dros enis 
Seswavlis adreul stadiaze SesaZlebelia TvalsaCinoebis nimuSad gamodges. 
specialistebi aRniSnaven, rom meore enis Seswavlis dros kiTxvisa da weris 
kompetencia bevrad ufro nela viTardeba metyvelebasTan SedarebiT, Tumca, 
miuxedavad amisa, meore enis SemswavlelTa umetesobas adreuli asakidanve uwevs 
ucxo enis grafikuli gamosaxulebebis aRqma nacnobi samarko niSnebis, abrebis, 
sareklamo teqstebis saxiT. aRniSnulia, rom “ucxo/meore enis Semswavlel klasSi 
mravalferovani nabeWdi / dawerili teqstebiT gamdidrebul garemos didi 
mniSvneloba aqvs kiTxvis swavlisaTvis saWiro resursebis uzrunvelsayofad... 
saklaso oTaxSi teqstebTan Sexeba garkveulad anazRaurebs iqamde ararsebul an 
arasakmaris gamocdilebas” (kroufordi, papava 2010, gv. 18). 

qarTuli anbanis grafika uZvelesi droidan formirdeboda da viTardeboda. 
rogorc cnobilia, man ganviTarebis sami safexuri ganvlo (asomTavruli, nusxa-
xucuri da mxedruli). qarTuli anbani originaluri, sxva anbanebisagan sruliad 
gamorCeuli da gansxvavebulia. Znelia qarTuli anbanis Sedareba an Sereva sxva 
enis/enebis anbanSi, Tumca laTinuri Sriftis universaluri gamoyenebis Tanamedrove 
msoflio tendencia garkveuli poeturi Tu sareklamo eqsperimentebis saxiT Cvens 
enaSic iCens Tavs. 

am kuTxiT Zalze sainteresoa poeturi eqsperimentebi. daviT-defi gogibe-
daSvilis leqsis saTauri qarTulsa da laTinur Srifts Tu sityvaTa TamaSs er-
Tnairad itevs.  movitanT teqstis ramdenime striqons: 

 
siaxLOVE 

 
“STabeWdilebad rame axali 
me damWirdeba SenTan siaxLove 
da Tu Sevwyvite fiqri gnaxavdi, 
Cemi sicocxle dRes sxvas vaTxove, 
 
maxsovs dReebi da adgilebi, 
me yvela miyvars, Tu vinme maxsovs, 
Tu Cems siyvaruls davakvirdebi 
aqve gipovi da aRarasdros 
aRar vinaneb, rom aq vicxovre”... 

 
qarTveli mkiTxveli leqsis saTaurs kiTxulobs qarTuli SesabamisobiT _ 

leqsis saTauri aRiqmeba qarTuli sityvis mixedviT: siaxlove, miuxedavad imisa, rom 
laTinuri SriftiT dawerili bolo oTxi aso inglisur enaze ikiTxeba ara rogorc 
love, aramed _ lav.  

daviT (defi) gogibedaSvils ekuTvnis kidev erTi msgavsi eqsperimentuli 
saTauris teqsti: “siaxLOVE siSHORE”. teqsti ase sruldeba: “gadavabije gzasac da 
gzebsac, Seni siSorec ukan SemomrCa, xval sad iqnebi, iq ukve dRes var, bgerebs 
vifereb yviTlad da lurjad, Sen gamifiqre da SenTana var, me dros vajobe, sxva ram 
viSove, axla siSorec aRarsadaa, Cven siaxLOVE-s myofi siSHORE”. unda iTqvas, rom 
avtori aqac sityvaTa TamaSis xerxs mimarTavs. siSHORE ormagi Sinaaris Semcvelia. 
qarTuli siSore da inglisuri sea shore, anu zRvis napiri. 
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leqss “siaxLOVE” garkveuli warmateba xvda poeziis moyvarulTa Soris imdenad, 
rom 2010 wlis noembersa da dekemberSi gaimarTa poeziis saRamoebi swored msgavsive 
saxelwodebiTa da dawerilobiT. 

qarTul kinoTeatrebSi ramdenime wlis win gadioda reJisor maikl nikolsis 

filmi “siaxlove” (Sdr. ingl. “Closer”, 2004. rusulad _ “Близость”) _ romelic 
sasiyvarulo melodramaa. filmis saTauri kinoTeatris afiSebze Semdegnairad 
ikiTxeboda: “siaxLOVE”. 

mkvlevari cira kilanava statiaSi: “enobrivi eqsperimentebi qarTul 
maskulturaSi”, ukvirdeba ra reklamas, rogorc maskulturis erT-erT elements, 
gansakuTrebul yuradRebas aqcevs reklamis enobriv gaformebas, leqsikur elementTa 
polisemantikurobas. mkvlevars saanalizod mohyavs ramdenime teqsti. maT Soris, 
reJisor maikl nikolsis filmis qarTuli Targmanisa da dawerilobis versiac da 
ganmartavs:  “miqsis tipis amgvar eqsperimentTa gansakuTrebuloba swored isaa, rom 
sxvadasxva enis (Sesabamisad, kulturis) elementTa saSualebiT erTi aRsaniSni 
orgvarad gamoixateba ise, rom SenarCunebulia cnebis erTaderToba. esaa 
interteqstualuri modelebis gansakuTrebuli kombinaciiT Seqmnili axali, 
multienobrivi erTeuli, romelic, minimum, or enaze ikiTxeba.  

amis gaTvaliswinebiT, saqme gvaqvs ara mxolod multienobriv, aramed, amasTan, 
interenobriv (da Sesabamisad, interkulturul) movlenasTan.”  

msgavssave eqsperiments saTaurSi gvTavazoben sxva avtorebic:  giorgi 
lorTqifaniZe “ideafix”; koka arCvaZe, moTxroba  “COM.isia”, diana anfimiadi, 
“newodisea” da sxv. 

enobrivi miqsi sareklamo abrebzec xSirad figurirebs. ga1andi, geo-Print da sxv. 
formulirebuli teqstebi pirvel rigSi, swored grafikuli mravalferovnebiT iqcevs 
mkiTxvelis/momxmareblis yuradRebas. msgavsi dawerilobis teqstebi sainteresoa 
Tavisi gansxvavebulobiT qarTuli anbanis/enis armcodneTaTvisac.  

vfiqrob, SesaZlebelia enobrivi miqsis, enobrivi eqsperimentebis gamoyeneba 
qarTuli enis swavlebis dros garkveuli ilustraciebis saxiT. 

 
 
 

gamoyenebuli literatura: 

 
gogibedaSvili - daviT (defi) gogibedaSvili: http://www.lib.ge/authors.php?432 
kilanava - cira kilanava, enobrivi eqsperimentebi qarTul maskulturaSi: http://lib.ge/ 

body_text. php?8401 
kroufordi, papava, 2010 - meore enis aTvisebisa da kiTxvis swavlebis strategiebi 

dawyebiT fazaze, Jurn. bilingvuri ganaTleba 2010, #4 
tabataZe, SubiTiZe, 2010 - meore enis swavlisa da aTvisebis Teoriebi, Jurn. 

bilingvuri ganaTleba 2010, #4 
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rusudan saRinaZe 

  akaki wereTlis saxelmwifo universiteti (quTaisi, saqarTvelo) 
harun Cimqe 

  Savi zRvis saerTaSoriso universiteti (Tbilisi, saqarTvelo)  
 
 

-ze da -Si Tandebulian formaTa gadmocemasTan 

dakavSirebuli problemebi qarTulsa da TurqulSi 

 

abstraqti 

 

qarTulSi Tandebuli funqciurad mravalferovania. igi gamoxatavs sagnis 
adgilmdebareobas, mimarTulebas, msgavsebas, dros, Sedarebasa da sxv. 
Tandebulebi qarTulSi imave funqcias asruleben, rasac sxva enebSi windebulebi 
an brunvis niSnebi. enaTa Seswavlisas arsebul sirTuleTa Soris erT-erT 
mniSvnelovan problemas warmoadgens  -ze da -Si Tandebulian formaTa 
gadmocema. 
-ze da -Si Tandebulian formaTa gamoyenebisas Tavs iCens winaaRmdegobebi  
rogorc sakuTriv qarTulSi, aseve Turqulad molaparake qarTvelisa da, 
piriqiT, qarTulad mosaubre Turqis metyvelebaSi. 
qarTulis -ze da -Si Tandebulebs TurqulSi damoukidebeli brunvis niSnebi 
Seesatyviseba, kerZod, roca mimarTulebaa gamoxatuli, maSin aris micemiTi 
brunvis niSani (-e), xolo adgil-mdebareobis gamoxatvisas - adgilobiTi brunvis 
niSani (-de). iSviaTad SeiZleba iyos gamosvliTi brunvis niSanic (-den). 
magaliTebi: Ben eve gidiyorum (me saxlSi mivdivar) - micemiTi (mimarTulebiTi) 
brunva; Ben evdeyim (me saxlSi var) - adgilobiTi brunva; Pencereden baksın 
(fanjaraSi gadmoixedos)  - gamosvliTi brunva.  

 

 

qarTulSi Tandebuli funqciurad mravalferovania. „igi gamoxatavs sagnis 

adgilmdebareobas, mimarTulebas, msgavsebas, dros, Sedarebasa da sxv. Tandebulebi 

qarTulSi imave funqcias asruleben, rasac sxva enebSi windebulebi“ (martirosovi, 

1946, gv. 203) an brunvis niSnebi. enaTa Seswavlisas arsebul sirTuleTa Soris erT-

erT mniSvnelovan problemas warmoadgens -ze da -Si Tandebulian formaTa 

gadmocema.  

„Zvel qarTulSi Sina Tandebulis funqcia ufro gamokveTili iyo. magaliTad: 

iyofoda mcxeTasa Sina (adg.) da: waremarTa mcxeTas (mimarT.)“ (saRinaZe, 2008, gv. 66). 

rac Seexeba -ze Tandebuls, man V-XI saukuneebidan dRemde leqsikuri mniSvneloba 
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sagrZnoblad Seicvala. igi gamdidrda funqciuradac.  Tanamedrove saliteraturo 

qarTulSi -ze darTulma micemiTma SeiZleba gamoxatos: interesi, adresati, 

Tanaoba, daniSnuleba, instrumentalisi, msgavseba, miwevniToba, gamonaklisoba, 

mimarTuleba, lokalizacia, adgilmyofoba, sagnis zedapirze, saganTan siaxlove, 

fardobiTi dro da sxva.  

rogorc aRiniSna, Tandebulebi qarTulSi imave funqcias asruleben, rasac 

sxva enebSi windebulebi. sainteresoa, rom qarTulis -Si da -ze Tandebulebs 

TurqulSi damoukidebeli brunvis niSnebi Seesatyviseba, kerZod, roca 

mimarTulebaa gamoxatuli, maSin micemiTi brunvis niSania, xolo adgil-

mdebareobis gamoxatvisas - adgilobiTi brunvis niSani. iSviaTad SeiZleba iyos 

gamosvliTi brunvis niSanic. Zvel qarTulSi gansxvavebulad gamoixateboda 

mimarTuleba da lokativi. dRes ase ar aris (qalaqSi/qalaqs mivdivar). lokativi da 

mimarTuleba Tanamedrove  qarTulSic ase rom yofiliyo, ufro gasagebi iqneboda. 

albaT, amitom iCens Tavs -ze da -Si Tandebulian formaTa gamoyenebisas  

winaaRmdegobebi  rogorc sakuTriv qarTulSi, aseve Turqulad molaparake 

qarTvelisa da, piriqiT, qarTulad mosaubre Turqis metyvelebaSi.  

Turquli enis sammarTvelos mier gamocemuli Turquli enis gramatikis 

(banguolu, 2000, gv. 115) mixedviT, romlis avtoria Tahsin banguolu, TurqulSi 

brunvaTa saxelwodeba vin kiTxviTi nacvalsaxelis mosalodneli pasuxis mixedviT 

aris. gamoiyofa 6 brunva: 

1. vin brunva (Kim) _ saxelobiTi - ev  (saxli). 

2. vis brunva (Kimi) _ braldebiTi - evi (saxls - saxli). 

3. vis brunva (Kime) _ micemiTi - eve  (saxls). 

4. visSi (-ze) brunva (Kimde) _ adgilobiTi - evde (saxlSi / -ze). 

5. visgan brunva (Kimden) _ gamosvliTi - evden (saxlidan). 

6. visi brunva (Kimin) - naTesaobiTi -  evin  (saxlis). 

vis (Kime) brunva gamoxatavs Sesvlas. visSi (/ visze) brunva (Kimde) saxelis 

gaCerebasa da darCenas gamoxatavs. visgan brunva (Kimden) ki gamosvliTia da 

gamosvlas aRniSnavs. 

es sami brunva drosa da sivrceSi adgilisa da mimarTulebis gamomxatveli 

brunvebia. am brunvebiT saxelebi zmniT aRniSnul moqmedeba-mdebareobasac 

gamoxatavs. amitom amaT adgilisa da mimarTulebis brunvebsac uwodeben. es 

brunvebi zogierTi zmnizedis SedgenaSic monawileobs. magaliTad: Akşama gelirim 

(saRamos moval).  

Turquli enis saxelmZRvanelos mixedviT, brunvis niSnebi ase ganimarteba: 

brunvis niSnebi aris iseTi bolosarTebi, romlebic saxelebs daerTvis, akavSirebs 

maT zmnasTan da gamoxatavs moqmedebas, adgilsa da mimarTulebas. TurqulSi 

arsebuli 6 brunvis sxvagvari saxeldeba aseTia: 

1. Yalın Hal (saxelobiTi brunva, sufTa Ziri) 

2. brunva -i  - braldebiTi brunva 

3. brunva -e  - micemiTi brunva 

4. brunva -de - adgilobiTi brunva 

5. brunva -den  - gamosvliTi brunva 

6. brunva -in - naTesaobiTi brunva.  
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qarTulis -Si da -ze Tandebulebis Sesatyvisi TurqulSi -e, -de, -den  brunvis 

niSnebia da isini imdenad gamokveTilia, rom brunvebs am saxelebiT moixsenieben da 

es saxelwodebebi ufro gavrcelebulia.  

sxva TvalsazrisiT TurqulSi 9 brunvasac gamoyofen. zemoT aRniSnulTagan 

gansxvavebulia 3 brunva: 1. Vasıta Hali - pirdapir iTargmneba, rogorc saSualeba, 
magram es brunva qarTulis moqmedebiTi brunvis Sesatyvisia. 2. Eşitlik Hali (laT. 

Ekvativ, maTanasworebeli) - viTarebiTi. 3. Yön gösterme Hali (laT. Direktiv) - gamoxatavs 

mimarTulebas (zeviT, SigniT, gareT...). es Tvalsazrisi gatarebulia Turquli enis 

gramatikaSi (banguolu, 2000, gv. 115), romelic umaRlesi saswavleblebisTvis aris 

gankuTvnili. zemoT dasaxelebuli gramatikebi (romlebSic eqvsi brunvaa 

gamoyofili) ki skolebSi iswavleba.  

zmnizedebis gadmocemisas Secdomebi gvxvdebaörogorc Turqulad molaparake 

qarTvelTa, ise qarTulad mosaubre Turqebis metyvelebaSi. magaliTad, 

qarTvelisaTvis qveviT var da qveviT mivdivar aris erTi; TurqulSi ki orives unda 

daerTos Sesabamisi niSani: Aşağıdayım (qveviT var) Aşağıya gidiyorum (qveviT mivdivar).   

qarTulis -ze da -Si Tandebulebs TurqulSi damoukidebeli brunvis niSnebi 

Seesatyviseba, kerZod, roca mimarTulebaa gamoxatuli, maSin aris micemiTi brunvis 

niSani (-e), xolo adgil-mdebareobis gamoxatvisas - adgilobiTi brunvis niSani (-de). 

iSviaTad SeiZleba iyos gamosvliTi brunvis niSanic (-den). magaliTebi: Ben eve 

gidiyorum (me saxlSi mivdivar) - micemiTi (mimarTulebiTi) brunva; Ben evdeyim (me 

saxlSi var) - adgilobiTi brunva; pencereden baksın (fanjaraSi gadmoixedos)  - 

gamosvliTi brunva.  

qarTulSi -Si ZiriTadad Sinagan sivrces gulisxmobs, -ze ki - zedapirs 

(SaniZe, 1980, 601). qarTulis Semswavleli TurqisTvis naTelia gamoTqmebi: sawolSi 

zis - sawolze zis. agreTve: zRvaSi Casvla (curva) - zRvaze wasvla (dasveneba); 

mTaze var (avdivar) - mTaSi/mTian mxareSi var (mivdivar). Tumca aris Seusabamobis 

magaliTebi: kaTedraze var (mivdivar) - ar iTqmis: kaTedraSi var (mivdivar); 

gamocdaze var (mivdivar); leqciaze var (mivdivar). Turqi ityvis: kaTedraSi, 

gamocdaSi, leqciaSi var (mivdivar). mas winaaRmdegoba eqmneba -ze Tandebulian 

saxelTan. 

qarTulSi erTi mxriv aris: koncertze dasaswrebad mivdivar (Konsere gidiorum). 

meore mxriv: koncertSi monawileobis misaRebad mivdivar (konserde rol aliyor). -ze 

Tandebuliani forma gamoricxavs SigniT myofobas, Tumca sasaubro enaSi SeiZleba 

Segvxvdes koncertSi mivdivar gamoTqmac. Turqis winaSe Tavs iCens problema, msgavs 

SemTxvevaSi romeli Tandebuli unda gamoiyenos. igi ityvis:  koncertSi var 

(mivdivar).  

qarTvelis metyvelebaSi arsebul winaaRmdegobaze miuTiTebs, agreTve, 

magaliTebi, romelTagan pirveli miCneulia umarTebulod, meore - marTebulad: 

auzze dadis - auzSi dadis, bazarze dgas - bazarSi dgas, binaze imyofeba - binaSi 
imyofeba, didubeze/vakeze cxovrobs - didubeSi/vakeSi cxovrobs, qorwilze 
miiwvia/miipatiJa - qorwilSi miiwvia/miipatiJa, quCaze midioda/egdo - quCaSi 
midioda/egdo... an piriqiT: gzaSi dayrili - gzaze dayrili, gzaSi midis - gzaze 
midis, wignis bazarSi gamoCnda - wignis bazarze gamoCnda (qiria W. da qiria, n. 2008, 
gv. 97-106); gadacemaSi `Ramis Sou~ wamyvanma o. tatiSvilma kargad gamoxata -ze da -

Si Tandebulian formebTan dakavS. problemebi, roca dafiqrda da aRniSna: 

`Facebook-ze var Sesuli, Tu - Facebook-Si, ra mniSvneloba aqvs~ da xumrobiT 
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daayola: `zereled var Sesuli da iyos Facebook-ze...~; iqve sxvadasxva TandebuliT 

warmoTqva igive sityva: `Sesuli var Facebook-Si...~ an: `amitom davregistrirdi 

Facebook-Si~ (gadac. `Ramis Sou o. tatiSvilTan erTad~ (telekomp. `imedi~, 09.05.2011); 

amboben: saburTaloze var, magram: vakeSi var. ar iTqmis: saburTaloSi var an: 
vakeze var (am konkretul SemTxvevaSi). Sdr.: mas saxli vakeSi (Tbilisis erT-erTi 

ubani) aqvs da: misi saxli vakeze (sazog. sax.) dgas; aseve: fanjaraSi farda aris da: 
fanjaraze farda aris; dabadebis dReze var da: dabadebis dReSi var (goris 

saxelmw. universit. stud.);  

gadacemaSi `dRis Sou~  erT-erTma damwyebma qarTvelma dizainerma ganacxada: 

magistraturaze var samxatvro akademiaSi (telekomp. `imedi~, 12.05.2011); 

magistraturaze vabareb (akaki wereTlis saxelmw. universit.  stud.)... 

qarTulad metyveli Turqis winaSe dgeba problema, msgavs SemTxvevaSi romeli 

Tandebuli unda gamoiyenos. rogorc ukve aRiniSna, TurqulSi adgili da 

mimarTuleba brunvis niSnebiT mkafiod aris gamoxatuli: mimarTulebas -e brunvis 

niSani aRniSnavs: Konsere gidiyorum, adgils ki _ -de: Konserde rol alıyor. roca 

mimarTulebaa gamoxatuli, maSin yovelTvis -e brunvis niSani iqneba, xolo, roca 

adgili - -de. qarTulad molaparake Turqi ityvis: mivdivar an / koncertSi var.  
qarTuli enis Semswavleli Turqis metyvelebaSi arsebul Secdomebs 

sxvadasxva safuZveli aqvs: 

1) garedan SigniT mimarTulebis aRqma da Sesabamisad saxelis -Si TandebuliT 

gaformeba: piknikSi viyavi, kasetaSi Cawera... 
2) zedapiris aRqma da -ze TandebuliT gaformeba: saxeze (Tavze, zurgze...)  

Cartyma; kalTaze CaisviT... 

3) -ze da -Si TandebulTa aRreva: televizorze gixileT; Jurnalze CanTa vnaxe 
daxatuli; 15 aprilze mivdivar... 

4) analogia: saRamoze unda vimecadino; savarZelze Cajdoma (skamze, merxze, 
divanze dajdoma); ar Semixedavs saaTze (ar damixedavs saaTze)... es ukanaskneli 

gamoTqma im TvalsazrisiTac aris saintereso, rom qarTulSi imave Sinaarsis 

sxvadasxva gamoTqmaa gavrcelebuli: saaTze ar damixedavs (amis analogiiT unda 

iyos zemoaRniSnuli gamoTqma gaCenili) da: saaTs davxede.  
-Si Tandebuliani formebişgamoxatavs sivrces, Sinamyofobas, -ze Tandebuliani 

ki - garemyofobas: quCaSi/gzaSi var // gzaze var; ninoSvilis quCaze (ninoSvilze) // 
ninoSvilis ubanSi // ninoSvilis 90 nomerSi var (mivdivar). am gamoTqmaTagan 

TurqisTvis qarTuli enis Seswavlisas winaaRmdegobrivia -ze Tandebuliani saxeli.  

-Ca zmniswini ZiriTadad zevidan qveviT mimarTulebas gamoxatavs. qarTulSi 

aris, erTi mxriv: saxeSi (TavSi, zurgSi) Cartyma; kalTaSi CaisviT; meore mxriv, 

riyeze Casvla, sanapiroze Casvla. -Ca zmniswinian formebTan -ze Tandebuliani 

saxelebi TurqisTvis gasagebia, magram misTvis iseve gaugebaria gamoTqma: kasetaze 
Cawera, rogorc saxeSi, TavSi, zurgSi Cartyma.  

Tandebulis pirveli da ZiriTadi funqciaa, daamyaros garkveuli mimarTeba 

saxelsa da saxels Soris an saxelsa da zmnas Soris. zogjer Tandebulebi 

warmoqmnis elementTa rolSi gvevlinebian da sityvamawarmoebeli afiqsis statuss 

iZenen. Tandebulis am funqciaze samecniero literaturaSi gamoTqmulia 

mosazrebebi, kerZod: a. SaniZe aRniSnavs, rom qarTuls SeuZlia TandebuldarTuli 

forma arsebiTi saxelis fuZed aqcios da gamoiyenos zedsarTavis sawarmoeblad 

(SaniZe, 1980, gv. 116).  
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Tandebulebi monawileoben zmnizedis warmoebaSic. zmnizedebia 

TandebuldarTuli micemiTi (SuaSi, ganze) da moqmedebiTi (gverdidan, Signidan). 

prof. T. uTurgaiZe zmnizedad miiCnevs yvela im TandebuldarTul saxels, 

romelic winadadebaSi garemoebis funqciiT gamodis. misi azriT, qalaqSi, saxlSi, 

qalaqze, qalaqidan imave kvalifikaciis mqonea, rac zmnizedebi TavSi, SuaSi, 

boloSi (uTurgaiZe, 1986, gv. 91-92).  

rogorc ar. martirosovi miuTiTebs, Zvel qarTulSi Tandebuli Sina  

daerTvoda uformo sityvebsac: mun, aqa. magaliTad: `poon aqa Sina mravali 
sargebeli~. am TvalsazrisiT sainteresoa aWarulis monacemebi: `(aWarulSi) aq, maq 

Cveulebriv, warmodgenilia -Si an -ze TandebulebiT:  aq-Si, aq-ze > ag-ze 

(jorbenaZe, 1989, gv. 566). 

TurqulSi aucileblad unda gamoixatos konkretuli brunva zmnizedasTanac: 

mimarTulebis gadmosacemad gamoiyeneba brunvis niSani  -a/-e: Bura (aq),  Ora (iq) (mic. 

brunva), xolo adgilmdebareobis (adgilsamyofelis) gamosaxatavad  -da/-de: Burda (aq), 

Orda (iq) (adg. brunva). 

sxva magaliTebis dasaxelebac SeiZleba:  

     micemiTi / mimarTulebiTi    adgilobiTi 

win:   Önüne       Önünde 

ukan:   Arkasına      Arkasında 

qveviT:  Altına       Altında 

zeviT:  Üstüne       Üstünde 

gverdiT: ÇYanına      Yanında 

rogorc qarTuli, ise Turquli enis swavlebisas  -ze da -Si Tandebulian 

saxelTa gadmocemasTan dakavSirebul problemebze  yuradRebis gamaxvileba 

aucilebelia. es sakiTxi momavalSi ufro gaRrmavebul kvlevas saWiroebs.  

 
 

 

 

gamoyenebuli literatura: 

 

martirosovi, 1946 - ar. martirosovi, Tandebuli qarTulSi; iberiul-kavkasiuri 

enaTmecniereba t. I. Tbilisi: saqarTvelos ssr mecnierebaTa akademiis 

gamomcemloba, 1946.  

saRinaZe, 2008 - Zveli qarTuli ena. Tbilisi: saqarTvelos macne, 2008. 

uTurgaiZe, 1986 - T. uTurgaiZe, qarTuli enis saxelis morfonologiuri analizi. 

Tbilisi: mecniereba, 1986. 

qiria W., qiria n., 2008. qarTuli enis marTlweris sakiTxebi. Tbilisi: meridiani, 

2008. 

SaniZe, 1980 _  a. SaniZe, qarTuli enis gramatikis safuZvlebi; Txz. III. Tbilisi: 

Tbilisis universitetis gamomcemloba, 1980. 

jorbenaZe, 1989 - b. jorbenaZe, qarTuli dialeqtologia, I. Tbilisi: mecniereba, 

1980. 

bangolu, 2000 - Banguoğlu, T.,  Türkçe'nin Grameri. Ankara: Türk Dili Kurumu Yayınları, 2000. 
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inga sanikiZe 
ivane javaxiSvilis saxelobis  
Tbilisis saxelmwifo universiteti, saqarTvelo 

 
 

„imitom“ korelatis funqciuri cvlilebisaTvis  

Tanamedrove qarTulSi 

 
abstraqti 

 
qarTuli enis doneze miznisa da mizezis garemoebebiT damokidebul 
winadadebaTa struqtura arsebiTad erTgvarovan  formaSia moqceuli, 
Sinaarsobriv gansxvavebas leqsikur erTeulTa SerCeva qmnis; ufro naTlad ki: 
dasaxelebul winadadebaTa semantikur-formobrivi modelireba damokidebulia 
mTavar winadadebaSi gamoyenebuli korelatisa da masze daqvemdebarebuli 
kavSiris  leqsikur formaze (imitom...+ radgan//rom - gamoxatavs mizezis 
Sinaarsis konstruqcias; xolo imisTvis...+ raTa//rom -miznisas).  
faqtia, rom semantikur-formobrivi mxaris mowesrigeba, kerZod, miznisa da 
mizezis SinaarsTa gamijvna, Tanamedrove enaSi aRar kmayofildeba misaTiTebeli 
sityvisa da kavSiris urTierTmimarTebas, igi sintaqsur sazRvars ifarToebs da 
amgvar konstruqciebSi simZimis centri damokidebuli winadadebis zmnaze 
gadaaqvs. zmnis moqmedebis savaraudo, e.w. kavSirebiTis Sinaarsi da forma, 
romlebic damokidebul winadadebaSi Cndeba, mniSvnelovnad gansazRvravs 
moqmedebis mizans, ris gamoc paralelur struqturul formebad mkvidrdeba 
Semdegi konstruqciebi - „fanqari imisTvis viyide, rom daxatos“;  an:  „fanqari 
imitom viyide, rom  daxatos“. 
amrigad, naTelia, rom rTul winadadebaSi mizezisa da miznis gamoxatvis erT-
erT ZiriTad maxasiaTebels korelati ki ar warmoadgens, aramed  mas 
damokidebuli winadadebis zmna-Semasmenlis forma gansazRvravs. 
 
 
sityvaTa SekavSirebis leqsiko-gramatikul meqanizmTa Seswavla konkretuli 

enis farglebSi, Cveulebriv, naTels hfens xolme ama Tu im enisaTvis 
damaxasiaTebel TiToeul Taviseburebas, romelic arasodes ganixileba, rogorc 
calke aRebuli sintaqsuri odenoba, radgan winadadeba, martivi iqneba is Tu 
rTuli, mTliani enobrivi struqturaa, misi modelireba ki semantikuri, ufro 
zustad, komunikaciuri funqciiT aris motivirebuli. leqsikuri da morfologiuri 
doneebis aqtiuri gamoyenebiT sruliad axal, gacilebiT rTul, enobriv erTeuls 
viRebT da mas Cven sxvagvarad winadadebas vuwodebT. azrovnebis es uaRresad 
saintereso logikur-gramatikuli forma Tavis TavSi moiazrebs sruqturul 
erTeulebsa (am SemTxvevaSi vgulisxmobT winadadebis mTlian struqturas) da 
leqsikur organizacias, romelSic sityvaTa Sexamebuli wesrigi logikuri 
TanmimdevrobiT aris gansazRvruli. 

sintaqsuri kvlevis mTavar mizans yovelTvis warmoadgenda is, Tu ra saxis 
(leqsikuri Tu gramatikuli) sityvaTerTeulebi qmnian winadadebas, an rogor 
ganlagdebian isini dasrulebuli azris mTlian qsovilSi. mwignobruli  enis 
xangrZlivma tradiciam da qarTuli saliteraturo enis 16-saukunovanma  
ganviTarebis uwyvetobam, faqtia, rom mniSvnelovnad gazarda qarTuli winadadebis 
SesaZleblobani - gaafarTova winadadebis wevrTa gadanawilebis struqturuli 
farglebi da leqsikur erTeulTa SerCevis gacilebiT meti SesaZlebloba 
warmoqmna. aqedan gamomdinare, qarTuli enis rTuli qvewyobili winadadebis 
Seswavla Tavis aqtualobas ar kargavs, Tumca rogorc f. erTeliSvili aRniSnavs: 
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„qvewyobili winadadebis SeswavlasTan ara erTi siZnelea dakavSirebuli. saWiroa 
pirvel rigSi Tvalsazrisi, sintaqsuri Tvalsazrisi, romlis mixedviTac unda 
warimarTos kvleva-Zieba, Tvalsazrisebi ki saerTod sintaqsis obieqtis mimarT 
dReisaTvis, rogorc cnobilia, gansxvavebulia; saWiroa TvalsazrisTa Soris 
SedarebiT mizanSewonilis gaziareba, dazusteba da konkretul enobriv masalaze 
muSaobisas Sesabamisi principebis dacva“ (erTeliSvili, 1963, gv. 4). 

imis gamo, rom „sintaqsi ikvlevs enaSi istoriulad SemuSavebul zogad wesebs, 
romlebic safuZvlad uZevs sityvaTa SekavSirebasa da winadadebis tipebis miRebas“ 
(kvaWaZe, 1966, gv. 6),  Cveni dainteresebisa da kvlevis obieqts qarTul enaSi 
damkvidrebuli mizezisa da miznis garemoebebiT damokidebuli winadadebebis 
formobrivi (vgulisxmobT sintaqsur formas) modelebi da is leqsikuri 
saSualebani warmoadgens, romlebic dasaxelebul saxeobebSi iCens Tavs.    

Tavis droze hipotaqsis genezisTan dakavSirebiT g. rogava SeniSnavda, rom 
damokidebuli winadadeba Tavisi warmoSobiT kiTxviTi winadadebidan 
momdinareobda da, rom „qvewyobili winadadeba struqturulad warmoadgens 
kiTxviTi winadadebisa da misi sapasuxo winadadebis SeerTebis Sedegs. oRond, am 
SeerTebis safuZvelze kiTxviT winadadebas (resp. damokidebul winadadebas) ukve 
dakarguli aqvs kiTxviTi Sinaarsi“ (rogava, 1948, gv, 365). gamoTqmuli mosazreba 
naklebad aris sadavo, radgan, marTlac, „ qvewyobili winadadebis wevr-kavSirebi 
da kavSirebi igive kiTxviTi nacvalsaxelebi da zmnizedebia, romlebic kiTxviT 
winadadebaSi gvxvdeba“ (erTeliSvili, 1963, gv. 196). qarTvel mecnierTa azriT, aseT 
nacvalsaxelebad, upirvelesad, moiazrebian - vin, ra, romeli, sad da sxva 
nacvalsaxelebi. 

rTuli qvewyobili winadadebis (f. erTeliSvilis terminologiiT 
„daqvemdebarebuli winadadebis“) Seswavla faqtobriv warmoudgenelia mTavari da 
damokidebuli winadadebebis urTierTmimarTebis gareSe, misi saxeobebis gamijvnac 
xom am logikur-azrobrivi da leqsikur-gramatikuli erTeulebis sinTezis Sedegad 
xorcieldeba. amave sazogado enobrivi princis dacvis Sedegadaa miRebuli is 
sintaqsuri jgufebi, romlebic miznisa da mizezis garemoebebiT damokidebul 
winadadebebad iwodebian.  

saqme is aris, rom qarTuli enis doneze miznisa da mizezis garemoebebiT 
damokidebul winadadebaTa struqtura arsebiTad erTgvarovan  formaSia moqceuli, 
semantikur gansxvavebas leqsikur erTeulTa SerCeva qmnis; ufro naTlad ki: 
dasaxelebul winadadebaTa semantikur-formobrivi modelireba damokidebulia 
mTavar winadadebaSi gamoyenebuli korelatisa da masze daqvemdebarebuli kavSiris  
leqsikur formaze (imitom...+ radgan//rom - gamoxatavs mizezis Sinaarsis 
konstruqcias; xolo imisTvis...+ raTa//rom -miznisas). leqsikuri maxasiaTeblebi, 
romlebsac Cven sxvagvarad SeiZleba korelatebi da kavSirebi vuwodoT, faqtia, 
rom mniSvnelovnad gansazRvraven winadadebis Sinaarsobriv xasiaTs, magram ra 
gansazRvravs maTs formas?! es warmoadgens im mTavar kiTxvas, romelze pasuxis 
gacemac umTavres sintaqsur amocanad gvesaxeba. 

vidre mizezisa da miznis garemoebebiT damokidebuli winadadebebis formobriv 
analizsa da maTSi „imitom“ (//„amitom“ // „magitom“) korelatis funqcias 
gavarkvevdeT, mizanSewonilad migvaCnia, sqematurad  gamovsaxoT is leqsikuri 
SesaZleblobani, romlebic TiToeul maTgansa aqvs.  

 
 
 
 
 

mizezis garemoebiT damokidebuli rTuli winadadeba: 
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mTavari winadadeba 

 
korelatebi -amitom, magitom, imitom / amis gamo, magis gamo, imis gamo 

 

                                           

 
damokidebuli winadadeba 

 
kavSirebi - radgan[ac],  rom,  imitom rom,  vinaidan,  raki 

           

 
miznis garemoebiT damokidebuli rTuli winadadeba: 

 

mTavari winadadeba 1 

 

korelatebi  --     amisTvis, magisTvis, imisTvis, misTvis 

 

 

 
damokidebuli winadadeba 

 
kavSirebi - raTa, rom  

           
samecniero literaturaSi SeniSnulia, rom radgan//radganac kavSirebi 

saSuali periodis Zeglebidan gvxvdeba da mas mizeziT damokidebuli winadadebis 
mTavarTan mierTeba-daqvemdebarebis funqcia akisria (erTeliSvili, 1963, gv.141). am 
TvalsazrisiT arc axal qarTuls Seutania raime saxis cvlileba damokidebuli 
winadadebis kavSirSi; aseTive viTarebaa raTa kavSiris SemTxvevaSic. ukve Zvel 

qarTulSi „raჲTa kavSiri ixmareba mniSvnelobiT „raTa, rom“; damokidebuli 
winadadeba, romelic am kavSirs Seicavs miznis garemoebiTia da mTavari 
winadadebis momdevnod aqvs adgili miCenili“ (erTeliSvili, 1963, gv.126). marTlac, 
faqtia, rom Zveli qarTulidan dRemde mcireodeni cvlilebac ki ar ganucdiaT im 
kavSirebs, romlebic mizezisa da miznis SinaarsTa saklasifikaciod aqvs enas 
SerCeuli da, romlebic erTi kiTxviTi nacvalsaxelidan - „ra“ formidan - 
momdinareobis miuxedavad, semantikur-funqciurad mniSvnelovnad gansxvavdebian 

erTmaneTisagan (ra ―›  ra-d-gan [viT. br-vis Tandebuliani forma]; ra -› ra-ჲT-a -› 
ra-Ta [moqm. br-vis forma]) . unda aRiniSnos isic, rom mizez-miznis gamoxatvis 
TvalsazrisiT qarTul enas saziaro makavSirebeli leqsemac aqvs da es „rom[e]“ 
kavSiria; romelic, ra Tqma unda, ar ifargleba mxolod mizezisa da miznis 
garemoebebiT damokidebulebis aRniSvniT, misi farglebi gacilebiT farToa da 
sxva tipis damokidebul winadadebebSic gvxvdeba (drois; viTarebis, pirobiT da 
sxv.). amrigad, Tanamedrove qarTulSi „rom“ kavSiris neitraluri xasiaTi eWvs ar 

                                                 
1 SeniSvna: l. kvaWaZis saxemZRvaneloSi „Tanamedrove qarTuli enis sintaqsi“, rogorc Cans, 
gamorCenilia me-2 pirisadmi mimarTuli korelatebi: „magisTvis“, „magis gamo“. mecnieri wers: 
„Tanamedrove qarTulSi „amisTvis“, „imisTvis“, „misTvis“ miznis zmnizedebia, „amitom“, 
„imitom“, „amis gamo“, „imis gamo“ - mizezisa (kvaWaZe, 1966, gv. 402)  
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iwvevs. is zogadi mniSvnelobis mqone makavSirebeli saSualebaa da amitomac 
Tavisuflad funqcionirebs sxvadasxva saxis sintaqsuri daqvemdebarebebis dros. 

gansxvavebul viTarebaa, roca saqme miznis garemoebiT damokidebuli 
winadadebis erTi warmoSobis, pirTa mimarTebis (savaraudod, saorientacio 
winapoziciuri xmovnebis - a-; i- ) mqone misaTiTebel leqsemebs Seexeba; esenia: 
„amitom“, „magitom“, „imitom“. problema is aris, rom dasaxelebuli korelatebi 
rogorc sasaubro, ise samwerlobo enaSi ori funqciiT gvxvdeba: amaTgan pirveli 
misi organuli, semantikuri mniSvnelobidan gamomdinare funqciaa da mizezis 
aRniSvnas emsaxureba; xolo meore  funqcia - miuTiTos damokidebul winadadebaSi 
gamoxatuli moqmedebis mizani - semantikurad acdenilia amitom//magitom//imitom 
korelatebis pirvelad Sinaarsobriv gaazrebas, mizezis Cvenebas da ramdenadme 
saziaro sintaqsur erTeulad aris qceuli; anu axali qarTulis doneze 
dasaxelebul sintaqsur saSualebebs SeswevT unari, SeiTavson rogorc mizezis, 
ise - miznis funqciebi ise, rom am ori gansxvavebuli Sinaarsobriv-sintaqsuri 
winadadebis arc formobrivi da arc - semantikuri aRreva ar moxdes (vgulisxmobT 
aRrevas rogorc mosaubre, ise -  mimRebi, msmeneli piris mier). miuxedavad imisa, 
rom amgvari enobrivi situacia diaqroniuli TvalsazrisiT mainca da mainc 
saxarbielo ar aris, faqtia, rom enobrivi tendencia am kuTxiT aris mimarTuli da 
amitom//magitom//imitom korelatTa Sinaarsobrivi neitralizaciis fonze viTareba 
mniSvnelovnad aris Secvlili -- enis  sinqronuli mdgomareoba dasaxelebul 
sakiTxTan dakavSirebiT swored ase gamoiyureba. vfiqrobT, rom normatiuli enis 
akrZalvis miuxedavad, araferi icvleba da qarTuli enis mier arCeul poziciaze - 
dasaxelebul korelatebs orive funqciis gamoxatva dakisros - ver zemoqmedebs. 
sintaqsur formaTa aRrevasTan dakavSirebiT l. kvaWaZe „Tanamedrove qarTuli enis 
sintaqsSi“ wers: „...miznis garemoebiTi damokidebuli winadadebis misaTiTeblad 
mTavarSi miznis zmnizeda unda vixmaroT, mizezis garemoebiTi  damokidebuli 
winadadebis mTavarSi ki - mizezisa. magram vxvdebiT am zmnizedebis erTimeoris 
nacvlad gamoyenebas, rac Tanamedrove saliteraturo qarTulis mixedviT 
dauSvebelia“ (kvaWaZe, 1966, gv.402); magram saqme is aris, rom es dauSvebloba 
sruliad uZluria im enobrivi tendenciis mimarT, romelic, Cveni azriT, 
Tanamedrove qarTuli enis erT-erT problemur sakiTxad rCeba.  

   erTi mwerlis enobrivi analizic ki sakmarisia imisaTvis, rom naTlad 
warmoCndes realuri viTareba axali qarTuli enisa. Cven aseTad galaktion tabiZis 
ena SevarCieT da „imitom“//„amitom“ korelatis gamoyenebis statistikasTan erTad 
dasaxelebul leqsemaTa funqciur gadanawilebasac mivadevneT Tvali. aRmoCnda, 
rom „imitom“//„amitom“ korelatebis gamoyenebis TvalsazrisiT  suraTi sakmaod 
Wrelia da is orive - mizezisa da miznis - Sinaarsobrivi datvirTviT 
funqcionirebs (ra Tqma unda, konteqsturi datvirTvidan gamomdinareobs).  
magaliTad: 

 
mizezis garemoebiT damokidebuli winadadebebi: 

 
„mxolod imitom gagixsene da mogigone/ rom SenSi vmarxav mTel aryofil 

bednierebas“: galakt., I, 187. 
„dumili gaxda viWro galia,/... mxolod imitom, rom maRalia“: galakt., II, 105. 
„eg imitom, rom masa ar giyvars“: galak.,III, 96. 
„sikvdiliT sjian...mxolod imitom,/ rom remedasis aRmouCines wigni wevrobis“: 

galakt., IV, 65. 
„ar ukocnia, ara imitom,/ rom alersi ar esiamovna,/ aramed misTvis, rom 

SeuSinda/ ganmeorebul kocnaT mowyenas“: galakt., IV, 210. 
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„albad, imitom xomaldis afriT, idumal wyeniT... ver moaxerxebs guli 
verafriT“: galakt., IV, 215. 

„es imitom, rom/ uxeSi grZnobiT,/ uecrad, ara/ TandaTanobiT/  miaTrevs 
akvnebs“: galakt., XI, 234. 

„isini cdilobden, rom yvela qarTveli kaTolikeebi gamoecxadebinaT somex 
kaTolikeebad, mxolod imitom, rom zogierTi maTgani salocavad midioda somxur 
eklesiebSi“: galak.,XII, 43. 

„me amis Sesaxeb imitom vlaparakob, rom es xelis CamorTmeva mekuTvnoda ara 
me, aramed mTel sabWoTa mwerlobas“: galakt.,XII, 127. 

 
miznis garemoebiT damokidebuli winadadebebi: 

 
`me minda vwero mxolod saganze da sagnis gamo da me ar minda vwero mxolod 

imitom, rom vwero~: galakt., XII, 158. 
`ucqeroda qveSidan kibiT Camomaval qalebs. albaT imitom, rom daenaxa   

SiSveli muxlebi qalisa~: galakt., XII, 309. 
`is svamda Rvinos ... SeiZleba imitomac, rom amiT moespo sococxle~: galakt., 

XII, 69. 
`amitom swrafad, amitom male gadavabijoT~: galakt., III, 417.  
`damaSora bedma Sens mwuxarebas, Sen mitom, rom leonora ar giSlides 

tarebas“: galakt., II, 453. 
 
winadadebebis formobriv agebulebaze dakvirveba aCvenebs, rom 

„imitom“//„amitom“ korelatTa semantikuri datvirTva (vgulisxmobT pirvelad 
mniSvnelobas) mniSvnelovnad aris Sesustebuli da is, rogorc leqsikuri segmenti, 
neitraluri funqciisaa, rasac ver vityodiT mis sintaqsur funqciaze - 
warmoadgendes mTavar winadadebaSi misaTiTebeli sityvas, romelzedac 
damokidebuli winadadebis  Sinaarsobriv-gramatikuli struqtura unda daSendes. 
rogorc Cans, mTavari winadadebis korelatizacia, anu korelatiT gaformeba, 
sakmarisad Zlieri koordinatoria rTuli winadadebis modelirebis procesSi da 
mis dakargvas ena Znelad Tu egueba. saqme is aris, rom sintaqsuri TvalsazrisiT, 
enobrivi procesi gacilebiT Sors aris wasuli, vidre es erTi SexedviT SeiZleba 
warmovidginoT. kerZod, mizezisa da miznis SinaarsTa gansxvavebulobis gamoxatva 
ar kmayofildeba mxolod korelatisa da kavSiris Sewonasworebul leqsikur-
sintaqsur SekavSirebasa da maTs urTierTmimarTebas; sazRvrebi gacilebiT farToa 
da sintaqsur aqcentTa Soris erT-erTi gadamwyveti roli damokidebuli 
winadadebis zmna-Semasmenlis morfologiur formas aqvs dakisrebuli. aSkaraa, rom 
konstruqciebSi, romlebSic damokidebuli winadadebis zmna TuobiT-savaraudo, anu 
e.w. kavSirebiTobis Sinaarsis Semcvelia (am funqciiT ZiriTadad II kavSirebiTisa 
da II TurmeobiTis formebi gamoiyeneba), uciloblad mizani gamoixateba da ara - 
mizezi; xolo Tu damokidebuli winadadebis Semasmeneli TxrobiT kiloSia 
mocemuli, saqme mizezis gamomxatvel struqturasTan gvaqvs. sailustraciod 
romelime, erTi magaliTis ganxilvac ki sakmarisia imisaTvis, rom naTqvamSi 
davrwmundeT. axla ganvixiloT kombinaciebi, romlebic dasaSvebia rTul 
winadadebaSi mizezisa da miznis SinaarsTa gamoxatvis kuTxiT. 

 
mizezis winadadebaTa variantebi erTi winadadebis farglebSi: 

                                                
eZineba albaT imitom, rom adre dgeba (awmyo - TxrobiTi kilo); 
eZineboda  albaT imitom, rom adre dgeboda (uwyveteli - TxrobiTi kilo); 
daeZina albaT imitom, rom adre adga (wyvetili- TxrobiTi kilo); 
dasZinebia albaT imitom, rom adre amdgara (I TurmeobiTi - TxrobiTi kilo). 
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azrobriv-sintaqsur mdinarebaSi  arsebiTi cvlilebis Setanis Zala, rogorc 

aRvniSneT, damokidebuli winadadebis zmna-Semasmenlis kavSirebiTobis gamomxatvel  
formas daekisreba, roca korelati ucvleli  darCeba (mis cvlilebas azri aRarc  
aqvs)  da mizezis Sinaarss miznisa Caenacvleba: 

 
[da]iZinebs albaT imitom (//imisTvis), rom adre unda adges (II 
                kavSirebiTi); 
an: 
[da]iZinebs albaT imitom  (//imisTvis), raTa adre adges.  
 
amave tipisa iqneba:  
mikrofonTan imitom midis, rom Tavisi azri gamoxatos. 
imitom  [da]ubeWdavs werilebs, rom saxeli mouxveWos. 
 
  miznis gamoxatvis Zala aqvs II TurmeobiTsac:  
 
ase imitom moiqca, rom sxvas ..... daenaxa. 
mikrofonTan imitom mivida, rom Tavisi azri gamoexata. 
werilebi imitom daubeWda, rom misTvis saxeli moexveWa; 

da sxv.  
 

qarTul gramatikul literaturaSi SeniSnulia, rom II TurmeobiTis „kilo 
Cveulebriv TxrobiTia. magram xSiria misi gamoyeneba III kavSirebiTis nacvladac: 
igi ixmareba iseTi moqmedebis gadmosacemadac, romelic faqti ar iyo, magram 
romelic ivaraudeboda, rogorc piroba sxva moqmedebis SesrulebisTvis. am 
SemTxvevaSi misi kiloa ara TxrobiTi, aramed pirobiTi da aqtis elementi 
(unaxaoba) formaSi aRar aris“ (SaniZe, 1980, gv. 222). qarTul enaSi II TurmeobiTis 
mier kavSirebiTis Sinaarsis gadmocema mwkrivis erT-erTi ZiriTadi maxasiaTebelia 
da igi erTi formis farglebSi TxrobiT kilosTan iziarebs Semasmenlis 
morfologiur formas. faqtia, rom miznis garemoebiT damokidebuli winadadebis 
sintaqsuri struqtura ver Zlebs pirobiTi, saTuo-savaraudo Sinaarsis 
gamomxatvel formaTa gareSe da rTuli, rogorc mTeli, winadadebis 
modelirebisas gansakuTrebul sintaqsur aqcents Tavis Tavze iRebs; Tumca unda 
iTqvas isic, rom aseT SemTxvevaSi  mTavari winadadebisa da misi korelatis 
gramatikuli SesaZlebloba, maTi enobrivi potencia makoordinirebeli sintaqsur-
azrobrivi elementis funqcias asrulebs da damokidebuli winadadebis zmna-
Semasmenlis formas swored is marTavs. miznis semantika damokidebul winadadebaSi 
zmniT gamoxatuli moqmedebis TuobiTobas gansazRvravs  da amiT mTqmelis mier  
misi Sesrulebis albaTobis daSvebas afiqsirebs - Sesruldeba ki dasaxuli mizani? 
- ase uyurebs enobrivi azrovneba miznis garemoebiT damokidebuli rTuli 
winadadebis logikas da sintaqsur formasac dasaxelebul Sinaarss usadagebs - 
damokidebul winadadebaSi kavSirebiTis formas mimarTavs. 

calsaxad cxadia, rom qarTul enas rTuli winadadebis farglebSi miznis 
gamoxatvis sakuTari, myarad Camoyalibebuli struqtura aqvs, rasac mTavari 
winadadebis zmna-SemasmenelTan  Sewonasworebuli (Sefardebuli) damokidebuli 
winadadebis zmnis kavSirebiToba Seapirobebs. faqtia, rom sityvaTSexamebis  am 
faqtors imdenad Zlieri sintaqsuri SesaZlebloba aqvs, rom korelatebis  
Canacvleba-aRrevis procesi (vgulisxmobT miznis korelatebis mizezis 
korelatebiT Canacvlebas) rogorc zepir, ise samwerlobo enaSi umtkivneulod 
midis da dRes sasaubro metyvelebaSi  „imitom“ misaTiTebeli zmnizedis miznis 
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funqciiT gamoyenebis statistika, savaraudod, ramdenadme aRemateba kidec 
„imisTvis“//„amisTvis“ korelatTa xmarebas. mag.: 

SarSan inglisSi imitom gavemgzavre, rom moxseneba wamekiTxa. 
an:  
miwa saguldagulod imitom davbare, rom kargi kartofili moviyvano (an: 

momeyvana); 
                             da misT.  
ra Tqma unda, dasaxelebuli procesi kiTxviT winadadebebSi  kiTxviTi 

sityvebis aRrevis mizezic xdeba: ratom midixar? - saqmis gasakeTeblad (e.i. imitom 
rom saqme gavakeTo); unda iyos: risTvis midixar? - saqmis gasakeTeblad (an: 
imisTvis, rom saqme gavakeTo). 

unda iTqvas, rom funqciuri gadanawilebis amgvari SemTxveva diaqroniuli 
TvalsazrisiT qarTuli enis masalaSi erTaderTi ar aris, magaliTad, istoriulad 
drois aRmniSvneli „raxan“ dRes mizezs gamoxatavs. f. erTeliSvili wers: „am 
zmnizedis Sedgeniloba martivia: ra-xan. xan aq „xan“-s, „dros“ niSnavs; maSasadame, 
Tavdapirvelad raxan zmnizeda drois aRmniSvneli yofila, mas „roca, rodesac“ 
zmnizedis sinonimuri mniSvneloba hqonia... saSual qarTulSi iZens is mizezis 
zmnizedis mniSvnelobas, zogjer ki Zneli gasarCevic aris ra funqciiTaa is 
naxmari winadadebaSi - droisa Tu mizezis funqciiT“ (erTeliSvili, 1963, gv. 177). 
faqtia, rom Tanamedrove qarTulis doneze „raxan“ zmnizedis gamoyeneba drois 
mniSvnelobiT faqtobriv arc xdeba. igi mxolod da mxolod mizezs aRniSnavs da, 
miuxedavad diaqroniulad sruliad gansxvavebuli funqciisa (aReniSna dro),  
mizezis garemoebebiT damokidebul winadadebebSi „radgan“ formis gverdiT sakmaod 
produqtiulad funqcionirebs. mag.,  

„talRebisaken/ mkerdmiSverili,/ daiZra, raxan/ hgavs axalT-axal/ wigns, sul 
exlaxan/ rom dawerila“: galakt., XI,25. 

Sdr.: drois funqciis mqone „ra xani'a“ [//„ra dro'a“] -s; 
„Cem mier gancxadeba micemulia raxania da is ambobs sul: xval! xval!“: 

galakt., XII, 367. 
aRniSvnis Rirsia isic, rom mizezisa da miznis funqciaTa gamoxatvis aRreva 

rTuli winadadebis farglebSi Tanamedrove etapze dawyebul movlenad ar unda 
miviCnioT. hagiografiuli Txzulebis - „grigol xanZTelis cxovrebis“ (Xs.) - erT 
epizodSi vkiTxulobT: 

„aramed qarTlisa episkoposni mirean arsenis mamisaTჳs friad gulwyebul 

iyvnes amis mizezisaTჳs, rameTu  Tჳnier ganzraxvisa maTisa mZlavr samcxisa eriTa 

Zჱ Tჳsi daadgina kaTalikozad TanadgomiTa da kurTxeviTa mciredTa 

episkoposTaჲTa“ („xanZTelis cxovreba“, 1946, gv. 129). 

„maSin  mizezisaTჳs zakuviT mosTxova sanatrelsa amas mefesa daჲ erTi, 

saxeliT elene, rameTu Suჱnierebisa da uzomoჲsa sikeTisa misisaTჳs ჴma-gansmenil 
iyo. rameTu hgonebda mZlavri igi ara micemasa missa qristianobiTa mizeziTa“ 
(XVIIIs. „luarsabis martviloba“, 1946, gv. 410). 

orive zemoT moyvanil magaliTSi -Tvis Tandebuliani formebis gamoyeneba 
moqmedebis miznis gamomxatveli unda iyos, arada saqme mizezTan rom  gvaqvs, amaze, 
erTi mxriv, „rameTu“ kavSiri, xolo, meore mxriv, arsebiTi saxeli -„mizezi“ - 
miuTiTebs. amrigad, ukve Zvel qarTulsa da gviandel saliteraturo enaSi mizez-
miznobriobis aRniSvna sakmaod araerTgvarovan suraTs gvaZlevs da qvewyobis 
procesSi mizezisa da miznis gramatikul saSualebaTa Canacvleba ucxo namdvilad 
ar aris. 

axla moviyvanT magaliTs, romelSic -Tvis Tandebulis gareSe xdeba mizezis 
gamoxatva:  
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„daenerga... da WeSmaritad gulsmodginebisa  Tquenisa saqmჱ, rameTu mciriTa 

miT mizeziTa, romeli iyo damtkicebul gulTa TquenTa sarwmunoebaჲ, gamoacxadeT 
igi uRmrToTa zeda“ (IX s. „konstanti kaxi“, 1946, gv. 79). 

amasTan, Zvel qarTulSi  -Tvis Tandebuli Sinaarsobrivad zogjer -gamo's  
badali gramatikul-leqsikuri saSualebaa: 

„xolo wmidasa mas eneba, raჲTa borcusa mas zeda umaRlessa aRaSჱna eklesiaჲ. 

da Zmaჲ misi iovane da sxuani Zmani ityodes: „nu , wmidao mamao, adgilsa amas, 

rameTu maRal da civ ars da Zmani ese SiSuel da glaxak“. romlisaTჳsca iqmna 

cilobaჲ Soris maTsa...“ („zarzmelis cxovreba“, 1946, gv. 94). 

„xolo amasa netarsa daRacaTu aqunda siyuaruli mRdelobisaჲ, Sezrunda 

sityuasa maTsa zeda da SiSi daeca siaxlisaTჳs hasakisa misisa“ („xanZTelis 
cxovreba“, 1946, gv. 101). 

amrigad, diaqroniulma suraTmac naTlad gvaCvena is, rom mizezisa da miznis 
funqciaTa gamoxatva arc Zveli qarTuli samwerlobo enis doneze warmoadgenda 
mowesrigebul sistemas.  daniSnulebis funqciis mqone -Tvis Tandebuli -gamo 
Tandebuls Tavisuflad enacvleboda, Tavad -gamo ki gamoyenebis TvalsazrisiT 
ramdenadme Seviwrovebulic iyo. “gamo - aRniSnavs mizezs: avadmyofobis gamo, 
sikvdilis gamo da sxv., zogjer udris „Sesaxeb“-s: am saqmis gamo, molaparakebis 
gamo da misT.“,- wers ak. SaniZe (SaniZe, 1980, gv. 602).  

-gamo  Tandebulis -Tvis TandebuliT Canacvlebis ZvelqarTuliseuli enobrivi 
monacemi kidev erTi dasturia imisa, rom qarTuli enis ganviTarebis sxvadasxva 
safexurze miznisa da mizezis gamomxatvel saSualebaTa erTgvarovneba dasaSveb 
enobriv semantikur farglebSi ijda da SinaarsTa gadmocemis process ar 
aferxebda.  

amrigad, „imitom“//„amitom“ korelatTa miznis funqciiT gamoyenebis 
Tanamedrove SemTxveva qarTuli enis saerTo tendenciis amsaxvel movlenad ufro 
unda ganvixiloT, vidre - konkretul enobriv kanondarRvevad. dRes is mizezisa da 
miznis funqciaTa saziaro misaTiTebel zmnizedad aris qceuli, aqtiurad 
monawileobs rogorc erTi saxeobis (mizezis), ise - meore Sinaarsobriv-sintaqsuri 
struqturis (miznis) Seqmnis procesSi  da normaTa akrZalvis miuxedavad, sakuTar 
pozicias ar Tmobs.    

    
 
 
 

gamoyenebuli literatura: 

 
erTeliSvili, 1963 - erTeliSvili f., rTuli winadadebis istoriisaTvis qarTulSi 

(hipotaqsis sakiTxebi), Tb., 1963, Tsu gamomcemloba. 
kvaWaZe, 1966 - kvaWaZe l., Tanamedrove qarTuli enis sintaqsi, Tb., 1966, gamomc. 

„ganaTleba“. 
rogava, 1948 - rogava g., hipotaqsis sakiTxisaTvis qarTulSi, quTaisi pedagogiuri 

institutis Sromebi, t. 8, quTaisi, 1948. 
SaniZe, 1980 - SaniZe ak., qarTuli enis gramatikis safuZvlebi, Txz. t.3, Tb., 1980, Tsu 

gamomcemloba. 
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gamoyenebuli wyaroebi: 

 
galaktioni, 1966-1975 - galaktion tabiZe, Txzulebani Tormet tomad, t.1, T., 1966; 

t.2, 1966; t.3, 1966, t.4, 1966, t.9, 1973, t.10, 1975, Tb., gamomc. „sabWoTa 
saqarTvelo“. 

„zarzmelis cxovreba“, 1946 - basil zarzmeli - „cxorebaჲ da moqalaqeobaჲ RmerT-
Semosilisa netarisa mamisa Cuenisa serapionisi“, krebulSi: „Zveli qarTuli 
literaturis qrestomaTia“ (Sedgenili sol. yubaneiSvilis mier), Tb., 1946, 
gv. 86-98, Tsu gamomcemloba. 

„konstanti kaxi“, 1946 - “anonimi avtori - „cxorebaჲ da wamebaჲ wmidisa mowamisa 

kostantisi qarTvelisaჲ, romeli iwama babilovnelTa mefisa jafarisa 
mier“, krebulSi: „Zveli qarTuli literaturis qrestomaTia“ (Sedgenili 
sol. yubaneiSvilis mier), Tb., 1946, gv. 407-416, Tsu gamomcemloba. 

„luarsabis martviloba“, 1946 - besarion kaTalikozi - Ruawli wmidisa da 
sanatrelisa mowamisa da mefisa luarsabisi, romeli iwama Sah-abaz 

usjuloჲsa mier, sparsTa mefisa“, krebulSi: „Zveli qarTuli literaturis 
qrestomaTia“ (Sedgenili sol. yubaneiSvilis mier), Tb., 1946, gv. 407-416, Tsu 
gamomcemloba. 

„xanZTelis cxovreba“, 1946 - giorgi merCule - cxorebaჲ grigol xanZTelisaჲ“, 
krebulSi:„Zveli qarTuli literaturis qrestomaTia“ (Sedgenili sol. 
yubaneiSvilis mier), Tb., 1946, gv. 44-53, Tsu gamomcemloba. 
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ramaz qurdaZe 

ivane javaxiSvilis saxelobis  
Tbilisis saxelmwifo universiteti, saqarTvelo 

 
 

erTi saxis derivatTa warmoebis saerTo wesis Sesaxeb  

qarTulsa da inglisurSi 

 
abstraqti 

 

naSromSi ganxilulia zmnuri formawarmoebisa da erTi tipis sityvawarmoebis 
tipologiuri msgavsebani qarTulsa da inglisur enebSi, ris gaTvaliswinebac 
erTgvarad gaaadvilebs qarTulis, rogorc meore (ucxo) enis swavlebas 
inglisurenovani studentebisaTvis.   

 
qarTulis, rogorc meore (ucxo) enis swavlebas arc ise mcire xnis istoria 

aqvs. arsebobs specialuri saxelmZRvaneloebi da meToduri miTiTebani am 
mimarTulebiT, magram, ra Tqma unda, yvela sakiTxi jer kidev araa saTanadod 
Seswavlili da qarTuli gramatikis swavlebis bevri ubani jer kidev moiTxovs 
Semdgom damuSavebas am mimarTulebiT. es miT ufro naTeli xdeba maSin, rodesac 
qarTulis, rogorc meore (ucxo) enis swavlebis dros araqarTvel studentTa 
mSobliuri enis rols viTvaliswinebT.  am TvalsazrisiT, metad sainteresoa 
tipologiur msgavsebaTa gamovlena qarTul enasa da SemswavlelTa mSobliur enas 
Soris. 

Cvens naSromSi dasmuli sakiTxebi meore enis swavlebis meTodebs exeba. aq 
erTi konkretuli tipologiuri magaliTis mixedviT naCvenebia, Tu ras unda 
iTvaliswinebdes maswavlebeli, rogor unda xsnides Teoriul masalas, razec 
Sedeg unda afuZnebdes praqtikul savarjiSoebs, qarTulis, rogorc meore enis 
swavlebis dros. 

cnobilia, rom tipologiur msgavsebaTa analizs gansakuTrebuli mniSvneloba 
eniWeba meore enis swavlebis dros. mSobliur enasa da Sesaswavl (anu samizne) enas 
Soris gamovlenil tipologiur msgavsebebs mniSvnelovnad SeuZliaT gaaadvilon 
enis swavleba.  

Cveni naSromi gamiznulia inglisurenovani studentebisTvis. kerZod, Cven erTi 
tipis derivatTa warmoebis saerTo wess ganvixilavT qarTulsa da inglisurSi, 
rac, vfiqrobT, ufro gasagebs da advilad Sesaswavls gaxdis qarTuli 
sityvawarmoebis nimuSebs. aqve viTvaliswinebT imasac, rom inglisurenovan 
studentTa Soris uSualod praqtikuli qarTulis SemswavlelTa  garda, arian 
lingvisti studentebic, romelTaTvisac qarTuli enis tipologiur analizs 
gansakuTrebuli mniSvneloba aqvs.   

Cveni sanalizo sityvawarmoebis nimuSebi rogorc qarTulSi, aseve inglisurSi 
zmnuri warmoSobis derivatebia. TviT es faqtic uaRresad sainteresoa qarTulis 
rogorc meore enis swavlebis TvalsazrisiT, radgan, rogorc amas adreve 
aRvniSnavdiT, zmnur formaTa warmoebis wesSic metad saintereso tipologiuri 
msgavseba SeiniSneba qarTulsa da inglisur enebs Soris. zemoT aRniSnuli 
derivatebis ganxilva gvinda daviwyoT swored qarTuli da inglisuri zmnuri 
formebis tipologiuri msgavsebiT, radganac es derivatebi orsave enaSi garkveuli 
tipis zmnur formebs emyareba.   
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 nebismier enas zmnur formaTa dajgufebis Tavisi principebi aqvs. miuxedavad 
imisa, rom qarTuli da inglisuri sxvadasxva ojaxis enebia, am enaTa zmnur 
formaTa dajgufebisas erTgvari tipologiuri msgavseba gvxvdeba. kerZod, 
mxedvelobaSi gvaqvs is garemoeba, rom orsave enaSi fuZiseul xmovanmonacvleobas 
zmnur formaTa dajgufebisas gabatonebuli mdgomareoba unda hqonoda am enaTa 
ganviTarebis adreul safexurze.  

 kerZod, Cven mxedvelobaSi gvaqvs fuZiseuli xmovnis ablauturi monacvleoba.  
ablauti qarTulSi, msgavsad indo-evropuli enebisa, morfonologiuri 

funqciis mqonea, igi gamoyenebulia sxvadasxva morfologiuri kategoriis 
sawarmoeblad, e. i. aseTi xmovanTmonacvleoba funqciurad afiqsebs utoldeba. 
amdenad, ablautis sxvadasxva safexuri SeiZleba ganvixiloT rogorc garkveul 
morfologiur kategoriaTa sawarmoeblad gamoyenebuli damatebiTi morfemebi 
ZiriTad morfemebTan (afiqsebTan) erTad (gamyreliZe, maWavariani, 1965, 175-179).  

 dReisaTvis qarTuli zmnis uRleba faqtobrivad awmyo-wyvetilis TemaTa 
warmoebis or wess eqvemdebareba: 1. afiqsurs (kerZod, sufiqsurs). awmyosa da masze 
damyarebul formebs awarmoeben Tematuri sufiqsebi: -i, -av, -am, -eb, -ob; 2. fuZis 
xmovnis funqcionalur monacvleobas - ablauts (awmyos fuZeSi - e, airistSi - i; an 
awmyos fuZeSi - 0, aoristSi - a an e). pirveli sistema gabatonebulia da zmnaTa 
absolutur umravlesobas moicavs, meore ki, istoriulad gavrcelebuli, dRes 
iSviaTia. Tanamedrove qarTulSi aSkaraa tendencia „zmnis uRlebis sistemaSi 
odesRac farTod gavrcelebuli ablauturi xmovanTmonacvleobis naSTebis 
gadaSenebisa da TemaTa gansxvavebis erTian, afiqsur sistemaze gadasvlisa“ 
(meliqiSvili, 1979, 84).  

Tanamedrove qarTulSi afiqsuri warmoebis magaliTisaTvis SegviZlia 
nebismieri Tematuri fuZe davasaxeloT, mag.: xat-av-s / daxat-a, xolo ablauturi 
warmoebisaTvis - e. w. drekadi, e - i monacvleobis drek-s / drik-a da kumSvadi 0 - a 
/ e monacvleobis Tl-i-s / (ga)Tal-a, v-Wr-i / (ga)-v-Wer-i fuZeebi. 

 msgavsi tendencia gvaqvs inglisurSic. kerZod, Tanamedrove inglisuri zmna 
ZiriTadad ori gramatikuli jgufiT warmodgeba. erTi, romelic afiqsaciiT 
iwarmoeba, da meore, romelic warmoebis didi mravalferovnebiT xasiaTdeba.  

pirvels, regularul (wesier) zmnebs istoriulad sust zmnebs uwodeben, es 
zmnebi namyos da namyo drois mimReobas -ed sufiqsiT awarmoeben: to paint - xatva, 
paint-ed - (man) daxata,  paint-ed - daxatuli.  

 araregularul (arawesier) zmnebs istoriulad Zlier zmnebs uwodeben, 
formacvalebis dros eseni ar misdeven zemoaRniSnul  afiqsur wess da warmoebis 
mravalferovnebiT xasiaTdebian. or aseulamde araregularul zmnas asaxeleben, 
romelTac Semdegnairad ajgufeben: 

1. araregularuli zmnebi, romelTac sami mTavari formidan (sawyisi forma - 
infinitivi, namyo da namyos mimReoba) samive sxvadasxva aqvT: speak - spoke ¬- 

spoken - laparaki.   
2. araregularuli zmnebi, romelTac zemoaRniSnuli sami mTavari formidan 

ori identuria. am SemTxvevaSi sam qvejgufs gamoyofen: a) namyo da namyos 
mimReoba identuria, xolo infinitivi ki gansxvavebuli: bring - brought - brought 
- motana, b) infinitivi da namyos mimReoba identuria, xolo namyo 
gansxvavebuli: come - came - come - mosvla, g) infinitivisa da namyos formebi 
identuria, namyos mimReoba ki gansxvavebuli: beat - beat - beaten - cema.  

3. araregularuli zmnebi, romelTa zemoaRniSnuli samive forma identuria: 
put - put - put - dadeba. 

zmnaTa didi umravlesoba inglisurSi regularuli warmoebis afiqsur wess 
mihyveba (goqsaZe, mamacaSvili, gigineiSvili, 1992, 89-91).      
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 sayuradReboa, rom inglisur araregularul zmnaTa didi nawili 
zemoaRniSnul mTavar formebs: infinitivs, namyos da namyos mimReobas xmovanTa 
monacvleobiT ganarCevs, ix zemoT: speak - spoke - spoken da sxv.  

 amrigad, aq ukve vlindeba pirveli tipologiuri msgavseba qarTulsa da 
inglisur zmnur formawarmoebas Soris. saxeldobr, orsave  SemTxvevaSi enis 
ganviTarebis garkveul etapze zmnur formaTa gasarCevad zmanTa garkveuli 
nawilisaTvis gamoyenebulia xmovanmonacvleoba, romelic Semdeg afiqsurma 
warmoebam Secvala. aqve unda iTqvas, rom rogorc afiqsuri, aseve ablauturi 
warmoebis wesebi qarTulsa da inglisurSi sxvadasxvaa. 

maSasadame, zmnur formaTa warmoebis ablauturi wesi dReisaTvis orive enaSi 
naSTis saxiT aris SemorCenili. aRsaniSnavia, rom msgavseba TviT qarTuli da 
inglisuri xmovanmonacvle zmnebis mTavar formaTa warmoebaSic SeiniSneba. kerZod, 
qarTuli e - i tipis drekadi da 0 - a / e tipis kumSvadi zmnebis namyos mimReoba 
emyareba im fuZes, romelic warmodgenilia awmyos formebsa da sawyisSi (da ara 
namyoSi):  

 
a)  e - i tipis drekadi fuZeebi: 
awmyo   namyo sawyisi namyos mimReoba 
glej-s glij-a  glej-a  da-glej-il-i 
drek-s drik-a  drek-a  ga-drek-il-i 
kref-s krif-a  kref-a  da-kref-il-i 

 
b) 0 - a / e tipis kumSvadi fuZeebi: 
awmyo namyo sawyisi namyos mimReoba 
Sl-i-s ga-Sal-a  Sl-a  ga-Sl-il-i 
v-cr-i ga-v-cer-i  cr-a  ga-cr-il-i 

 
 es warmoeba erTgvar analogs poulobs inglisur enaSi. kerZod, inglisur 

araregularul zmnaTa nawili namyos mimReobaSi warmogvidgens im fuZes, romelic 
gamoyenebulia amave formaTa infinitivSi da ara namyoSi: 

a) zmnebi, romelTa namyos forma nawarmoebia xmovanmonacvleobiT da namyos 
mimReobas aqvs igive xmovniani fuZe, rac infinitivSia, bolos ki emateba -en 
daboloeba. am SemTxvevaSi samive forma sxvadasxvaa. 

 
infinitivi namyo namyos mimReoba 
to give gave    given micema 
to eat  ate    eaten Wama  
to see saw     seen danaxva   
 
 
b) zmnebi, romelTa namyos forma nawarmoebia xmovanmonacvleobiT da namyos 

mimReobas aqvs igive xmoviani fuZe, rac infinitivSia, magram ar emateba  -en 
daboloeba. am SemTxvevaSi ori forma – infinitivi da namyos mimReoba identuria. 

 
infinitivi namyo namyos mimReoba 
to become became  become gaxdoma 
to come came  came mosvla  
to run ran  run sirbili 
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sainteresoa, rom inglisurSi vxvdebiT araregularul zmnaTa namyo drois 
mimReobebs im xmovniani fuZiT, rac namyoSi gvaqvs da ara infinitivSi. aseTi 
mimReobebi gvxvdeba rogorc -en sufiqsiT, aseve mis gareSec: speak - spoke - spoken - 
laparaki; wear - wore - worn - tareba, xmareba.    

amisi analogis dasaxelebac SeiZleba qarTuli xmovanmonacvle zmnebis 
magaliTze, es im SemTxvevaSi, Tu xmovanmonacvle zmnebs awmyos formebSi 
paraleluri variantebi moepoveba: kref-s, kref-av-s, krif-av-s, rasac Semdeg 
emyareba sawyisi da mimReoba: kerZod, qarTuli dialeqtebis monacemebis 
gaTvaliswinebiT xmovanmonacvle zmnebis Semdegi i xmovniani fuZis mqone 
mimReobebic dasturdeba: ga-krif-ul-i, Sdr. namyo: (mo)krifa da sxv. (qurdaZe, 2005, 
114). 

sayuradReboa, rom rogorc qarTulSi aseve inglisurSi xmovanmonacvle 
zmnaTa mTavar formebSi gamovlenili ablautis sxvadasxva safexuriani, anu 
sxvadasxva xmovniani fuZe gamoyenebulia saxelTa sityvawarmoebiTi funqciiT.  

saxeldobr, qarTulSi gvaqvs saxelebi, romlebic nawarmoebia xmovanmonacvle 
zmnaTa awmyosa da masze damyarebul formaTa fuZeebidan. kerZod, e xmovniani 
fuZeebidan iwarmoeba. mag.:  

deni (adens - adina zmnidan),  
zneqi (zneqs - zniqa zmnidan),  
wnexi (wnexs - wnixa zmnidan) da sxv.  
saxelebi, romelbic xmovanmonacvle zmnaTa namyos fuZeebidan, i xmovniani 

fuZeebidan iwarmoeba. mag.:  
bziki (bzeks - bzika zmnidan),  
lxini (alxens - alxina zmnidan),  
cqviti (cqvets - cqvita zmnidan) da sxv.  
am saxelTa warmoebis Taviseburebani da sruli sia qarTulSi warmodgenili 

gvaqvs xmovanmonacvle zmnur formaTa indeqsSi, romelic erTvis Cvensave naSroms 
„xmovanmonacvle zmnebi Tanamedrove qarTulSi“ (qurdaZe, 2005).  

aseTive viTareba dasturdeba inglisur xmovanmonacvle zmnur formaTa 
mixedviTac. kerZod, gvaqvs saxelebi, romlebic emyareba xmovanmonacvle zmnaTa 
infinitivis fuZes, romelic aseve awmyo-myofadis formebis sawarmoeblad 
gamoiyeneba. mag.:  

Blow trabaxi, kokaini (Jarg.), (blow - Blew  zmnidan, rac bervas niSnavs);  
Drive gza, (drive - drove zmnidan, rac wayvanas, mgzavrobas, garekvas, manqanis 

tarebas niSnavs);  
Eat saWmeli, (eat - ate - Wama zmnidan);  
Fall  Semodgoma (fall - fell - dacema, Camovardna zmnidan) da sxv.  
infinitivis fuZis mqone derivatebis arseboba inglisurSi ar aris gasakviri 

(iseve, rogorc qarTulSi sawyisisa da awmyos fuZis mqone derivatebis arseboba), 
radgan infinitivi zmnis upiro formaa da amdenad ukve saxeluri Tvisebis 
matarebelia, magram mniSvnelovania, rom zog aseT formas derivatebi moepoveba 
namyos fuZiTac. magaliTad, 

Broke ufuloba, usaxsroba (break - broke - gatexva zmnidan); 
Chose kerZo sakuTrebis nawili, nivTi (choose - chose - amorCeva zmnidan); 
Struck daxuruli an muSaTa gaficvas damorCilebuli fabrika, an aseTi 

fabrikis TanamSromeli (strike - struck - gaficva) da sxv. 
zemoaRniSnul inglisur derivatebs sxvadasxva mniSvnelobebi aqvT. es 

magaliTebi Cven internetSi arsebuli leqsikonidan mogvyavs. ix.: http://www.merriam-

webster.com/dictionary/drive   



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

217 
 

msgavsi derivatebi sxva araxmovanmonacvle araregularul inglisur zmnebsac 
moepoveba. saerTod, gvinda aRvniSnoT, rom gamosavleni da aRsaweria aseTi 
derivatebis sruli sia inglisurSi. ra Tqma unda, aseTi derivatebis sruli 
aRnusxva da Sesabamis zmnur formebTan mimarTebaTa garkveva aucilebel saqmed 
migvaCnia inglisurisaTvis. amasTanave imasac Tu gaviTvaliswinebT, rom inglisuri 
enis mravali dialeqturi nairsaxeoba arsebobs dReisaTvis msoflioSi, savaraudoa, 
rom amgvar derivatTa raodenoba da semantikuri mravalferovneba kidev ufro 
gaizrdeba.     

bunebrivia, aRniSnul inglisur derivatTa sruli analizi erT statiaSi ver 
moxerxdeba da, faqtobrivad, es arcaa Cveni mizani.  

Cveni naSromi inglisurenovan studentTaTvis qarTulis swavlebas exeba da 
masSi qarTul da inglisur zmnuri formawarmoebis saerTo tendenciebis 
safuZvelze gamovlenilia erTi tipis tipologiurad msgavsi sityvawarmoeba 
qarTulsa da inglisurSi. vfiqrobT, qarTuli enis maswavlebels SeuZlia es 
msgavseba efeqturad gamoiyenos inglisurenovan studentebTan muSaobisas.  

 
 
 
 
 

gamoyenebuli literatura: 

 

gamyreliZe, maWavariani, 1965 - T. gamyreliZe, g. maWavariani, sonantTa sistema da 
ablauti qarTvelur enebSi, Tbilisis universitetis gamomcemloba, Tb. 1965.  

goqsaZe, mamacaSvili, gigineiSvili, 1992 - l. goqsaZe, n. mamacaSvili, m. gigineiSvili, 
Tanamedrove inglisuri enis gramatikis kursi, wigni I, Tbilisis 
universitetis gamomcemloba, Tb., 1992.  

internetSi arsebuli inglisuri enis leqsikoni, “vebsteri”, http://www.merriam-

webster.com/dictionary/drive    
meliqiSvili, 1979 - d. meliqiSvili, moqmedebiTi gvaris zmnis uRlebis sistema 

Tanamedrove qarTulSi, saqarTvelos mecnierebaTa akademiis macne, enisa da 
literaturis seria. # 1, Tb., 1979.  

qurdaZe, 2005 - r. qurdaZe, xmovanmonacvle zmnebi Tanamedrove qarTulSi, Tb., 2005.  
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ivane javaxiSvilis saxelobis  

Tbilisis saxelmwifo universiteti, saqarTvelo 

 

 

qarTuli zmnebis klasifikacia germanulenovan 

saxelmZRvaneloebSi 

 
abstraqti 

 
statiaSi ganxilulia qarTuli zmnebis klasifikaciis sakiTxi ucxoelebisTvis 

Sedgenil germanulenovan saxelmZRvaneloebSi da gamovlenilia maT Soris 

gansxvaveba-msgavseba. kita Cxenkelis „qarTuli enis SesavalSi“ da hainc 

fenrixis „qarTuli enis mokle gramatikaSi“, akaki SaniZis msgavsad, zmnaTa 

saklasifikacio niSnad aRebulia gvari, Tumca maT SexedulebebSi sxvaobac 

SeiniSneba. kita Cxenkelis saxelmZRvanelosa da leqsikonSi warmodgenilia 

zmnaTa indeqsaciis sistema, romelic eyrdnoba gardamavlobas, gvarsa da sxva 

zmnur kategoriebs. xazgasmulia, rom kita Cxenkeli uRlebis mexuTe tipad 

gamoyofs irib (inversiul) zmnebs. yuradRebaa gamaxvilebuli  zmnuri 

kategoriebis swavlebis Tanamimdevrobaze am avtorTan. hainc fenrixis naSromis 

erT-erT damsaxurebad CaTvlilia zmnis agebulebaSi formantTa erTiani sqemis 

warmodgena da zmnebis klasifikaciaSi gansxvavebuli Sexedulebis asaxva 

(aqvs/hyavs tipis zmnaTa inversiulobis aRiareba, medioaqtivTa moTavseba aqtiur 

zmnaTa rigSi).  

naSromSi gaanalizebulia zmnebis klasifikacia abulaZe&ludenis 

saxelmZRvanelosa da zmnur tabulebSi (xotivari-iungeri&meliqiSvili&viteki), 

romlebSic gamoyofilia uRlebis sami tipi, d. meliqiSvilis diaTezebis 

mixedviT. am klasifikaciis safuZvelia ara marto zmnebis morfologiuri 

agebuleba (struqtura), aramed sintaqsuri konstruqcia (subieqtis brunva da 

valentoba). bolos xazgasmulia, ramdenad mniSvnelovania zmnebis indeqsaciisa 

da paradigmebis Tanamimdevruli sistemis Camoyalibeba ucxoelTaTvis qarTuli 

enis swavlebaSi.  

 

evropelTa dainteresebas qarTuli eniT xangrZlivi istoria aqvs, magram 

Semswavlelebs yovelTvis gansakuTrebiT uWirT qarTuli zmnebis morfosintaqsur da 

semantikur sirTuleebSi garkveva. ucxoelebi xSirad ver axerxeben zmnebis 

damoukideblad uRlebas an uRlebadi formebis sworad amocnobas.  

am sirTuleebis gamo XX saukunis dasawyisSi evropaSi gavrcelebuli iyo 

Sexeduleba, rom qarTuli zmna jerac Camouyalibebelia, misi Seswavla da gageba 

SeuZlebelia, uRlebaSi araviTari sistema ar SeiniSneba da bevr sakvanZo sakiTxze 

erTmaneTSi gramatikosebic ver SeTanxmebulan (diri, 2004, gv. 3; Cxenkeli, 1958, 1, gv. 

XXXI). garda amisa, germaneli mecnieri adolf diri wuxda: `ucnauria da Zalian 

dasanani, rom swored kavkasiuri enebia ase naklebad Seswavlili da lingvistTa 
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umravlesobisTvis „terra inkognita“-s warmoadgens... kavkasiur enaTa Seswavla 

mogvcems gasaRebs bevri istoriuli, magram naklebad cnobili enis wvdomisTvis~ 

(diri, 2004, gv. VII; Cxenkeli, 1958, 1, gv. XXIII). mas Semdeg saukuneze meti gavida, magram 

swored zmnis swavleba uqmnis dResac yvelaze met Tavsatexs  saxelmZRvanelos 

Semdgenlebs araqarTvelTaTvis, radgan Znelia, martivad da gasagebad aixsnas zmnuri 

kategoriebi, maTi warmoeba da funqciebi. swavlebisas erT-erTi mniSvnelovani 

sakiTxia qarTuli zmnebis swori klasifikacia, radgan es iZleva zmnis 

formacvlilebis gasaRebs.  

Cvens mizans warmoadgens germaniaSi Sedgenili saswavlo masalis mimoxilva am 

TvalsazrisiT. cnobilia qarTuli enis ramdenime germanulenovani saxelmZRvanelo: 

kita Cxenkelis, hainc fenrixis, lia abulaZisa da andreas ludenis, Stefi xotivari-

iurgenis, damana meliqiSvilisa da lia vitekis. am wignebSi gansakuTrebuli adgili 

eTmoba zmnebis daxasiaTebas, uRlebasa da klasifikacias. zemoT CamoTvlili TiTqmis 

yvela avtoris klasifikacia gansxvavebulia, radgan TviT amosavali principi 

gansxvavdeba.  

kita Cxenkelma  1958 wels  SveicariaSi gamosca „qarTuli enis Sesavali“ da 

gaacno evropelebs Cveni enis gramatikuli sistema. sayuradReboa misi SeniSvna: 

„qarTuli zmnis klasifikacia mxolod misi sxvadasxvagvari Sinagani Sinaarsis 

mixedviT mouxerxebelia“ (Cxenkeli, 1960-1965, gv. XXIV). amitom mecnieri upiratesobas 

aniWebs formobriv mxares, roca zmna SinaarsiT gardauvalia, formiT ki gardamavals 

hgavs (mag., vamTqnareb, davamTqnareb) anda SinaarsiT gardamavali zmna - gardauvals 

(vyidulob - viyidi). aseT SemTxvevebSi zmna daxasiaTebulia formis mixedviT. 

avtori qarTulSi gamoyofs zmnebis or ZiriTad klass (Verbarten, Verbklassen): I. 

gardamavalsa da II. gardauvals. gardauvalSi, Tavis mxriv, Sehyavs oTxi qvejgufi: 

pasivebi (Passiva), saSuali zmnebis (Mittelverben) absoluturi da relatiuri formebi, 

mdgomareobis pasivebi (Zustandspassiva) da inversiuli zmnebi (Indirekte Verben). es 

klasifikacia hgavs ak. SaniZiseuls, magram ar imeorebs mas zustad, radgan calkea 

gamoyofili iribi (obieqturi anu inversiuli) zmnebi. uRlebis tipi xuTia, xolo 

qvetipebi gamoyofilia qcevis, situaciis, iribobieqturi piris niSnebisa da 

kauzativis markerebis mixedviT. simboloebad SerCeulia laTinuridan nasesxebi 

saTanado germanuli terminis pirveli asoebi (ix. sqema N1): 

I  uRleba - gardamavali zmnebi (Transitive Verben): T1 - saarviso qceva: wers, 

akeTebs, asxams; T2 - saTaviso qceva: iwers, ikeTebs, isxams; T3 - sasxviso qceva: uwers, 

ukeTebs, usxams; T4 - sazedao (saTanao) situacia: daawers, moasxams; T5 - 

iribobieqturi piris niSniani: miswers; KV - kauzatiuri zmnebi: awerinebs, akeTebinebs, 

moasxmevinebs, aSenebinebs... 

II uRleba - e. w. dinamikuri vnebiTis  zmnebi (Passive Verben):  

absoluturi (erTpiriani) formebi: P1 - iniani: iwereba, ipareba, ibadeba; P2 - 

doniani: TeTrdeba, saxeldeba, berdeba, Savdeba; P3 - ebiani (uniSno): kvdeba, Sreba, 

Tbeba.  
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relatiuri (orpiriani) formebi: RP1 - eniani: emaleba, epareba, ebadeba; RP2 - 

iribobieqturi piris niSniani: scildeba, sjerdeba, hbardeba; RP3 - sasxviso qcevis: 

uSavdeba, uTeTrdeba, uSreba; RP4 - situaciis niSniani: aSreba, axmeba. 

III uRleba - saSuali gvaris aqtiuri zmnebi (e. w. medioaqtivebi MV - Mittelver-

ben): cocxlobs, mefobs, kamaTobs, Cxubobs. 

  
 
 

relatiuri: RMV1 - iribobieqturi piris niSniani: sdarajobs, hyaraulobs, 
dasWikWikebs; RMV2 - obieqturi qcevisa: ugalobs, uWikWikebs, uRimis; RMV3 - sazedao 
situaciisa: adgas; RMV4 - eniani: ewvis, esmis. 

T1  

T2 

T3 

T4 

T5 

KV 
 

P1 

P2 

P3 
 

 

RP1 

RP2 

RP3 

RP4 
 

  

MV 

 

RMV1 

RMV2 

RMV3 

RMV4 
 

 

ZP1 

ZP2 

ZP3 
 

 

IV1 

IV2 

IV3 

IV4 
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IV uRleba - statikuri vnebiTebi (e. w. mdgomareobis pasivebi - Zustandspassiva): ZP1 
- saarviso versia: weria, agdia, afenia; ZP2 - sasxviso versia: uweria, ugdia, ufenia; ZP3 
- sazedao situaciisa: aweria, axatia. 

V uRleba - e. w. inversiuli zmnebi (anu iribi zmnebi - Indirekte Verben): IV1 - 
iribobieqturi piris niSniT: sZuls, hyavs, hqonda; IV2 - obieqturi qceva: uyvars; IV3 - 
situaciis niSniT: axsendeba, agviandeba; IV4 - eniani pasivis formisa: (ra) exumreba, 
(ra) emRereba. 

wignSi yuradReba eqceva masalis miwodebis Tanamimdevrobasac: jer ganxilulia 
gardamaval zmnaTa pirveli da meore seriis formebi, xolo swavlebis ufro maRal 
safexurze - e. w. inversiuli zmnebi, obieqturi piris niSnebi da mesame seriis 
formebi. irib zmnebTan avtori dawvrilebiT ganmartavs inversiulobis arss, 
gramatikuli da semantikuri subieqt-obieqtebis mimarTebas. bolos is aanalizebs 
Taviseburad uRlebad anu fuZemonacvle zmnebsac (aris, aqvs, hyavs, zis, modis).  

mwkrivebis CamonaTvali tradiciulia, oRond prezensul jgufSi (avtoris 
terminiT, I droiTi jgufi - I Zeitgruppe) aRaraa gamoyofili ori wre, mwkrivebi ki 
dawyvilebulia Semdegnairad:  

 a. Präsens - awmyo, b. Futurum - myofadi, g. Imperfekt - uwyveteli, d. Konditionalis - 
xolmeobiTi, e. Konjunktiv I: Präsens Konjunktiv I - a. prezensuli koniunqtivi; Futurum 

Konjunktiv - b. futurumis koniunqtivi. 
kita Cxenkelma qarTuli zmnebis indeqsaciis principi bolomde gaatara vrcel 

qarTul-germanul leqsikonSi, romelic am saxelmZRvanelos uSualo da organuli 
gagrZelebaa. yvela zmnasTan miTiTebulia uRlebis tipi zemoT CamoTvlili 
simboloebis Sesabamisad da zmnebi dalagebulia budobrivi principiT (Zirebis 
mixedviT, versiisa da kauzaciis gaTvaliswinebiT), rac im droisaTvis axali sityva 
iyo qarTul leqsikografiaSi. 

leqsikonis winasityvaobaSi avtori aRniSnavs: „mTavari iyo, mepova axleburi gza 
qarTuli zmnis warmoCenisa, romlis meSveobiTac zmna ara marto yovlismomcvelad 
unda gaanalizebuliyo, aramed es gakeTebuliyo racionalurad. raki qarTul enas 
saxeli gauvarda, rogorc Znels, rTuli zmnuri sistemis mqones, saWiro iyo am 
formaTa labirinTSi cotaodeni sinaTle mainc Segvetana~ (Cxenkeli, 1960-1965, gv. XIX-
XX).  

kita Cxenkeli asabuTebs, ratom araa mizanSewonili leqsikonSi sawyisis 
amosaval formad SerCeva da mis mixedviT zmnaTa gawyoba. mizezebad is asaxelebs 
masdarSi versiis arqonas, aqtiuri da pasiuri formebis, pirianobis ganurCevlobas, 
misgan zmnis uRlebadi formebis warmoebis SeuZleblobas, zogierTi zmnis Sesabamisi 
masdaris ararsebobas da sxv. (ix. Cxenkeli, 1958, 1, gv. 623-628). 

h. fenrixis „qarTuli enis mokle gramatika“ pirvelad gamoica 1986 wels. masSi 
gamoyofilia zmnebis 4 tipi: 1. gardamavali aqtivebi (xatavs); 2. pasivebi (i-eba/i-eva: 
ixateba, iglijeba, ireva, ingreva; -ebi: Tbebi, -d-eba: wiTldeba, pataravdeba); 3. 
gardauvali aqtivebi (muSaobs, darajobs, yviris) da 4. grZnoba-aRqmis zmnebi (uyvars, 
sZuls, unda). avtori ixilavs zmnebis Semdeg jgufebsac: bunebis movlenebis 
aRmniSvnels (Tbila, civa, moTovs, wvims), araregularuls (aris, aqvs, hyavs, midis, 
ivlis, aZlevs, dgas, wevs, zis, surs, svams, vardeba, brZandeba, hgavs) da metyvelebis 
semantikis zmnebs (ambobs, eubneba) (fenrixi, 1986, gv. 71-134). es dayofa ZiriTadad 
efuZneba ak. SaniZiseuls, magram zustad ar emTxveva, radgan avtori saubrobs piris 
niSnebis inversiaze uyvars tipis zmnebSic. garda amisa, enian formebSi e-s ar miiCnevs 
vnebiTis niSnad. 

naSromSi dawvrilebiTaa ganxiluli am jgufebis zmnaTa uRlebis 
Taviseburebebi. 
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wignSi mocemulia qarTuli zmnis agebulebis zogadi sqema, romelSic 
gamoyofilia 21 formanti: zmniswinebis sami jgufi (1 - wina-, ze-; 2 - da-, aR-, ga-, Se-, 
wa-; 3 - mo-), subieqturi piris prefiqsi v-, obieqturi piris prefiqsebi (m-, g-, gv-, h), e. 
w. maxasiaTebeli xmovnebi (xmovanprefiqsebi: a, e, i, u), mimReoburi prefiqsi „m“, Ziri 
an martivi fuZe, fuZis savrcobi „a“, masdaris sufiqsebi (-om, -ol), vnebiTis sufiqsi 
„-d“, awmyos fuZis formantebi (-eb, ob, -av-, -am, -i, -em, -of), kauzaciis niSnebi (-ev, -in), 
kauzativis awmyos formanti -eb, mimReoburi sufiqsi -ar, pasivis formantebi awmyoSi      
(-eb, -ev, -ob), prezensuli savrcobebi (-od, -d), CanarTi -n, mwkrivis niSnebi (-i, -o), 
pirisa da ricxvis sufiqsebi (-s, a, -es, -nen), CanarTi -i, damxmare zmnebi (-a, -var, -
iyavi), ricxvis niSani (-T), iribi naTqvamis niSnebi (sxvaTa sityvis nawilakebi -o, Tqo).  

sqemaSi CamoTvlilia Sesabamisi zmnebis TiTo magaliTi: Wam, davaxatvineb, 
winaaRudgnen, (ra Zala) madgas, mohkvdomia, eRlabuceboda, dagvaTvalierebinebdnen, 
gaviyinebi, Sevmcdariyavi, ubrZolniaT, daqaldao, dagixativarT, zewamoiWra, 
mogvaSlevines, gamomiyvano-Tqo. 

2006 wels gamoqveynda l. abulaZisa da a. ludenis saxelmZRvanelo, romelic 
gamiznulia sametyvelo qarTuli enis dasaufleblad sasaubro teqstebis meSveobiT. 
TandarTul gramatikul cnobarSi zmnebi dayofilia uRlebis sam tipad (prof. d. 
meliqiSvilis diaTezebis Teoriis mixedviT):  

1. pirveli uRleba: brunvacvalebadi subieqtis mqone gardamavali da gardauvali 
zmnebi (e. w. aqtiuri saSuali zmnebi);  

2. meore uRleba: ucvleli subieqtis mqone gardauvali (nasaxelari, nawarmoebi) 
da pasiuri (dinamikuri, statikuri) zmnebi, aseve germanuli ukuqceviTi zmnebis 
ekvivalenturi formebi; 

3. mesame uRleba: micemiTbrunviani subieqtis mqone iribi anu inversiuli zmnebi.  
meore uRlebis zmnebTan dakavSirebiT aRniSnulia, rom qarTul lingvistur 

literaturaSi maT akuTvneben vnebiT gvars, Tumca ucxoels amis gageba uWirs, radgan 
germanulad Targmnisas isini xSirad araa pasivebi (abulaZe, ludeni, 2006, gv. 204). 

marTalia, gramatikuli cnobari arc ise vrcelia, magram kargadaa gadmocemuli 
qarTuli enis specifika da zmnebis Taviseburebebi. saxelmZRvanelos avsebs Semdegi 
zmnebis uRlebis nimuSebi (abulaZe, ludeni, 2006, gv. 245-323): aris, xatavs, ixateba, 
(xatia), aqvs, hyavs, Svreba, unda, dgas, zis, midis, icis, uyvars, esmis, usmens, aZlevs, 
kvdeba, eZebs, sZinavs, laparakobs, elaparakeba, ambobs, eubneba da sxv. miTiTebulia 
masdarisa da mimReobis formebi. 

2010 wels gamovida S. xotivari-iungeris, d. meliqiSvilisa da l. vitekis 
„qarTuli zmnuri tabulebi“, romelSic  gamoyofilia zmnebis 3tipi. wignis Teoriul 
safuZvlad iqca zmnaTa dajgufeba sam diaTezad damana meliqiSvilis naSromebis 
mixedviT, gansxvavebiT gvarebad dayofis principisagan. diaTeza emyareba rogorc 
zmnis struqturas, ise mis konstruqcias, moicavs gvars, versias, konversiasa da 
inversias, zmnaTa statikuroba-dinamikurobas, aseve iTvaliswinebs aqtantTa 
brunvacvalebadobasa da semantikas.  

wignSi 800 zmnasTan miTiTebulia uRlebis tipi da paradigma, Sesabamisi masdari, 
ZiriTadi droiTi formebi (awmyo, aoristi, perfeqti anu I TurmeobiTi) da logikuri 
subieqtis brunva. am monacemebis daxmarebiT SesaZlebelia sxva zmniswinebiT 
nawarmoebi msgavsi struqturis zmnebis sworad uRleba. germanuli zmnebis anbanur 
rigSi SeiZleba vipovoT Sesabamisi qarTuli zmna, davadginoT misi uRlebis tipi da 
movZebnoT nimuSic. am indeqsaciiT ucxoeli advilad gaerkveva qarTuli zmnebis 
sirTuleebSi, damoukideblad auRlebs da gamoiyenebs maT.  

wignis ZiriTadi nawili zmnebis tabulebs ukavia (xotivari-iungeri da sxv., 2010, 
gv. 30-95), Semdeg mocemulia paradigmebi diaTezebis mixedviT (iqve, gv. 95-137), bolos 
ki - gansakuTrebul zmnaTa sia TargmaniTurT (iqve, gv. 137-160).  
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magaliTad, anziehen (Cacma - icvams, Caicva, Caucvams), I diaTezis 34-e paradigmaSi 
Sedis. vartyam zmnis modelis mixedviT (xotivari-iungeri da sxv., 2010, gv. 116) 
SesaZlebelia misi uRleba. tabulebSi polisemiur germanul zmnasTan miTiTebulia 
qarTuli ekvivalentebi: ablegen zmnas qarTulad Seesabameba ori mniSvneloba: ablegen 

(Examen) - gamocdis Cabareba; ablegen (Kleidung) - gaixdis (tansacmels); ablehnen-Tan 
miTiTebulia: uaryofs, uars ambobs; abnehmen (Gewicht) - gaxdeba (wonaSi daiklebs), 
magram abnehmen (Brille) - moixsnis (saTvales). 

Stefi iunger-xotivari diaTezis nacvlad iyenebs termin „uRlebis tips“ da 
gamoyofs am klasifikaciis erT-erT damaxasiaTebel niSans: logikuri subieqtis 
brunvas (anu sintaqsur konstruqcias). d. meliqiSvilis naSromis 8000 zmnidan  
umravlesoba I diaTezas ganekuTvneba (5300 zmna, ganawilebuli 34 qvejgufSi), II-Si 
misi naxevaria (2300 zmna, 18 qvejgufi), xolo III diaTeza mcirericxovania (sul 280 
zmna, 14 tipi).  

 I diaTezaSi Sedis R-0 struqturis mqone da cvalebadi (ergatiuli) sintaqsuri 
konstruqciis zmnebi, romelTa subieqti brunvacvalebadia: awmyos droiT formebSi (I 
seriaSi) dgas saxelobiTSi, aoristis jgufSi (II seriaSi) - moTxrobiTSi anu 
ergativSi,  perfeqtis jgufSi (III seriaSi) - micemiTSi. magaliTad: is wers - man 
dawera - mas dauweria; is mReris - man imRera - mas umReria; aseTi zmnebia: vwuxvar, 
vyef, vfren, vcekvav, vtrialeb, viZineb, vcxovrob, vpatronob, davseirnob... vwer, vxatav, 
vaqeb da sxv. 

II diaTezis zmnebi R+i struqturisaa. maT stabiluri  konstruqcia (nominatiuri) 
aqvT, radgan subieqti yvela seriaSi saxelobiT brunvaSi dgas: viwerebi/ vewerebi, 
vidrikebi, vizrdebi, vsveldebi, vejibrebi, vTbebi... 

III diaTezis zmnebi umetesad grZnoba-aRqmis gamomxatvelia (e. w. afeqturi). 
maTTan logikuri subieqti yovelTvis micemiTSi dgas da grZnobis ganmcdelia (susti 
nebelobisa): macvia, SemiZlia, momwons... uyvars, sciva, emRereba, aviwydeba... 

Tavisebur zmnaTa Soris CamoTvlilia: mwkrivSi fuZemonacvle (aris, Svreba, devs, 
ambobs, midis, moaqvs, zis), pirSi monacvle (Tqva - brZana, mobrZanda, brZandeba, 
miarTva, geaxeli), ricxvSi monacvle (abia - asxia, ugdebs - yris, debs - awyobs, zis - 
sxedan...), sulier-usulo obieqtebTan gansxvavebuli fuZis zmnebi, romlebic 
germanulSi erTi fuZiT gamoiyeneba, rac ucxoelebs sirTules uqmnis: haben (aqvs - 
hyavs), stellen (dadgams - daayenebs), nehmen, mitnehmen (aiRebs - aiyvans), legen - hinlegen 
(dadebs - daawvens). nauRlebia ramdenime arawesieri da Taviseburi zmna (icis, uwyis, 
miscems, dgas, wevs, hyavs, hgavs),  gansakuTrebuli zmnebi (moaqvs, mohyavs, mivdivar, 
vkiTxulob, mixaria, vaZlev, myavs...). 

vfiqrobT, germaniaSi gamocemuli „qarTuli zmnis tabulebi“ erT-erTi 
mniSvnelovani saswavlo masala gaxdeba qarTuli enis SemswavlelTaTvis. kargi 
iqneba, rom am tipis cnobari zmnaTa indeqsaciiTa da uRlebis tabulebiT 
saqarTveloSic gamoices.  

rogorc vxedavT, kita Cxenkelisa da hainc fenrixis klasifikaciaSi pirveli sami 
jgufi identuria. sxvaoba mxolod isaa, rom enian zmnebSi h. fenrixi e-s miiCnevs 
iribi obieqtis misaTiTebel niSnad. rac Seexeba l. abulaZisa da Stefi xotivari-
iungeris klasifikacias, orive eyrdnoba prof. d. meliqiSvilis diaTezebis Teorias, 
romlis mixedviTac, zmnebis dajgufebis safuZvelia rogorc morfologiuri 
struqtura, ise sintaqsuri konstruqcia. es saSualebas iZleva, rom e. w. medioqtivebi 
moTavsdes pirvel jgufSi, xolo inversiuli zmnebi - mesameSi. 

ganxiluli naSromebi kidev erTxel mowmobs, ramdenad mniSvnelovania qarTuli 
zmnebis uRlebis gasaazreblad ucxoelebisTvis swori klasifikacia da 
Tanamimdevruli sistema.  

sqematurad qarTuli zmnebis klasifikacia ganxilul saxelmZRvaneloebsa da 
cnobarebSi ase gamoiyureba (sqema N2; Sdr. vebgverdi: <http://www>. kartuli.net/verben.html/ 
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sqema N2: qarTuli zmnebis klasifikacia germanulenovan saxelmZRvaneloebSi 

kita Cxenkeli hainc fenrixi abulaZe/ludeni Stefi xotivari-iungeri, 
damana meliqiSvili, lia 

viteki 
1. gardamavali 
zmnebi  –  
pirveli uRleba 

1. 
gardamavali 
aqtivi 

1. gardamavali da aqtiuri 
saSuali zmnebi 

pirveli tipi 1. 
gardamavali da 
gardauvali aqtiuri zmnebi 
(brunvacvalebadi 
subieqtiT)  

2. pasiuri zmnebi   
–  meore uRleba 
a) iniani; 
b) uniSno; 
g) doniani; 
d) eniani; 
e) mdgomareobis 
pasivi. 

2. pasivi  
 
a) iniani; 
b) ebiani;  
g) uniSno; 
 

2. gardauvali da pasiuri 
zmnebi   
– meore tipi 
a) nasaxelari da 
nawarmoebi zmnebi;  
b) dinamikuri pasivebi;   
g) statikuri pasivebi; 
d)SinaarsiT refleqsuri 
zmnebi 

2. gardauvali pasiuri 
zmnebi (brunvaucvleli 
subieqtiT) 
 – meore diaTeza 

3. saSuali zmnebi  
– mesame uRleba 

3. gardauvali 
aqtivi 

  

4. mdgomareobis 
pasivebi  – 
meoTxe uRleba 

4. grZnoba-
aRqmis zmnebi 

  

5. iribi zmnebi  – 
mexuTe uRleba 

5. arawesieri 
zmnebi   

3. iribi anu inversiuli 
zmnebi – mesame tipi 

3. inversiuli zmnebi 
(micemiTbrunviani 
subieqtiT) – mesame 
diaTeza 

 
SeiZleba iTqvas, germanulenovan saxelmZRvaneloebsa da cnobarebSi 

Tavidanve Cans avtorTa survili, rom zmnebis ZiriTadi tipebis gamoyofiT 
gauadvilon ucxoelebs qarTuli enis swavleba. TiToeuli naSromi 
angariSgasawevia da swavlebis praqtika - gansazogadebeli. SeiZleba avtorTa 
zogierTi mosazreba dRes sakamaTo mogveCvenos, magram es ar amcirebs am 
naSromebis mniSvnelobas. 
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Multilingual Education in Finland  

(with a special focus on the Russian language) 

 

ABSTRACT 

 

The present article tries to connect the language education policy in Finland with its historical devel-

opment. Finland has always been a multilingual country, and the combination of languages in the 

school curriculum followed the necessities of power and economics. The numerous successes in the in-

ternational PISA competitions are explained through teaching of languages and mathematics at school. 

The current state of foreign and second language acquisition is demonstrated in depth through example 

of Russian in education. 

 

The historical perspective 

The first settlers came to Finland approximately 8.000 B.C., supposedly, following the melting snow of 

the ice age. The Finno-Ugric people arrived from the Ural area between Europe and Asia, and there were Bal-

tic and Germanic speakers arriving from the shores of the Baltic Sea. The Swedes lived on the modern terri-

tory of Finland for more than eight centuries, and vice versa, Finnish-speaking peoples moved to Sweden. 

Finland was part of Sweden until 1809, for 600 years. Ordinary people spoke various Finnish and Swedish 

dialects, and the upper classes could use several languages. For the official purposes, Latin (mostly for docu-

ments) and afterwards Swedish were employed. 

Under many rulers, Russia and Sweden fought over Finland, dividing the country and expanding the own 

religious influence. As a result of Napoleonic wars, Finland became part of Russia and remained so until 

1917. Enjoying the rights of an autonomous Grand Duchy, Finland was administered by the Senate, an own 

government, while the Emperor of Russia was proclaimed the Grand Duke of Finland. Under the Russian rule, 

the Finnish language, currency, army, culture and economy strengthened. Swedish and partly Russian became 

the official languages until 1863, when the Finnish language received the status of an official language (equal-

ity was achieved in 1982) in the autonomous Finnish part of the Russian Empire. The practically dominant 

language systematically and rapidly developed into a language of administration, journalism, fine literature 

and science. Many members of the Swedish-speaking Fennoman movement were prepared to learn and use 

Finnish at home and in public, ready to work for the interests of the majority (Lindgren et al. 2011). The Rus-

sian language as the third official language in the country played only a small role, although the Finns remem-

ber how they struggled against the attempts to the forced Russification at the beginning of the 20th century.  

A general strike in 1905, the revolution of 1917 and the civil war in 1918 supported the independence of 

Finland from Russia (declared on December 6, 1917) and the development of an own Finnish culture, and so 

was in the recent times the challenge with the European Union. Since 1841, the Finnish language was taught 

as a subject in schools, but now, a tendency to education and schooling in this dominant language of the popu-

lation occupied a key position in the nation’s progress.  

For the Swedish-speaking élite, the Finnish language was not cultural enough if compared to other Euro-

pean languages, but it was politically important. For the Finnish-speaking majority, the Swedish language was 

the language of the old upper classes, making them feel the inferiority of their own identification. The recent 

fight for the abolition of the obligatory examination in the forced Swedish language and the possibility to in-
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troduce another language into its place (for example, a neighbour language) has its roots in the past (Buchber-

ger 2002).  

The Winter War (1939-1940) against the Soviet Union and its Continuation (1941-1944) were followed 

by joining the anti-Hitler coalition. Finland had to concede Karelia and a few other territories, receiving the 

430.000 evacuated persons (mostly Finnish- and Russian-speaking) in the main territory. The after-war eco-

nomic flourishing was due to a balanced policy towards socialist and western countries that led to blossoming 

of the public education, healthcare and social security systems. In the late 1980s, Finland revised its foreign 

policy; it became a member of the European Union in 1995.  

 

The structure of the population and the language policy 

The linguistic homogeneity of Finland is caused by the fact that the native language of 92 % of its 

population is Finnish, which is part of the Finnic subgroup of the Uralic languages, one of the official EU 

languages not of Indo-European origin. Russian has no status in the EU, although about 6 millions of its 

citizens speak this language as their mother tongue, and about 7% might be competent in it to some extent.  

Before World War II, as in most countries, the German language was usually the first foreign language in 

the school. Nowadays, in Finland, about 63% of the population can speak English as a foreign language, 18% 

German, 3% French, 2% Spanish, 1% Italian, 2% Russian (Eurobarometer 2006). Multilingual Finnish citi-

zens competent in at least three, often four, languages has been a reality in the Finnish education system since 

the early seventies, with English taking sequentially the role of the most important foreign language. The 

younger generation in the northern European Countries is able to communicate in English because English has 

the position of a first or second foreign language in the curricula of all primary or secondary schools in these 

countries. In this role, English has increasingly substituted the unofficial so-called Scandinavian language. 

Learning of the two domestic and many foreign languages is a very important part of the Finnish educa-

tional system, providing, to my opinion, its most important key to success in the PISA-evaluations. Usually, it 

is not mentioned in the reports as a crucial factor of effective cognitive development (cf. PISA; Levine 2011). 

Yet, the experience of the best Russian schools specializing in mathematics, foreign language learning and 

trying to introduce sports were the principles leading to very high results of the pupils (cf. the school programs 

by Andrei Kolmogorov). 

The two national languages of Finland are Finnish and Swedish. The language policy has been always to 

give equal rights for both the Finnish-speaking and the Swedish-speaking population. The percentage of the 

Swedish speaking population (Swedish-speaking Finns) was in the first decades of the 20th century around 

10%, and has reduced to around 6%. They live predominantly in the costal west-southern areas and partly in 

the big cities. Swedish remains the only official language in the autonomous Åland (Åland in figures 2011). 

Finnish constitution guarantees the same cultural and economic rights to both language groups.  

In the northern Lapland, the indigenous Sámi people number around 1.800. Actually, three Sámi 

languages are spoken in Finland: Northern Sámi, Inari Sámi and Skolt Sámi; they are familiar to only a 

quarter of the Sámi population (0,03% of the whole population of the country). Efforts are undertaken to 

revitalize and modernize these languages; the language nest method has been efficiently adapted (Anarâš; 

Lehtola 2002; Pasanen 2010; Sámi in Finland). 

Additionally, the recognized regional and minority languages are Romani (Finnish Romani is spoken by 

5.000-6.000 people), Tatar (Finnish Tatar minority of about 800 people who moved to Finland in the times of 

autonomy), Yiddish (as the supposed language of some hundred Jews who settled down in Finland during the 

Russian rule) – all of them are actually bilingual – and the Finnish Sign language. The degree of bilinguality 

was never measured on the all-nation scale. It is worth to mention that the life of minorities and their language 

use become often a topic of popular articles (e.g., Lindgren 2011). 

http://en.wikipedia.org/wiki/Native_language
http://en.wikipedia.org/wiki/Finnish_language
http://en.wikipedia.org/wiki/Finnic_languages
http://en.wikipedia.org/wiki/Uralic_languages
http://en.wikipedia.org/wiki/Languages_of_the_European_Union
http://en.wikipedia.org/wiki/Languages_of_the_European_Union
http://en.wikipedia.org/wiki/Indo-European_languages
http://en.wikipedia.org/wiki/Swedish-speaking_Finns
http://en.wikipedia.org/wiki/%C3%85land
http://en.wikipedia.org/wiki/Lapland_(Finland)
http://en.wikipedia.org/wiki/Sami_people
http://en.wikipedia.org/wiki/Northern_Sami
http://en.wikipedia.org/wiki/Inari_Sami_language
http://en.wikipedia.org/wiki/Skolt_Sami
http://en.wikipedia.org/wiki/Finnish_Tatars
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The Finland’s Romani are provided with the same education as the majority population, their language 

enjoying the status of a non-territorial minority should be safe within the European Framework Convention 

for the Protection of National Minorities. Nevertheless, this group has difficulties both with access to the 

higher educational level and with maintenance of the own language (Finitiko romaseele 2004). 

Table 1. Country of birth, citizenship and mother tongue of the population (OSF1) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

About 140 immigrant languages are spoken in Finland today; they include, among others, Russian 

(1.0%), Estonian (0.3%), English, Somali, Arabic, Kurdish, Albanian and Chinese. Altogether, about 2,7% 

speak immigrant languages. The right of minority groups to maintain their culture and language is protected 

by the constitution. 

Table 2. The largest groups by native language 2000 and 2010 (OSF2) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

In the history, Finns often were migrating from the country; in the recent time, the net immigration sur-

passes the emigration. 

http://en.wikipedia.org/wiki/Russian_language
http://en.wikipedia.org/wiki/Estonian_language
http://en.wikipedia.org/wiki/English_language
http://en.wikipedia.org/wiki/Somali_language
http://en.wikipedia.org/wiki/Arabic_language
http://en.wikipedia.org/wiki/Kurdish_language
http://en.wikipedia.org/wiki/Albanian_language
http://en.wikipedia.org/wiki/Chinese_language
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Table 3. Immigration, emigration from 1971 till 2010 (in thousands of people) (OSF3) 

 

 
 

Finland had to develop its own strategy towards linguistic diversity through an elaborated system of 

teaching and exercising languages (Lähteenmäki, Vanhala-Aniszewski 2010). The fundament of this multifac-

eted approach is, in my mind, the own history and the practical experience of the many centuries of multilin-

guality.  

 

Teaching of languages in the school system 

The language of instruction in the Finnish educational institutions can be Finnish or Swedish on all edu-

cational levels, from the day care centre on. As a matter of fact, the institutions have either Finnish or Swedish 

as their languages of instruction. Some upper secondary vocational institutions and universities are bilingual; 

for example, the University of Helsinki is a university where students may use Swedish at all occasions if they 

want to do so, and there are special lines for the bearers of the Swedish language at some departments. Sámi is 

the language of instruction in some institutions of the general and vocational training in the Sámi-speaking 

municipalities. 

More and more the speakers of Swedish had to communicate with the speakers of Finnish, and their bi-

lingualism developed to a high degree. The number of mixed marriages also grow (today, a half of all mar-

riages with Swedes are mixed). Despite of the school system of its own, the Swedish-speaking population had 

problems to maintain the mastery of their mother tongue at a sufficient level. Most of them learned Finnish 

already at home, in the neighbourhood or at school (Björklund 2002). The University of Vaasa also promotes 

bilingualism (Aschan 2011). 

The Finnish foreign language instruction follows the time allocation prescribed by the government, pre-

senting two levels of language teaching. A1 denotes the language learned from the lower stage which is 

obligatory to all students. A2 denotes the optional language that is also learned early. B1 denotes the language 

learned from the upper stage which is obligatory. B2 denotes the language that starts in the upper secondary 

school. B3 denotes the voluntary language at the same stage. In order to complete the upper secondary school-

ing, at least one A1 and one B1 should be learned, including the other national language of the country. The 
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facultative languages must not necessarily be evaluated at the leaving examination (Structure of Education 

System in Finland).  

Normally, an A1 starts in the third grade of comprehensive school, while some schools offer a foreign 

language in the first or second grade or at the optional kindergarten level (for example, this combination is 

available from 2009 at the Käpylä school in Helsinki, Ojala 2010). The early start has become popular, and 

more and more parents wish their children to start learning of the foreign languages at least at the kindergarten 

level. Yet, English is by far the most popular A1-language (up to 95% prefer it as an A1, partly because there 

is no other choice). An A2 belongs usually to the fifth grade, sometimes it commences a year earlier. English 

(everywhere) and German (in more than 200 municipalities) are more easy to begin with, but Russian can be 

chosen only in about 30 municipalities. Girls chose an optional language two times more often than boys, es-

pecially for French, but not for Russian. Almost all school achievers had finished a course in English and 

Swedish; nearly half of them had been studying German, 20% French, 6% Russian, 5% Spanish and 2% Ital-

ian. Some graduates have been studying two or more A languages (NCC; Pöyhönen 2009). 

Every Finnish speaking student studies Swedish at school as a second official language. The number of 

the lessons of the Swedish language in the upper-secondary school is nowadays less than before, 6 from 1994 

on against 9 in 1985 and even 12 in 1970. Most of the Finnish-speaking learners (90%) start it compulsory 

only by the age of 14, and only 1% at the age of 9. The rest 8% start to learn Swedish out of their own desire 

by the age of 13 (Pekkarinen 2011). The popularity of Swedish as an A1 decreased, but it increased as an A2. 

In Sweden, the most frequently chosen foreign languages after English are Spanish (28%), German (22%) and 

French (22%). 

The National Board of Education underlines that the official national bilingualism must be supported, and 

the research results showed that the studies of the Swedish as a second language are not sufficiently effective 

and those who learned it do not want to use it in real-life situations. The Swedish immersion program of Vaasa 

inspired hope for language immersion programs. It was introduced by professor Christer Laurén at the Univer-

sity of Vaasa in the late 1980 and supported by all political authorities. They are available for those who can 

cherish their first language at home. Consequently and increasingly, they become enough help from the school 

to support their first language as a subject and as a mean of instruction, from communicating and acquaintance 

with the cultural heritage to literacy skills. Foremost, they must be learnt in the second language, and when 

they are stable, respective skills in all other languages must be acquired. The third and the fourth languages 

are taught once or twice per week through communication and Content and Language Integrated Learning 

(CLIL); this approach leads to functional competence in each language (Björklund 2011). 

A description of possible bilingual education programs was published by the National Board of Educa-

tion. It was proclaimed that the evaluation must be responsible, outcome-orientated, visible and continuant 

from national to individual levels. The development of students’ first language and of their academic mastery 

in a second or foreign language are being researched. The experiments with a foreign language as the lan-

guage of instruction opened the way to different teaching strategies in schools. Abundant information can be 

obtained from the website of the National board of education (FNBE). 

Education in a language other than Finnish or Swedish has become increasingly available in Finland, es-

pecially in the capital region, including English, German, Spanish, French, Russian, Estonian and Chinese. 

The schools can be attended by native speakers and Finnish-speaking children, but usually include a language 

test to ensure the children’s capability to follow classes. A number of public Finnish-language schools offer 

basic education in another language for children from an immigrant background. The subjects taught include 

mathematics and environmental science and do not concentrate exclusively on learning the language. The 
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teaching of Chinese started, for example, in Helsinki in 2008. In the Meilahti school, From its 380 students, 

108 study Chinese as a foreign language, and 42 participate in bilingual Finnish-Chinese education; it is pos-

sible to start to learn it in the first grade as a A1 language or in the upper secondary education as a B2 lan-

guage (Ahola 2011).  

There are other opportunities for the international schooling in Finland. Children whose home language is 

English, French, German or Russian can study predominantly in their mother tongue in Helsinki and some 

other cities. Teaching in English at all age-levels is provided by the International School of Helsinki, the Eng-

lish School, the Maunula school etc. At the upper secondary level, students can study for the International 

Baccalaureate (IB) examination and some other advanced programs at the SYK and Itäkeskus high schools 

and at some other institutions. In such schools, instruction is organized in two languages, the country’s official 

language and English.  

The German School was funded in 1881 for the needs of the German-speaking minority, but it was al-

ways prestigious among bearers of other languages (the speakers of Russian among them). It is the oldest for-

eign-language private school in Finland, fully recognized by the Finnish authorities. The Deutsche Schule 

Helsinki employs German as the language of instruction, it has two lines, for the ex-pats and bilinguals vs. 

those who start from zero (two thirds of its students). The school leaving examinations are national Finnish as 

well as the German Reifeprüfung. There is also a German kindergarten. 

The École française Jules Verne consists of a preschool and grades 1 to 9 where the language of instruc-

tion is French. It follows the French curriculum provided by the native French speakers. The Lycée franco-

finlandais d’Helsinki has the Finnish agenda with a special attention to the French language, literature and 

civilization. The day care centre has a special program. 

So, everyone in Finland should learn Finnish, Swedish and English (Leppänen et al. 2011). Different pro-

jects and campaigns aim to facilitate access to learning of German, French, Russian, Spanish, Chinese, Italian, 

Japanese and Arabic, as well as to the life-long learning (Nikula et al. 2010). The education policy slogan 

“high quality education and training for all” means best education for high achievers (under perspectives of 

global economic competition) and for all other students support services, as well as inclusive education for 

students with special needs (under perspectives of the Scandinavian welfare state model and comprehensive 

education).  

 

Language education for immigrants 

The foreign-speaking population is concentrated predominantly in the southern part of Finland. In Hel-

sinki alone, more than 4,000 students from an immigrant background attend the schools. The principles of the 

multilingual education have been formulated, for example, in Cenoz 2009, García et al. 2006, Protasova, 

Rodina 2011, Skutnabb-Kangas et al. 2009. On the one hand, people have the right to study their own 

language and in their own language. On the other hand, they must be given all the possibilities to study the 

state language properly and to develop their personality. Then, there are the needs of a state to have citizens 

competent in many languages. If former immigrants or their children return to their country of origin, they 

might be able not only to use their first language to full extent, but to become human bridges between the new 

and the former counties of dwelling. 

Therefore, the objectives of immigrant education in Finland are to provide the newcomers with equal op-

portunities to function as members of Finnish society and to get the same educational chances as other citi-

zens. Both, children and adults, have to learn to be equal, functionally bilingual and multicultural. They have 
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to integrate into the Finnish education system and society, to maintain their cultural identity their own native 

language (ECRE; cf. Niessen, Schibel 2007).  

Under the conception of immigrants may be refugees, migrants, remigrants, spouses from abroad, asylum 

seekers and other foreigners. If the immigrant arrives at a compulsory school age (7–17), he or she has the 

right to the same basic education as Finns. There is an elaborated system how to ensure that adult immigrants 

learn language and working skills needed for earning their life and how their former qualifications could be 

taken into account and profited of.  

Some children learn state languages already in the day care centre (Mouna 2009). The pre-primary educa-

tion (for the 6 years old) may be organised in the form of preparatory instruction, in the kindergarten or com-

bining both variants, letting children grow into two cultures and two languages. It follows the general Core 

Curriculum for Pre-school Education 2000 and takes into account immigrant children’s backgrounds. Legisla-

tion allows for the creation of full-time education in the minority language, but this right is usually not exer-

cised. 

Instruction for immigrant children who have recently arrived in Finland may be arranged in preparatory 

teaching groups or integrated into mainstream education, with support provided according to the children’s 

needs including special arrangements for pupil’s assessment. Pupils are entitled to instruction in their own 

religion if their parents or caretakers allow. Special preparatory classes exist for immigrant children and are 

aimed at the intensive teaching of Finnish or Swedish as a second language and the propaedeutics of other 

basic school disciplines. During this time the mother tongue is used as a tool of explanation and is also taught 

as a subject itself. Usually a child has the opportunity to study in such state-financed classes for one year, with 

a maximum of 10 to 12 pupils per group. Children then join the mainstream at a minimum of 450 hours of 

instruction for six-to-ten year olds and 500 hours for older children. In appropriate subjects, e.g. sports, music 

or the arts, children can be mainstreamed earlier. Morning and afternoon activities are supplied to eliminate 

risk factors caused by the lack of adult control and too much time spent unaccompanied. The study of Finnish 

or Swedish continues both in regular classes and in separate groups, with the goal of fully integrating foreign 

children into Finland's pedagogical culture. All schoolchildren in Finland whose mother tongue is not Finnish 

or Swedish, are entitled to lessons in their native language two hours per week, as long as a group of four pu-

pils close in age can be formed at the beginning of the school year (even if they are drawn from adjacent 

school districts or municipalities). Native language instruction for immigrants is provided in 50 different lan-

guages to 11,000 pupils in 80 municipalities. A national core curriculum for basic education establishes stan-

dards for the teaching of immigrant pupils in the form of study plans and targeted achievement levels of eight 

on a ten-point scale. Working groups of home language teachers have developed teaching models for respec-

tive languages. Schools and other educational institutions offer many opportunities for heritage language in-

struction, although it is not available everywhere, and not all parents are aware of their rights. Training for 

teachers of immigrant languages and cultures is subsidized by the government and can be conducted in the 

respective languages (IEF; Latomaa 2007). Sometimes, new forms of the Finnish language emerge as a result 

of code-mixing, code-switching and linguistic hybridization with special goals or spontaneously (Lehtonen 

2008). The long-term goal of immigrants is to join the mainstream, avoiding the risk to be neither here nor 

there (Saukkonen 2010). 

 

The case of Russian 

There is a whole assortment of Russian speakers living now in Finland: the New Russians, including eth-

nic Russians, Ingermanland Finns and Russia-Finns, former citizens of the Soviet Union and nowadays citi-

zens of the CIS or EU countries, of different ages, born in Finland or in Russia; the Old Russians, it means the 
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descendants of 16th century and later arrived Orthodox missionaries and of merchants, soldiers and peasants, 

White emigrants, deserters and fugitives. The oral speech norms of several generations are in contact, experi-

encing attrition and displaying contact phenomena. Russians in Finland are concomitantly considered by the 

host population as enemies and friends, as belonging or strangers, easily understood or incomprehensible, cul-

tured or uncivilized. The language of the majority in their country of origin is the minority language in 

Finland. The old Russians, Finnish-Russian bilingual children, newcomers who speak good Russian but drop 

the stylistic nuances, all of them mix semantically close words or misplace the accents in the Russian geo-

graphical names, including Finnish lexis into Russian speech and misinterpreting meanings of words. It has 

been described how the changes in the native language appear first as slips of the tongue and deepen with im-

mersion in the Finnish environment. The absence of regular education in Russian and meaningful contacts 

with the language may lead to erosion, but some people who did not acquire their home language in childhood 

may have chances to learn it later. The Russian speakers are to a certain extent prevented from assimilation 

because of the economic benefits of bilingualism. They maintain interest in current events in Russia and iden-

tify themselves with Russians and Russian culture. They are afraid of the future rootlessness in the Finnish 

culture (Protassova 2004). 

A brief history of the Russian educational institutions in Finland looks as follows: 

The end of the 19th century: numerous primary schools and dozens of secondary schools for the Russian-

speaking population in Finland, some operated by the Russian Orthodox Church. Most of the Russian schools 

were located in Helsingfors (Helsinki) and Vyborg (Viipuri).  

By the 1920s and 1930s: all the Russian schools were facing great financial problems, and only the 

Tabunov Primary School and the Russian Secondary School in Helsinki managed to survive until the end of 

World War II.  

1955: A new Russian-Finnish private school opened in Helsinki. It offered a day care centre and both a 

primary and secondary school. In connection with the comprehensive school reform of 1977, it became a pub-

lic school supported by the government and called the Finnish-Russian School. Finnish-speaking pupils stud-

ied Russian as a foreign language, starting with preparatory classes, and children who speak Russian as their 

first language have access to dual instruction provided by native speakers for all subjects in both languages. 

English as a second foreign language was introduced in the second grade and Swedish in the seventh grade.  

1992: The Myllypuro primary school in Helsinki teaches Russian speakers in grades 1 to 6.  

1997: The Finnish-Russian network school of Eastern Finland in Joensuu, Lappeenranta and Imatra pro-

vides education to a few hundred children. The main language of instruction is Finnish. The school is organ-

ized mostly in the form of bilingual classrooms, and occasionally as separate classes in either tongue, taught 

by native speakers of both languages.  

From 1988 on: about 20 Russian-speaking kindergartens opened all over Finland. 

In the future: there are some plans to organize multilingual educational institutions to meet the needs of 

bilingual parents and Russian-speaking entrepreneurs and businessmen from Finnish and Russian origin (Pro-

tassova 2008). 

Investigating the specificity of the Russian language and culture teaching in Finland, one must mention 

the long common border, the ambiguous relationships in the past and modernity, the rich sources of shared 

history and mutual needs of the neighbouring countries. Objectively, the requirement to have those who could 

speak Russian is mounting, and it can be demonstrated by personal and political documents (Rinne 2010). 

Thus, the Finnish population does not attain the numbers of those who speak Russian sufficiently well due to 

different prejudices and misunderstandings. Despite of this, the immigrants abandon their native tongue very 

fast, and the next generation is not as proficient as the former has been. The maintenance of the heritage lan-

guage, Russian, along with the acquisition of the second one, Finnish or Swedish, contributes to a new speaker 
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identity, though the complete acquisition of the L2 without the support of the first language is difficult 

(Mustajoki et al. 2010a,b). 

 

Conclusion 

The issues of language teaching, national history, immigration and education, conditions of the develop-

ment of the native tongues of various linguistic groups and the place of Russian in Finland’s educational sys-

tem seem to be closely interrelated. It is important to work on the cognitive, emotional and intellectual devel-

opment of a child in a family and in the society taking into account the child’s individual development, includ-

ing special attention to his or her linguistic past and future. Preserving the mother tongues in the social struc-

ture is a necessary condition for mutual understanding between the generations and the layers of society. Re-

gardless of opinion that all levels of language abilities and aptitudes are beneficent, the palette of languages 

studied has to be improved, and the quantity of hours per week has to be added. 

Recent years have seen an ongoing discussion on the role of the English language in Finland. Researchers 

have also studied more carefully linguistic everyday reality, assessed language proficiency and attitudes as 

well as the educational tactics and methods. The impact of immersion, linguistic environment, exchanges with 

schools abroad and motivation to use language multimodally were also burning themes in education. The lan-

guage education policy is highlighted by the membership in the European Union and northern collaboration 

projects, by globalization and internationalization, new informational technologies and multicultural tolerance. 
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Multilingual Education and the Rights of the Child 

 
ABSTRACT 

 
Articles 28 and 29 of the Convention on the Rights of the Child state, that every child has the right to ac-

cess to relevant quality education, which supports the development of his or her full potential, without 

any discrimination on basis of ethnic, linguistic or other affiliation. 

This paper/presentation will explore the consequences for the State obligations in education with regard 

to the Convention of the Rights of the Child, with a special focus on these two articles. It will explore the 

psycholinguistic development of the child in different linguistic situations in education, and will discuss 

the potentials of forms of multilingual education for the realisation of the rights of the child in education 

in a multiethnic and multilinguistic state. 

The presentation will thus focus upon the importance of a linguistically sensitive system of education for 

the individual, and at the same time touch upon the relevance of the realisation of the rights of each indi-

vidual for the emergence of a functioning and peaceful democratic society. 

 
INTRODUCTION 

This paper reflects the State obligations in language education with regard to the Convention on the 

Rights of the Child, with a special focus on articles 28 and 29. These two articles state that every child has the 

right to access to relevant quality education which supports the development of his or her full potential, with-

out discrimination on basis of ethnic, linguistic or other affiliation. The paper explores the psycholinguistic 

development of the child in different educational settings, and discusses the potentials of multilingual educa-

tion for the realisation of the rights of the child in a multiethnic and multilingual state. 

 

Prevailing model of language education: monolingual education 

In post-Soviet countries, there are traditionally two possibilities for a child to receive education within the 

State system: Either it attends a school with its mother tongue as language of instruction - other languages (in-

cluding the State language, if the mother tongue is not the State language) are taught as subjects with second 

or foreign language teaching methodologies; or it undergoes schooling in a language other than its mother 

tongue, for example children from linguistic minorities attending education with Georgian as language of in-

struction in Georgia. In which class a child will be educated, is determined by the parents. However there are 

specific differences in the qualifications each child bears, depending on its mother tongue, and in the specific 

needs in terms of pedagogical and methodological support it needs in various settings of language education. 

These differences are usually not taken into account in a sufficient way in the educational process. 

Since the determination of identity in this part of the world is largely based on ethnic belonging rather 

than citizenship, the languages, too, are closely associated with ethnic identity rather than other factors. There-

fore, for example Azeri being associated as being the "language of the Azeri" or Armenian being the "lan-

guage of the Armenians" etc., classes with these languages of instruction are attended mainly by representa-

tives of these ethnic groups. This means that representatives of various ethnic groups are educated separately, 

in some countries even with different curricula, although they live next to each other. In addition to that these 

various ways of education provide the children with unequal possibilities in life and create a divided society 

with a high potential for conflict.  

Although the State languages are taught in all classes as a subject, the results of these language lessons 

for children speaking a minority language are usually not satisfying. In traditional language lessons the main 

stress is on grammar and formal aspects of language. This means that children learn language in an analytical, 

grammar-based, rather than a communicative way, although at the age of 6-9 they are psychologically not 
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ready to perceive and understand such analytical correlations. Such a way of teaching of compliance with 

grammatical rules leads to formalised lessons, in which both teachers and students concentrate on the formal 

aspects of language, forgetting about its most important communicative function. The content of what is being 

said is less important, than whether it is formulated correctly. As a result the students spend their intellectual 

energy on formal aspects and are not developing their communicative skills in the target language. Tradition-

ally the target language is not used as language of instruction during the lessons. Thus the children never hear 

the target language in a coherent way and naturally they cannot learn to use this language as what it is meant 

to be: a means of communication. As a result after finishing school pupils are able to communicate freely both 

orally and written only in the language, which has been for them the language of instruction. 

With the differences in legal status of the different languages spoken in these countries – most of them 

have only one State language – it is crucial for the individual as well as for the State to have most effective 

ways for teaching the State language to minority language speakers. Georgia has been making serious efforts 

in improving the methods of second language teaching in the past years, but nevertheless, even if the teaching 

is on an increasing level, minority language speakers will stay behind in language competency in comparison 

with mother-tongue speakers of Georgian, and only very few will achieve enough language competencies to 

be able to fully participate in the educational, social and political life of the country. 

 

The right of the child to relevant and good quality education 

The Human Rights Framework, which the Convention on the Rights of the Child is an important part of, 

provides a useful reference for assessing and developing forms of language education in different linguistic 

settings. The Human Rights Framework takes into account both the needs of the individual, as well as the 

needs of different groups of society, including the state as a whole, and thus provides a frame for constructive 

discussions on continuous developments of education in an ever-changing world. In order for these inherently 

held rights to be realised for all rights-holders, the state, as primary duty-bearer, is obliged to provide every-

thing necessary, starting from the national legal setting, up to definition of processes enabling the putting into 

practise, such as budget allocations, decentralisation of decision-taking, sensitisation and human-rights educa-

tion for all. 

The human rights-based approach is a useful and effective framework for development especially with 

respect to emotionally and politically sensitive issues, such as the language issue. Language is one very strong 

denominator of identity, and as such both a powerful means for state building, and at the same time a potential 

factor of conflict in this process. Broad participation in discussions, developments of approaches and solu-

tions, as suggested by the human rights-based approach, can be the path towards overcoming the obstacles, 

and making best use of existing opportunities. 

Articles 28 and 29 of the UN Convention on the Rights of the Child specifically refer to formal education: 

Article 28 

1. States Parties recognize the right of the child to education, and with a view to achieving this right 

progressively and on the basis of equal opportunity, they shall, in particular: 

a. Make primary education compulsory and available free to all; 

b. Encourage the development of different forms of secondary education, including 

general and vocational education, make them available and accessible to every child, 

and take appropriate measures such as the introduction of free education and offer-

ing financial assistance in case of need; 

c. Make higher education accessible to all on the basis of capacity by every appropriate 

means; 

d. Make educational and vocational information and guidance available and accessible 

to all children; 

e. Take measures to encourage regular attendance at schools and the reduction of drop-

out rates. 

2. States Parties shall take all appropriate measures to ensure that school discipline is administered 

in a manner consistent with the child's human dignity and in conformity with the present Conven-

tion. 
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3. States Parties shall promote and encourage international cooperation in matters relating to educa-

tion, in particular with a view to contributing to the elimination of ignorance and illiteracy 

throughout the world and facilitating access to scientific and technical knowledge and modern 

teaching methods. In this regard, particular account shall be taken of the needs of developing 

countries. 

Article 29 

1. States Parties agree that the education of the child shall be directed to: 

a. The development of the child's personality, talents and mental and physical abilities 

to their fullest potential; 

b. The development of respect for human rights and fundamental freedoms, and for the 

principles enshrined in the Charter of the United Nations; 

c. The development of respect for the child's parents, his or her own cultural identity, 

language and values, for the national values of the country in which the child is liv-

ing, the country from which he or she may originate, and for civilizations different 

from his or her own; 

d. The preparation of the child for responsible life in a free society, in the spirit of un-

derstanding, peace, tolerance, equality of sexes, and friendship among all peoples, 

ethnic, national and religious groups and persons of indigenous origin; 

e. The development of respect for the natural environment. 

2. No part of the present article or article 28 shall be construed so as to interfere with the liberty of 

individuals and bodies to establish and direct educational institutions, subject always to the ob-

servance of the principle set forth in paragraph 1 of the present article and to the requirements 

that the education given in such institutions shall conform to such minimum standards as may 

be laid down by the State. 

These two articles are the main ones with regard to issues of education. However, they cannot be treated 

separately from or disregarding other articles of the convention. Especially important for the discourse about 

models of language education is article 30: 

Article 30 

In those States in which ethnic, religious or linguistic minorities or persons of indigenous origin 

exist, a child belonging to such a minority or who is indigenous shall not be denied the right, in 

community with other members of his or her group, to enjoy his or her own culture, to profess and 

practise his or her own religion, or to use his or her own language.  

Thus, every child has the right to access to relevant and good quality education, which supports the devel-

opment of his or her full potential, without any discrimination on basis of ethnic, linguistic or other affiliation. 

With regard to the language education, as well as the forms of language education this has specific implica-

tions for the state, and specifically for the system of state education. 

 

Potentials and limits of monolingual education based on linguistic separation 

Education with the mother tongue as language of instruction: 

Linguists and pedagogues such as J. Piaget or Vygotskij have examined the role of the mother tongue, i.e. 

the language, in which the child speaks at home.
1
 Since the 1990ies linguists, pedagogues and neurologists 

have been conducting research on the linguistic and cognitive development of children in primary schools 

with various linguistic conditions. On the results of these research activities see for example Baker, Wode or 

Thomas/Collier
2
. The results confirmed Vygotskij’s and Piaget’s assumptions that the language of instruction 

plays a crucial role for the general development of the child. 

                                                 
1 Piaget, Jean: Sprechen und Denken des Kindes, Düsseldorf: Schwann 1975 

Wygotski, Lew S: Denken und Sprechen, F.a.M. Fisher 1974 
2 Thomas, Wayne P. and Virginia Collier, 1997. School effectiveness for language minority students. Washington D.C. 

Baker, Colin, 1996. Foundations for bilingual education and bilingualism. Clevedon, England: Multilingual Matters. 

Wode, H. 1995. Lernen in der Fremdsprache: Grundzüge von Immersion und bilingualem Unterricht. Ismaning. 
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For Georgian-speaking children attending a Georgian school the monolingual system guarantees both 

sound linguistic and psychological development and good competencies in the State language, which will en-

able them to full participation in the social and political life of the country, and have the full opportunities for 

higher education and employment. For children speaking a minority language and living in a region where the 

State language is not used in everyday life, however, this poses serious challenges. The following diagram
3
 is 

depicting the tendencies of the linguistic development of children, who are being taught in their mother tongue 

(i.e. the language, in which they first learned to speak and in which they speak at home), and learn the State 

language as a second language in separate language lessons.  

 

Language 

development    MONOLINGUALISM 

 
                      6-7 years                                      age 

 (school) 

These children steadily develop their mother tongue until it reaches the norm, because in the process of 

school education they will constantly communicate in this language. The cognitive development, fostered by 

the content of learning of different subjects, evolves together with the increasing language competence and 

vice versa. The second language on the other hand does not reach a high level, because traditionally the meth-

ods of teaching do not enable the development of communication skills. Even if the teaching is more commu-

nicative, usually the time during which the child is exposed to the second language is not sufficient to reach 

the needed level of language competency. Persons, who are educated in their mother tongue, even if they en-

joy second language lessons, usually become monolingual. They have a high command of their mother 

tongue, but when communicating in the second language constantly translate from or to the mother tongue. 

While this approach corresponds to the State's duties for fulfilling what is stated in Article 29 1.c) of the 

Convention, namely that education "shall be directed to ... the development of respect for ... his or her own 

cultural identity, language and values ..." other parts of the Convention are not covered. Article 28 1.c) of the 

Convention obliges the State to make higher education accessible to all on the basis of capacity. However, 

with the education with the mother tongue as language of instruction, this obligation is not fulfilled: In the 

                                                 
3
 The diagram shall be understood as an aid to illustrate the arguments. The line referring to the language development 

combines various aspects, including language skills, communication competence and general cognitive development. The 

line labelled "norm" in the diagram denotes a level of linguistic and cognitive development that enables a person to fully 

participate in all aspects of life. 
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course of the discussion about the unified national examination for entering university in Georgia in 2005 and 

2006, this difficulty became evident. While in a first step in 2005 there was the possibility for high school 

graduates from non-Georgian schools to take an adapted Georgian language test, this benefit was cancelled in 

2006. As we have seen, monolingual education in the mother tongue does not give minority language speakers 

the opportunity to acquire the State language on the needed level, making it impossible for numerous young 

people from national minorities to enter a Georgian higher education institution. 

Apart from the purely linguistic drawbacks for minority language students, there is another problem with 

the system of separate minority and majority language schools: It divides children from a very early age ac-

cording to their ethnic, linguistic and cultural background, and teaches them separately, even in regions and 

towns where they live next to each other. In their everyday life the children experience that they are seemingly 

fundamentally different from each other. This situation is counter-productive with regard to the State's obliga-

tion to what is stated in Article 29 1.d) "to ensure an education that is directed to ... the preparation of the 

child for responsible life in a free society, in the spirit of understanding, peace, tolerance, equality of sexes and 

friendship among all peoples, ethnic, national and religious groups and persons of indigenous origin." The 

current system therefore not only provides the children with unequal possibilities in life, but also creates a di-

vided society with a high potential for conflict. 

Additionally, with this limited competence in the Georgian language, there is both little motivation as 

well as little possibility for minority language speakers to orient their professional life towards Georgian 

speaking parts of the country, wherefore they might rather search their opportunities in the neighbouring coun-

tries, where their mother tongue is the State language. This tendency is a potential threat to the development of 

a unified state based on citizenship. 

Education for minority language speakers with the State language as language of instruction: 

Understanding the growing importance of a good command of the Georgian language, as well as the 

minimum standards for command of the State language as laid down by the State, more and more parents of 

linguistic minorities send their children to Georgian language schools. This development was increasingly 

observed in an unpublished survey done by CIMERA in 2005 in the Kvemo Kartli region, where the notion 

prevails that it is the task of the family to "teach" children their mother tongue. However, in this setting the 

importance of education in the mother tongue for both the linguistic and cognitive development of a child is 

neglected.  

Teaching children exclusively in a language, which is not their mother tongue, is called submersion or to-

tal immersion. It is important to note that this model can lead to bilingualism only in very specific linguistic 

settings, where the children's mother tongue has very high prestige and is widely used outside of the school
4
. 

Usually - and in most situations in Georgia - this does not lead to bilingualism. On the contrary, it can be dan-

gerous for the overall linguistic and intellectual development of the child. 

If non-Georgian speaking children attend a Georgian school together with Georgian speaking children, 

they undergo the whole education process in a language unknown to them and experience a so-called "full 

immersion shock". This shock slows down the children’s ability to perceive information and to learn. These 

children are expected to adopt the second language on native speakers' level and learn the content of the 

school subjects at the same pace as native speakers. The pupils are constantly in a situation in which they do 

not understand what is being asked of them, and can conclude that the problem lies in them themselves: they 

feel stupid and think that they are not able to learn at all. In this situation the child can close in and the Geor-

gian language, although in time does start to develop, never reaches the required level. This shock slows down 

the children's ability to perceive information and to learn and it puts in danger their cognitive development.
5
 

Throughout the world, this problem is one of the roots for high drop-out rates in primary education. In this 

setting the requirements of the CRC Articles 29 1.a) "...education of the child shall be directed to the devel-

                                                 
4 Baker (1993) and Wode (1997). 
5
 Crawford (1989) and (1997), Cummins (1980), Sweetnam Evans (2001) 
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opment of the child's personality, talents and mental and physical abilities to their fullest potential." and 29 

1.e) “Take measures to encourage regular attendance at schools and the reduction of drop-out rates” can not be 

fulfilled. 

At the same time the mother tongue does not develop properly in this educational setting. The children do 

not learn how to read and write in their mother tongue and they will not be able to express more complex aca-

demic meaning in it. Even if children continue to use their mother tongue at home or with friends, they will 

not learn to formulate more complex academic meaning in it. The linguistic development stops on an every-

day level. The diagram shows that the development of the mother tongue not only stops, but can go back at the 

age of about 14-15. This phenomenon is explained by the fact, that at this age the pupils start to subcon-

sciously understand, that their mother tongue is the reason for their difficulties at school. Seeing that the chil-

dren who speak the State language at home are doing much better, pupils can draw the conclusion, that every-

thing they received from home (including the language), impedes them in life. This can go as far as a total 

rejection of the mother tongue and the culture connected to it. At the same time a hostile attitude towards the 

majority language and culture can occur. This psychological tension is called "bicultural ambivalence": 

"shame towards the native culture and hostility towards the other".
6
 In some settings, and if the teachers know 

the mother tongue of the children, teachers often start to translate. If the teaching process goes about with con-

stant translation, children never hear any coherent texts in the target language, because the teacher constantly 

switches between languages. As a result the pupils might not be able to clearly differentiate the two languages 

and start to mix them. In this case their competence in the State language does not reach a normal level either. 

Therefore persons who undergo education in such a setting very often become semi-lingual (or subtractive 

bilinguals): they will have a good command neither of the mother tongue nor of the second language. 

Language 

development    SEMILINGUALISM 

 
                       6-7 years                           age  

 (school) 

 

The potentials of multilingual education models 

 

In order to tackle these challenges, various models of multilingual education can be helpful. Multilingual 

education refers to the use of two or more languages as mediums of instruction, as defined by UNESCO.
7
 Dif-

                                                 
6
 Crawford (1989, 107) 

7
 UNESCO (2003) 
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ferent languages thus can be used as language of instruction based on different criteria for division. Either the 

subjects are assigned to different languages of instruction: for example, mathematics, geography and sports in 

language 1, biology, history and arts in language 2. etc. Different languages can also be appointed to two or 

three different teachers, all of whom teach all subjects in one class, but using different languages. Or the lan-

guages of instruction can be assigned to specific times, for example one language always being used in the 

morning, the other in the afternoon, or different languages can be assigned for specific days of the week, and 

so on.  

Pupils feel comfortable in the lessons, which are taught in the language they are already familiar with, 

because they understand what is being asked of them. They can experience their abilities, which develops in 

them a feeling of self-confidence. In this way one can first of all guarantee the sound development of the 

mother tongue: the child learns to read, write and express complex thoughts in the mother tongue, thus having 

the right according to article 29 1.c) fulfilled: "education shall be directed to ... the development of ... his or 

her cultural identity, language ...".  

The acquired self-confidence helps the children to openly tackle learning also in the subjects, which are 

taught in the second and third language. Having experienced their own learning potential, they can learn with 

curiosity and effort. For the children whose mother tongue is not the State language, for example Georgian, 

this second language develops much quicker than in a monolingual Georgian class. 

Children not only develop language skills in two or more languages, but also, surprisingly, score higher 

in language proficiency as well as in academic subjects.
8
 Children become multilingual, which means that not 

only they are fluent and proficient in two languages, but that they develop a number of additional skills and 

abilities. First and foremost, multilingual persons show cognitive avails especially in what concerns the con-

scious handling of language.
9
 They become more creative and inventive in problem-solving in general. 

Thanks to their increased linguistic awareness and repertoire, multilingual persons are better at learning and/or 

acquiring other languages in their adult life. Persons, who thanks to an ideal linguistic situation develop such 

abilities, are called multilingual. 

In that sense, this model can significantly contribute to the State's obligation according to article 29 1.a) 

of the Convention on the Rights of the Child: "The development of the child's personality, talents and mental 

and physical abilities to their fullest potential." 

 

 

 

 

 

 

 

 

Language 

Development    MULTILINGUALISM 

 

                                                 
8
 Cazabon, Nicoladis, Lambert (1988) 

9
 Lemmon and Goggin (1989) 
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   6-7 years     age  

                            (school) 

 

Many parents fear that learning in two or three languages at a time is very difficult for children. But in 

fact this is not the case. When child-centred, interactive methods are used, children can acquire two or three 

languages on a high level of competency, without even noticing how this happens. From the psychological 

point of view, it is not more difficult for children in a multilingual class than in mother-tongue education and a 

lot easier than in the full immersion model. Therefore multilingual education helps both the linguistic as well 

as the psychological, cognitive and creative development of children. 

Baker (1988) identifies three types of partial immersion models of multilingual education: 

Transitional immersion programmes start with a relatively large amount of mother-tongue lessons in 

primary school, and then gradually increase instruction in the second language up to 100% in the last years of 

schooling. Such programmes can applied successfully for the integration of migrants in Western Europe. It 

fosters assimilation of minority language groups into the majority language culture. These models of multilin-

gual education support the realisation of articles 28 1.c) and e), as they contribute to the reduction of drop-out 

rates due to the full-immersion shock, as well as to the increased accessibility to higher education due to in-

creased competencies of the State language. 

Maintenance immersion programmes are aimed at more or less homogenous groups of minority language 

speakers. The programme remains multilingual throughout schooling. The ultimate goal is to facilitate expres-

sion and literacy in two or three languages. Maintenance immersion programmes are popular in societies 

where cultural and linguistic diversity are valued as enrichment for society. It is for example applied in Kyr-

gyzstan in purely Kyrgyz-speaking regions, where multilingual education is used as a means to foster better 

knowledge of the official language Russian. With this approach, the State can further the realisation of articles 

18. 1.c) (access to higher education) and 29 1.c) (respect for the child's cultural identity, language and values). 

Two-way immersion programmes are aimed at promoting multilingualism and multiculturalism not only 

among minorities, but among all representatives of a country or region. This model makes use of all available 

linguistic resources in a multi-ethnic region or town. The ultimate goal of two-way immersion programmes is 

multilingualism, multi-literacy and multiculturalism for individuals of all linguistic groups. It is important that 

in these classes interactive teaching methods are used, which enable the children to learn actively, enable the 

teachers to determine the needs of each child, and use communication in the target languages as the basic 
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method for learning languages and content. Since in multilingual classes each child receives education in its 

mother tongue and in the second language, the classes can be ethnically and linguistically mixed, depending 

on the needs and possibilities of each region. With multilingual education the parents’ dilemma in choosing 

the language of instruction for their children, is resolved. 

This kind of multilingual education is successfully used in regions densely populated by a minority of the 

country. An example is the Rumantsch-speaking region of Switzerland, where in some villages both German- 

and Rumantsch-speaking children are educated with both languages of instruction. In this way, children 

speaking the minority language Rumantsch are assured proficiency in German, which ensures their access to 

higher education and a prosperous professional future; children speaking German on the other hand are given 

the chance to learn the minority language Rumantsch, to get to know the corresponding culture and to grow up 

bilingually and bi-culturally. 

The two-way immersion models are the ones with the highest potential for contributing to the fulfilment 

of the State obligations with regard to the Convention on the Rights of the Child: It provides the setting in 

which every child can acquire the State language on a sufficiently high level for having access to higher edu-

cation, if other capacities allow, thus supporting the realisation of article 28 1. c). Also, it prevents drop-out 

due to the full-immersion shock that children might encounter, contributing to the realisation of article 28 1. 

e). Additionally it contains a high potential to contribute to the values and quality factors as covered in article 

29 of the Convention: “the development of the child's personality, talents, and mental and physical abilities to 

their fullest potential; The development of respect for the child's own cultural identity, language and values, 

for the national values of the country in which the child is living, the country from which he or she may origi-

nate, and for civilizations different from his or her own; The preparation of the child for responsible life in a 

free society, in the spirit of understanding, peace, tolerance, equality of sexes, and friendship among all peo-

ples, ethnic, national and religious groups and persons of indigenous origin”. 

The striking difference of the two-way immersion model to other models of multilingual education is the 

fact, that in this model not only minority language children are benefitting from the advantages of multilingual 

education, but all children, irrespective of their ethnic or linguistic belonging. In that sense the two-way im-

mersion programmes are fully complying with the content and the spirit of the human rights framework. 

 

CONCLUSIONS 

Multilingual education models are a most powerful and pragmatic approach for multilingual States to ful-

fil their complex duties stated in the Convention on the Rights of the Child with regard to language education. 

It ensures that all children, irrespective of their linguistic background, can access education in their mother 

tongue, which is crucial for development of his or her full intellectual, personal, cognitive, creative and social 

potential (Article 29 1. a), and which as well is directed towards the development of the child's cultural iden-

tity, language and values (Article 29 1. c). Additionally it gives all children the possibility to acquire the State 

language on a high level, so as to make higher education accessible to all children equally (Article 28 1. c). 

Multilingual education can reduce drop-out that may occur with children, who are exposed to full immersion 

in the State language (Article 28 1. e). Multilingual education programmes imply the use of modern teaching 

methods, a concern raised in Article 28 3 of the Convention. 

Two-way immersion programmes, involving children from the minority as well as the majority groups, 

being the most immediate, pragmatic and efficient way of intercultural education, are a means for realising 

and developing the values stated in Article 29 1.d) The preparation of the child for responsible life in a free 
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society, in the spirit of understanding, peace, tolerance, equality of sexes, and friendship among all peoples, 

ethnic, national and religious groups and persons of indigenous origin. 
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Content and Language Integrated Learning: 

Prospects for Bilingual School in Estonia 

 
ABSTRACT 

 
Teaching children in the language that is different from their mother tongue has been practiced in 

Estonia since the beginning of the 1960s. At first it was teaching in the English language. The 

schools which at that time introduced English-medium instruction have been considered elite 

schools in Estonia up to today. In modern Estonia under the notion “content and language integrated 

learning” people mean the methodology which ensures simultaneous acquisition of the content and 

language which happens due to development of certain learning skills (Mehisto, Marsh et al, 2008). 

The methodology of content and language integrated learning is applied primarily in general educa-

tion schools with Russian as the language of instruction which compose one fifth of the whole of 

school system of Estonia. Voluntary systematic application of content and language integrated 

learning in Russian-medium schools began in Estonia over ten years ago with the launch of the 

“language immersion” project by the example of Canada. Language immersion is practiced both in 

kindergartens and in basic school. Thus, in Estonia both early and late language immersion is used 

in its both full and partial forms. This teaching methodology has already proved its effectiveness. 

 

In 1997 the current “Law on Basic and Secondary Schools in Estonia” was added to with a new point ac-

cording to which Russian-medium schools were to start transition to partial subject teaching in the Estonian 

language at the level of secondary school not later than 1 September, 2007. The pupils who started studying in 

secondary school in 2011 are to be taught subjects in the Estonian language in the extent of 60% of the com-

pulsory study minimum stated by the National Curriculum. The aim of such “transition” to teaching in Estoni-

an is to provide Russian-medium secondary school leavers with equal (comparing to pupils finishing Estoni-

an-medium schools) possibilities of further education or employment at the labour market. New National Cur-

ricula for basic and secondary school (adopted by the Government Regulation of 6 January, 2011) recommend 

using the content and language integrated learning methodology in the process of the transition. Thus, devis-

ing of this methodology becomes the key topic of the education system of Estonia for the next years. The Es-

tonian-medium instruction is applied already at the basic school stage in the vast majority of schools (accord-

ing to data of the Ministry of Education and Research, it is practiced in, at least, three fourths of schools).  

In the academic year 2010/2011 the compulsory minimum of subjects of Estonian-medium instruction in 

the first year of secondary school is 4 subjects (adopted by the Government Regulation no. 235 of 23 Novem-

ber, 2007). However, according to data of the Ministry of Education and Research, in 90% of secondary 

schools more than 4 subjects are taught in the Estonian language. Meanwhile, single secondary schools reach 

the 60% rate of Estonian-medium content/subject instruction. Up to today the subject of discussion is what we 

mean by the notion “content/subject teaching in the Estonian language”. Do we take into consideration the 

level of pupils’ Estonian language skills which depends directly on their age and speech skills in their mother 

tongue?  

Pupils and teachers’ evaluation of and attitude to the serious changes
10

 which took place in Russian-

medium schools during the last years have been the subject of research. The first results of such researches 

(2009) show that we are standing at a crossroads: pupils and teachers’ discontent with the changes in the area 

is at a high level, although it is too early to make conclusions yet. The differences between Ida-Viru County, 

Tallinn and other regions of Estonia are considerable.  The standpoints of teachers and pupils also differ: as 

the research shows, pupils are more open to studying in the English language. The positive result is the pupils’ 

growing interest towards studying in secondary vocational educational institutions and universities in Estonia. 

The methodology of teaching and motivation of pupils remain the problematic issues (Masso, Kello, 2010). 

                                                 
10

 Today in Estonia there are 62 Russian-medium secondary schools which are located mainly in Tallinn and Ida-Viru 

County.  19% of the total number of pupils study in 4gGeneral education schools with Russian as the language of instruc-

tion; every fourth Russian-speaking pupil studies in the Estonian-medium classroom or in the language immersion pro-

gramme. 
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Unfortunately, we do not have the data about the methods which schools use for teaching second and for-

eign languages and about the effectiveness of these methods. The TALIS (2007/20008) research of teachers 

conducted within the frames OECD revealed the fact that is worth paying attention to: viewpoints of teachers 

in Estonia are liberal and modern, although the teaching practice is considered more traditional as compared to 

other countries (Loogma, Ruus et al, 2009). The question of the teacher’s Estonian language fluency is no less 

important since the mother tongue of the majority of teachers using content and language integrated learning 

methodology is Russian.   

The overview of the academic performance of pupils from Russian-medium schools is provided in re-

ports of OECD PISA researches (2006, 2009), according to which schools with Russian as the language of 

instruction have showed poorer results (see the overview: 

http://www.ekk.edu.ee/vvfiles/0/PISA_2009_Eesti.pdf). A relatively small number of subjects
11

 taught in the 

Estonian language could not have had a considerable effect on the indexes of the development level of main 

skills.  According to the data of state examinations (the system has been in operation since 2000), the academ-

ic results of Russian-speaking youth are lower (as compared to the ones of their Estonian-speaking peers), 

primarily in the area of history, civic science, geography and foreign languages. It is noteworthy that those 

first Russian-medium schools where Estonian-medium instruction is applied to a much larger extent, showed 

academic results equal to the ones of Estonian-medium schools (data of the Ministry of Education and Re-

search for the academic year 2010/2011).  Directors of Russian-medium schools have recently been attracting 

the public attention via mass media to the problem of the most talented children’s going to Estonian-medium 

schools (“Õpetajate Leht (Teachers’ Newspaper)”, 14 January, 2011, p. 2). The Russian-medium school of 

Estonia is at the crossroads: it is important to define the status of the basic school with Russian as the language 

of instruction and decide its destiny. In the new conditions an essential role is given to Russian-speaking 

teachers who are to keep and preserve the culture of their nation.  

The success of further application of the content and language integrated learning methodology (the 

methodology which has already proven its effectiveness on the international scale) in Estonia depends on the 

state educational policy, teachers’ preparedness and readiness to use it, availability of corresponding study 

materials and teachers’ skills to adopt the study materials they already have.  

The current state educational policy categorically allows secondary education in the Estonian language, 

while secondary vocational education can be obtained in the Russian language. According to the data of the 

Ministry, the number of Russian-speaking youth who choose to study in vocational educational institutions is 

10 % higher than in the case of their Estonian-speaking peers.  According to the “Law on Basic and Secondary 

Schools”, the owners of Russian-medium secondary schools, local governments, can apply for the delay in 

transition to the Estonian language of instruction, and private secondary schools have the right to keep the 

Russian-medium instruction.  Up to this moment, six months before the beginning of the school reform, the 

corresponding applications have not been submitted. Thus, today the main issue is not the necessity of intro-

ducing changes in the area of education, but the way of doing that.  

Training of teachers for Russian-medium schools already was the subject of discussions over a decade 

ago (Vassiltšenko, Asser, Trasberg, 1998). The participants of that discussion focused on the teacher’s lan-

guage fluency and also on the issues of the possibility of teacher training in Russian (mother tongue) and link-

ing the Estonian context with the national culture of a pupil. The alterations made in the teacher training cur-

riculum are, unfortunately, not enough: the subject which would pay much attention to multicultural education 

is rather an exception than a rule in the teacher training curriculum. In today’s Estonia all teachers need spe-

cial preparation for using the content and language integrated learning methodology; it is important to pay 

special attention to training of teachers who work both in the Estonian and in the Russian languages.  Con-

tent/subject teaching in the Russian language should be introduced, first and foremost, in the basic school in 

the case of exact and nature sciences.  Education of teachers of Russian as the mother tongue should be in 

compliance with their new role: the preserver of the language and culture who shapes the identity and supports 

Russian-medium content/subjects instruction.    

The above-mentioned content and language integrated learning is an issue not only for Russian-medium 

schools in Estonia. In Estonia besides schools with Russian as the language of instruction there are English-

                                                 
11

 The participants of the research were pupils under 15 years of age.  

http://www.ekk.edu.ee/vvfiles/0/PISA_2009_Eesti.pdf
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medium and Finnish-medium schools, as well as schools with partial instruction in French and German.  The 

key to further success is in cooperation between teachers and experience exchange, including that with foreign 

colleagues. In connection with the language-oriented teaching methodology the following fact is becoming 

increasingly important: pupils in Estonian-medium schools have very different cultural background and their 

mother tongue is not necessarily Estonian or Russian.  The latter circumstance sets the Estonian education sys-

tem and its teachers special tasks. The results of researches show that studying in the multicultural environ-

ment is under-estimated in the Estonian education system, first of all, in the case of the Estonian-medium 

school (Loogma, Ruus et al, 2009). It is necessary to provide the corresponding competence with a clear 

meaning in Teacher’s Professional Standard of Estonia and in in-service teacher training.  
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Minority students in the Latvian schools: some problems and solutions 
 

ABSTRACT 

 
The topicality of the research is connected with the problem that in the last fifteen years approximately 

6% of minority children start their studies in a Latvian language school. The number of minority stu-

dents in the secondary school classes is much higher. Together with students coming from monolingual 

families there are studying both harmonic bilinguals and students who are just gradually becoming 

strong bilinguals. Between them there are also asymmetric bilinguals. Teachers need to acquire a new 

professional competence – how to work with ethnically and linguistically heterogenic classes.  

 

 

INTRODUCTION 

 

   Education plays a central role in promoting social development, stability, integration, and equity in a linguis-

tically diverse world. The school is the environment for the successful development of personality corre-

sponding to the needs of the students; therefore, new demands are created for education. The learning/ 

teaching  process can be broadly described as the development of intellectual, social, physical, emotional, lin-

guistic and moral capabilities to function effectively both individually and as a part of wider society. 

   In the last fifteen years the number of students in Latvian language schools is rising and it is not connected 

with the rise in the overall proportion of Latvians. Since 2001 approximately 6% of minority students start 

their studies in a Latvian language school. The classes in Latvian language schools are becoming more and 

more ethnically and linguistically heterogenic. According to the research by Society  Politic Centre 

PROVIDUS  19.3 % of pupils in the secondary school classes are considered to have the Latvian language as 

a second language. The most important parent arguments for sending their children to a Latvian language 

school are the following: an easier integration in the society of Latvia is achieved based on the usage of the 

Latvian language, it is easier to study in the state higher education facilities in state financed programs whose 

basic studies are only in the state language, and it is easier to take part in the Latvian labor market and there 

are more career opportunities etc. (Austers, Golubeva, Kovaļenko, Strode, 2006).  

   The more changeable social circumstances are, the more important is the responsibility of the teacher to help 

each student understand his/her specific identity and to acquire different education content.  

 

The aim of the study is to draw attention to problems of psychological, linguistic and pedagogical nature in 

working with ethnic minority students in Latvian language schools and to analyze experience on how they are 

being resolved.  

Methods and materials are  different theories about language and culture interaction, theories about commu-

nicative approach, task-based learning and some empirical observations have shown the necessity to improve 

the teacher’s professional competence in a multicultural environment. 

 

Results and discussion 

    The purpose of multicultural education is to help a student develop his identities, solidarity with others, criti-

cal thinking, liberatory action. Multicultural education contains culture oriented content. Culture oriented con-

tent helps a minority student to integrate in  the majority society, to express themselves in the intercultural dia-

log and better understand not only majority culture, but own ethnic cultural traditions and  values,   to see cul-

tural similarities and differences between people with different cultural background. The individual culture of 

each person is associated with stable knowledge, proper skills and sound attitude to the environment. Each 

culture reveals its peculiarities and develops as a result of social interchange (Bank, 2005; Giddens, 2003; 

Harmer, Blanc, 2000).  
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       The following  multicultural features turn up at national schools in Latvia, for instance, different ethnic 

traditions, speech behavior, style of clothes, experience of the language, psychological and social develop-

ment, material and spiritual values, beliefs, motivation to learn, previous learning habits and abilities.    Ac-

cording to empirical observations in a multicultural environment various students groups are allowed to 

keep their own special features.  

   Minority students with different ethnic background are not isolated from other ethnic groups, but they 

coexist  and value the cultural and ethnic diversity. Students need to develop identities - as individuals, as 

members of communities and a sense of solidarity with all people. According to empirical observations 

and questionnaire minority students and their teachers have some psychological, linguistic and pedagogical  

problems.    

    Psychological problems are connected with emotional stress. 52.8% from 154 students  feel a certain dis-

comfort. In such a case a new cultural environment is going to reinforce this discomfort.  It may result in emo-

tional anxiety, irritation, annoyance, fear to speak and to make mistakes, sudden and striking changes in the 

mood. A part of pupils try to get rid of the feeling of discomfort by isolation from the peers or  on the contra-

ry, by shocking misbehavior  to attract attention and to excell in front of the peers ( the pupil’s learning pro-

cess does not comply with acceptable cultural norms) (Anspoka, Silina- Jasjukevica, 2006). 

   Linguistic problems are very diverse. The students who begin to learn the state language in these schools 

can be divided into two groups: one part of the pupils studies Latvian as their mother language, the other part - 

as the second language, some times as a foreign language. The acquisition of the Latvian language as a second 

language refers to those pupils who together with their parents return from the European countries when their 

parents' work contract is over or to the children whose parents belong to the countries of the third world. These 

students acquire the Latvian language and content of different subject by the model of submerse.  

   Empiric observations reflect student’s different former practice of the language skills:  listening skills, 

speaking skills, reading skills and written experience.  

   The  linguistic problems for minority students disturb not only  to learn different education content, to find,  

to  read and understand the information in order to comprehend it, to  analyze, to classify, to discover new in-

terconnections among various facts, but to develop the dialogue between students and teachers in particular 

sociocultural contexts at particular moments of time.    

    Among the minority pupils there are pupils who easily pass from one native language to  the Latvian lan-

guage, but there are pupils who mix language codes.  The mixing of codes most often is observed in oral 

speech including the words, phrases, sentence constructions, grammatical forms etc. from their native lan-

guage or the foreign language acquired at school. The mixing of codes is caused by users' insufficient speak-

ing ability, as well as insufficient motivation to learn, effort of will etc.  

   When working with texts minority pupils also have mistakes of cultural character and it interferes with the 

perception of the content, understanding and applying it in other communicative situations when making a 

crosscultural dialogue. Minority pupils think more about the form of separate words but not about the content 

and it results in losing the thought. Quite often in descriptions and compositions minority pupils use everyday 

words acquired in informal communication with peers outside the school because their vocabulary does not 

contain words corresponding to cultural norms of the Latvian language.  

 Minority students often cannot answer questions or form an independent narrative. In this case we have to be 

careful and consider if it is a lack of language competence or like majority pupils they do not have enough 

knowledge about the topic.  

Minority pupils can make mistakes as a result of language interference, for example, 

Latvian words are formed according to the model of the native language or previously acquired Latvian lan-

guage model. According to 49.9% respondents pupils do not have consistent knowledge about Latvian culture, 

history, therefore it is difficult to understand folklore texts, proverbs and set expressions.  

   Similarly, minority pupils frequently do not have knowledge about their own ethnic culture and then pupils 

accept Latvian traditions non-critically. Such a situation threatens pupils' assimilation or on the contrary – 

causes intolerant attitude towards other traditions, wisdom.  (Anspoka, Silina- Jasjukevica, 2006). 

  It is also an  important conclusion (mentioned by 17.8 % of respondents) that a greater discomfort exists for 

those pupils who come from monolingual, mostly from    
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Russian families and who have not attended Latvian preschool educational institution. These pupils do not 

often have Latvian language environment outside school because families mainly watch and listen to pro-

grammes in Russian, read newspapers in Russian and have communication with Russian cultural life, parents 

cannot help to do homework because they themselves speak and write with mistakes and have a poor vocabu-

lary. At the same time there exists a positive contradiction. If only a pupil has a motivation to learn, it is sup-

ported in the family, they themselves cope with the difficulties. According to 48.2% of the surveyed teachers, 

if in the first forms minority pupils have a smaller vocabulary compared to majority pupils, sometimes they 

even do not perceive or partly perceive the study content, then at the end of basic school the level of language 

skills between minority and majority pupils tends to balance.  Quite often minority pupils who gradually be-

come biliguals are also more diligent, their experience about the surrounding world is wider because they not 

only use two languages but they have a sense about two or several cultures.  (Anspoka, Silina- Jasjukevica, 

2006; Austers, Golubeva, Kovaļenko, Strode, 2006). 

   Teachers consider the acquisition of the Latvian language as the most essential problem at work in  multicul-

tural environment and with bilingual students.   

   Language is not only an instrument for communication, but also the means of expressing thoughts as well as 

the means of thinking, the means of exploration of the world, acquisition of cultural heritage and values; 

moreover, it is the means of the individuality’s self-realization in multicultural dialogue.  The cultural dia-

logue is based on  recurrent and habitual system of dispositions and expectations. 

   According to standards and programmes language learning is not any more aimed just at the development of 

communicative skills and the accurate use of grammatical forms of the particular language, but at the same 

time at learning the peculiarities of its material and spiritual culture as well as the traits of national behavior.  

While speaking or writing students express their attitude, show their values. During the communication pro-

cess students reveal the reality of their culture with the help of the language and gain a new experience in the 

process of acquisition of cultural heritage. A language as a tool to transmit ideas, establish the aims, tolerate 

individual identities and memberships in social communities(Anspoka, 2008).  

   Language is not only a part how one defines the culture, but language also reflects culture. Target language 

cannot be properly understood and acquired without being aware of what one is learning and its cultural roots. 

Culture should be included in language learning process as one of fundamental components of language learn-

ing. Culture should be an integral part of any language learning as it makes communication and use of the ac-

quired language meaningful. Understanding cultural phenomena would enable students to understand the ap-

plication of linguistic structures better and vice versa, studying culture and language shows a more clear-cut 

organisation of the society (Krasner,1999; Giddens, 2003; Выготский, 1997).     

   One of the core aspects that are put forward is the ability of the teacher to make a student understand that a 

language is a lot more than an abstract system of symbols; to emphasize that a language learning is the way to 

get to know a different culture and deepen the knowledge of one’s own roots. The purposeful use of authentic 

texts that provide information about cultural patterns and symbols can serve as a means of learning about 

standards in culture, behaviour models of verbal and non-verbal communication and help pupils to understand 

the meaning of a particular symbol and the context of its application within that culture. At the same time 

teachers should not ignore the acquisition of the grammatical system of the learned language. However, its 

acquisition could not be separated from the communicative culture acquisition. To maintain the intercultural 

dialogue the ability to apply the knowledge of the language use and communication skills to create the appro-

priate text in oral as well as in written communication is as equally important as the ability to understand con-

notation of words and phrases, consciously choosing such etiquette for behavior and speech that corresponds 

to the cultural traditions of the particular ethnic group.         

  Research shows some pedagogical problems too. Even though about 85% of teachers respect the choice of 

students and their parents and take into account that at the same time teacher’s work is becoming more diffi-

cult.   

   To prevent students' assimilation and to maintain their national identity, the issue of the study content be-

comes important. 

  The study content is changing due the aforesaid factors, therefore, national component, native country 

and global perception components in their mutual interaction are becoming dominant in terms of the contents. 

The education content - the spiritual values is acquired by the student with the help of the teacher. It consists 
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of knowledge, skills, developing mind, moral, esthetical and other characteristic features, which create one's 

private culture. It is vitally important to realize and fulfill the learners’ social role in the particular cultural en-

vironment. Students need to become  critical thinkers, to be confident and persistent problem solvers so 

that they see themselves as activists rather than simple feeling overwhelmed by the challenges of the 

world. Teachers must ensure that all pupils gain the academic skills that will give them access to the 

knowledge of our society and the power to make a difference  (Bank, 2005; Ramsey, 2004; Zogla, 2001; 

Harmer, Blanc, 2000). 

   The proficiency of the teacher is based on the assumptions that it is a sum of different competences, for in-

stance, general intelligence, knowledge of the subject, classroom management, communication, etc. Much 

attention is paid to the teachers’ emotional and psychological state in a ethnically and linguistically environ-

ment, the structure of lessons as a form of learning and the traits of the teacher’s leadership. 

    One of the criteria to assess the teacher’s professionalism is the teacher’s level of all-round intelligence 

(IQ). It involves a teacher’s psychological, pedagogical and social willingness to educate learners, regardless 

the scale of their social values, ways of behavior, ideals, previous practice of Latvian and their specific devel-

opmental background. If we wish to prepare a student to live and survive in a democratic society, a teacher 

should be aware of cultural diversity and  inconvenient situations. Moreover, a teacher should act and react 

speedily in such situations, should predict their development and, if it is necessary, to change the selected 

means, keeping in mind the goal of developing a harmonious personality regardless student’s physical, intel-

lectual and social experience.   

     As very important for successful professional action in an ethnic and linguistic environment are con-

sidered some characteristic features of the teacher's personality (sensitivity, tolerance, patience). It depends 

on the teacher's personality, what emotional climate will be created in a particular heterogeneous student’s 

group". If the positive emotions prevail in the group ("emotional piece"), then the process of acquiring goes 

deeper and faster. Emotions make an impact on the in-taking process of brains, memory and psychological 

processes. In heterogeneous environment one should pay attention not only to the study content, but to the 

emotional, psychological state of the pupils(Mushi, 2004; Sousa, 2001; Ramsey, 2004) . 

   Professional competence of the  teacher is seen  in the way he/she manages to plan the pedagogical process. 

The research points out that there are teachers who partly acknowledge the National Standard as a precise, 

well structured programme to stimulate teacher-learner cooperation and find the programme as a regulator in 

educational process without which task-oriented and systemic approach cannot be carried out. On the one 

hand, programmes worked out by other authors are challenging for a teacher to plan his/her own professional 

activities. On the other hand, a teacher may run a risk if he/she does not take it analytically to meet the needs 

of the particular culture environment and does not apply it flexibly.  

   One of the criteria of the competences of a subject teacher is the skill to select  a topically vital content and 

methods for realization this content.  On the one hand, teaching and learning in an ethnic and linguistic envi-

ronment, means to take into account each learner’s specific characteristics of culture, on the other hand,  to 

search similarities and differences in the variety of cultures, to enrich learners’ specific culture including the 

experience of ‘language in use’.  

  Research reflects that teachers need to develop some professional  skills: social organization (emphasis on 

individual accomplishments versus peer cooperation), conventions and courtesies of speech ( the length of 

time one waits for a response, rhythms of speech and responses), patterns of cognitive functioning, in particu-

lar the difference between verbal/analytic and visual/holistic thinking), motivation (responses to rewards ver-

sus affection).  

   To help all pupils irrespective of their ethnos, linguistic activity experience to acquire the contents of the 

different subject in Latvian, the teacher in the planning of the education process has to take into account the 

heterogenic content of the students and individual, cognitive, emotional and social character of the learning, 

especially language learning. 

  To teach the language means to create a certain environment, facilitating communication and linguistic 

interaction. Grammar regularities cannot be isolated; they are included into the use of the language in 

correlation with the language functions in the process of communication. In order to compare the native 
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language and culture to the other language, the information on a range of ethno-cultures, language peculiarities 

is essential as well.  

   In order to help each learner, a teacher’s professionalism is to grasp the way of the learner’s thinking, the 

former knowledge of the topic as well as his/her subjective logics. Teaching practice approves of having 

his/her own experience that should be taken into account in further teaching and learning process.  

   At the same time the former experience may differ from the teacher’s imagined associations with it. It does 

not correspond the teacher’s syllabus, teaching aids and sequence of themes. If a student has acquired his/her 

own learning style, (understanding of separate notions and their definitions, a habit of perceiving a word as a 

whole unit, skills to put it down, possesses a chain of associations that assists  the formation of new notions 

based on the previous ones etc.), but if he/she is supposed to do as the teacher expects him to do, cognitive 

dissonance appears.    It must be taken into account that each student  has his/her internalisation in which like 

in all psychological processes perception depends on the level of appeal and topicality, that impacts a stu-

dent’s action to approve acceptable values and norms(Fishman, 1999; Larsen-Freeman, 2000). 

    One of problem is insufficient teachers' cooperation for the providing inter-subject link, for promoting the 

use of the particular knowledge and skills in real communicative situations. Effective communication re-

quires paying close attention to what others are saying both verbally and nonverbally and genuinely trying to 

see and understand their perspectives, as well as making oneself understood.  

The professionalism of teacher is connected with the skill to help a student work with such pedagogical tools 

that would stimulate him to learn, using the gained experience in other situations; realize that a pedagogical 

process is the tools for every student’s development as a personality. In a multicultural class teacher’s emo-

tional and psychological sustainability matters greatly in the case of selection a class as a form to organize the 

pedagogical process and its management, taking into account the potential of each learner. 

    The current trends of teaching process cannot ignore the development of ICT and necessity to work with 

various information sources. The application of ICT in the teaching classes can facilitate the development of 

grammatical competence in different contexts and communicational aspects. The Web serves as a platform for 

spoken and written communication in authentic discourse and could be successfully incorporated in language 

learning and teaching methodology that would increase students’ interest towards studies and create the possi-

bility for a positive experience of student’s autonomous learning. 

   Taking into account the many different problems in the last few years The Latvian Language State Agency 

in cooperation with higher education facilities, Ministry of Education and Science and local municipalities has 

created a system for further education of teachers and development of methodical and study materials etc. The 

general aim of the Latvian Language Agency is to promote and strengthen the status and sustainable develop-

ment of the Latvian language – the state language of the Republic of Latvia and an official language of the 

European Union as well as to organize courses and seminars for teachers. Teacher’s professionally compe-

tence courses and seminars includes content for development skills to integrate language and different 

subjects content, to teach grammar into the use of the language in correlation with the language functions 

in the process of communication. It gives enables to understand semiotical values, to learn not only language 

but culture heritage through emotional experience. 

 

CONCLUSIONS 

 The classes in Latvian language schools are becoming more and more  

 linguistically heterogenic. Together with children coming from monolingual families there are 

studying both harmonic bilinguals and students who are just gradually becoming strong bilinguals. 

Between them there are also asymmetric bilinguals.  

 As the results of the research show, the quality of learning process is affected  

 by emotional stress which is associated with the student moving to a new cultural environment. 

Sometimes teachers are not convinced by the choice of learning/teaching methods or the usefulness of 

the work forms in the learning/teaching process, because the experience in pedagogic work is not 



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

255 
 

sufficient. In many cases a good cooperation with minority student's parents is not achieved mostly 

due to low Latvian language proficiency. 

 As  pupils frequently don’t have knowledge about their own ethnic  

 group’s culture, they view Latvian traditions non-critically or do not understand them at all. Such a 

situation creates the threat of assimilation or an opposite thing – intolerant attitude towards Latvian 

culture. There are less problems with pupils who have attended a Latvian language pre-school 

institution, and who have a good family support in the process of learning the Latvian language and 

content of different subjects. 

 Teachers need to acquire a new professional competence – how to work with  

 ethnically and linguistically heterogenic classes.  

 Especially important are problems of pedagogical nature. Teachers admit that  

 they do not know the history of different ethnic groups, their traditions, and don’t know their language 

to help the student if need be. 

 Problems arise also from methodically unprepared teachers, the use of  

 different text books and other study materials which are intended for majority students. It is important 

to take into account that minority students are learning Latvian  as a second language not their native 

language as it is with majority students.  

 In order to develop pupils' basic skills of the Latvian language , it is necessary  

 to ensure a mutual link between different subject contents and the cooperation between teachers in its 

acquisition process. 

 Taking into account the many different problems in the last few years The  

 Latvian Language State Agency in cooperation with higher educational institutions, Ministry of 

Education and Science and local municipalities has created a system for further education of teachers 

and development of methodical and study materials etc.  
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Problems and Challenges of Teaching State Language in the Implementation 

Process of Multilingual Education 
 

ABSTRACT 

 
State Language and multilingual education are directly connected and complex issues. Looking back 

in the past of many former Soviet republics that have serious approach towards the implementation of 

the multilingual education, one can see that it has started with the improvement of the state language 

as a second language teaching. Making a next step towards the formation of the multilingual and mul-

ticultural education, the politicians, the society and educators have to be aware of the changes of lan-

guage teaching and learning paradigm. The aims of the second language teaching cannot be simply 

transferred to multilingual education programme, on the other hand, the development of multilingual 

education has an effect on the second language teaching and learning. To correspond to the new de-

mands, the aims of multilingual education put forward to the acquisition of the second language, it is 

evident that the teaching of the second (state) language should change. 

Paper will summarize the most essential trends of the development of the second language, analyze 

what principles should guide design of appropriate set of instruments for state language teaching – 

learning to ensure that teaching will meet and contribute to the multilingual education process devel-

opment, as well as share the examples of Latvia and Georgia.  

 The evidence is based on the theoretical foundations of the second language acquisition and experi-

ence working on the development of the Latvian language teaching in Latvia. 

 

Background 

 
Meeting the challenge of introducing Latvia to Georgian and international linguists in the most concise 

form possible, I approached the Latvian Institute web site. Which is the news that should be told others about 

Latvia? It is said that “Latvia is a comparatively small country in north-eastern Europe, whose present popula-

tion is 2.2 million, inhabiting a land area of 65 thousand km2. Latvia is one of the few countries whose popu-

lation was larger 20 years ago, and even 100 years ago, than it is today. This is the effect of two world wars, 

deportations, emigration and a demographic crisis.” And it is emphasized that “as in many parts of Eastern 

Europe, so too in Latvia, ethnic consciousness is very pronounced, sometimes even predominating over na-

tional or religious consciousness.”   

When adapting and analyzing the experience in Latvia it is important to keep in mind that state language 

acquisition for minorities has both pragmatic motives - it provides higher education and career opportunities, 

and a symbolic sense – loyalty to the country, respect towards the cultural heritage of home country. One of 

the requirements for obtaining Latvian citizenship is a certain level of State language proficiency.  

Beside the commonly agreed learning achievements during the 15 years of bilingual education, public 

opinion on bilingual education and on the status of the Russian language schools are issues which still causes 

intense debates and parts Latvian society as it is not only an educational, but also one of the major ethno-

political issues. The views particularly accentuate in pre-election atmosphere with appeal to national senti-

ments, bringing to front the educational issues of minorities, requiring extreme solutions as transition to na-

tional language as a language of instruction or state language status for the Russian language. According to 

bilingual education specialist Kristina Paulston, this context should be respected by every methodologist of 

bilingual education: 

“…unless in some way we try to take into account the socio-historical, cultural, and economic-

political factors which has lead to certain forms of bilingual education, we will never understand the 

consequences of this education”. 

 

Insight into history of implementation of bilingual education in Latvia 

After the regaining independence like in many former Soviet Republics the language policy and bilingual 

education have been discussed intensely.  The first years after regaining independence can be described as a 
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period of national culture renewal. Pioneers in Latvian language text books were replaced by children in na-

tional costumes and stories about Latvian country life and ethnography. (Silova,1996).  

After a period of rigid language policies in the former Soviet Republics, including Latvia, these republics 

are gradually becoming aware of the need for multicultural policies. Post-Soviet countries aspiring to join the 

European Union (EU), particularly the Baltic States – Estonia and Latvia, were „asked” to formulate minority 

policies in terms of Western values of pluralism, human rights, and tolerance, as well as cultural and linguistic 

diversity (Batelaan). Multilingual and multicultural education was prescribed as a tool for tackling the prob-

lem.  

Nowadays, in Latvia education is provided in eight minority languages - Russian, Polish, Ukrainian, Bel-

arusian, Lithuanian, Roma, Estonian, and Hebrew.  

In school year 2010/2011, Latvian was the language of instruction in 724 schools, Russian – in 132 

schools, but 81 schools had two sectors (Latvian and Russian). In 5 schools teaching process was conducted in 

Polish, in one school - in Ukrainian, in one school - Belarusian, and in one school in English. In one Estonian 

and one Lithuanian school and two Jewish schools some subjects were taught in minority languages. In two 

schools Roma language was presented as optional subject.   

In State-funded universities lectures are held in Latvian, but in some private higher education establish-

ments lectures take place in other languages as well. Every student has the opportunity to choose the educa-

tional institution regardless the language of instruction. Ministry of Science and Education is elaborating uni-

fied standards for subjects on primary and secondary educational level and national tests both in Latvian and 

minority languages, analyzing the learning outcomes. According to education program for minorities, students 

or schools can choose a minority language as a subject for centralized examinations of state. 

The Education reform in minority schools of Latvia took place gradually, starting in 1995. Two dif-

ferent Russian and Latvian school systems, which were created during the Soviet period, continued to 

exist until the mid-nineties. In schools different curriculums were implemented and the books used in the 

classrooms varied in their content: in Russian schools Latvian language was included as the subject, but 

the teaching methods and learning outcomes were described as ineffective.  
In 1992 the formation of Latvian national educational system started. The standards for all learning sub-

jects were established, setting unified requirements for all Latvian schools, students and teachers regardless of 

the language of instruction, but the curriculum development and methodological approach was the profession-

al choice of the teachers. Thus, part of the students gained knowledge and skills that did not correspond to the 

requirements and the level described in Latvian educational documents. One of the ways how to solve the ex-

isting situation was to provide the full-value Latvian language classes for students with different mother 

tongue.  

 In 1996, The Cabinet of Ministers approved the national programme, elaborated in 1995, with the main 

goal – "to facilitate the integration in the society by improving Latvian language skills among the inhabitants 

of Latvia”. Initial goal for this Latvian language training programme was to ensure that in minority schools 

two subjects are taught in Latvian on primary level, but three on secondary level.  

In school year 1996/1997, the Ministry of Education and Science (MES) established the task-force in or-

der to develop an educational model for minorities suitable for Latvian circumstances. The task-force consist-

ed of international experts, headmasters of minority schools, teachers and MES specialists, whose decisions 

were based on experience of other European countries in terms of how to implement the training programs for 

ethnic minorities.  

 

In May 1998, the government approved the «National program for gradual transition to secondary educa-

tion in state language» written by MES (for transition period until 2004). In November 1998, the Latvian Par-

liament issued the Law of Education, containing education programs for linguistic minorities, including bilin-

gual education (BE) as a method. In secondary schools, which is not a compulsory education, the transition to 

national minority education programmes started in September 1995 and was completed by June 2007.  

Starting from school year 1995/1996, in secondary schools three subjects had to be taught in Latvian, but 

starting from 2004/2005, in linguistic minority educational establishments run by state and municipalities, 

grades 10 to 12 are taught following the proportion: 60% of the curriculum is taught in Latvian, 40% - in mi-
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nority languages. It was possible, and still is, to study subjects in Latvian, in minority language or bilingually 

(also within one learning subject).  

From 2007 in educational establishments of ethnic minorities, the 12
th
 grade students have d the national 

test materials in the Latvian language, while the students themselves may choose the implementation language 

for the test - Latvian or Russian. Thus, just starting with school year 2007/2008, the educational programs of 

ethnic minorities are fully implemented from grade 1 to 12.  

Overall, the introduction of bilingual education in Latvia is a top-down example of implementation of 

educational reforms; perhaps therefore it is so attractive model and example for educational reforms in other 

post-soviet countries. Exclusion of minorities or only symbolic involvement in solving educational and social 

integration issues resulted in protests of national minority communities, which reached its climax in 2003, 

when Political party For Human Rights in Independent Latvia and the newly created Russian school defence 

headquarters started to protest against the shift to secondary education «exclusively» in Latvian. As a result, in 

February 2004, the Law of Education was changed stating that 60% of education in minority secondary 

schools should be in Latvian, and the rest in the mother tongue.  

To the question – why was educational reform for minorities necessary in Latvia, the official position of 

Latvian government is the following: With the new language law, the Latvian language skills became an es-

sential part in both public and private sectors. It was necessary to create such education system which would 

provide equal opportunities in job and education market for graduates of both Latvian and ethnic minority 

schools. Bilingual education is an advantage for minority schools, because in these schools the Latvian lan-

guage is not just one subject in the schedule, but it is part of all subjects that are taught in Latvian.  

 
Second language acquisition research implications for second language teaching 

 
Most second language acquisition theories can be observed in the Latvian as a second language teaching 

practice, in few cases it is the planned implementation of the theory in practice, but mostly these strategies 

were gotten somewhere and used fragmentary by the practitioners, unknowingly and not associating it with a 

certain theory or  author. Especially typical in between 80s and 90s was that the ideas and methods came first, 

but the “names in profession” much later. This Latvian case is most likely common to the experiences of 

many parts of the former Soviet Union, but unique with respect to other parts of the world: theories and meth-

ods were not names, that is, to be more precise they entered and spread in  Latvia in an adapted and localized 

(not to say plagiarised) form. For example, in the late 80s Latvian teachers were introduced to communicative 

approach which was associated with the Russian linguist J. Passov. An inner joke among Latvian methodolo-

gists later was that “Only after the fall of the “Iron Curtain” we found out that our authorities in EFL methods 

in reality were just good translators”. A similar problem in the following years was with European experts 

coming to Latvia in the framework of international projects (e.g. Tempus) who presented ideas, materials, 

handouts without context and references.   

In the remainder of this paper I will discuss some second language research areas of immediate relevance 

for second language teaching in Latvia. The research areas that I will focus upon in this context are the follow-

ing: 

Comparing and contrasting first and second language acquisition,  

Compliance of L2 as a subject teaching approach to multilingual education process,  

Reconceptualising culture teaching.   

 

 

 

Comparing and Contrasting First and Second Language Acquisition 

 
First and second language relationship is a fundamental issue of language acquisition. It was especially 

urgent to Latvian context due to state of asymmetric societal bilingualism - a common heritage of native Lat-

vian speakers was an excellent command of Russian, but it did not work the other way around.  

Like other second language teachers, I began my career in an environment where almost all students had 

one and the same first language – a big, prestige language, known also by the teachers. It caused the tempta-
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tion – to develop curriculum and teaching – learning materials and organize the teaching based on the findings 

of contrastive analysis of the target languages. Even more, language comparison in the case of Latvia is histor-

ically deep rooted – the first Latvian grammar descriptions were developed by German linguists in German.   

I would like to mention the ABC by Jakob Gogebashvili which is beloved by all Georgians. (Figure1.) 

When I started learning Georgian and my teacher used this book to teach me letters I wondered why the book 

starts with the letters “a” and “i”. “Isn’t it exciding that after the first lesson student can read the sentence and 

understand the utterance” was the explanation. Even though this ABC was not very appropriate for my adult 

second language learner needs (and in fact was not meant for it) I would like to positively recognize the mes-

sage received from the first page - we are learning language for functional reasons.  

There is no so beloved ABC for Latvians. To find the most effective way of learning the alphabet during 

the years from 1945 to 1997 ten text books were developed. However, second language acquisition for dec-

ades was started with letters “k” and “a” (Figure 2). Why? These are the letters that are in the Slavic alphabet, 

therefore already known to students with Russian as first language.  

 

 

 

Constructive analysis can be used on different levels – as a study course in teacher education programme, 

as a curriculum and text books structure, as well as in everyday teaching practice. In Latvia, language tests for 

years were based on typical errors, thus students “trained” by private tutors passed them exceptionally, creat-

ing an illusion of language competency. During the time when such tests became popular, second language 

learners were more successful and presented better results than first language speakers because they were 

trained purposefully.  

A straight comparison to the first language hinders acquisition of target language as an independent sys-

tem. An unnecessary battle occurs all the time whether “it is the same or different” in the first language. Error 

analysis is related to learning language as a system, that is, grammar – translation approach – to prevent errors 

language rules are explained explicitly. The prepared materials become useless in an environment with an au-

dience that has a different first language.    

. 

This misleadingly effective temptation has been tried out also in Georgia (for experts I would like to re-

mind, for example, teaching materials developed by L. Tushuria), even though a direct comparison of two 

languages in the multilingual Georgia has an even smaller target audience than in Latvia.  

 

Markedness and error analysis concepts 

 
Markedness is a specific kind of asymmetry relationship between elements of linguistic or conceptual 

structure. In a marked-unmarked relation, one term of an opposition is the broader, dominant one. The domi-
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nant term is known as the 'unmarked' term and the other, secondary one is the 'marked' term. In linguistics, 

markedness ranges over phonological, grammatical, and semantic oppositions, defining them in terms of 

'marked' and 'unmarked' oppositions like honest (unmarked) vs. dishonest (marked).   

There is a dilemma in selection of learning content  – to focus the teaching on marked or unmarked ele-

ments. Common sense/ functionality logic states that in the learning process it would be more effective to 

learn broader, dominant features. 

However the tradition in language didactics inherited from the Soviet times is to pay attention to differ-

ences. What has stayed in mind from English lessons is that we learned irregular verbs (go - went) or irregular 

plural forms (mouse-mice).  

The peculiarity of the Latvian language is long and short vowels. The top activity for many teaching ma-

terials and teachers is to teach word pairs that are different only by one letter, for example, kazas – kāzas 

(goats-weddings); pile – pīle (drop-duck). Teaching these pairs is not very productive, because such semanti-

cally diverse pairs are rarely used together,  and their meaning can be grasped from context. When teaching 

explicitly the only result is that these words are marked as problematic in the learners mind. 

The tendency to emphasize the marked elements is also supported by test makers, who try to determine 

where students lack knowledge instead of what they can do. It is easier to test excetions, which are either 

known or not. Teachers who prepare students for tests concentrate on these exceptions (unfortunately pretty 

often only on these). 

Other consequence – teachers like to control language output and avoid the error emergence and fossili-

sation later. Thus teachers control language input and restrict students’ exposure to real, authentic language, 

where unpredictable exceptions and unconventional usage can be expected.  

 

 

Interlanguage and Common Underlying Proficiency concepts  

 
It was important for the teachers to be exposed to interlanguage concepts, as well as Cummin’s Com-

mon Underlying Proficiency theory when beginning a purposeful and theoretically grounded teaching of 

Latvian as a second language,  

 An interlanguage is an emerging linguistic  system that has been developed by a learner of a second 

language (or L2) who has not become fully proficient yet but is approximating the target language: preserving 

some features of their first language (or L1), or over generalizing target language rules in speaking or writing 

the target language and creating innovations. An interlanguage is based on the learners' experiences with the 

L2. It can fossilize, or cease developing, in any of its developmental stages. The interlanguage rules are 

claimed to be shaped by several factors, including: L1 transfer, transfer of training, strategies of L2 learning 

(e.g. simplification), strategies of L2 communication, and overgeneralization of the target language patterns 

(Selinker). We cannot say that there has been important interlanguage research done, but the point for teachers 

becoming acquainted with theory orientation to second language learner individualities.  

Cummin’s Common Underlying Proficiency theory was an important argument for advocating bilingual 

education. On the basis of the fact that bilingual program evaluation little relationship has been found between 

amount of instructional time through the majority language and academic achievement in that language, it has 

been suggested that L1 and L2 academic skills are interdependent, i.e., manifestations of a common underly-

ing proficiency. The interdependence principle has been stated formally as follows (Cummins, 1981):  

To the extend that instructional in Lx is effective in promoting proficiency in Lx, transfer of this 

proficiency Ly will occur provided there is adequate motivation to learn Ly. 

In precise terms this principle means is that in a Armenian – Georgian or Azeri – Georgian bilingual pro-

gram, minority language instruction that develops L1 reading skills for minority language speaking students is 

not just developing minority language skills; it is also developing a deeper conceptual and linguistic proficien-

cy that is strongly related to the development of Georgian literacy and general academic skills. In their words, 

although the surface aspects (e.g., pronunciation, fluency) of, for example, Armenian and Georgian or Azeri 

and Georgian are not clearly separate, there is an underlying cognitive/academic proficiency that is common 

across languages. Transfer is  more likely to occur from minority to majority language because of the greater 

exposure to literacy in the majority language and the strong social pressure to learn it. 
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Plurilingualism and plurilingual competence 

 
In Europe today, plurilingualism defines the language policy of the Council of Europe, and is a funda-

mental principle of language education policies in Europe and elsewhere in the world. Plurilingualism concept 

has a close connection with language skill assessment and language teaching skill development. The Council 

of Europe has developed a general description of language levels. Joining this scheme allows to assess lan-

guage skill according to an internationally understandable form (levels A,B,C), motivates to develop a united 

language educations strategy, integrated language acquisition programmes and standards.  

Developing Latvian language standard and program for minorities (2001) language learning competence 

and its role in language acquisition was defined.  

 
During the acquisition of languages, students use the learning experience and skills of previously 

acquired languages: mother tongue skills – in the curricula for ethnic minorities, for the acquisition 

of Latvian language (as a second language) and foreign languages; mother tongue and second lan-

guage skills – for the acquisition of foreign languages. The most essential requirements for the devel-

opment of language learning competence are summarised in the table below. 

 

 

Compliance of L2 as a subject teaching approach to multilingual education process 

 
Another important aspect during the transition to the multilingual education system is the appropriateness 

of dominating second language teaching approach. Bilingual/ multilingual method is a new way to learn lan-

guages. The goal of traditional second language programmes is the defined set of language skills. Language 

programme generally remains a clearly defined sequence for introducing new language skills in the classroom. 

New vocabulary, idioms, constructions and grammar are introduced in a more controlled manner.  

Bilingual programmes, on the other hand, use the target language as the vehicle for instruction of other 

knowledge and skills. Hence mathematics, history or geography will be taught using the target language as the 

vehicle for instruction. The teacher uses all the language – vocabulary, idioms, constructions, that are appro-

priate and necessary to the delivery of the content. The student is engaged in learning both language and con-

tent/skills simultaneously. 

In this respect, bilingual programmes are modelled more closely to the first language learning. Young 

children acquire their native language through a natural process of communication with parents and caregivers 

rather than through vocabulary lists and grammar lessons. Early attempts at expression are generally only ap-

proximations of adult language but are met with praise and encouragement rather than criticism or correction.  

Thus, bilingual programmes offer not only increased exposure to the new language, (i.e. more instruc-

tional time), but a different approach to language instruction. The communication of ideas/concepts becomes 

the key. The target language is used to communicate new content or new skills. Students are encouraged to 

respond using the new language. Consequently, students must apply their developing language skills to com-

municate about a broad range of topics related to the curriculum. Students are constantly engaged in an active 

process of trying to figure out how the language works. 

After regaining independence the audio – lingual approach, a typical feature of which was – memorizing 

sentence models and dialogs, became popular in Latvia for a short period of time. It was quickly overtaken by 

the communicative approach, which concentrating at developing four language skills. Looking back, focusing 
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on developing four language skills was a hindering factor in the future transition to bilingual education. For 

many subject teachers it caused a resistance – both communicative approach and the four skills seemed to fo-

cus only on language teaching, thus neglecting the subject, which on its own has a very different methodolo-

gy. Those are language activities, not thinking activities. In this case the Brumfit model and the functional 

approach would have been much more optimal.  

Brumfit’s model illustrates how the teacher can facilitate the process of a second language acquisition. 

According to Brumfit, second language instruction involves three stages: conversation, comprehension, and 

extended writing. Conversation develops a basic level of communicative proficiency; comprehension focuses 

on the understanding of oral and written texts; writing develops learner’s ability to compose texts for public 

audiences. Brumfit deliberately ignores the traditional distinction between listening, speaking, reading, and 

writing; these interactive skills can be taught simultaneously when proper consideration is given to the stu-

dents’ developmental level. However, oral language is emphasized during introductory stages, and literacy 

becomes increasingly important during the later ones. The model is consistent with the well-known distinction 

between receptive and productive language; the oral or written texts produced by a particular individual are 

less complex and accurate than those he is able to understand. During the comprehension stage a student ac-

quires knowledge appropriate for his age and grade level without engaging in formal writing. The linguistic 

and cognitive abilities he gains through reading and listening prepare him for advances academic tasks that 

acquire receptive as well as productive skills. During each stage, language interacts with cognition, and com-

prehension with production. Moreover oral and written language interact with each other; the phonological, 

syntactic and semantic rules that govern the system of the target language are applied by speakers as well as 

writers, and utilized by their audiences in order to understand the information they receive (Cantoni-Harvey).  

Brumfit’s model includes the teaching of communicative as well as academic skills. Since it integrates 

language with content, it seems particularly relevant to the multilingual education and subject and language 

integrated teaching. Even though Brumfit modelled the development of language acquisition in a horizontal 

dimension, it can be easily adapted to every lesson when observing – what students have to understand from 

the content, what they will learn in mutual communication, and what must they be able to express verbally or 

in writing.  

 Also the principles and elements of the direct and audio-lingual method, and the natural approach is a re-

source, which could be nicely used again teaching other subjects through Georgian. 

The basic for the functional approach in Latvia was realized within the framework of the project, which 

was intended for developing basic school education standard and program for minorities. (2001). The goals for 

Latvian language as a subject standard were formulated in the bilingual education context.   

“When implementing the curricula for ethnic minorities, a qualitatively new attitude develops 

towards the teaching – learning process of the Latvian language. The Latvian language in the schools 

for ethnic minorities is not only a subject, but also a means for acquiring other subjects. The language 

skills required both for everyday communication and the teaching – learning process can be devel-

oped in the course of learning the Latvian language. In addition, during the learning of other subjects 

students have the possibility to make use of and improve the skills acquired in Latvian language and 

literature lessons”. 

In order to develop a theoretically justified and functional acquisition programme there was research and 

classification of communicative functions of language and exponents done in the beginning.  In the research 

of communicative functions of the Latvian language, the classifications of the English linguist Halliday 

(1973), Van Ek and Trim "Threshold Level 1990" (1993) and Latvian "Latviešu valodas prasmes līmenis" 

(1997) were preserved, but components of each group were carefully adjusted to the system of the Latvian 

language.    After assessing these variants, six basic functions of communicative systems were included in the 

Latvian language education program. They were adjusted according to the level of students' language devel-

opment, knowledge and needs. They are the functions of denomination, contact establishment, information 

exchange, expression of attitude and emotion, instructing and imagination. 

The project experts carefully planned their work in order to have all function groups represented at vari-

ous stages of language learning. For this purpose it was necessary to examine grammar themes, speech topics 

and texts applied in textbooks for different age groups. On the whole, communicative functions embrace all 
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topics envisaged in the program, in this way providing students with language expression possibilities in inter-

esting and useful spheres of life. 

 When transferring to bilingual education it is easy to associate the communicative functions and think-

ing skills and to keep such type of L2 teaching –learning program as a basis for the content and language inte-

grated learning. 

 

 

Reconceptualising culture teaching   

 
It is obvious, that the teaching of culture is an integral, organized component of the every language teach-

ing programme.   Nevertheless, as it is formulated by Kenneth Chastain:  

“Culture is one of the two major areas (the other being communication skills) in second lan-

guage education in which the greatest need and the greatest potential for improvement exist”. 

One of the major hurdles to the successful implementation of culture goals in language classes revolves 

around attitudes. This accounts for learners as well as teachers and those who are responsible for language 

content and teaching.  For years, culture teaching typically looked like a monologue from a representative of 

one majority culture about particularity their own culture. The old approaches to the culture teaching were no 

longer adequate to society in which learners are not (should not?) treated as travellers, visitors but as equal 

citizens in the society.  Culture teaching in a form of introducing visitors to majority culture should be re-

placed by learning to live together and celebrating cultural diversity. 

New approach to teaching culture became visible in Latvian as second language text-books at the end of 

the 90s: by researching and including interesting age appropriate content.  For the first time characters were 

not only called by typical Latvian names. Writing a text-book for Grade 6 the authors together with the Pub-

lishing house Zvaigzne ABC announced a competition for text-book design. Minority school students were 

asked to send in interesting photos on different themes such as “my friend as I had never seen before”. That 

way minority school children literally “came” into text-books with their life and interests.  

In basic school education standard and program for minorities (2001) socio-cultural competence is de-

fined as an understanding of cultural aspects in Latvia and intercultural dialogue, acquisition of literature and 

cooperation. When selecting literary works for reading in Latvian it was advised to have: 50% – works of Lat-

vian authors and works that help develop an understanding of Latvian culture; 30% – literature in Latvian that 

meets students’ interests; 20% – texts that are appropriate to students’ individual needs in order to prepare for 

learning in the next stage of education. 

The communicative, linguistic and socio-cultural competences are developed in an integrated way, grad-

ually and consecutively, appropriate to the interests and needs of age groups, in the following thematic areas: 

 myself, others, everyday life and relationships; 

 myself, others, free time, healthy lifestyle; 

 myself, others, surrounding world and mutual interaction; 

 myself, others, science, technology and sources of information; 

 myself, others, school and education; 

 myself, others and cultural life. 

 

Intercultural education became part of L2 teachers in service training programme. Intercultural educa-

tion, intercultural dialogue, tolerance, management of interethnic relations are concepts of global education. 

It is interesting to examine which of these terms have become commonly used and dominating in Post – soviet 

countries’ discourse. In the Baltic States, the “intercultural dialogue” is more commonly used, in Middle Asia 

– “tolerance”. The author prefers the use of term intercultural dialogue because ‘tolerance’ is a principle, in-

tercultural dialogue – a form. In order to substantially change the learning practice instead of just introducing 

new terms the learning environment as well as the form of interaction must be changed, which certainly is a 

transition to a dialogue.  

All in al, I would like to conclude that second language teachers are facing a need of careful re-

examination of classical ideas, preconceptions, methods and ways in language education for understanding its 

role and purposes in the multilingual education. 
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 By learning and accepting new concepts, teachers are looking for new resources for second language 

teaching. Linguists should respond to this request and should develop grammar descriptions for second lan-

guage students. National Curriculum and Assessment Centre should develop an integrated language teaching 

curriculum (including minority language acquisition) and attainment targets should be internationally compa-

rable, which would guarantee a frame of references for assessing language development. Teachers pre-service 

education and in-service training agencies should ensure that L1 teachers learn and use the same teaching 

methods as L2; and minority schools have a whole school language development approach, i.e., pupils lan-

guage development is every teacher’s responsibility not only the state language teacher’s. If support is not 

given by experts in the field based on the internationally acknowledged solutions, then the missing places are 

filled with pseudo effective solutions. That is how in Latvia finances were wasted on developing different 

types of terminology dictionaries, in Georgia – translating school books.  

Multilingual and multicultural society has become a state of fact, and the field of multilingual daily life is 

developing a little more each day. Multilingual education is an answer to the needs of multicultural society. 

An awareness of the second language acquisition process and the strategies that facilitate it provides the nec-

essary foundations for dealing with such situations effectively. Once this importance of the second language 

teaching quality is acknowledged, commonly agreed and accepted not only by language specialists but by pol-

icymakers and society, I believe that the context for language learning will be much more positive. 

 

 

REFERENCES 

 

Brumfit, C. 1984. Communicative Methodology in Language Teaching: The Role of Fluency and Accura-

cy. Cambridge: Cambridge University Press. 

Cantoni – Harvey, G. 1997. Content – Area Language Instruction. Addison – Wesley Publishing Compa-

ny. 

Chastain, K. 1988. Developing Second-Language Skills. Theory and Practice.  Harcout Brace Jovanovich 

Publishers. 

Cummins, J. 1996. Negotiating Identities: Education for Empowerment in a Diverse Society. CABE.  

Dedze, I. 1999.  Reading Ability of Latvian Students. Results from an International Study. Institute of In-

ternational Education. Stockholm University. 

Facing the future. Language educators across Europe. 2003. European Centre for Modern Languages. 

Council of Europe Publishing, Strasbourg Cedex.  

Grigule, L., Pavula, I., Salme, A. Standard and Programme for Latvian as a Second Language: Universal 

and National Features. Best Practices of Learning Less Widely –used Languages in  

Multicultural and Multinational Europe.  September, 23 – 25, 2004, Vilnius, Lithuania.  

Latvian language and literature in the schools providing curricula for ethnic minorities. Standard for Com-

pulsory Education, grades 1-9 . Approved by the Curriculum Development and Examination Centre. 

Statement No.4, 12th January 2004. 

Salme, A.  2006. New Trends in Teaching Latvian as a Second Language in the Process of educational 

Transformation. Synopsis of Doctoral Thesis in Linguistics. Riga. 

Selinker, L., & Douglas, D. (1985). Wrestling with 'context' in interlanguage theory. Applied Linguistics, 

6, 190-204. 

The Latvian Institute fact sheet.  Retrieved July 14, 2011 from http://www.li.lv/index.                    

 

 

Karina Brikmane 

Master's Degree in Pedagogy, Liepaja University PhD student, Riga, Latvia  

Laima Geikina 

Doctor of Pedagogy, University of Latvia, student for PhD in Theology, Riga, Latvia 

 

 



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

266 
 

Aspects of General Education Evaluation in the Minority Schools of Latvia 

 
ABSTRACT 

 

Since October 2005, the State General Education Quality Evaluation Agency has been responsible for the 

comparisons of Latvia’s education level to other European nations (the agency was established by a Cabi-

net of Ministers Regulation). Its basic task was to evaluate the quality of the operation of those schools 

which carry out licensed education programmes. In May 2009, through the collation of  723 (72%) general 

school operations quality evaluation results, a certain overall view was gained about the situation in educa-

tion. The "positive" sides of the work were clarified (for example, professional teachers, a support system 

established at the school for the development of student personality), as were problems (for example, the 

shortage of modern resources, school work organization and leadership, a student learning achievement 

evaluation system) and the search and recommendation of solutions to them were found (including the re-

view of the number of normative acts, then – the content). The quality of school operations in Latvia has 

been assessed as being similar to many places in Europe, for example, Scotland, Germany and Lithuania. 

Therefore, the data is comparable. Using the unified methodology, in evaluating 7 areas of a school’s work 

(based on 20-22 criteria) at four levels, it can be inferred that Latvia’s schools are good overall. The ques-

tion though is – for how long? The period of regression already mentioned, including access to financial 

resources will also influence this overall assessment. Of the international measurements and research, the 

most popular currently is the OECD nations’ "Programme for International Student Assessment" (PISA 

2006, 2009) research, the results and conclusions of which also indicate that overall the achievements of 

Latvia’s students can be considered as good, but process development provides evidence of certain signs of 

stagnation. The school operations quality evaluation process or accreditation is currently recognized by the 

community. A positive aspect is the clearly defined requirements (precise criteria) and method of evalua-

tion. There has been a system in the area for at least five years. But the view also exists that accreditation, 

as it is interpreted currently, must be suspended. If by accreditation, we understand the monitoring of the 

work of educational institutions or quality surveillance, then I agree that it should exist, but it must be re-

structured from its roots and, should possibly be completely different. And one of the foundation stones 

could be the data analysis of state testing, in order to be able to oversee the whole school process. In the 

same way, it will be necessary to create criteria, by which the monitoring of nurturing work can take place. 

The further goal of the research is, through an analysis of the existing education quality evaluation process 

in the nation, to develop criteria or to recommend an operations monitoring model for educational institu-

tions, which would promote the improvement of the education process. 

 

The words “Education quality” are characteristic key words in education systems throughout the world, 

which are closely connected with accessibility to education, education content, the period of the education’s 

suitability and others. An example is the job market or even the requirements of the next step in education, as 

well as the education system’s functioning as a whole. Article 112 of the Constitution of the Republic of Lat-

via prescribes the compulsory nature of the attainment of elementary education, and the guarantees of the at-

tainment of elementary and secondary education can be interpreted as guarantees of the attainment of a quality 

education. (Constitution of the Republic of Latvia) 

However, the concept of education quality, in practice, continues to be interpreted in many ways, espe-

cially emphasizing its specific character in connection with defined target groups – those to be educated and 

their parents, pedagogues, society and employers etc. 

Along with this, questions continue to arise about the established education quality system and evaluation 

(accreditation) of education quality in the nation, as well as the education quality evaluation experience ac-

quired up till now, the consistency of development and its problems. The analysis of this is also one of the 

wider research goals of the evaluation of general education which has been commenced. 

The goal of the research is to analyze the existing general education quality evaluation process (accredita-

tion) in the nation and to discuss the results of accreditation in the minority schools of Latvia. 

There is no doubt that society noticeably influences the teaching process in educational institutions, basi-

cally demanding good defined education standards, which are also one of the foundations for putting up de-

fined quality criteria and undertaking evaluation. We must guarantee that a graduate of any educational insti-

tution is prepared for life in this era, and that pedagogues are able to provide the required support in the 
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graduate’s choice of path in their life. That’s why it’s necessary to develop a monitoring system which can 

evaluate the processes taking place in the educational institution.  

The issues analyzed in the research affect the general education programme implementation quality 

evaluation processes in the nation, looking at the accumulated experience in the accreditation process from 

November 2005 until May 2009, as well as accreditation. The research methods used were an analysis of the 

available literature about the accreditation process in the nation, as well as the processing and collation of sta-

tistical data. 

In the Ministry of Education and Science’s Education System Development Project (2000-2004) done in 

cooperation with the World Bank, education system self-evaluation and external evaluation (education institu-

tion and programme accreditation and director attestations) criteria and methodology were developed. Meth-

odological materials and organized courses for the training of external evaluators (experts) were also devel-

oped. In this way, from 2005, a new understanding of quality culture in education was introduced in the qual-

ity evaluation of general education in Latvia. This introduced a unified general education quality evaluation 

system for the country, which is similar to that in many other places in Europe, for example, Scotland, Ger-

many and Lithuania, providing credible data for education policy analysis and development. (Grīnis E. Gen-

eral Education Quality Evaluation // Skolotājs Journal – 2008. – No.1. – 40. – pg. 45) 

In the period from October 2005 until May 2009, the State General Education Quality Evaluation Agency 

(SGEQUA) ensured the accreditation of 723 general education institutions on the basis of the education insti-

tution director attestation process having taken place. From the 1
st
 July 2010, the SGEQUA functions were 

taken over by the State Education Quality Service. 

The education institution accreditation process means the quality evaluation of educational institution op-

erations in accordance with the School Operations Quality Evaluation Methodology (methodology) which has 

been developed and endorsed by the Ministry of Education and Science. This methodology is the result of the 

implementation of the wide ranging Education System Development Project, supported by the World Bank. 

The methodology provides for the following to be evaluated in the operations of educational institutions: 

Accreditation was done in general and vocational education programmes and establishments. There were 

expert commissions (3-5 persons) established which evaluated every program. The term of accreditation is 6 

years (2 years if there are some problems) for educational programmes. The most important activity today – 

the preparation of a new accreditation methodology (combining general and vocational education accredita-

tion methodologies). 

 
Aspects of School Performance and Evaluation Criteria 

School evaluations take place in the key areas: 
of their performance, such as its quality  
   of implementation of their education programmes and their quality  
   of their management. 

Aspects of a school’s performance are evaluated covering seven key areas being:  
teaching content;  
teaching and learning;  

student achievements (without revealing an evaluation of the level); 
support for students;  

school environment;  
school resources;  

school work organization, leadership and quality assurance. 
Each area is subdivided into Quality Indicators: 

school education programmes implemented, 
quality of teaching,  
quality of learning,  
evaluation as a component of the teaching process,  
collaboration with parents,  
support in the student’s health care, psychological and social assistance area, ensuring safety, 
support for the development of personality, 
support in the choice of further education and choice of profession,  
providing support in learning work differentiation,   
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support for students with special needs if the school has a special education programme, and cor-
respondingly provides support for students with special needs, 

school micro-climate,  
school physical environment,  
space, equipment and material-technical resources, 
financial resources,  
human resources,  
personnel management,  
personnel continuing education,  
self-evaluation of the school’s work,  
school development plan,  
work of the school’s leadership.  

Each Quality Indicator is subdivided into themes. 
There are a few core research questions: How effectively does a school work?  What is the quality of 

teaching and learning processes and what are the achievements of students? What is the quality of the school 
management? These questions were answered according to a four level assessment system:  

Level 4 – very good: mostly strengths prevail; major      
                       improvements not required   
Level 3 – good: strengths prevail ; drawbacks – easily  
                overcome 
Level 2 – mediocre: a number of strengths, but some serious drawbacks;  
managerial support and additional resources required to improve the situation 
Level 1  – unsatisfactory: drawbacks prevail  
Immediate improvements required 
The basic principles of the evaluation process are: 

• The process has to assist a school to improve its achievements  
• The evaluation process is planned on the basis of School Self- Evaluation and Development 

Planning.  
• The same criteria are used in School Self -Evaluation and External Evaluation. 

Some results from the Accreditation of Educational Establishments and Education Programmes in the 
2009/2010 School Year: 

 
 

 

 

 

 

 

 

 

 

 

 

 

Diagram No 1. Accredited Educational Institutions and the number of programmes. 

 

508 general educational establishments were accredited (incl. a change of accreditation pages); 1383 gen-

eral education programmes were accredited (incl. a change of accreditation pages); 1 establishment – accredi-

tation was rejected. 408 professional educational institutions and 1923 professional education programmes 

were accredited. 
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Diagram No 2. Breakdown of General Education Institutions (in %) by Language of Instruction in the 2009/10 

School Year. 

  

 

State Contribution to the Education of Ethnic Minorities 

 

1. In Latvia, general basic education and general secondary education is provided free of charge 

for pupils who study in education programmes provided for minorities (in Russian, Ukrainian, Byelo-

russian, Polish, Lithuanian, Estonian, Jewish and Romany languages)  

2. In Latvia, a single state standard of general basic education and general secondary education 

is applied  in all education programmes 

3. Pupils are required to pass one state examination in each of Forms 3, 6 and 9 and a centralised 

examination in Form 12. Minority pupils have to additionally pass a state examination in the minority 

language and in literature 

4. For minorities there is a bilingual learning process provided, as well as the opportunity to 

learn subjects in the minority language  

 

 

Monitoring System for the Education of Ethnic Minorities  

 

The evaluation system for the operations of educational (Accreditation) institutions is the same as for 

schools with Latvian language instruction. This accreditation is done by the Centre for Curriculum Develop-

ment and Examinations (curricula, state tests, in-service teacher training) and these schools participate in vari-

ous kinds of international research projects where different skills and the knowledge of pupils is measured. 

This researche is guided by the University of Latvia (OECD, TIMSS, PIRLS, etc.).   

 

 

 

 

 

 

 

The  Results of Activities 

 

High school graduates take centralized exams. Since 2007 pupils receive exam texts in Latvian, but can 

choose the language in which they wish to complete them, either in Latvian (marking L) or in Russian (mark-

ing K). 
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Diagram No 3. Centralized exams over 3 years. Comparison of the chosen language for completing ex-

ams. 

 

Examination Results in Latvian 
 

Centralized exam results are evaluated at six levels, of which F is the lowest, A- is the highest achieve-

ment. 

 
Diagram No 4.  Basic education exam results in 2010 in the Latvian language in minority education pro-

grammes. (Form 9) 

 

 

If we compare this diagram with the next, we can see that Latvian language skills have become better by 

Form 12, when compared to Form 9. 
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Diagram No 5. Latvian language centralized exam results in Form 12 

 

In the school and education programme quality evaluation process, not only are exam results analyzed, 

but as previously mentioned , all of the school’s 7 areas of operation are also evaluated and an assessment is 

given for them. 

 

 
 

Diagram No 6. General Education (2009/2010) evaluation results for seven key areas (very good- blue, good- 

red, mediocre-green) 

Evaluation Report of the Expert Commission 
 

The results of accreditation for an educational establishment are summed up in the report of the Expert 

Commission.  
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The information included in the report is based on the investigation of the documents of the educational 

establishments, observation of lessons, interviews with parents, students and teachers, results of question-

naires, as well as on the self-assessment of the educational establishment and analyses of the information in-

cluded in the plan of its development.  

The next diagram shows us how often different teaching subject lessons were observed within the process 

of accreditation: 

 

 
 

Diagram No 7. Frequency of Evaluation of Teaching Subjects  

 

Every Evaluation Report has the same structure:  

1. General information about the school performance evaluation process  

2. General information about the school  

3. Implementation of the recommendations of the previous external evaluation commission  

4. Evaluation of the quality of school performance  

5. Evaluation of the quality of teaching and learning on the basis of previously selected school 

subjects  

6. Summary Table – Quality indicators and their assessment by levels  
7. Strengths  

8. Recommendations for the improvement of school performance. 

 

 

In the summary from evaluation reports, it can be seen that most of the recommendations were in the 

field of teaching and learning, about recourses of schools and school management quality.  
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Diagram No. 8. Number of Recommendations in 7 areas of school operations in the 2009/2010 School 

Year. 

The most difficulties arise in the criteria in the Teaching and Learning area: “evaluation of teaching and 

learning process” and “quality of teaching” 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Diagram No 9. Recommendations in the Teaching and Learning area’s sub-criteria. 

 

When accreditation reports were analyzed, the following questions arose: 

 How to precisely measure the quality of general education?  Indicators? 

 What determines it?  

 Are examinations the only indicator of the sound implementation of an education programme? 

 Quality of education – a process or a result? Examinations – a result. Implementation – a process... 

 The management of an educational establishment is closely connected with the quality of education.   

 

The answers to these questions will provide further research in the field of assessment of general and mi-

norities’ education. 
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Arabic (Egyptian) Bilingualism and the Problem of Teaching 

 
ABSTRACT 

 
In the Arabic world, particularly in Egypt, the linguistic situation is diglossic. For part of the society it 

is bilingual; this is a layer of the society (educated society, as well as the student youth) which has an 

English education. The specificity (and complexity) of the situation is that for this part of Egyptian so-

ciety native language is Egyptian Colloquial Arabic (Cairene speech – the standard variety of Egyptian 

dialect), not Literary Arabic which they start learn from the zero level as not native speakers (it seems 

that the school program is not enough).      

The Arabic diglossia is the natural co-existence of literary and speaking forms of the language and 

shows its specificity as follows: on one hand we have a special diversity of dialects, on the other (liter-

ary Arabic) – two languages – Classical (fuóçā) and modern (standard). The first is only language of 

scholarship, the second has full function but its communicational capacity is very limited by dialects. 

Additional problem is that the literary standard language does not have its own graphical and ortho-

graphical system and when uses classical system can not/do not notes its peculiarities (Arabic alphabet 

is consonantal). Finally, on the place of Literary Arabic we have one graphical system i.e. one language 

in a graphical expression which has two representants. It is possible to say that there is some kind of 

heterography, when the same text (graphical language) can be read in two ways. 

 The above mentioned transfers the complexity on the level of bilingualism. The final result – not 

enough level of knowledge in literary Arabic – is reflected in the practice of teaching process. When at 

the universities (e.g. American University in Cairo) Literary Arabic is taught, course of the literary 

grammar is read on the permanent regime of interlingual code-switching when the basic communica-

tional language is not Literary Arabic, but Egyptian Colloquial, and the object of code-switching is 

English. This situation is conditioned by various factors.    

 
In the Arabic world, in general, namely, in Egypt, the linguistic situation is complex and as a rule is evaluat-

ed as diglossic. At the same time for a certain part of the population not only diglossia but also bilingualism is a 

reality. 

According to Ferguson, diglossia is “a relatively stable linguistic situation in which, in addition to the prima-

ry dialects of the language (which may include a standard or regional standards), there is a very divergent, highly 

codified (often grammatically more complex) superposed variety, the vehicle of a large and respected body of 

written literature, either of an earlier period or in another speech community, which is learned largely by formal 

spoken purposes but is not used by any sector of the community for ordinary conversation (C.A. Ferguson, 

1971:16).
 
 

In case of diglossia we are dealing with a phenomenon when two linguistic forms are in a subordinated rela-

tion to one another. In case of Egypt and Arabic countries, in general, the high, prestigious variant of the lan-

guage is Literary Arabic, whereas local dialects are forms of a comparatively lower status. “The linguistic situa-

tion in the Arabic world is evaluated as diglossic, but some authors (S. Kaye, 1994:47)
 
 regard that in fact there 

are “Many Arabics”, whereas the linguistic situation in the Arabic world in multiglossic. Such an approach to the 

question is indeed close to the real picture: in Cairo, one might say, the general linguistic situation does not go 

beyond diglossia, if we consider that here only two linguistic units oppose one another – the Cairo dialect and 

Literary Arabic. In the peripheries the situation is different: each village has its own local dialect, along with this, 

a great part of the population speaks the dialect widespread in the regional centre. Local residents have contacts 

with inhabitants of nearby villages, hence, speak their dialects. Their majority periodically arrive in Cairo on 

business and get acquainted with the Cairo speech as well. If such a village resident learns Literary Arabic (or 

even without learning it), we are dealing with poliglossia. However, this is not the ultimate example of linguistic 
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variety either. Along with territorial dialects and Literary Arabic, there is also a third linguistic conglomerate: the 

so-called Standard Arabic” (N.Ejibadze, 2010:22-23, in Georgian).  

Along with this, it is of fundamental importance here that Literary Arabic, despite the fact that exactly it is 

the form of the high status, is not the native language of any Arab, it is never spoken during informal conversa-

tions.  

At the time of bilingual situations there are two linguistic forms, often belonging to different linguistic spac-

es, having an equal status towards one another. In case of Egypt, in the diachrony of the last centuries, this was, 

on the one hand, Arabic and, on the other one, with respect to changes of historical realia, - Turkish, French, or at 

present, English. The history of Egypt has witnessed periods when the local population, already Arabicized for 

centuries, more precisely, its aristocratic part, did not even know Arabic, received an education e.g. in Turkish, 

and spoke  Turkish. This fact posed a great problem at the time of communication between representatives of dif-

ferent social strata of the population, as its low, uneducated part (and such can be found abundantly in Egypt of 

the 21
st
 c. as well) spoke only its native Egyptian dialect. The situation changed after the reforms of Muhammad 

Ali. Representatives of the high social stratum as well as talented youths of modest means were educated in Eu-

rope, mostly, in France, and later – in England. As a result, a new linguistic format penetrated into the Egyptian 

reality. 

From the position of the present reality, it would not be exact to note that the situation in entire Egypt is bi-

lingual. But for one stratum of the population the situation is indeed complex: on the one hand – bilingual, and on 

the other one – diglossic as well. This is the part of the population, which receives a European, according to the 

present-day situation, English-language education. As a result, a youth brought up in Egypt has a perfect com-

mand of English (and sometimes of other European languages), also speaks the Cairo vernacular (a certain stand-

ard variant of the Arabic dialect of Egypt), which in synthesis with one another results in a bilingual situation. On 

the one hand, these youths have to live in a diglossic society, where a factor defining diglossia is opposition of 

this dialect and Literary Arabic. Practice shows that the majority of these youths speak Literary Arabic very poor-

ly, because this is the language which the Arab children study at school, and this part of the Egyptian youth stud-

ies at school European languages at a higher level than Arabic. They continue studies in European and American 

universities, and if these higher educational institutions are on the territory of Egypt, during the university years, 

they have to study Literary Arabic, which presents great problems for them. Those who speak with the status of 

the native language one form of the Arabic language – a dialect (in particular, mostly, the Cairo vernacular), 

practically are not familiar with the other form of Arabic – the literary language, and often start to study it from 

the beginning, in the same way as speakers of another language. 

It should be taken into account that Arabic diglossia, being a natural co-existence of literary and spoken lan-

guages, manifests a specificity in the fact that if on the one hand there is a great number of dialects, on the other 

one (that of the literary language) there are two languages – classical (fuóçā) and modern (standard). The first is 

only a written language, and the other has the full function, but its communicative purpose is very restricted by 

the dialects. Another difficulty is that the literary standard-language does not have its own graphic and ortho-

graphic system and when it uses the classical one, it does not/cannot mark its own peculiarities (the Arabic al-

phabet is consonantal). Finally, in place of the literary language there is one graphic system, i.e. one language in 

the graphic expression, which has two representatives. One might say that we have certain heterography when 

one and the same text (graphic language) is read/deciphered in two ways. “In the graphic expression there exists 

only one language, not two. The standard-language is completely based on the classical graphic system (along 

with this, in principle – on the classical grammar as well, if we do not take into consideration some changes, not 

very difficult to describe). Hence, only the speech representation creates a fundamental difference between the 

classical and modern languages…” (A. Silagadze, 2010:8, in Georgian
 
)

.
.  

For working in the Arabic world, management of business correspondence, working with documentation, 

etc. it is necessary to know Literary Arabic, namely, grammar. How, with the help of which language do these 

youths study the grammar of the Literary Arabic language? 

A characteristic phenomenon of any segment of the Arabic society is the so-called code switching, in which 

it is implied that during speech an Arab uses different forms of Arabic, from the dialect to Literary Arabic – dif-

ferent variants of language gradation, which depends on the change of the situation, the status of the thought to be 

expressed, the qualification of the relation with an interlocutor, and other parameters. In this regard, special stud-

ies were carried out even during public speeches of Presidents of Egypt. For example, in public speeches of Pres-
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ident Nasser Literary Arabic was heard as “the language of abstract, idealized or metaphorical messages”, where-

as as soon as he touched upon “topics associated with the specific, physical, strictly personalized”, he switched 

the speech code to the dialect (Encyclopedia of Arabic Language and Linguistics: 419)
 
. This is a variant of the 

so-called code switching, which is an accompanying phenomenon of the speech of every Egyptian (and every 

Arab) and implies code switching inside one language – Arabic, between its different levels. 

In the Arabic reality there is also another, bilingual variant of code switching, when code switching occurs 

from one language to another and vice versa. 

The observation of the given part of the Egyptian youth demonstrates that they preferably resort to the se-

cond variant of code switching. This is the case, in particular, when these youths study Literary Arabic, its gram-

mar. In the American University of Cairo lectures of grammar of the Literary Arabic language take place in the 

regime of permanent bilingualism. The Egyptian dialect (naturally, its standard variant, the so-called Cairo 

speech) is represented with the status of the basic spoken language, whereas the constant object of code switching 

is the English language. This has its own, not only sociolinguistic reasons.  

A peculiarity of traditional – classical grammar is that as compared with modern, e.g. English grammatical 

terminology, some grammatical terms are less comfortable, which is manifested in the fact that the Classical Ara-

bic variant does not correspond to only one specific, but at the same time to several concepts. For example, the 

Arab grammarians denote by the word çarf “a sound, letter, consonant, particle”; by the word maçall - “case, 

syntactic status of a word”; by the word wazn – “a model/pattern, paradigm”, in versification – “meter of the 

verse form”, it is also used as a musical term in Arabic music, etc. On the other hand, 100% of the students have 

a perfect command of English, a language in which one, quite definite term corresponds to each of these con-

cepts, which avoids any ambiguity. The situation becomes complicated with regard to the dialect, which does not 

and must not have linguistic terminology. Thereby the reason, time, place of code switching is defined.  

Another reason is that as compared with Arabic Arabistics proper, Western  

Arabistics has a simplified approach to the Arabic grammar, which is more  

acceptable and easy to understand for persons of Western education, than the  

traditional Arabic approach. E.g. in the Arabic-language grammar there is not a special term to denote the word 

“form” (a very significant category of Arabic morphology, derivation) (the word wazn is used, which has a quite 

general meaning and implies any word model). Here too the reason of code switching and reasonability of shift-

ing to concretized English lexemes are defined naturally. 

One more reason may be the greater extent of economy of the second language (modern English) in some 

cases as compared with Arabic, e.g. in Arabic one concept is expressed by a definition having a comparatively 

complex syntactic construction, whereas in the other language it is conveyed by a single lexeme: ’iddiġām(u) 

çarfayin(i) l-‘illa(ti) for the term “diphthong”, etc. This phenomenon is frequent in Arabic in cases when Arabic 

resorts to its own resources in order to render certain concepts, describes the meaning of a concept (as in case of 

“diphthong”), or translates the foreign title of a comparatively new concept. 
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ABSTRACT 

 
The Article describes the necessity of study of the official language in Georgia and bilingual education as 

one of the facilities   of study of the Georgian language. The issue has become most actual recently 

whereby the Georgian Government has started implementation of several significant projects in line of 

the multilingual education. The article represents the results of the research performed in 40 pilot schools 

in Georgia where the multilingual ediuucation has been put into effect. The goal of the research is to de-

tect the  preventive factors existing in the process of implementation of the bi-/multilingual  programs, 

which impede their  effective implementation. The object of the research is 23 randomly sampled  pilot 

non-Georgian speaking schools  where, based on the results of the expert assessment and quantitative re-

search, have been detected the preventive factors and facts (the non-Georgian surrounding, low qualifica-

tion of teachers both from the aspect of knowledge of the official language and from the aspect of the bi-

lingual teaching methods, lack of methodical and educational materials etc.) which strongly interfere with 

the multilingual education process. 

 

 

INTRODUCTION 

 

In consequence of the  multiethnicity of Georgia the  need in communication in more than one language 

has been always on the agenda (The Language Policy and Education in Multilingual Community, 2000). Cur-

rently,  the need in and demand for learning of the second language has been increasing day after day that first 

of all depends on the political course of the country and the requirements towards the society. In  the recent 

years one of the trends of the national policy in Georgia  like in other multiethnic countries has been promo-

tion of the  study of the official language for  the representatives of   minorities parallel with the preservation 

and development of their mother language, culture and traditions. Integration of the minorities is significant in 

order to prevent the ethnic confrontation,  the precedents of which have become more frequent not only in our 

country but in many developed or developing countries worldwide especially in the last period. 

The process of socialization of ethnic minorities will be not effective only through implementation of the 

multilingual education programs though the education is one the directions of  top priority and top signifi-

cance for the civil integration and improvement of knowledge of official language. This is demonstrated by  

the reforms implemented by the government in the last years in line of the general and higher education, the 

policy of preferences for the minorities entering institutes of higher education and so on (The UN Association 

of Georgia, 2010). 

According to the 2002 data, the share of minorities in Georgia makes up 16% (the territories of the Ab-

khazia Autonomous Republic and former South Ossetian Autonomous District are not covered). (The First 

Report on Protection of National Minorities of Georgia, 2007). After the Georgians the largest ethnolingustic 

group is represented by the Azeris (6.5%) who compactly inhabit the Kvemo Kartli Region, namely: 

Marneuli, Gardabani, Dmanisi, Tsalka, Tetritskaro, Rustavi etc. The other large group is represented by the 

Armenians (5.7%) who are mainly settled in Samthkhe-Javakheti Region, namely in Akhalkalaki and 

Ninonstminda districts where their population exceeds 95% and in Akhaltsikhe where the share of the Arme-

nian population makes up 36%. The compact residences of Azeris and Armenians are also in Tbilisi together 

with various small ethic groups. 

Depending on the existing demographical situation the education and development of the minorities is 

one of the top priorities of the government in the peaceful development process. In spite of the significance of 

this issue the problem of their education has remained unsolved for many years that has been resulted in the 
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low index of their integration and current alarming situation as at schools of general  and higher education so 

in the non-Georgian speaking communities in general. The low level of knowledge of the official language 

among  the non-Georgian-speakers, the informational vacuum, civil isolation and low quality of involvement 

in the united national  space due to this lack of knowledge of the official language is most evident in the re-

gions compactly inhabited with the non-Georgian-speakers where the interest and need in the study of the 

Georgian language is very low. The current alarming situation and estrangement due to the  ignorance of the 

Georgian language is very detrimental  for representatives of both national minorities and majority on the way 

of peaceful development (Cimera publication 2006).  

The latest scheduled and implemented activities of the Georgian Government aimed at the promotion of 

education and integration of the non-Georgian-speaking population are serving facilitation of these problems 

and slackening of  estrangement. One of the most important activities was the introduction of the bi-

/multilingual education which has been step-by-step implemented in 40 non-Georgian-speaking schools se-

lected nationwide (The UN Association of Georgia, 2010). The detection of the preventive and impeding fac-

tors existed in the process of multilingual education piloted in those schools and search of the ways for their 

elimination is the goal of our research. 

The bilingual education implies teaching of academic subjects in the native and second languages simul-

taneously. The bilingual education is not a  separate process and represents a part of the general education and 

socioeconomic and cultural policy. As Polstin (1992) notes, “If the effect of social, historical, cultural, eco-

nomic and political factors on the bilingual education is not studied, we will not share the results of this type 

of the education”. (Baker, 2010).  Therefore, it is very important to study the effect of those factors which de-

termine the effectiveness of the bilingual education. If the bilingual education and programs are customized to 

the individual needs of the students where their age, surrounding, social status, national and  cultural peculiari-

ties, children physical and mental abilities are taken into consideration, the bilingual education will bring only 

positive results to schools (Baker, 2010). 

The bilingual education in the article is considered in the context of ethnic minorities that implies the de-

velopment of the skills and competencies determined by them in the curriculum both in the native and official 

languages thus promoting  their integration in the Georgian community and preventing  the threat of assimila-

tion  and anxiety of loss of the minority’s language and culture. Noteworthy is that the bilingual education is 

one but not the only facility, on  the right and purposeful implementation of which the positive or negative 

outcomes depend. We may face both the positive and negative outcomes in case of  wrong implementation of 

the programs. All innovations which are entering our everyday life and which are establishing as standards 

therein, require the thorough study, analysis, conscientious research and consideration of their results in the 

process of introduction of the innovation as well as the will and support of the government. 

Based on the results of the performed qualitative and quantitative research we have detected some im-

portant factors, the consideration or ignorance of which determines the effect thereon. The surrounding  where 

the concrete multilingual education model is introduced; taking into account the culture, traditions, mentality 

and other individual peculiarities of ethnical groups; the current sociopolitical environment in the country; 

sharing experience of other countries; analysis of individual needs of a concrete region and school, considera-

tion of psychological and age peculiarities of children, adequate readiness of the logistic base – those are the 

factors which along with many other ones determine the successful implementation of the program. 

 

Research in 40 pilot schools   

The research was held in 23 out of 40 non-Georgian-speaking schools selected by the Ministry of Educa-

tion and Science of Georgia where the multilingual education programs has been piloted since 2009. (The 

Statute of Multilingual Education Programs, 2010). The goal of the research is to  reveal the  preventive fac-

tors existing in the process of implementation of the bi-/multilingual  programs which impede the effective 

implementation of the programs. Based on the set problem the methods of qualitative and quantitative study 

were selected as the method of research.  Within the qualitative study were held two  depth interviews with the 

multilingual education experts and for the quantitative study were randomly sampled the principals of 23 non-

Georgian-speaking pilot schools that represents  58% of all such schools and enables to generalize the ob-

tained result for all pilot schools.  
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Whereas the linguistic situation, problems in the bilingual education process and those related to the 

teaching of the official language differ in Tbilisi and regions with compactly inhabited non-Georgian-speaking 

population, for the evident result we have sampled as the target-group the principals of 6 Tbilisi schools (26%) 

and 17 schools (74%) of the compactly inhabited regions. The school principals were selected for the target-

group of the research as they are directly involved in the piloting process and obtain the information about the 

linguistic and educational situation in the school as well as about the attitude of the community and society 

towards  the  bilingual education in general. 

Within the qualitative research was made the interview with the Latvian expert of the High Commission-

er on National Minorities of the Organization for Security and Cooperation in Europe (OSCE/HCHM) Ms. 

Ligita Grigule. Her experience of many years was very useful for us in line of the interesting and reliable in-

formation especially at the first stage of the research. We have also held the interview with the multilingual 

education expert Mr. Davit Zatiashvili which has been working  on this issue since 2010 as the representative 

of the National Curriculum and Assessment Center and is  directly involved in the process of perfection and 

approval of the multilingual education application forms filed by schools and holds the information about 

what threats and contradictions exist in the process of piloting of the programs. For the research we have used 

the questionnaire intended for the half-structured interview which has provided maximum information at the 

expense of minimum time and resources especially at the initial stage of the research. The data were gathered 

in frames of the depth interview round several important problems based on the results of which the structured 

questionnaire for the quantitative research was created. 

The important source of the secondary information for the research was the report “Bilingual Education 

in Georgia” (Grigule, Perrin, 2007 and DEDZE2007) where the analysis of activities in line  of the multilin-

gual education implemented in Georgia until 2007 is provided. The information obtained from the multilin-

gual education application forms filed by the schools was also very important from the aspect of data regard-

ing each concrete school thereof.  Based on the analysis of the secondary information and qualitative research 

was compiled the 44-item questionnaire designed for pilot school principals for gathering quantitative data. 

The questionnaire consists of three blocks: the first part contains eight  questions of the inquiry form – general 

information about a respondent, region/city and ethic groups in the school and so on. Twenty-five questions of 

the second block regarded the problems existing in the school from the aspect of the bilingual teaching. The 

respondents should give their answers according to the 4-score scale (1. Don’t agree at all; 2. Don’t agree; 3. 

Agree; 4. Totally agree). Eleven  questions of the third block were aimed at obtaining information about the 

interest in the multilingual education programs in the schools  and in the languages -  throughout the region  in 

general. 

As a result of the research was checked out the hypothesis that the process of introduction of bilingual 

education  faces many contradictions and problems that may be counterproductive if each problem is not thor-

oughly studied,  analyzed and if the results thereof are not taken into account in the piloting process. 

 

Research framework  and reliability: 

 As a result of testing of the questionnaire it was found out  that a great part of open questions  were left 

answerless by the majority of respondents. For this reason in the final version of the questionnaire all 

questions were closed. At the end of the questionnaire was allocated a place for the additional opinion 

which was ignored by 91.3% of the respondents or where they have fixed the opinion provided as the an-

swer to the concrete question in the previous items. 

 The principals often stated  their own attitude to various matters but refused to record it  (in kind of a vid-

eo- or audio-material). 

 The questionnaire was translated into the Russian language because the majority of principals do not 

know Georgian language; 

 The electronic version of the questionnaire was made (in Georgian and Russian languages) which we in-

tended to use as an alternative facility for the involvement of the majority of schools in the research. 

However,  electronic format could be used only in  Tbilisi schools because the Internet is  not available in 

the schools of the region though the majority of schools have the computer classes. 

 In process of quantitative research the percent of lost questionnaires or unanswered questions was  insig-

nificant; 
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 We have got the photo-material made in the schools, also the audiorecords of the interviews that ensures 

the reliability of the research.  

 

Analysis of qualitative research: 

Ligita Grigole: Latvian University, (OSCE/HCHM), multilingual education expert: 

 There are total 149 schools in Georgia (though from 2011 the number of Russian schools is decreas-

ing) where the teaching language is Russian (Tabatadze, 2010). As Ms. Grigule states, the majority of students 

of those schools are not ethnic Russians (Armenians, Azeris, Ossetians, Kurds, Georgians…) that creates a 

great problem in process of teaching of official language because   for the students the learning of the official 

language is relegated to the background in the conditions of the teaching language (Russian) and study of one 

mandatory  foreign language. 

 The significant preventive factor is non-existence of the Georgian surrounding in the compactly in-

habited areas; 

 Low involvement of parents in the process or often negative attitude to the bilingual education, a  rea-

son of which may be the lack of awareness. 

Davit Zatiashvili, multilingual education expert (since 2010 the representative of the National Curriculum 

and Assessment center): 

The goal of bilingual education for the ethnic minorities residing in Georgia is not only to provide the ad-

equate teaching of the official language but to ensure the learning of their native language at the academic lev-

el because the success in the second language to some extent is conditioned by the level of mastering of the 

native language. 

According to the data of January 2011 only 17 application forms were considered and approved out of 

the application forms of 40 pilot schools. 

The work for ensuring the training of teachers of  academic subjects in the Georgian language is also in 

process. The following is planned: creation of guidebooks (in cooperation with foreign experts), conduct of 

intensive monitoring and research in some schools for elaboration of the appropriate teaching technologies; 

introduction of multilingual education in all non-Georgian-speaking schools financed by the government since 

the academic year 2011-2012. For the nearest future  it is planned to make amendments in the General Educa-

tion Law of Georgia, according to which the bilingual education (the official language + the native language) 

will be mandatory for all non-Georgian speaking schools in Georgia. 

Based on the current analysis data there has been noted the significance of the social factors  that implies 

the readiness of both majority and minorities to and public awareness of the bilingual education; what positive 

outcomes may its right implementation bring; what threats may occur in case of its wrong implementation; 

and in general, what is the significance of knowledge of the official language for minorities and so on. 

 

Quantitative research analysis 

As a result of elaboration of the questionnaire was revealed the positive attitude to the bilingual education 

from the side of respondents as well as the increased interest in and demand for the learning of the official 

language. The majority of schools before the piloting had had no experience in line of the bilingual teaching, 

though in some schools a few subjects were taught in the Georgian language only due to the  of absence of the 

desirable teacher. However, such teaching did not take into account the peculiarities of method of teaching in 

the second language, the  communication between  the teachers and students speaking different languages was 

a problem. 

 74% of the respondents have agreed that the need in the teaching of the official language in their re-

gions really exists; 

 Learning the official language through the bilingual education is considered as the significant ground 

for integration by 100% of the respondents. They explained that this was the reason of involvement of their 

schools in the process of piloting of the multilingual education; 

 34.8% of the polled school principals have had no experience in the bilingual teaching; only 26.1 % 

have participated in various projects. 47.7% have noted that in their schools they have teachers who have tak-

en part in various trainings and who have got certain experience in the bilingual teaching which they are shar-

ing with other teachers. 
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As a result of the quantitative research there have been marked some important preventive factors which 

interfere with the effective implementation of the multilingual education at schools: 

 Low motivation of students – 52%; 

 Low linguistic competence of students in the official language – 52.2%; 

 The non-Georgian-speaking surrounding – 65.2% (especially for the compactly inhabited areas. The 

majority of those who have not agreed with this opinion were Tbilisi Kurds where the situation with the Geor-

gian-speaking surrounding is much better). 

  Poorly trained teachers – 52.7%; 

 The low linguistic competence of teachers in the official language has been fixed only in 8.7 % cases; 

 Low motivation of teachers – 30.4%; 

 Lack of educational material – 82%. 

 43.5% of respondents agree in full or partially with the fact of unconformity of the educational mate-

rial (difficulty) with the language competence of students, and the remained 56.5% who have not agreed with 

this opinion are mainly the Tbilisi school principals. They state that for the students of schools of the capital 

city the material is too easy that causes their indifference during the teaching process. Their language compe-

tence enables them to master much more complex and diversified material.  

 Low competence of teachers from the aspect of teaching  of school subjects – 91.4%; 

 Low competence of teachers in the bilingual teaching methods – 100%. 

In spite of the existing difficulties the school principals state that the majority of teachers (88.3%) have 

positively faced the novelty – introduction of the multilingual teaching at schools. As to the priority teaching 

language, 82.6% have noted that lately the interest in learning of the official language has increased. Notewor-

thy also is that in private conversation the majority of principals stated that after the held information brief-

ings, meetings, workshops and other arrangements the bilingual education has not been already perceived by  

the non-Georgian-speaking population as a threat of their assimilation. 

39.2% of pollees noted that a great part of non-Georgian-speaking students have got higher education 

abroad, mainly in their historical motherland because due to the lack of knowledge of the official language 

they could not enter the higher school in Georgia. However, the “preference policy” having been carried out in 

respect of the minorities has enabled them to enroll in the one-year preparation department  at Georgian higher 

schools based on the results of one exam only (the general skills) passed in their native language. During the 

studies at that preparation department they are mastering the Georgian language  (within 60 credits) for  fur-

ther studies. The reform has promoted the demand for learning of the official language at schools whereupon 

the number of those who wish to get the higher education in Georgia has increased significantly, as 81.4% 

respondents confirm. 

In connection with the growth of prestige of the official language 52.2% of the polled schools applies the 

multilingual education program of support of the official language and 21.7% - the program of support of the 

native language. 

52.2% of the pollees  stated that the main language at schools is the Georgian language, the second place 

is held by the Armenian language (43.5%), then  comes the Russian language (39.1%) and Azeri (30.4%). 

Noteworthy is that the majority of schools where the main language of teaching is Russian are using the mixed 

multilingual teaching model as for the major part of the students the Russian language is not native . At such 

schools the students of the mixed ethnolinguistic group are studying. 

In Tbilisi and regions the priority languages have been distributed rather differently. This  demonstrates 

once more how the surrounding and needs determine the prestige of a  language. At Tbilisi schools the priority 

teaching languages are Georgian (50%) and Russian (50%) and at the regional schools – native (75%) and 

official language (17.6%). 

 

Conclusion 

As a result of the qualitative research there has been separated the problem of the Russian-speaking 

schools especially for those students for whom the Russian is the second language. The demand for Russian-

speaking schools is a vestige of the Soviet period, the elimination  of which requires great efforts and time. 

The demand for the Russian language in the compactly inhabited areas is also favored by the non-Georgian-



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

283 
 

speaking surrounding as the status of the Russian language as the language of communication has preserved in 

those regions since the Soviet period. 

The low level of involvement of parents or their negative attitude is also a  preventive factor separated as 

a result of the qualitative research which has not been proved with the outcomes of the quantitative research.  

The positive attitude of parents and the readiness for involvement in the official language teaching is a signifi-

cant step forward. 

Training and advancement of skills of teachers; preparation of diversified and student-oriented teaching 

materials and visual aids, public awareness in process of introduction of programs – those are the issues of top 

priority which match according to the results of the qualitative and quantitative research. 

Surrounding 

In compactly inhabited areas the non-Georgian-speaking surrounding negatively impact on the students 

and teachers both from the language teaching and integration aspect. In conditions of the non-Georgian-

speaking surrounding the adequate learning of the Georgian language at school only is not possible, the more 

so as the process of teaching of the language at those schools is  related to big problems. The problems of ab-

sence of the appropriate  educational material and lack of high-skilled teachers along with the non-Georgian-

speaking surrounding still makes the good mastering of the official language at schools impossible. 

Absence of methodical and training material:  

 Inconformity of textbooks with the language competence of students; 

 Lack of visual aids and appropriate additional manuals; 

 Absence of teachers’ guidebooks. 

Low skills of human resources: 

 Low competence of teachers for the bilingual teaching; 

 Inadequate  knowledge of the official language; 

 Lack of high-skilled teachers of school subjects. 

Informational vacuum 

 The significant problem is the belated provision of information to the minorities. For example, the 

news  about the novelty at higher schools that has been taken place in Georgia since 2010 (the preference pol-

icy) has reached the compactly inhabited areas with a great delay. 

 For  teachers of those areas the information about the modern teaching technologies and other novel-

ties is not available. 

Positive outcomes gained as a result of the research: 

 Naming the official language as the priority teaching language at schools that implies the increased in-

terest and need in the learning of the official language. 

 Significant growth of the parents’ interest and involvement that shall be considered the important step 

forward. 

 Positive attitude of teachers and wish of involvement in the multilingual education process; 

 Growth of those who wish to get the higher education in the Georgian language in Georgia that in turn 

is very favorable for the employment of the non-Georgian-speaking population and their integration in the 

society after the long-term “expulsion”, the reason of which was just the lack of knowledge of the official lan-

guage and minimum opportunity to get adequate education. 

 

Discussion 

In our époque all ways to the successful carrier pass through the bilingual education. It is hard to imagine 

the life in the world speaking a single language  today and tomorrow. Therefore, the role and priority of bilin-

gual education is increasing day after day  both for the minorities and for majorities not only in Georgia but 

worldwide. 

As it is seen from the conducted research, for the minorities the study of the official language by means 

of the bilingual education and their integration in the society is assessed positively by the majority of the re-

spondents. However, the results of the analysis of the qualitative and quantitative research have proved our 

hypothesis that introduction of multilingual programs will be accompanied with many contradictions and pre-
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ventive factors which interfere with the planned process, and disregarding of them is detrimental for positive 

results thereof. 

Parallel with those many challenges which our  country is facing now, such as the problems of Georgian 

public schools in general, the fact that many Georgian children are lacking possibility to get the adequate gen-

eral and higher education due to the lack of funds, the proper attention shall be paid to the issue of education 

and integration of ethnic minorities in the process of the current educational reform. Their integration is of 

vital significance  in the process of formation of the united powerful democratic society and country develop-

ment. I think the education shall be of top priority and study of the official language shall be mandatory for all 

citizens of the country and the bilingual education is a way towards the set objective. 

 

Recommendations: 

The school administrators and education policy-makers shall do their best endeavors to plan and imple-

ment the program in due way as the basis of success is only the rightly planned and implemented reasonable 

steps. During this process the following main factors which have been separated as a result of the generaliza-

tion and analysis of the research shall be taken into consideration. Those are: 

 well-timed study and analysis of needs; 

 carrying out intensive research and experiments before setting a novelty as a norm; 

 well-timed training and advancement of skills of teachers; 

 perfection of the bilingual teaching methods and public awareness; 

 taking into consideration the national and cultural peculiarities as well as a respect for the culture and 

traditions of minorities within the planning of the academic process; 

 taking into consideration the method of the second language; 

 intensive monitoring of schools; 

 creation of the diversified and interesting academic material customized for the linguistic abilities of 

students.  
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Bilingualism Model  in Mastering Georgian as a Second language 

 

ABSTRACT 

 

In order to overcome unilateralism and static of the above-mentioned model we (N. Imedadze. 1979, 1993) 

created a dynamic model where these two types of bilingualism are understood as two steps of a continuum. 

According to this model, differential characteristics of these two types of bilingualism should rely on real 

speech production rather than only on hypothetically implied semantic systems ratio. Real speech production 

is estimated in the aspect of existence/not existence of language interference and development of linguistic 

code. Thus, the above–mentioned typology can be viewed as a dynamic formation, where more or less auton-

omous functioning of language systems depends on subject’s actual condition. The psychological mechanism 

of this phenomenon is formation of language “set” that will activate semantic and structural peculiarities char-

acteristic for the language (D. Uznadze)  

Formation the set  for speaking   second language implies two factors: subjective (need) and objective (situa-

tion). Subjective factor is created by existence of the relevant motivational base – integral or instrumental mo-

tives (Gardner, Lambert 1985, 2007), and the situation – by the communication with the second language 

bearer (e.g. teacher) or specific activities (entertainment, professional activities, etc). 

Thus, formation of bilingualism is possible to understand as shifting from the compound, mixed type to the au-

tonomous  model. This depends on the quality of teaching. Teaching can accelerate formation of coordinated 

bilingualism, or vice versa, ineffective teaching can constantly leave a pupil in the state of a mixed type of bi-

lingual, constantly making lexical, grammatical and phonetic errors.  

The  models of bilingualism created in the recent years take into account social–psychological factors based on 

what LaFromboise and Colleman (1993) identified five models: assimilation, acculturation, alternation, multi-

cultural and mixed. We consider that alternation model is more realistic   for non-Georgians living in Georgia 

as it does not imply hierarchical relation of cultures. Person alters own behavior, verbal behavior among them, 

according to the social context. For example native language is used for communications at home and the se-

cond, state language for professional and broader social interaction. Such people are less prone to social anxie-

ty. 

 The data obtained by us in 2007-2008 (at Georgian schools with Armenian and Russian children) showed 

clear distribution according language situations, less language interference, positive emotional background and 

pride with the fact that they master two languages. 

Child’s language preference is mediated by the status of their communities and may become a valuable indica-

tor of young people’s future well-being and sense of long-term security in their cultural identity.  

 

Broad definition of bilingualism implies having a skill to use two languages for communication (despite 

the level of mastery). In this aspect bilingualism is a result (intermediate or final) of the second language 

learning. In this context teaching of Georgian language as a second language to non-Georgians should be 

based on a specific  model of bilingualism. 

Classical dichotomic  model of bilingualism distinguishes coordinated and compound types (Ervin-

Osgood, 1954). In the first case two language systems function autonomously and in the second case – inter-

dependence of language systems is revealed in semantic interference. 

In order to overcome unilateralism and static of the above-mentioned model we (N. Imedadze. 1979, 

1992) created a dynamic model where these two types of bilingualism are understood as two steps of a contin-

uum. According to this model, differential characteristics of these two types of bilingualism should rely on 
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real speech production rather than only on hypothetically implied semantic systems ratio. Real speech produc-

tion is estimated in the aspect of existence/not existence of language interference and development of linguis-

tic code. Thus, the above–mentioned typology can be viewed as a dynamic formation, where more or less au-

tonomous functioning of language systems depends on subject’s actual condition. The psychological mecha-

nism of this phenomenon is formation of language “set” that will activate semantic and structural peculiarities 

characteristic for the language (D. Uznadze)  

Formation the set  for speaking   second language implies two factors: subjective (need) and objective 

(situation). Subjective factor is created by existence of the relevant motivational base – integral or instrumen-

tal motives (Gardner, Lambert 1972, 2007), and the situation – by the communication with the second lan-

guage bearer (e.g. teacher) or specific activities (entertainment, professional activities, etc). 

According to Albert and Obler ( 1978) notions of compound and coordinate may be difficult to define, 

but they serve to remind us that acquisition parameters  may influence the way in which a second language is 

organized in later life. Age of acquisition and manner of acquisition must be considered as factors influencing 

mechanisms of bilingualism. It is likely that certain systems (e.g.phonological perception, deep semantics) 

will be compound for all bilinguals, while other systems (e.g. lexicon and syntax) will be coordinate to a grat-

er or lesser extent. Ellen Bialystok (2006) proposes the model  of second language learning which attempts to 

account for discrepancies both in individual achievement and achievement in different aspects of second lan-

guage learning.  

Thus, formation of bilingualism is possible to understand as shifting from the compound, mixed type to 

the autonomous  model. This depends on the quality of teaching. Teaching can accelerate formation of coordi-

nated bilingualism, or vice versa, ineffective teaching can constantly leave a pupil in the state of a mixed type 

of bilingual, constantly making lexical, grammatical and phonetic errors.  

In the modern models of bilingualism the two types maintenance and transitional are distinguished ( C 

Baker, 1993). The maintenance philosophy  promotes developing, enriching the second language and as such 

promotes additive bilingualism. This process involves adding  second language skills to a persons linguistic 

repertoire in a context where both the second language and culture are equally used. The transitional philoso-

phy allows the development  and strengthening of the home language so that it can serve as a vehicle for 

learning subject mutter but the home language is deemphasized  

The  models of bilingualism created in the recent years take into account social–psychological factors 

based on what LaFromboise and Colleman (1993) identified five models: assimilation, acculturation, alterna-

tion, multicultural and mixed. We consider that alternation model  which supposes that an individual can alter 

his or her behavior to fit a particular social context,    is more realistic   for non-Georgians living in Georgia as 

it does not imply hierarchical relation of cultures. Person alters own behavior, verbal behavior among them, 

according to the social context. For example native language is used for communications at home and the se-

cond, state language for professional and broader social interaction. Such people are less prone to social anxie-

ty. 

The data obtained by us in 2007-2008 (at Georgian schools with Armenian and Russian children) showed 

clear distribution according language situations, less language interference, positive emotional background 

and pride with the fact that they master two languages. 

Child’s language preference is mediated by the status of their communities and may become a valuable 

indicator of young people’s future well-being and sense of long-term security in their cultural identity.  
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ABSTRACT 

 
Multilingual Education Programs Regulation was adopted and the implementation of bilingual educa-
tional reform started in Georgia in 2010. The article presents research results on readiness of non-
Georgian schools to implement multilingual educational programs effectively. The research studied the 
important factors influencing the effectiveness of bilingual educational programs, specifically (a) Type 
of Program; (b) Human Resources of Schools and Teachers Professional Development; (c) Bilingual 
education as shared vision for all school stakeholders; (d) Community and parental involvement in de-
signing and implementation of bilingual educational programs. The following research methods were 
used during the research: (a) Quantitive and qualitative content analysis of bilingual educational pro-
grams of 26 non-Georgian schools of Kvemo Kartli and Samtskhe-Javakheti; (b) Quantitive survey of 
non-Georgian school principals through questionnaires;(c) Quantitive survey of non-Georgian schools’ 
teachers of different subjective groups through questionnaire. The study revealed that schools are im-
plementing mostly “weak” bilingual educational programs. The schools implementing bilingual educa-
tional programs do not have sufficient human resources, bilingual education is not a shared vision for 
all school stakeholders and parents and community are not actively involved in designing and imple-
mentation of the programs. The bilingual educational programs submitted by non-Georgian schools at 
The Ministry of Education and Science of Georgia are developed based on existing situation and does 
not react on needs for effectiveness of the program. The designed and implemented programs cannot 
achieve the goals of bilingual education.  

 
INTRODUCTION 

The research findings are mostly positive about the effects of bilingual education on children’s language 

awareness and cognitive functioning (Bekerman, 2005).  Skugtnabb-Kangas and Garcia identified several pos-

itive effects of bilingual education (1995):  (a) competence in at least two languages; (b) equal opportunity for 

academic achievement; (c) cross-culturality and positive attitudes toward self and others.  In spite of positive 

research findings and benefits of bilingual education its still remains a controversial field in educational policy 

(Beckerman, 2005). There are several reasons for this controversy. The effectiveness of bilingual education is 

influenced by the type of the program, as well as by many other intervening factors.    

There are several typology of bilingual education program. Colin Baker proposes the distinction between 

“strong” and weak” forms of bilingual education programs (2006). The ‘weak” programs mostly ignore the 

importance of student’s native language and are the main reasons of academic underachievement of minority 

students (Cummins, 2000). There are several other important factors influencing the effectiveness of bilingual 

education. Human resources, shared vision of bilingual education by all stakeholder as well as parental and 

community involvement are the most crucial factors influencing the effectiveness of the bilingual education 

programs. 

This article presents the research results on bilingual education programs in Georgia. The aim of the re-

search was to investigate the readiness of non-Georgian schools to implement bilingual educational programs 

effectively. The first part of the articles describes typology of bilingual educational programs worldwide de-

veloped by Colin Baker based on Skutnabb-Kangas typology. Second part presents bilingual educational re-

form in Georgia.. Third part of the article analyses the important factors influencing the effectiveness of bilin-

gual educational programs. The fourth part of article is devoted to the research methodology, research results 

and discussions and implications of research results. 

The research studied the important factors influencing the effectiveness of bilingual educational pro-

grams, specifically (a) Type of Program; (b) Human Resources of Schools; (c) Bilingual education as shared 
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vision for all school stakeholders; (d) Community and parental involvement in designing and implementation 

of bilingual educational programs. The following research methods were used during the research: (a) 

Quantitive and qualitative content analysis of bilingual educational programs of 26 non-Georgian schools of 

Kvemo Kartli and Samtskhe-Javakheti; (b) Quantitive survey of non-Georgian school principals through ques-

tionnaires;(c) Quantitive survey of non-Georgian schools’ teachers of different subjective groups through 

questionnaire. The study revealed that schools are implementing mostly “weak” bilingual educational pro-

grams. The schools implementing bilingual educational programs do not have sufficient human resources, bi-

lingual education is not a shared vision for all school stakeholders and parents and community are not actively 

involved in designing and implementation of the programs. The bilingual educational programs submitted by 

non-Georgian schools at The Ministry of Education and Science of Georgia are developed based on existing 

situation and does not react on needs for effectiveness of the program. The designed and implemented pro-

grams cannot achieve the goals of bilingual education  

 

Typology of Bilingual Educational Programs 

Colin Baker proposes the distinction between “strong” and weak” forms of bilingual educational pro-

grams (2006). The ‘weak” programs mostly ignore the importance of student’s native language and are the 

main reasons of academic underachievement of minority students (Cummins, 2000). There are several other 

important factors influencing the effectiveness of bilingual education in terms of language learning, academic 

achievement and cognitive development (Cummins, 2000) Skutnabb-Kangas as well as other bilingual educa-

tion researchers developed bilingual education programs typology based on worldwide experience. The 10 

most widely used bilingual education programs are presented below from existed typology: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Colin Baker “Foundations of Bilingual Education and Bilingualism, Fourth Edition, 2006, pp 215-216 

 



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

290 
 

Submersion 

The minority students are taught in majority language in submersion programs. The language of instruc-

tion is majority language. The classroom consists of minority students alongside the majority students, who 

are fluent speakers of majority language. The other type of submersion program is called structured immer-

sion. The structured immersion program consists of only language minority students.  

 

Submersion Program with Withdrawal Classes 

This program is another type of submersion program. This program has several names in different coun-

tries, such as Mainstream Education with Pull –Out Classes, Mainstream Education with Withdrawal Classess, 

Sheltered English or Contend Based Second Language. The minority students study in schools with majority 

language of instruction in this program; however, the students are withdrawn for “compensatory” lessons of 

mainstream language. There is another approach in this program as well. Minority students in mainstream 

schools may be withdrawn for additional classes conducted with simplified wording of content of various aca-

demic fields. 

 

Segregationist Education 

The segregationist education is the state policy, which implies “minority language only” education for 

minority students (Skutnab-Kangas, 2000). The graduates of this type of minority schools are not competitive 

in the labor market as well as do not have access to higher or vocational education. “Segregationist education 

occurs where minority language speakers access to those programs or schools attended by majority language 

speakers. Such separation can be through law (de jure) or practice (de facto)” (Baker, 2006, p 221). Mostly, 

this is a state policy. The aim of the policy is to have minority groups in subordinate situation and to prevent 

their social mobility. 

 

Transitional Bilingual Education 

The transitional bilingual education is one of the most frequently used types of bilingual education, espe-

cially in the United States (baker, 2006). The aim of transitional bilingual education is to increase the propor-

tion of majority language of instruction in the classroom and decrease the use of monirity language. The main 

aim of the program is to assist minority students in the process of second language acquisition. The knowledge 

of majority language will enable them to function effectively in majority language in mainstream society. 

However, the transitional bilingual educational programs mostly fail in terms of academic achievement of 

ethnic minority students. 

There are two types of transitional bilingual educational programs: Early and late exit programs (Ramirez 

& Merino, 1990 in Baker, 2006). Early exit transitional bilingual educational program allows using minority 

language as language of instruction for 2 years. Late exit bilingual education program implies to conduct 40% 

of classes in minority languages until the sixth grade (Baker, 2006). 

  

Mainstream Education with Foreign Language Teaching 

This program is the regular mainstream education program. Students are majority language students. The 

language of instruction is the state/majority language. Foreign language is taught as separate subject. Foreign 

language is not used as a language of instruction in these programs. The most important problem of the pro-

gram is that majority of the students are not able to become proficient in taught foreign language.  

 

Separatist Education 

The main goal of separatist education is monolingualism and monoculturalism in minority language. The 

separatist education is similar to segregation education programs with one significant difference. Segregation 

education is the state policy, while the separatist education is the choice of minority groups. The movement 

for separatist education was called secessionist movement by Schermerhorn. The aim of secessionist move-

ment is “to detach itself from the language majority to pursue an independent existence” (baker, 2006, p. 224). 

The goal of separatist education can be protection of minority languages or to achieve political, economic and 

cultural autonomy.  
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Immersion Program 

The students are linguistic majority students in immersion programs. The immersion program was devel-

oped first in Canada. There are two state languages in Canada. The immersiom model was introduced as an 

experiment in Canada. The English language speaking parents took their children in school of experimental 

French language class. The language of instruction was only the French language and English was used as a 

language of instructions at a later stages.  

There are several different programs under the immersion bilingual education program. The most popular 

and widespread program are Total Immersion and partial Immersion programs. The language of instruction is 

second language in total immersion programs for the first two years. The native language becomes language 

of instruction in 20% of subjects after 2 years and by the end of elementary school the proportion between 

second and first language of instruction is 50%/50%. The partial immersion programs have 50/50% proportion 

of language of instructions in first and second languages throughout infant and junior schooling (baker, 2006). 

 

Maintenance/ Heritage Language Bilingual Education Program 

The students of these schools are linguistic minority students. The minority language is used as language 

of instruction in these programs with the final aim of full bilingualism in minority and majority languages. 

The majority language is taught as a separate subject as well as is used as language of instruction in some sub-

jects. The main precondition for effectiveness of the program is the majority language environment. 

 

Dual Language Bilingual Education 

Majority as well as minority languages are used as a language of instruction in Dual Language Bilingual 

Educational Programs. The classroom consists of almost equal number of majority and minority students. The 

goal of the program is to achieve bilingualism and biculturalism for both majority and minority students. The 

interaction between different ethnic group students is very important to develop intercultural sensitivity in stu-

dents for this type of program. 

The language distribution in classroom setting varies based on specific situation. One subject can be 

taught in minority language and other in majority or one day classes can be conducted in minority language 

and another day in majority language and so on. However, the language balance in these programs is always 

almost equal. It is important that two languages have equal status in the school as well as teachers and school 

administrators should be bilinguals themselves. 

 

Bilingual Education in Majority Languages 

Bilingual Education in Majority Languages occurs when two majority languages are used for the instruc-

tion. The main goal of these schools is to achieve bilingualism, biliteracy and promote cultural pluralism in 

students (Mejia, 2002 in Baker, 2006). This type of bilingual education program is mostly used in bilingual or 

multilingual states and societies. 

 

 

Bilingual Educational Reform in Georgia 

 

Multilingual Education Program Regulation was adopted by the Ministry of Education and Science of 

Georgia on August 20, 2010.  The approval of the Regulations as well as formulation of the multilingual edu-

cation programmes for Georgia particularly was the result of of considerable work done by local and interna-

tional experts and organizations for at least 6- 8 years (Grigule, 2010). The several project and initiatives were 

implemented during this period, several models of bilingual education were developed and piloted, methodo-

logical and teaching materials were developed as well as local experts and trainers are trained (Grigule, 2010). 

The various bilingual education programs were piloted and evaluated in the context of Georgia form 

2006. The most important project “Multilingual Education Program” was implemented by international non-

governmental organization from Switzerland “CIMERA” with financial support of Organization for Security 

and Cooperation in Europe High Commissioner on national Minorities. The project was implemented during 

two academic years in 12 public schools of Kvemo Kartli and Samtskhe-Javakheti regions of Georgia 

(Grigule, 2010). In 2008, the Ministry of Education and Science developed the ‘National Minority Integration 
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through Multilingual Education’ document, basing on which, on March 31st of 2009, the Ministry of Educa-

tion and Science approved the ‘Multilingual Education Support Program’. The program achieved the follow-

ing: (a) development of a regulation system for multilingual education, (b) in August-September of 2009, the 

members of the multilingual education work group of the Ministry were delivered 4 trainings with the support 

of the OSCE HCNM experts, (c) 10 local trainers were selected by the program, which were delivered the pro-

fessional trainings by OSCE international experts, (d) OSCE experts delivered the training to the directors of 

40 pilot schools, 30 personnel of education resource centers, and 64 accreditation experts (UNAG report, 

2010). 

 The implemented project and activities, developed policy documents as well as prepared local human 

resources and accumulated experience enabled the Ministry of Education and Science of Georgia to adopt 

regulations for bilingual education programs. The Regulations proposes the following six multilingual educa-

tional programs to public schools: 

 Developmental (enrichment) Multilingual Educational Program - subjects and subject groups provid-

ed by the national curriculum are taught equally on both state and national languages (50 to 50% or 40 to 60 

%) and equally high language competence is achieved in both state and national languages. The program is 

similar to enrichment bilingual educational program proposed by Skutnabb-Kangas. 

Transitional Multilingual Educational Program – study process is carried out on both state and native 

languages. Although, studies on state language is scaling up and step by step transition on state language takes 

place.  The program is similar to enrichment bilingual educational program proposed by Skutnabb-Kangas. 

The program is referred as “weak” bilingual education program. However, the program can be effective in 

Georgian context in the regions of compact settlements of ethnic minorities. This issue will be discussed in 

depth in analytical part of the article. 

Multilingual Educational Program to Support Native Language – subjects and subject areas determined 

by national curriculum are taught on state language. To teaching of native language is dedicated maximum 

hours and varying proportion of the curriculum being taught in the native language.  

 Multilingual Educational Program to Support State Language - subjects and subject groups provided by 

the national curriculum are taught on national language. State language is taught as a subject with maximum 

hourly demand and varying proportion of the curriculum being taught in the state language. The program is 

similar to heritage language bilingual educational program proposed by Skutnabb-Kangas. The program is 

referred as “strong” bilingual educational program in the typology. However, the program can be ineffective 

in Georgian context in the regions of compact settlements of ethnic minorities. This issue will be discussed in 

depth in analytical part of the article. 

 Dual Language Multilingual Educational Program - subjects and subject groups provided by the nation-

al curriculum are taught equally on both state and minority languages. Contingent of students is equally divid-

ed and represent the Georgian language students as well as non-Georgian language students.  The program is 

similar to Dual Language Bilingual educational program proposed by Skutnabb-Kangas 

 Mixed Languages Multilingual Educational Program - study process starts on language, which in most 

cases is pupils’ second language (Russian, for instance). After the initial development of literacy in the second 

language, 1) subjects on state language or 2) subjects on native and state language are introduced  aiming at 

development of state language, mother-tongue and other languages necessity for pupils. This program is spe-

cific for Georgian context and implies the transformation of the Russian schools into bilingual/multilingual 

schools 

The public schools can choose the program based on their need assessment, human resources as well as 

social environment. Public schools can develop their own multilingual education programs; however, the pro-

gram should be approved by the Ministry of Education and Science of Georgia (Multilingual Education Pro-

grams Regulation, 2010) 

The amendments and additions were adopted in the “Law on General Education” on December 15, 2010. 

The term “multilingual education” was officially written in the article two of the law with the following ex-

planation: “Multilingual Education- Education, which aims at development of pupil’s language competences 

in various languages. It implies the organization of the teaching process in educational system to improve the 

process of acquisition and effective usage of these languages” (Law of Georgia on General Education, 2005). 

The same amendments defined that National Centre for Curriculum and Assessment will be responsible for 
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implementation multilingual education in Georgia.The amendments changed the list on subjects of national 

curriculum, particularly; the subjects Georgian Language and Literature and Abkhazian Language and Litera-

ture were changed with subject State Language. The law defined that language of instruction of social science 

subjects would be only the state language in non-Georgian schools. 

Based on the new initiative of the President of Georgia, the Ministry of Education and Science (MES) has 

started to implement a new program “Georgian Language for Future Success” in 2011. The goal of program is 

to implement such activities that will improve knowledge of state language among minorities. In the frame-

work of the above mentioned program all activities will be focused on improving teaching/learning level of 

Georgian as, a second language. The following activities are planned in the framework of the program: (a) To 

establish new “language House” in Kvemo Kartli, Samtskhe-Javakheti and Kakheti regions and increase the 

efficiency of “Georgian Language Houses”; (b) To conduct teachers’ professional development programs for 

minority school teachers; (c) To implement multilingual educational programs in all non-Georgian schools; 

(d) To develop and elaborate Georgian, as a second language methodological and teaching materials; (e) To 

organize Summer camps; (f) To establish bilingual pre-school education centers; (g) To implement school 

student exchange programs Georgian and non-Georgian public schools; (h) To implement School partnership 

programs and other activities; (i) To select and send qualified Georgian language teachers in non-Georgian 

public schools; (j) To involve BA, MA and PhD students in the process of improving state language teaching 

process in non-Georgian schools of Georgia (MoES, 2011).The bilingual education is only one minor sub-

component of this global and large-scale program and is considered in the context of improvement of State 

Language teaching in non-Georgian schools. 

 

The factors influencing on effectiveness of Bilingual Education 

Colin Baker in his textbook “Bilingual Education and Bilingualism” (2006) suggested to address the is-

sue of effectiveness of bilingual education from four different perspectives. The suggestion came based on 

literature review and researches in the field. The issue of effectiveness of bilingual education can be discussed 

from the following perspectives: (a) individual student level; (b) particular classroom level; (c) school level; 

(d) type of bilingual program.  
First, there is effectiveness at the level of the individual child. Within the same classroom, 

children may respond and perform differently. Second, there is effectiveness at the classroom level. 

Within the same classroom and type of bilingual educational program, classroom may vary consid-

erably. Third, effectiveness is often analyzed at the school level. What makes some schools more 

effective than others even within the same type of bilingual education program and with similar 

student characteristics? Fourth, beyond the school level there can be aggregations of schools into 

different types of program (e.g. transitional compared with heritage language programs)… (Baker, 

2006, pp 260-261) 

 

The type of bilingual education program is seen as important factor influencing the program effective-

ness. The previous chapter discussed the “strong” and “weak” forms of bilingual education. The research find-

ings proved that “weak” forms of bilingual education programs are ineffective. The programs aimed at to ig-

nore the importance of native language are main reason for minority student’s academic underachievement 

(Cummins, 2000). However, only the choice of “weak” or “strong” bilingual educational programs cannot 

guarantee effectiveness of the program. The other important factors influencing the effectiveness of bilingual 

program should be considered. The following factors are important for bilingual program effectiveness even 

for “strong” bilingual education programs: (a) Human Resources; (b) Shared vision, mission and goals by 

school administration and teachers on bilingual education; (c) Parental involvement in school life in general 

and in designing and implementation of bilingual educational program. 

Human resources: Human resources are important factor for effectiveness of bilingual education (Var-

ghese, 2004). The issue of human resources can be divided into components: (a) School leadership and admin-

istration; (b) teachers. The school leadership needs several important traits and knowledge to lead bilingual 

program effectively, particularly: (a) School principal should be instructional leader, should know curriculum 

approaches and language teaching methods and able to deliver the approaches to the teachers (Shaw, 2003 in 

baker, 2006); (b) School principals should be inspirational leaders. They should be able to develop bilingual 

education program and models, formulate the vision and mission of their school and develop strategic plan for 
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school; (c) School leaders should be effective administrators and managers, as the “Not only… inspire, moti-

vate, support and communicate well with staff, they also identify, secure and mobilize human, financial and 

material resources (Montecel&Cortez, 2002, in Baker, 2006, p. 315). 

 The second important component of human resources is teachers and their professional development.  

Haworth et al (2004) pointed out that literature does not clearly determine the importance of teachers in de-

veloping young children’s bilingualism. This is explained by the dominance of Krashen’s (1981) theories, 

“which hold that fluency in another language is gained through a process of natural acquisition, rather than 

through conscious learning”. Chomsky pointed out that children can construct language only in the natural 

settings (Chomsky, 1965; Lenneberg, 1967) and thus it is critically important to engage children in play-based 

activities. The only person, who can create natural setting for students and engage them in play-based activi-

ties, is a teacher. Thus, teacher’s preparation and training is the most important component of bilingual educa-

tion reform. As Varghese (2004) points out “The highly politicized and debated nature of bilingual educations 

serves a determining factor in the formation of the professional roles of bilingual teachers”. At the same time 

professional roles of bilingual education teachers are influenced by societal forces created by local context and 

their personal life and experience (Varghese, 2004.) Teacher without high qualification is important threat for 

effectiveness of bilingual education program. The bilingual education teachers should know modern teaching 

methods, should have positive attitudes toward bilingual education and minority students, and should be “ped-

agogue, linguist, innovator, intercultural communicator… (Benson, 2004, p. 207-8, in Baker, 2006, p. 314). 

The bilingual education teacher should conduct a lot of extracurricular activities, assure parental and commu-

nity involvement in school and classroom life and at the same time should be bilingual and role model for stu-

dents. It is very hard to meet all these standards. 

Vision, Mission and Goals shared by school administration, teachers, parents and community It is cru-

cially important, that schools have school mission toward bilingual education and strategic plan of school to 

achieve designed goals for the effectiveness of bilingual educational programs. The school mission, strategic 

plan and goals should be shared by school administrators, teachers, parents and community. It is utmost im-

portant that all stakeholders have positive attitudes toward bilingual education.  

“Parental involvement” is the important component for success of such programs related ethnic minority 

education (Swail & Perna, 2000).  On the one hand parents are important factors for successful implementa-

tion of bilingual education program as they can influence greatly political situation for bilingual education and 

ensure readiness of ethnic minority students to be involved in these programs (Tabatadze, 2008). The parent 

involved in designing and implementation of bilingual educational program can be the most effective mecha-

nism for quality assurance in such programs.  On the other hand parental education and involvement is part of 

a social capital, which is important for ethnic minorities for success not only in education, but also in the fu-

ture life (Perna & Titus, 2005).  In sum, the study of Perna and Titus (2005) revealed positive relation between 

the parent involvement as social capital and ethnic minority students educational achievements. Thus bilingual 

educational programs, which are able to involve parents in it, are a promising approach to addressing the prob-

lem of non achievement of ethnic minority students due to lack in State language proficiency (Tabatadze, 

2008) 

 

Research Methodology 

The research aimed at to evaluate the readiness of non-Georgian schools to implement multilingual edu-

cational programs effectively. The research studied the important factors influencing the effectiveness of bi-

lingual educational programs, specifically (a) Type of Program; (b) Human Resources of Schools and Teach-

ers Professional Development; (c) Bilingual education as shared vision for all school stakeholders; (d) Com-

munity and parental involvement in designing and implementation of bilingual educational programs. The 

following research questions were studied: (1) What type of bilingual educational programs do non_Georgian 

schools of Kvemo Kartli and Samtskhe-Javakheti regions implement to achieve high competences of their 

students in native and second languages, high academic achievements and to develop social skills sufficient 

for their social integration; (2) Are non-Georgian schools ready to implement effective bilingual education 

program? (3) Do they have sufficient human resources as well as shared vision toward bilingual education to 
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implement the programs effectively? (4) Are parents involved in designing and implementation of bilingual 

education programs? 

 

Research Design 

The mixed research method was employed during the research study. Thus, the research combined 

quantitive and qualitative research techniques and approaches. Particularly, two research methods were used; 

(a) Document content analysis; (b) Survey. The 26 applications of bilingual education programs from Kvemo 

Kartlis and Samtskhe-Javakheti regions submitted at the Ministry of Education and Science of Georgia were 

studied during the document quintitive and qulitative content analysis. The survey for teachers and schools 

principals were conducted as well. 366 teachers and 155 schools principals of non-Georgian schools 

participated in the survey. 

 Opportunity of participation in the survey was offered to all the non-Georgian schools located in the 

target districts (Akhalkalaki, Ninotsminda, Tsalka, Akhaltsikhe, Marneuli, Bolnisi and Gardabani). By the 

time of the survey there were total of 216 non-Georgian schools across Georgia. Out of 216 schools 189 non-

Georgian schools were located in the above-mentioned target regions (Ministry of Education and Science of 

Georgia, 2011). As part of the research, principals of all 189 non-Georgian schools received quistionnaires. 

Out of all the schools, principals of 155 schools (82.01%) agreed to fill out the research questionnaire. High 

response rate and participation of more than 80 % of all the schools allows for the generalization of the 

research findings.   

As part of the research separate questionaires were sent to teachers of non-Georgian schools. According 

to the 2008 data of the National Center for Teacher Professional Development Center, there were total of 6541 

teachers in all non-Georgian schools of Georgia. In the target districts the number of teacher amounted to 5 

400 teachers (Tabatadze, 2008). For the purposes of teacher survey stratifed sampling was applied. The 

sample was drawn from all the non-Georgian schools of the regions compactly resided by ethnic minorities – 

Kvemo Kartli and Samtskhe-Javakheti. Specifically, sample was drawn from the teachers employed at the 

non-Georgoan schools in Akhaltsikhe, Akhalkalaki, Ninotsminda, Tsalka, Marneuli, Bolnisi and Gardabani. 

The following startification principles were used for the survey: (a) 20 % of all the village schools in each 

district participated in the survey; (b) Minimum one teacher of the following subject areas participated in the 

survey: (1) Primary level; (2) Math; (3)  Natural Sciences; (4) Social Sciences; (5) Sport/ Physical Education 

and arts; (6) Foreign Languages.. Village schools were selected by random sampling. Every 5th village school 

participated in the survey.  

The size of the sample was 366. The objective of the survey was to study how actively the teachers and 

parents are involved in the programs of multilingual education and what their attitudes are towards these 

programs.7  % of the total number of the teachers in minority schools participated in the survey. Teachers 

participating in the survey represented all the districts of of the regions compactly resided by ethnic 

minorities, both city and village schools of all the districts, teachers of all the subjects, as well as teachers 

representing all three levels of general education: primary, basic and secondary education. Schools were 

selected by mixed method. All the schools from the cities participated in the selection. Village schools were 

selected by random selection – every fiurth school from the list participated in the survey. In sum teachers of 

56 schools participated in the survey, which makes 30 % of all the minority schools in the district where 

research have been conducted.  

  

Limitations of the Study  

Most of the factors that define the level of effectiveness of the bilingual education programs were studied 

in the study. However, there are other important factors that affect the quality of the bilingual programs.  Such 

factors are: social-economic status of the family, status of the language of instruction and its reputation among 

the local community, etc. Within this study, it was impossible to control all the factors mentioned. Therefore, 

such factors as social-economic status of the student’s family and the status of the language of the instruction 

were not researched in this study. However, irrespective of the positive and negative influence above-

mentioned factors may have, effectiveness of the bilingual program can be achieved if the school selects the 

“strong” program, has the qualified teaching and administrative staff, has well-articulated and widely shared 

mission and goals and ensures active involvement of the parents and community in the school life. These fac-
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tors may not be the full guarantee of the effectiveness of the bilingual program; however they are necessary 

precondition of the success of the bilingual programs.  

  

Findings of the Study  

The study presents several noteworthy findings: (1) Most of the pilot schools implement so called “weak” 

bilingual education programs; (b) Schools do not have enough human and financial resources to implement 

bilingual education programs; (3) School administrations demonstrate no readiness to implement this kind of 

programs; (4) Bilingual education programs are seen as the ones imposed by the Ministry of Education and 

they are not reflected in the mission, goals and strategic plan of the school; (5) Bilingual education is not 

shared vision of the school community, parents and teachers of the schools; (6) Parent participation in the im-

plementation of the bilingual education programs as well as in school life in general is very minimal. Below 

these findings will be described briefly.  

 

Discussion/Recommendations 

            (a)Most of the pilot schools implement so called “weak” bilingual education programs; 

There are several bilingual educational programs implemented in Georgia in pilot schools. The analysis 

of bilingual programs as well as analysis of language of instruction in non-Georgian schools revealed the 

following typology of bilingual educational programs in Georgia:  

 

Bilingual Education Program Typology in Georgia 

 

 

                                                   Monolingual 

- Submerssion (Georgian Schools); 

- Prestigious-Emmigrational (Russian schools with teaching state language as a 

subject;  

„Weak“ Bilingual Educational Programs 

- Supporting State Language program Minority Language with teaching state 

language as a subject- “Weak” program in Georgian context due to demographic situation and 

language environment); 

- Transitional Programs (Can become “strong” program in Georgian context); 

- Mixed Programs; 

-            Supporting Native Language Bilingual Program  

 

“Strong“ Bilingual Educational Programs 

              - Dual Bilingual Educational Program; 

- Enrichment Programs;. 

 
The submerssion programs are really important and needs further research in Georgian context. The 

number of submersion programs as well as number of non-Georgian students is dramatically increased 

especially in Kvemo Kartli region (MoES, 2011  http://mes.gov.ge/content.php?id=2831&lang=geo). 

Submersion programs and their impact has not been empirically studied in Georgia. However, the practice and 

research in the world reveal negative outcomes of such programs. Submerssion impies sending non-Georgian 

kids to the Georgian schools with the zero-competency of the Georgian language. Gvadaluppe Waldes (1998) 

draws on the research and points out that students in submersion programs do not develop such skills as 

critical thinking, questioning, collaborating. It also hinders the cognitive development of a child as the child’s 

competencty in the language of learning is limited and it hinders his cognitive development as well. Research 

suggests that drop out rates are very high in schools with submerssion programs (Waldes, 1998 in Baker, 

2006). Qatasqvello and Rodriguez (2002) also emphasize the ineffectiveness of the submerssion programs. 

Submerssion programs are considered worldwide as extreme forms of billingual education. It is important to 

conduct empirical research in Georgia and study the impact of the submmersion programs. This will 

contribute to the development of the research in this field.   

http://mes.gov.ge/content.php?id=2831&lang=geo
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Nobody questions the inefficiency of the native language monolingual programs. Graduates of these such 

programs cannot integrate in Georgia’s political, social, economic and cultural life (International Crisis Group, 

2006; Euorpean Ethnic Minorities Center, 2003-2010; OSCE High Commisioner on Ethnic Minorities, 2002-

2010). Introduction of the billingual programs became the response to the urgent need of reforming such 

schools. Billingual education is seen as an efficient strategy to improve the quality of education in the 

minority  schools and help their graduates better to integrate in the Georgian society.    

It should  be mentioned that Georgia has another model of billingual education. There are 14 Russian 

schools and 135 Russian-language sectors in Georgia with total  of 28 260 students enrolled (3748 students in 

Russian schools and 24 512 students in Russian language sectors). Based on the year 2007 statistical data of 

the Ministry of Education of Georgia there are only 4732 ethnically Russian students in Georgia. This data 

suggests that Russianm language is not a native language for the big part of the students of Russian schools. It 

is difficult to get the accurate number of such students as quite often in Georgia the first language spoken does 

not correspond with the ethnicity. For example, Russian is the native language for certain part of Armenian 

citizens of Georgia as their parents had received education in Russian and therefore the latter became the first 

language spoken in the family. Despite this peculiarity, the number of the students at Russian school with the 

native language other but Russian is quite high. This means that for the most of the strudents of the Russian 

schools the language of instruction is neither the native, or dominant language. This model can be defined as a 

“prestigious emigration model” (Tabatadze, 2010). This model contains three different problems: (a) Similar 

to the submersive programs, the language of instruction is different from the native language which as we 

discussed earlier has negative consequences; (b) Similar to the native language model, students get their 

education in the language different from the state one, which creates the problem of the integration of the 

graduates in the Georgian society;  (c) Finally, this model of “prestigious emigration” leaves no other chance 

to the school graduates but to emigrate in the neighboring countries. This can be explained by the fact that the 

graduates of Russian schools have very low chances of integration into the Georgian Society, as well as the 

level of their competitiveness to succeed in their career is very low. Thus these schools educate the students 

who are competitive in foreign countries and not in Georgia and add to the already existing brain-drain from 

Georgia. Given only to this third problem, “emigration model” needs to be revised in order to minimize 

above-mentioned negative consequences.  

Education research questions the effectiveness of the “weak” billingual education programs too. 

Programs supporting the state and native languages will not be effective in Kvemo Kartli and Samtskhe 

Javakheti as they have entirely non-Georgian environment  outside the schools. Therefore other social agents 

(such as families, community, church, neighborhood, etc.) do not play the supporting role to the billingual 

education and the school remains to be the only agent in this process. Hence, these “weak” billingual 

programs have no enough capacity to make positive impact in the regions compactly resided by ethnic 

minorities. These regions have been purposely selected as the target of this research. 12 schools out of 26 

target schools selected “weak” form of billingual education program (9 schools in Samtskhe-Javakheti and 3 

schools in Kvemo Kartli).  Selection of the “weak” programs was explained by the limited teacher resources 

the schools have. Given to the circumstances outlined above, it can be hardly expected that these “weak” 

programs work effectively in the regions compactly resided by ethnic minotiries. The same kind of programs 

can be defined as “strong” programs in Tbilisi as the environment is Georgian and therefore it may represent 

the analogy of the Heritage Language Support program as given in the Scutnab-Kanjas classification.  

It is very interesting to analyze the so called “transitional” billingual education program in the context of 

Georgia. Out of the 26 target schools 3 schools selected this “transitional” model (all three schools are located 

in Kvemo Kartli region only). As part of the “transitional” billingual education programs, students learn the 

subjects in their native languages in the beginning years of the schooling and shift to the full-Georgian 

language instruction at a later stage. Such approach enables the schools to ensure the proper academic 

development of the students and smooth shift to the full-Georgian instruction after the language competency 

of the students in the native language is high enough. “Transitional” billingual education programs are 

considered to be the “week” programs in the US and Great Britain as they are believed to have little positive 

impact (Moreover, as a result of the evidenced ineffectiveness of the “trasitional” billingual education 

programs, no more public funding was allocated for their implementation. It was argued that “transitional” 

billingual programs are ineffective for the following reasons: (a) For the full acquizition of the language and 
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smooth transition to the non-native language instruction students need much more time. Given to the 

insufficient amount of time allocated students suffer from academic problems at a later stage; (b) Minority 

languages have much lower status than majority languages which lowers the self-esteem of the students and 

hinders their academic progress and succcess; (c) majority of the teachers are monolingual and are competent 

only in the majority language. The success of these programs mainly depend on the existance of the billingual 

teachers who can speak both majority and minority languages when needed; (d) Given to the quick shift to the 

majority-language instruction students remain at the low academic level in their native language as well. 

(Garcia, 1991, Evando et al, 2003, , Creese, 2004, Baker, 2006).  These arguments are very powerful. 

However, it should be mentioned that the Georgian context significantly differs from the US and Great Britain 

due to the following reasons: (a) The status of the minority languages in Kvemo Kartli and Samtskhe-

Javakheti is quite high. Therefore students cannot be expected to develop low self-esteem or negative attitudes 

towards their mother tongue if they study in their native language; (b) Majority of the teachers in non-

Georgian schools are monolingual, but in the minority rather than the majority language; (c) Both in Kvemo-

Kartli and Samtskhe-Javakheti the social environment outside the school is fully non-Georgian. Having 

considered these differences it can be argued that given the proper planning and implementation, 

“transitional” billingual programs can be very effective in the monority regions of Georgia. For effectivnes of 

the program transitional program should be implemented in primary as well as on basic school level and the 

entire shift to the state language can be done only on high school level. However, the human resources are 

important for transitional programs. The main aim of the schools implementing transitional model should be 

professuional development of their teachers. Monolingual teachers should become bilinguals themselves. 

Out of the 26 target schools 4 schools selected mixed billingual education programs (3 schools in 

Samtskhe-Javakheti and 1 school in Kvemo Kartli). Previously the language of instruction was Russian in 3 

schools, and Georgian – in 1 school. The case of the Georgian school is very interesting. This school selected 

mixed program, however, in practice this is a totally innovative program and can be defined as a “double-

submerssion” program for the minority students. Majority of the students in Aklalkalaki Georgian school are 

ethnically Georgians. Introduction of the billingual (Russian-Georgian) program was seen as the instrument 

for attacting more ethnically Armenian students. Russian-Georgian Billingual program puts the ethnic 

minortity students under the “double-submerssion”, as for the majority of the Armenian students neither 

Georgian nor Russian is the native language and accordingly start the schooling with the two languages of 

instruction they do not speak. Hence, it can be easily predicted how negative the impact of the “double-

sumberssion” program is for Aremenian students. Above-mentioned Russian-Georgian billingual program at 

the Georgian school in Akhalkalaki can have different implications for the Georgian and Russian students. 

From their perspective, this program can be defined as a dual billingual program.  

In general, mixed billingual education programs can possibly play important role in substituting Russian 

submerssion and prestigious-migration programs. Nevertheless, the program contains certain risks mainly 

related to the multiple languages used in it. As it was mentioned, Russian is not the native language for some 

students. Therefore, the schools are facing three imprortant tasks they have to accomplish: they have to ensure 

that Armenian students have opportunity to receive education in the native language in the beginning stage; 

they also have to ensure that students are learning the state language which is Georgian; an finally they have 

to fulfull the Russian-language component of the program.  This complicated approach becomes even more 

challenging if we consider the new policy of the Ministry of Education and Science to strenthen the teaching 

of English language at the secondary schools. As a result of this policy, instruction of the English language 

will be starting from grade 1 in all the schools in Georgia, including the minority schools (National 

Curriculum 2011-2016, 2011). In this context proper planning and implementation of the school language 

policy is very important.  

“Strong” billingual education programs are the most effective ones, However, only introduction of such 

types of the programs cannot guarantee their success. Out of the 26 target schools only 7 schools selected the 

“strong” billingual programs. Among these 7 programs 6 programs are formative ones, whereas the seventh 

one can be classified as a dual billingual program. 6 of these programs were introduced in Kvemo-Kartli and 1 

– in Samtskhe-Javakheti.  

Dual billingual education program is a very interesting one. This program implies that students to be 

taught are both representatives of majority and minority. Dual billingual education  programs are widely 
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spread across the world and work quite effectively. Given to the demographic composition of Georgia it is a 

matter of discussion whether dual programs can be effectively implemented in the regions compactly resided 

by ethnic minorities. It is more likely that such programs can be effectively implemented in cities like 

Akhaltsikhe, Rustavi and Tbilisi where the schools have both ethnically Georgian and non-Georgian students. 

Dual programs can be also implemented in the regions compactly resided by ethnic minoties. However, the 

scale of implementation can be very limited given to the demographic composition of these regions. 

 

b) Lack of qualified human resources   

The findings of this study suggest that in the beginning stage of the billingual programs schools do not 

have adequate human resources. This problem was evident both based on the analysis of the existing 

billingual programs and the survey of school principals and teachers. The same barrer is pointed out in other 

studies. The lack of qualified human resources can be breaken down into two directions: (a) lack of the 

qualified teaching resources; (b) lack of the qualified school administrators.  

There are several interesting findings related to the lack of the qualifed teaching cadres: (a) 

Approximately 60 % of the Georgian language teachers do not demonstrate sufficient competency in the 

Georgian language. According to the results of the Georgian language testing held in 2010 by the National 

Curriculum and Assessment Center, 67 % of the teachers of the non-Georgian language schools do not know 

Georgian Language (Melikidze, 2010). The Georgian-language competency among the teachers is particularly 

problematic in the regions compactly resided by ethnic minorities: Marneuli, Akhalkalaki, Ninotsminda and 

Tsalka. 70-80 % of the teachers in these cities demonstrate the level 1 and 2 competency of the Georgian 

language (Center for Civic Integration and Inter-ethnic Relations, 2011); (b) Teachers demonstrate very low 

confidence in their ability to conduct billingial instruction. 94 % of the subject teachers of the minority 

schools indicated that they do not know Georgian language and therefore are not able to teach in billingual 

programs; (c) Apart from the barriers associated with the Georgian language competence, teachers of the 

minority schools have problems with the professional development in their subject areas. In the above-

mentioned study only the primary, native language and Georgian language teachers responded positevely on 

the question about the participation in the professional development programs. Rest of the teachers indicated 

that they do not participate in any kind of in-service professional development programs. The interesting 

findings were mentione in UNAG report conducted in 2010 regarding teachers professional development 

programs and non-georgian schools teachers (UNAG, 2010); (1) Teachers of non-Georgian language schools 

have limited access to professional development programs. Providers of the professional development pro-

grams are not providing the programs in native languages (because of low human resource and low profitabil-

ity), and the majority of teachers of non-Georgian language schools have poor knowledge of the state lan-

guage. Respectively, teachers cannot participate in professional development programs, nor can register on 

certification tests. For example, from 54 teachers, registered for certification test in Akhalkalaki, only one for-

eign language teacher was ethnically non-Georgian, where the majority were the teachers from the Georgian 

language schools, or the Georgian language teachers from non-Georgian language schools. In Marneuli, only 

10 teachers from total 64 teachers registered for certification tests, are non-ethnic Georgians. Majority of 

teachers in Marneuli that registered for certification tests, represent the Georgian language schools, or are the 

teachers of Georgian language in non-Georgian language schools. Similar situation can be found in all areas 

that are densely inhabited by national; (2) No vouchers are provided for the professional development of the 

teachers of Armenian and Azerbaijani as Native Languages. No standards were elaborated and approved for 

these teachers, according to which their professional development could have been handled (UNAG evalua-

tion report, 2010).   

In the study the special attention was given to the readiness of the teachers of social sciences to teach 

their subjects only in the state language. It was very important to research this area as according to the Law on 

General Education of Georgia, as of the academic year 2010-2011 social sciences are taught only in state lan-

guage in minority schools. Interesting information was collected both from the teachers and school principals. 

48 teachers out of 364 participants were teachers of the social sciences. According to the survey results, only 

16 of 48 social science teachers speak Georgian (e.i. 33.3 % of the surveyed teachers). Moreover, when the 

teachers of the social science were asked whether they could to teach the discipline in the state language, only 

8 of them (16.67 %) responded positively. Very similar information was obtained from the school principals. 
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Only 20 participants out of 155 (12.9 %) principals responded that teachers of social sciences would be able to 

teach social sciences both in the native and state languages. These findings demonstrate that at this stage it is 

quite unrealistic to expect the teachers of social sciences to teach their discipline only in the state language.  

With regard to the non-Georgian language schools, new human resources related problems were also 

identified. This information is confirmed by the data of the Ministry of Education and Science, according to 

which 46.7% of all teachers in non-Georgian language schools are over 45 years. But the training of substi-

tutes to these teachers in higher education institutions could not be accomplished because of following factors: 

a) general low public interest into the profession of the teacher, respectively resulting in low graduates of the 

program (in 2007-2008, only 134 students enrolled in education masters program countrywide. In 2008-2009 

– 354 and in 2009-2010 – 642 students), b) The share of students belonging to national minorities in the edu-

cation programs significantly decreased after the unified national exams, and actually no new resources are 

trained in the higher education institutions of Georgia for non-Georgian  language schools (UNAG evaluation 

report, 2010).  It is worth mentioning that none of the universities with education programs prepare the future 

teachers of the bilingual programs. This vacuum has two main explanations: First, the Ministry of Education 

and Science of Georgia has not developed and approved the standard of the bilingual teacher; Second, univer-

sities themselves are not willing to design and implement the education programs for the bilingual teachers.  

Another important component of the issue of less qualified human resources is related to the lack of the 

relevant competence among the school principals. Out of all the principals of the target schools only 3 princi-

pals were informed about what kind of bilingual program was being implemented at their school. This means 

that 98.6 % of the school principals have no information about the bilingual programs in general, as well as in 

the context of their own school. At the same time 90 % of the principals indicated that they had participated in 

the trainings related to the bilingual education. This evidence once again suggests that despite certain profes-

sional development opportunities school principals have no readiness for the implementation of the bilingual 

programs.  

The election of school principals conducted in 2007 can be one of the measures of qualification of non-

Georgian school principals. The number of candidates nominated for school principal candidacy was insuffi-

cient. This insufficient number decreased dramatically after the different stages of examinations.. 79% of non-

Georgian school candidates failed qualification exams, while another 19% were rejected after interview. The 

number of nominations for non-Georgian schools averaged 0.3 candidates per non-Georgian school.  For in-

stance, only two candidates were nominated in 55 non-Georgian public schools in Akhalkalaki district as well 

as only 2 candidates were nominated in 33 public schools of Ninotsminda district (Tabatadze, 2008).This sta-

tistical data proves the problems of qualification of non-Georgian school administrations.  

 

(c) Multilingual education programs are not shared by the school community  

One of the findings of the study reports that out of the 155 target schools none had the school mission and 

strategic development plan outlining the school vision and strategy of the bilingual education. Lack of the 

shared vision of the bilingual education programs was also revealed when principals were asked whether they 

were planning to launch the billingual education programs and why. 45 % of the 155 school principals re-

sponded that they were not planning to start the implementation of such programs. Those school principals, 

who were implementing or were planning to implement bilingual education programs indicated that they had 

taken such a decision as it was required by the Ministry of Education and Science of Georgia. Along the re-

quest of the Ministry of Education, 5 % of the schools also indicated the parent request. 2 % of the schools 

also reported the school competition for more students and more vouchers as one of the reasons for imple-

menting bilingual education programs (it should be mentioned that due to the changes in the school financing 

system introduction of the bilingual education programs is no more considered as the financial incentive). 

Survey results also showed that majority of the teachers do not participate in the planning and implementation 

of the bilingual programs. Only the teachers of the Georgian language and literature reported to participate in 

these processes. Subject teachers are not involved in the planning process and accordingly do not share the 

value of the bilingual education programs.  
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(d) Parental involvement in the planning and implementation of the billingual education programs, as 

well as in school life is very low 

Given study showed interesting results on the involvement of the parents and the community. As it was 

already mentioned, only 2 % of the school principals indicated that they introduced or were planning to 

introduce the billingual education programs based on the parent request. The analysis of the billiongual 

programs also revealed that mainly the Georgian language and literature teachers and representatives of the 

educational resource centers participate in the selection and planning of the billingual programs. It is also 

interesting to review the responses to the questions related to the parents involvement in school life. 100 % of 

the school principals  and teachers indicated that parents participate in the school life. However, 95 % of the 

school principals and 82 % of the teachers could not answer the question about the specific programs, 

strategies and activities of parent involvement. These evidence explicitly suggests that parental involvement in 

the school life is very minimal. Moreover, even when parents are actively participating in the school life, they 

tend to be cautious about introducing billingual programs. This can be explained by the fact that majority of 

these parents do not speak the Georgian language and therefore in billingual programs they will not be able to 

help their children with the homework. Clearly, these parents could have benefited a lot if school had parent 

education and awareness-raising programs. Unfortunately, such kind of programs exist neirher in the 

Georgian, nor in the non-Georgian schools.  

 

Conclusion/Implications for Practice  

The findings of this research may become the significant foundation for the implementation of the bilin-

gual education reform in Georgia. These findings suggest that existing situation is quite challenging for the 

implementation of the bilingual programs. At the same time the results of the research advise the measures 

that have to be taken in order to maximize the positive impact of the bilingual education programs.  

Given study revealed the problems that have to be solved at the national policy level. The ministry of ed-

ucation and science of Georgia demonstrates the improper understanding of the purpose and importance of 

bilingual education reform. Bilingual education is seen as part of teaching the state language. This is evi-

denced by the fact that the Ministry of Education made the bilingual education reform as part of one of its pro-

jects which is aimed teaching Georgian language. This approach is further strengthened by the statements of 

the Minister of Education and Science of Georgia. According to these statements, all non-Georgian schools 

will move to the bilingual education from 2011 and 30 % of the subjects will be taught in Georgian language. 

Exception will be non-Georgian schools in Tbilisi where 60 % of the subjects will be taught in Georgian and a 

year later – 90 % of the subjects (Interview with the Minister of Education and Science, 2010). Despite the 

fact that the importance of the bilingual education was recognized in the context of teaching the state lan-

guage, the main purpose and idea of the bilingual education should not be ignored – to develop a balanced 

bilingualism in each child without any academic problems and to provide the opportunity to receive the educa-

tion in the native language. Historically bilingual programs are associated with the decreased drop out rates 

and academic underachievement of the minority students receiving education in the state language (in the lan-

guage in which their competence is limited). The current vision of the Ministry of Education of Georgia which 

implies teaching the state language through the bilingual programs will in the best-case scenario lead us to the 

results because of which the Western countries started to advocate such programs. Therefore it is crucial that 

the Ministry of Education defines the goal of the bilingual education in Georgia to be the development of the 

bilingualism along with the overall academic success of each student and plans and implements the corre-

sponding bilingual education programs. The Ministry of Education and Science should also revise its attitudes 

towards the submersion programs. The Ministry of Education and Science of Georgia is actively popularizing 

and stimulating submersion (Georgian program submersion) programs.  

Revision of the bilingual education policy requires certain legislative changes. First of all, the bench-

marks should be determined for the non-Georgian schools – what are these schools expected to achieve in a 

certain period of time? Secondly, it is very important to develop and adopt such state documents as national 

curriculum of Azerbaijani and Armenian languages, which are in line with the Georgian educational system. 

Thirdly, changes have to be made in the allocation of the instructional hours so that they correspond the spe-

cific nature and characteristics of the bilingual education.  Fourthly, amendment should be made to the maxi-

mum class-size in the bilingual programs. Fifthly, it is very important to create a professional standard of a 
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bilingual education and to plan and implement both pre-service and in-service professional development pro-

grams according to this document. Finally, it will be necessary to create incentive system for the teachers in 

order to ensure recruitment and retention of the qualified teaching cadre in such schools.  

Over the recent years number of programs and initiatives were implemented to solve the problems related 

to the lack of the qualified teaching and administrative cadre in non-Georgian schools (United Nations Asso-

ciation of Georgia, 2010). Above-mentioned programs have two main limitations: (a) They are not sustaina-

ble; (b) They do not contribute to the development of the local capacity of the schools. Most of these programs 

are aimed at sending out the teachers to the minority regions. This type of program was launched in 1998. In 

2005 this program was renewed in the form of “Missionary” teacher program. It was followed by the program 

“Teach Georgian as a Second language” in 2009. The participants of this program were the qualified teachers 

of Georgian language and literature who was placed in the non-Georgian schools in the minority regions. The 

new program “Georgian Language for Future Success” was launched in 2011. As part of this program gradu-

ates of the BA programs were sent out to teach in the minority schools.  None of the above-mentioned pro-

grams are long-term, sustainable or aimed at strengthening the local capacity. At the same time none of these 

programs were implemented in the context of bilingual education. It is important that future programs are the 

part of the bilingual education policy and at the same time provide more long-term and sustainable support to 

the non-Georgian schools. The same approach has to be taken towards the strengthening the capacities of the 

local administrative staff and more sustainable and need-oriented programs have to be implemented.  

One of the most important priorities is to ensure the active involvement of the parents and community in 

the school life. As the findings of this study non-Georgian schools have almost no practice of such involve-

ment. Hence the professional development of the administrators and teachers in the area of parent and com-

munity involvement is very important. On the other hand, the non-Georgian schools can benefit a lot by im-

plementing the parent education and awareness raising programs. Non-Georgian schools have got no suffi-

cient financial and human resources for implementing such programs. However, very efficient programs can 

be implemented by the Ministry of Education and Science of Georgia in collaboration with the local and in-

ternational organizations.  

In conclusion, the Georgia education system and the minority integration policy have step by step 

reached the important point of launching a bilingual education reform. Expectations towards this reform are 

very high (Ombudsman Office, Meeting with Ethnic Minority Council, March 30, 2008). When expectations 

are high, chances of dissapointent are also very high. Dissapointment towards the billingual education reform 

may equal the disappointment to the policy of the integration of ethnic minorities. Therefore, it is crucial for 

all the parties involved to ensure the effectiveness of the bilingual education reform. The reform will be effec-

tive if state priority is given to the “strong” bilingual programs and appropriate policies and activities are im-

plemented.  
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Preconditions of Teaching GLL Students  

 
ABSTRACT 

 

Teaching of Georgian, as a State Language and introduction of the advanced Western methodologies of 

language teaching are viewed as two interrelated phenomena.  One of the significant approaches of the 

Western European methods of the language teaching is the politics of language teaching, which is strictly 

based on the preliminary in-depth research outcomes;  

The language teaching policy is elaborated as a result of the summed up data and their synthesis; The tra-

ditional Western approaches of language teaching incorporate the structural, the functional and  interac-

tional views of the language; Hence, the methodology is constructed and on the premises of each view 

(Richards, J.C. y T.S. Rodgers 1987, pp. 14-30).  

Against this background, for the progressive teaching of Georgian as a state language it is of absolute ur-

gency to develop critical analysis and modern style of criticism specifically for the Georgian, as well to 

focus literary norms of the modern Georgian.    

 

 The goal of the paper is to analyze the headstart conditions of policy formations for teaching Georgian as 

a second language. It addresses two urgent problems: critical analysis of language teaching and the role of 

translated fiction, as part of the national culture in the education of the GLL or bilingual students. Both are 

considered to be intertwined in the process of the policy formation for teaching GSL. Teaching of Georgian, 

as a second Language and introduction of the advanced Western methodologies of the second language teach-

ing are viewed as two interrelated phenomena, however, the paper argues, that adoption of the Western expe-

rience should be based on the preliminary adaptation analysis. The paper highlights several recommendations 

for successful implementation of the policies of second language teaching.     

The Preconditions of starting new educational programs for the GLL students’ segment is classified into 

(a) dearth of the language/literature/translation criticism; (b) dearth of efficiency and Western experience in 

teaching the state language to the Georgian language learners whose first language is not Georgian.    

The scholars of Georgian have yet to concentrate on the literary norms of the modern Georgia, with the 

view on one hand of the linguistic changes which Georgian suffered through the Russification regime, and on 

the other hand, the threats to the language as posed to the globalized world. The linguistic portrait of the 

Georgian world is the conceptual phenomenon coded with the national essence, that is to be communicated to 

the non-Georgian citizens of our homeland. The deficiency of criticism is reflected on the outcomes of the 

research project carried out by the Department of the National Assessment in 2009 which intended to pinpoint 

the problems of teaching Georgian. Regrettably, Adjara indexed the worst outcomes among the five most vul-

nerable regions in Georgia (Tsereteli, 2009 www.ganatleba.org). Therefore, it should not come as a surprise, 

that non-Georgian public schools in the regions which are densely populated with the ethnic minorities do not 

meet the standards established by the newly issued Law of National Education. Regrettably, unless purified, 

modern Georgian is contaminated enough to bring about miscommunication of the national concept. We have 

to gauge the channels which transfer contaminated Georgian through literature, translation, mass media, inter-

net etc.  

One of the significant approaches of the Western methods of the language teaching is the politics of lan-

guage teaching, which is strictly based on the preliminary in-depth research and testing outcomes;  Further-

more, analytical approaches to the politics of teaching needs technical analysis (e.g. matrix of assigned teach-

ing hours) as well as critical analysis of the Western experience and development and institutionalization of 

the language criticism.  

 

 

 

http://www.ganatleba.org/
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Teaching literature: adapted over original? National over translated?  

The national program of the Georgian as a SL (see www.cciir.ge/upload/editor/.../qarTuli%202 

,%20srandarti-1-12%20klasi.do) approves adapted literature for the Georgian Language Learners (GLL) for 

the 2-9 grade students. The page 91
 
reads that “a 9

th
 grade student comprehends an adapted text of fiction, 

which is quite logical, provided all the experience with the adapted literary texts in previous grades. However, 

the trajectories of the students competency and the student requirement on the very next 92
nd

 page fall apart as 

the student requirement claims structural and linguistic analysis of a literary text. The same paragraph: ქ.მ. IX. 

8 articulates that a student is supposed to transparently demonstrate his/her skills in stylistic analysis. We have 

to question here the integrity  of the training and the requirement in the National Educational Program (NEP) 

and to assert that no transparently demonstrated outcomes can logically be expected based on the training 

component.  

Clearly, the affinity between the original and the adapted literary text is the story itself, while the impro-

vised content is a simple with no authentic set of stylistic devices, with no auctorial story-telling, allegory, 

metaphors, hyperboles, personification etc. Hence, the next requirement to GLL student to be able to compose 

a fable is deemed an overstatement of the NEP which does not provide for the necessary  knowledge criteria 

for intermediate level training.  

The analogy of the National Educational Program deliberated by the National Educational Curriculum 

and Assessment Center for Georgian and non-Georgian students locates both ignoring fiction in translation. 

None of the draft programs outline succinctly whether a “literary text” stands as a Georgian literary text or it 

means a corpus of the translated fiction, as a part of the national corpus or as a part of the national culture. The 

Annual Yearly Progress in the end of the 12
th
 grade enlists recommended writers, which entirely is composed 

of the national writers, hence the question: as far as the NEP will measure the student competency in litera-

tures of various periods, does it mean that the literature also mean translated literature from worldwide or not? 

And why, in case the response is negative? The translated literature is seen to be given a marginalized milieu 

while it degrades its significant role as a donor of literary canons and genres: „Georgian romantic poetry is 

widely considered one of the earliest manifestations of Georgia’s modern opening to the West, an indirect 

consequence of her annexation by and absorption into the Russian Empire“ (Ram, Shatirishvili, 2004, p. 1). In 

19
th
 c. translation activity in Georgia invoked multiple literary achievements. Earlier, while still in Russia, 

Solomon Razmadze translated “Eugeny Onegin” and other verses by Pushkin, „ლხინი“, „დემონი“, 

„განღვიძება“, „ღიშპანური სიმღერა“ /“მელოდია“. Razmadze intertwines Georgian realias into these 

first unpretentious experiments, thus making a precedent of free translation. Alexander Chavchavadze trans-

lates various verses of Pushkin, Goethe, Aesop, Cornel, Walter, Lafontaine, Hugo, Odoevsky. Dimitri Kipiani 

started his career as a translator, ending in 1941 with the translation of “Romeo and Juliet”. The versatility of 

the authors, texts and cultures ushered doors for Georgian romanticism. Recited by his teacher, Farys in Rus-

sian translation was one of Baratashvili’s inspirations. Later, he was compared to Byron by the outstanding 

British scholar: „…the outstanding figure is the young and tragic bard Nikoloz Baratashvili, who met his 

death in 1845 at the age of 28. No one who has had the privilege of seeing the young Georgian actor 

Gegechkori in the title-role of the drama Baratashvili on the Tbilisi stage is likely to forget the appeal of this 

tortured, truly Byronic genius“ (Lang, 1966: 23).  

Baratashvili’s “Merani” invites the best of the Russian writers to contest for the best translation of this 

truly humanistic masterpiece of romanticism, Pasternak, Akhmadulina, Euteshenko, Voznyesensky, 

Antokolsky, Lozinsly, and currently, Maksim Amelin’s glorious translation indicates the eternal attraction 

with the poem. However, none of the translators remained unconscious of the magnetism the poem produced, 

thus reflecting it in their own works, e.g. in Tsvetaeva’s untitled verse: “Пожирающий огонь — мой конь”, 

Bal’mont’s “Челн томления”, Pasternak’s “Дорога”. Apparently, two phenomena emerge simultaneously:  

(1) intercultural translation or interpretation of verbal signs in the same language with other signs and (2) in-

tercultural translation. 

The 19
th
 c. was not only characterized with the romantic and realistic literary genres. The paradox of that 

epoch concludes in the incoherence of the prosperous translation practices which enriched the genres of litera-

ture, with the deplorable inferiority of Georgian under the colonial regime.     

The Russian-educated Georgian elite who also served in Russian military services transformed into cul-

turally translated monolinguals, with Russian as the native language.  Georgian language saw degradation un-

http://www.cciir.ge/upload/editor/.../qarTuli%202%20,%20srandarti-1-12%20klasi.do
http://www.cciir.ge/upload/editor/.../qarTuli%202%20,%20srandarti-1-12%20klasi.do
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der the colonial oppression, what made foundation of the Bank of Nobility by Ilia Chavchavadze and Ivane 

Machabeli a matter of vital political expediency. It was hard to disregard Georgian language anymore and the 

end of the century witnessed gradual back translation of the Georgian elite. Literary translation contributed 

immensely to the development of the new literary traditions, classicism, romanticism, and canons in Georgia, 

canonization of the new Georgian language, enrichment with neologisms and occasional word-building. 

Translated literature is viewed as a part of national culture in the West, hence it is respected and integrated in 

the curricula of the student with English as the first or the second languages (ELL).  

Teaching English to ELL Students in the USA  

Since the USA has the richest experience of all the states in regards of the bilingualism and biculturalism, 

the experience it offers is seen valuable at the earlier stage of introduction NEP for the GLL students. The sta-

tistics of the US offers impressive figures with 6 million individuals with Spanish as the first language, 1.3 

million of them only in the state of California among 1, 56 of English language learners (ELL).   

 The modern Western practice of the language teaching attests that teaching English is integrated with the 

teaching of culture, intertwining literatures (both national and translated), composition, world studies for the 

high school grade students. The students can enroll in the advance placement preparation groups or in general 

classes. The selection is made on the basis of the preliminary tests, taken prior to enrolment. This option 

makes both teaching and comprehension processes less strenuous for the ELL with differences of the language 

skills.  The priorities set out in teaching English as the second language are deemed valuable for Georgia as 

well, as long as it emphasizes on the individual approach to students. The education of students whose 

dominant language is not English and/or are English language learners, is the responsibility of every school 

district/charter school in the Commonwealth. Title 22, Chapter 4, Section 4.26 of the Curriculum Regulations 

requires that the school district/charter school provide a program for every student who is limited English pro-

ficient (LEP) or an English language learner (ELL). The regulation states: "Every school district shall provide 

a program for each student whose dominant language is not English for the purpose of facilitating the student's 

achievement of English proficiency and the academic standards under § 4.12 (relating to academic standards). 

Programs under this section shall include appropriate bilingual-bicultural or English as a second language 

(ESL) instruction." 

We use the experience of the high school at Urbana Champagne, Il, to demonstrate the integrity of ap-

proach to teaching ESL (English second language) and flexibility of adjustment programs to the ELL levels 

(http://www.usd116.org/uhs/guidance/courses.html) 

2 semesters of Composition 9 (9
th
) 

2 semesters of World Studies –English (10
th
) 

2 semesters of American Studies –English (11
th
) 

2 semesters of English (12
th
) 

 

Chart of ELL Placement and Programs 

 (viz. http://www.usd116.org/uhs/guidance/CourseGuide10-11.pdf)   

 

9 10 11 12 
*AP Prep Composition 9 

 

One year, two credits 

This course is designed to 

help students prepare for the 

demands and rigor of senior 

Advanced Placement Litera-

ture 

and Composition. The 

course is designed for high-

ly motivated and exemplary 

freshmen who read signifi-

cantly above 

grade level, and who have 

*AP Prep World Studies 

 

One year, two credits 

This course is designed 

to help students prepare 

for the demands and ri-

gor of senior Advanced 

Placement Literature 

and Composition. This 

course is designed for 

more mature and inde-

pendent sophomores who 

read and write signifi-

cantly 

*AP Prep American 

Studies 

 

One year, two credits 

This course is designed 

to help students prepare 

for the demands and 

rigor of senior Ad-

vanced Placement Lit-

erature 

and Composition. It 

provides an advanced 

and rigorous approach 

that is taught in coordi-

*AP Literature & Composition 

 

One year, two credits 

This highly rigorous course is 

appropriate for seniors who read 

and write significantly above 

grade level. The text is 

Literature: An Introduction to 

Fiction, Poetry, and Drama by 

X.J. Kennedy, a text used in col-

leges. Longer works studied 

include King Lear, Love Medi-

cine, Beloved, The Things They 

Carried, All the King’s Men, 

http://www.usd116.org/uhs/guidance/courses.html
http://www.usd116.org/uhs/guidance/CourseGuide10-11.pdf
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mastered five paragraph 

expository compositions. 

This is a writing intensive 

course that 

provides advanced instruc-

tion in persuasion and expo-

sition while giving the stu-

dents a foundation in con-

ventions and 

research skills. The primary 

text is The Prentice Hall 

Reader. 

above grade level. Stu-

dents are expected to 

devote significant time 

outside of class to meet 

course requirements 

and expectations. The 

course will be taught in 

coordination with *AP 

Prep World Studies So-

cial Studies. The 

primary text is World 

Literature by Holt, Rine-

hart, and Winston. Sup-

plemental works include, 

Things Fall Apart, Al-

most 

a Woman, Night, and 

One Day in the Life of 

Ivan Denisovich. This is 

a writing intensive 

course that includes in-

struction in 

expository, persuasive, 

and literary analysis pa-

pers in addition to re-

search projects. 

nation with *AP Prep 

American 

Studies Social Studies. 

The primary text will 

be Elements of Litera-

ture: Literature of the 

United States with Lit-

erature 

from the Americans. 

White Noise, and Four Plays by 

Ibsen. Reading and writing as-

signments are similar to those 

which can be expected in college 

English courses, including 

a required second semester re-

search paper and oral presentation 

of that research. Taking this class 

can prepare the 

student to take the Advanced 

Placement Exam in May. Scoring 

well on that exam can result in up 

to 6 hours of college 

credit in Rhetoric or English. 

Composition 9 

One year, two credits 

This course is required of all 

9th grade students not tak-

ing *AP Prep Composition 

9. It is a writing intensive 

course that 

provides specific instruction 

in a variety of persuasive 

and expository modes while 

giving the students a foun-

dation in 

conventions and research 

skills. Specific attention will 

be given to reading strate-

gies and paragraph and es-

say structure. 

World Studies 

One year, two credits 

This course is required 

for all sophomores not 

taking *AP Prep World 

Studies English. The 

course will be taught in 

coordination 

with World Studies So-

cial Studies. This is a 

writing intensive course 

that will build on the 

skills developed in 

Composition 9. Specific 

instruction will be given 

in a variety of persuasive 

and expository modes, 

grammar, and research 

skills. The class will also 

utilize a variety of read-

ing strategies to better 

understand some of the 

social issues of 

various cultures through-

out the world. 

American Studies 

One year, two credits 

This course is required 

of all juniors not taking 

*AP Prep American 

Studies English. The 

course will be taught in 

coordination 

with American Studies 

Social Studies. The 

primary text will be 

Elements of Literature: 

Literature of the United 

States with Literature 

from the Americans. 

Literature & Composition 

One year, two credits 

This course provides a rigorous 

thematic approach to longer 

works through literary analysis. 

Primary texts include 

works such as Othello, Hamlet, 

The Metamorphosis, Unsettling 

America, Native Son, Their Eyes 

Were Watching God, 

Catch 22, Siddhartha, The Poi-

sonwood Bible, and One Flew 

Over the Cuckoo’s Nest. The fo-

cus of composition is impromptu, 

exposition, and persuasion incor-

porating critical secondary 

sources. 

British Literature 

One year, two credits 

This survey course will provide 

students with a background in 

British Literature from Old Eng-

lish through the twentieth 

century. Its assessment focus is on 

the development of student expo-

sition and analysis and on prepar-

ing students for 

college level coursework. An ar-

ray of larger works may be used 

in the course including Hamlet, 

Macbeth, Heart of 
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Darkness, and Things Fall Apart. 

Writers’ Workshop 

One year, two credits 

This course is based on the work-

shop model of study. It is specifi-

cally designed to provide concen-

trated and individualized 

instruction in written composition 

to prepare students for success in 

work or in continued academic 

study. In addition, 

the use of technology is integrated 

to enhance student skills for work 

or continued education. Assign-

ments include 

the basics of narrative, expository, 

and persuasive writing. A second-

ary focus of the course is individ-

ual reading of 

fiction and nonfiction works of 

literature in order to encourage 

life long learning. 

 

In elementary and middle schools, it is quite common to have a wide variety of English language profi-

ciencies in bilingual and ESL classes. In the high schools, ESL classes are usually organized by levels of in-

struction: beginning, intermediate, advanced, and transitional. The majority of high schools follow this model 

although variations exist. Regardless of class organization models, there is a recognition at all grade levels that 

second language acquisition is a process and that students progress through various acquisition stages at their 

own pace. Teachers of ESL select specific methods and use specialized instructional materials to meet their 

students’ needs. 

In conclusions, the practice of the US schools highlights that (1) the schools have the hourly schedule ad-

justed to the ELL students, (2) the classes are streamed in accordance to bilingual and ELL students, (3) both 

bilingual and ELL students study world literature in translation. This approach is based on the long-term suc-

cess and proven outcomes of the methods.  

Thereby, bicultural education comes as an integral part of teaching of Georgian to the GLL or bilingual 

students, while it involves national literature as well as the world literatures in translation, as part of the na-

tional culture.  
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State Language and Integration Problems 
 

ABSTRACT 

 
In the second language teaching and bilingual education, it is greatly important to determine the lan-

guage learner’s approach – whether it is instrumental or integration oriented. During second language 

study instrumental reasons generally prevail in learners, although those who prefer integration approach 

are more motivated and successful as well. 

At present the motivation to study Georgian as state language is more instrumental in nature. Our re-

search shows that in terms of everyday need Georgian and Russian (55.1 %) are by all means advanta-

geous (74.2 %), followed by native languages; Both in terms of education and professional activities 

the most significant languages are Georgian (68.8 %) and Russian (40.7 %). The need for English lan-

guage has increased and an interest in Turkish language has occurred. The learners consider the knowl-

edge of English and other European languages more important than Georgian for the future. 

During second language teaching the incorporation of the literature works and information on the his-

tory and culture of the people speaking the language to be studied is not enough. The second language 

learners should have the opportunity to see that their native culture is accepted and appreciated. It is es-

pecially important during the transitional age, when identity is formed and ethnical and civil awareness 

established.  

 

 

I. When we speak of the second language teaching and bilingual education, it is greatly important to de-

termine the language learner’s approach – whether it is instrumental or integration oriented. In these terms 

social-educational models of second language learning by Lambert and Cleman are especially noteworthy. 

Lambert (1979, 1981) thinks that the key factor of second language learning is motivation, which greatly 

influences the development of the identity of the individual. For instrumentally oriented individuals second 

language represents only a tool for achieving something. Integration oriented learner desires and intends to 

become part of the society; during second language study instrumental reasons generally prevail in learners, 

although those who prefer integration approach are more motivated and successful as well. 

Cleman focuses on socio-cultural context. He outlines the significance of fear of losing own culture and 

language, assimilation during second language learning. The relation between the fear of assimilation and mo-

tivation of integration determines the motivation for second language learning and effectiveness of such learn-

ing. 

II. How can an integration oriented motivation be developed? As any language teaching is connected 

with the culture of the country, which speaks the language, school teaching could be considered as phenome-

non of poly-cultural education. During teaching process the focus should be made on the fact that the child is 

not only the subject of teaching, but the subject of inter-cultural relationships. The individual perception of the 

world by the pupil, his/her motives, socio-cultural development, emotions and moods, actual interests and de-

mands are widened and diversified through study of the second language and acquaintance with different cul-

ture. 

Teaching a language means teaching the culture of the people who speaks this language. It is necessary to 

develop the skill of comparison of “own” and “other” cultural heritage, become aware of what links the cul-

tures and what is different and why. It forms the “cognitive basis” for second language learning. During sec-

ond language teaching (in textbooks, methods and curriculum) the incorporation of the literature works and 

information on the history and culture of the people speaking the language to be studied is not enough. The 

second language learners should have the opportunity to see that the masterpieces in their native language are 

also known and valued, their native folklore and culture is accepted and appreciated. It is especially important 

during the transitional age, when identity is formed and ethnical and civil awareness established.  
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III. Second language is learnt either in relatively informal situation through imitation of implementation 

of specific communication acts, or through formal teaching in educational system. According to specialists, 

learning in informal situation is faster, deeper and achieved results are more stable over time than the knowl-

edge of second language acquired at school through curriculum subject or special teaching situations.  

With the support of Rustaveli Fund the project of “Georgian, as Second Language Curriculum for Ele-

mentary School Pupils, in Non-Teaching Conditions” was implemented in D. Uznadze Psychological Institute 

in 2008-2009. We became interested in studying the attitude of the representatives of the language minorities 

(language mood) towards state (Georgia) and other languages. 

With the aim to research the language situation a questionnaire was developed, which comprised two 

main parts. 

The first part consists of ten questions with the purpose to receive general information: which languages 

are preferred by respondents in everyday life; knowledge of which language is necessary in professional activ-

ity or education; in which language they have to communicate with the state agencies. In addition, we thought 

it important to identify the knowledge of which language is considered necessary by respondents in the future; 

learning which languages they wish for their children; which language they want to use in relationships with 

various nationalities in the community; if they consider the knowledge of state (Georgian) language by all 

citizens of Georgia mandatory. 

For the purpose of identification of attitude not only towards different languages, but towards various 

people and cultures, we used projection method – respondent should imagine themselves in the center and 

align listed languages (Georgian, Russian, Armenian, Azeri, Turkish, Greek, English, French, German, Chi-

nese) in concentric circles. The same should be repeated for different people and cultures. 

Through questions in the second part we desired to determine the attitude of the respondent towards 

learning Georgian: whether school teaching is sufficient for mastering the language; to what extent the quality 

of textbooks is satisfactory along with teacher qualification and number of teaching hours; except for school, 

where it is possible to learn Georgina and which learning methods are preferred by the respondents (traditional 

methods, trainings, special programs, private teachers, etc.). We also tried to identify situation in terms of 

Georgian language knowledge. We asked the respondents to answer the following questions: how fluent they 

are in Georgian at present (know well; know insufficiently; know at elementary level; do not know at all); if 

family members know Georgian (all, some, one member, none); in their opinion, representatives of which 

generation know Georgian better (elderly, middle or young). 

We selected target groups from teachers, parents and pupils in Tbilisi public schools (Armenian and Az-

eri), Akhalkalaki and Marneuli public schools. In addition, teachers of Georgian sector were questioned along 

with employees of state agencies in Marneuli (local administration, notary, hospital, kindergarten).  

To sum up the total of 463 respondents were interviewed (163 teachers, 108 parents, 192 pupils). 

The analysis of data shows the prominent significance and value of Georgian language to non-Georgian 

speaking population both in everyday life and professional activities or business relationships with state agen-

cies in Tbilisi and regions compactly populated by ethnical minorities (Kvemo (Lower) Kartli, Javakheti), 

namely: 

 In addition to Georgian Russian is being still used for inter-nationality relationships (the ne-

cessity of Russian is especially conspicuous in Akhalkalaki). Mother tongues are on the third place (in 

our case – Armenian and Azeri); 

 English earns more and more solid positions. It is not an inter-nationality relationship lan-

guage yet in everyday life or in state agencies (although such possibility was mentioned by 

respondents), but 13.5 % of the interviewed indicated the importance of English language knowledge 

for career; 

 Georgian is the most important language for education and career (68.8 %). It is followed by 

Russian (40.7 %) and mother tongues. It should be mentioned that the necessity of English language 

knowledge has increased four times (13.4 %) and interest towards Turkish has activated, although at 

minimal level and only in parents (1 %); 

 For the future the runner up to Georgian language is English and not Russian. On the question 

which language their children should study in the future one third of the pupils (30 %) named English 

and other European languages. We should mention with regret that the pupils consider the knowledge 
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of English (28.25) and other European languages more important than Georgian for their children (i.e. 

more distant future than their lifespan). However, it is a fact that only 27 % of respondents name 

Georgian language; 

 Respondents are sure that citizens of Georgia should fluently master state language (in our 

case - Georgian) or at least know it at elementary level. According to the opinion of the respondents, 

young generation knows Georgian better that representatives of the middle and elderly generations. 

However, the readiness and desire to study Georgian is conspicuous in all categories of the 

respondents (50.7 % plans to study Georgian; 23.9 % wants to, but does not know how they will man-

age to study); 

 As regards the issues of Georgian language teaching in non-Georgian speaking schools (Ar-

menian and Azeri sectors), the situation is as follows: 

 One third of the interviewed thinks that school teaching is sufficient for Georgian language 

study; however, 41 % of the pupils have opposite opinion and 43.1 % of parents are partially satisfied 

with school teaching (especially, teachers of Armenian schools); 

 As regards textbooks, assessment of Georgian language teachers and number of hours for 

Georgian language study, the opinion of respondents is undoubtedly positive; 

 It is prominent that the politics implemented by the state in the recent period has been effec-

tive and the interest towards learning Georgian language has increased. Respondents see the opportu-

nities to study Georgian language outside schools through Georgian media, acquaintance with Geor-

gian literature and relationships with friends or colleagues. 

The research shows that at present the motivation to study Georgian as state language is more instrumen-

tal in nature (especially among the parents). State politics aim at the above too, although Georgian educational 

system and existing resources do not facilitate the children speaking minority languages with the opportunity 

of full development of their potential yet. It could result in decrease of instrumental motivation towards Geor-

gian and shift of interest on other languages (i.e. English, German, Turkish, Greek and/or Chinese), the 

knowledge of which would offer more opportunities in employment and welfare of the non-Georgian speaking 

population. Such threat is fairly real and our interviews distinctly showed it. We think more attention should 

be paid to the development of integration oriented motivation (and not only among the representatives of lan-

guage minorities). 

The motif of integration into a culture or society occurs when a person is convinced that he/she is ac-

cepted into the society as he/she is with his/her language, appearance, history, traditions and values. The sec-

ond language becomes the means not only to become acquainted with the people speaking the language and 

their culture, but the opportunity to share own experience and native culture. The curriculums of Georgian 

schools should more intensively reflect the role and share in the development of state of ethnical groups living 

in our country – integration is a bi-lateral process, after all.  
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ABSTRACT 

 
 The paper analyzes the vast empirical data, including the features characteristic to the Soviet 

period discourse, contained in the works by numerous authors, dealing with the issue of the 

so called second native language; notwithstanding some minor exceptions, the said coinage 

seems bizarre to none of the Russophone authors. It is not only the political underpinning 

(apology of Russification), but a cognitive factor which, against their will, unveils the true 

essence of those statements. When writing about the so called second native language, 

Russophone authors try to present the notion, rendered by means of this ’term,’ as an axio-

matic entity, that is, they model the language situation by way of manipulating with terms 

and notions.  

The paper highlights the fact that language situations may become a subject to modelling not 

only by way of certain legislative and administrative activities, but also by means of giving 

way to a discourse of appropriate content, irrespective of the fact how adequate its product is 

going to be with the existing reality. 

 

 

 In order to veil the assimilationist policy, conducted in the Soviet Union, Russian-language publications 

in the period of the Communist rule proposed the term второй родной язык ’the second native language,’ 

referring to Russian for all non-Russians living in that state. It is noteworthy that, notwithstanding some minor 

exceptions, the said coinage seems bizarre to none of the Russian-language authors. The present paper dis-

cusses statements by some Russophone authors concerning the issue in point. What is salient here, is not only 

the political underpinning (apology of Russification), but a cognitive factor which, against their will, unmasks 

the true essence of those statements. When writing about the so called second native language, Russian-

language authors try to present the notion, rendered by means of this term, as an axiomatic entity, that is, they 

model the language situation by way of manipulating with terms and notions. 

In order to achieve the set goal, the best means is to refer to the said authors' quotes which are so unam-

biguous with their aspirations that sometimes even no comment is needed: "The notion 'second native lan-

guage' was introduced in the party and political literature. Recently, it gained circulation in scholarly literature 

as well" (Agayev, 1968: 136). To tell the truth, we are not going to refer to this and some other authors' state-

ments as scholarly relevant opinions. For us, they are the illustrative data in order to observe the process in 

question. The fact that they are not worth discussing in a scholarly way is clear based on the following pas-

sage: "The possibility of the use of the notion 'second native language' is unarguable. First of all, in such spe-

cific cases when a people, living in a foreign-language milieu, learn it so fluently that individuals of various 

categories of the population use it so widely as their national-native language. For instance, presently Megre-

lians and Laz [?! -- Z. K & I. C.] use Georgian" (ibid.: 137). The author is surprised that the notion appeared 

unacceptable for some scholars as far as "in it, they view the masked policy of transferring peoples to a lan-

guage of another nation" (ibid.). It would be reasonable to echo A. Agayev with another quote: "Frequently, 

this process leads to the point Russian becomes a native language for a considerable part of a non-Russian 

people. As a result, as it is seen based on the 1959 census of the population of the USSR, more than 10 million 

representatives of the non-Russian population of the USSR recognized Russian their native language" 

(Desheriev & Protchenko, 1968: 122). This is what we wrote about the critical outcomes of such 'nativization': 

"Vods (a smaller ethnic group) inhabit Kingisepp District of Leningrad Oblast. Their native language used to 
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be Vodic; presently, their overwhelming majority speak Russian… The nation has not been included in the 

post-war censuses. The language disappeared and the nation did too. The same happened with Livs (Latvia), 

Oroks (Sakhalin), Iaghnobis, Talysh (Azerbaijan) and many others" (Kikvidze, 1990: 187). 

M. Rilski says that "Kazakh poet Mukhtar Ayezov accurately named Russian 'the second native language' 

of all educated non-Russians of the Soviet Union" (Rilski, 1962: 102). However, there is different informa-

tion: "When N. S. Khrushchov was ascending the stairs in Minsk State University, he turned back to the fol-

lowers and declared: "The sooner we begin to speak Russian, the sooner we will build communism." Follow-

ing that, T. Usumbaliev, the first secretary of the Communist Party of Kyrgyzstan, declared Russian the sec-

ond native language for the Kyrgyz people" (Kikvidze, 1990: 187). It is noteworthy that, in that period, it was 

a step forward fore the Kyrgyz as far as their language was given the statyus of 'the first' at least formally. 

While writing about the so called 'second native language,' Russophone authors do their best to present 

the concept, designated by the 'term,' as granted, that is to somehow indoctrinate it (see, for instance, Beloded, 

1969; Kostomarov, 1963, Desheriev at al., 1965; Baziyev & Isayev, 1975; Khanazarov, 1973; Garşva, 1989). 

In order to illustrate the above said, we will discuss statements by some of the authors. "The second native 

language can be in the direct sense applied to a language which is spoken by individuals since their first years 

together with their mother tongue, which is observed in mixed families in which two (or more) languages are 

simultaneously spoken. Besides, the second native language can refer to a language of the population who lost 

or loses their 'first native language'" (Garşva, 1989: 31). The following comments are to be made here: (1) the 

author puts „первый родной язык“ (first native language) in the quotation marks while второй родной язык 

(second native language) is without them; (2) from a scholarly standpoint, K. Garşva's opinion is queer (oth-

erwise, her statement, as either a political or propagandistic discourse, is quite definable): she takes второй 

родной язык, as a term, for granted; following that, she tries to findf some definition to it or provide with an 

empirical foundation. 

When V. Avrorin speaks about the difficulties, associated with the definition of the term bilingualism, he 

states that those, who do not consider it necessary to somehow strictly define the phenomenon in point, regard 

people's huge masses without discriminating them, more or less speaking two languages, refer to them as bi-

linguals, and, only after that, select such a definition for bilingualism as not let no single entity of that mass 

separated from it, thus maintaining its mass character, comprising millions. "This is what I mean when I speak 

about a reverse order of judgment: not from an essence toward a nomination, but from a nomination toward an 

essence. This is how it is done in the case of 'second native language'" (Avrorin, 1975: 142). It must be 

pointed out that Avrorin is one of the few exceptions among the Russophone scholars who try to analyse the 

problem in a scholarly way. 

We should deal with the approach of another author: "Second native language means that the language of 

intra-ethnic relations, the language of the leading and the most developed nation, became a source of the spiri-

tual development of all degraded and suppressed nationalities, and, in this sense, it became intimate and native 

for them. A language of intra-ethnic relations becomes a second native language for a given nation not be-

cause the whole nation has acquired it equally well as their native tongue but because the language of intra-

ethnic relations, together with the national one, is necessary for its development in the multi-national socialist 

state" (Khanazarov 1963: 200). We will reply to this agitation passage with V. Avrorin's comment as far as it 

emphasizes not only the groundlessness of the approach, set forward in the above-presented quote, but also 

provides a noteworthy niche in terms of the vulture-specific nature of conceptual metaphors: "Again, there is a 

discrepancy. In the beginning it provides an axiom that Russian became the second native language for all 

non-Russian peoples in the Soviet Union, while it is known that very few non-Russians speak it like a native 

tongue. This is the intellingentsia and not all of them; such ones more rarely occur among workers and peas-

ants. We might have found a way out if we went to the paved way by means of ultimately widening the notion 

"second native language." This is how disclaimers of any kind of strictness in scholarship behave. They suf-

fice the fact that the second one is the language of intra-ethnic relations, playing the significant role in and 

being greatly respected among the peoples of the Soviet Union, and refer to it as a native (second native) lan-

guage. Hence, the metaphor occupies a place of a scientific term, being quite reasonable in the language of 

poetry and journalism, in any text, written in the elevated celebrative style, however, it is not compatible with 

the accurateness of the prosaic language of scholarship" (Avrorin, 1975: 143). It is noteworthy that what is 

acceptable at least as a metaphor, if not a term, "in the language of poetry and journalism, in any text, written 



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

316 
 

in the elevated celebrative style," is not at all compatible for the conceptual system of Georgian. To set aside 

political reasons, the cause should, of course, be sought in the fact that a conceptual metaphor like mother 

tongue does not occur in Russian. As a matter of fact, when speaking about mother tongue problems, E. Poli-

vanov was obliged to behave in the following way: "It is not in vain that the scholarly tradition widely applies 

ther term Muttersprache (and not Vatersprache)" (Polivanov, 1969: 89). 

The literal Georgian translation of второй родной язык is *'meore mšobliuri ena' (second native lan-

guage) paradigmatically yields in *'meore dedaena' (second mother tongue), while, in Georgian, dedaena 

'mother tongue' refers to a principal, basic, national language. This pattern can in no way accord with the 

above-presented conceptual system. Georgian dedaena (mother tongue), both as a fact and as a conceptual 

metaphor, occurred in another interesting situation, acting as a positive factor. 

Based on the above said, it can be inferred that language situations can be a subject to modelling both by 

way of realizing various legislative and/or administrative measures and by giving way to a discourse of appro-

priate content, notwithstanding the fact how realistic the received picture will be. Such things may happen in 

any period of time; to prove this, we will refer to M. Beridze's words: "The cultural contour, 'drawn' by the 

three Kartvelian languages, makes the model and unique Kartvelian unity far firmer and more solid, and any 

kind of politicization, a sham preventive 'fabrication' of the facts associated with these issues, is useless and 

unjustifiable" (Beridze, 2010: 1).  

 

 

REFERENCES 

 

Agayev, A. G. 1968. Functions of language as an ethnic feature. Language and Society. Moscow: Nauka: 

124-138. [in Russian] 

Avrorin, V. A. 1975. Problems in the Study of the Functional Aspect of Language (On the issue of the ob-

ject of sociolinguistics). Leningrad: Nauka. [in Russian]  

Baziyev, A. T. & Isayev, M. I. 1975. Language and Nation. Moscow: Nauka. [in Russian] 

Beloded, I. K. 1969. Development of the Languages of the Socialist Nations of the USSR. Kiev: Naukova 

dumka. [in Russian] 

Beridze, M. 2010. On the issue of the linguyistic conceptualization of the Georgian ethno-social reality. 

FOLIA CAUCASICA. Festschrift fūr Jost Gippertzum 55. Geburstag. Frankfuirt/M & Tbilisi: Logos: 

1-34. [in Georgian] 

Garşva, K. K. 1989. Interpretation of some statistical data from the study of bilingualism and multilingual-

ism (based on Lithuanian SSR). Principles and Methods of Sociolinguistic Inquiries. Moscow: 

Nauka: 28-35. [in Russian] 

Desheriev, Y. D., Kammari, M., Melikyan, M. 1965. Development and mutual enrichment of the lan-

guages of the peoples of the USSR. Kommunist, No 13: 55-66. [in Russian] 

Desheriev, Y. D. & Protchenko, I. F. 1968. Development of the Languages of the Peoples of the USSR in 

the Contemporary Epoch. Moscow: Nauka. [in Russian]  

Kikvidze, Z. 1990. From the ecology of language to ther ecology of nation. Gantiadi, No 3: 186-188. [in 

Georgian] 

Kostomarov, V. G. 1963. CPSU Programme on the Russian Language. Moscow: Prosveshchenie. [in Rus-

sian] 

Polivanov, E. D. 1968. Where are the reasons of language evolution? In Polivanov, E. D. Papers in Gen-

eral Linguistics. Moscow: Nauka: 75-89. [in Russian] 

Rilski, M. 1962. About People for People. Kiev: Padyanski pisatel. [in Ukrainian] 

Khanazarov, K. K. 1963. Rapprochement of Nations and National Languages in the USSR. Tashkent: Fan. 

[in Russian]                                 

 

 

 

 

 



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

317 
 

 

Sophie Mujiri 

  Ivane Javakhishvili 

Tbilisi State University, Georgia 

 

The problems of adjusting linguistic competences to the levels of 
the European Framework of Reference 

 
ABSTRACT 

 
The article is dedicated to the consideration of the united European Framework of Reference, concerning 

the learning, teaching and assessing language learning of the Framework that is the most important doc-

ument and instrument of standardizing text-books (manuals) and examinations. A differentiated system 

of a six-stage scale and describers is described briefly part of the scholars consider it to be transparent 

and relevant, other think that it is imperfect. A wish of improving it is expressed in order that I should be 

possible to exactly adjust the linguistic competence of the examined person to one of the levels of the 

Framework of Reference. Another point that is criticized is that Framework of Reference does not present 

any special instructions for drawing up the examination test and does not envision all the factors, condi-

tioning the complexity of the test. The difficulties, connected with the understanding of the oral speech 

are also accentuated in the article. On the basis of analyzing these problems it becomes possible to work 

out recommendations both for developing the skill of understanding the oral speech and drawing up the 

test to check up the competence of listening, adjusted to the standard of the Framework of Reference. 

Taking into consideration the following factors and difficulties is recommended: the homogene-

ous/heterogeneous character of the group of language learners, interference peculiarities, the level of 

phonetic-phonological and lexico-grammatical competence, the ability of recognizing the importance fea-

tures of spontaneous authentic speech and tempo. We should not choose texts with polyvalent contents 

with complicated reference and local relativity and background noise for the persons who do not know 

the foreign language well. The accompanying assignments should be given before listening to the text, 

the style of listening of the audiotext should be mainly global or selective. It is preferable to include the 

visual channel for testing and choosing the roles of the addressee and the auditor for the listener. The as-

sessment system of “the Institute of German as a Foreign Language” (the 2010-2011 version) is given as 

a specimen of the objective description and assessment of the competence of listening. According to this 

system it is necessary first to characterize the text of the test (its authentic character, the type of dis-

course, its subtype, volume, how difficult its vocabulary and grammar is , the tempo of speech, how dis-

tinct the articulation is, the accent, etc.) and adjust it to the respective level of the Framework of Refer-

ence (to make it more exact B2+, B1+, A2+ levels are added to the competence scale of understanding of 

what has been heard), and then to assess the competence of the listener numerically (according how cor-

rectly he/she will do the assignments, accompanying the text he/she has listened to). The above-

mentioned system is objective and transparent. It can be successfully introduced into the educational 

sphere of Georgia to learn, teach and assess audition in a foreign language. 

 

Common European Framework of reference of the languages learning, teaching and assessment was 

created in 2001 according to the European Council instruction. It serves pursuing language policy and imple-

mentation of political activities in Europe: “In multicultural Europe hereditary diversity of languages must 

become the ground of mutual understanding and close cooperation of Europeans.”(…) “The knowledge of 

modern languages will ease communication and interaction between the Europeans, will make it possible to 

increase their mobility in Europe and will facilitate the respect of identities, maintenance of the cultural hered-

ity and development” (GI, 2001, P. 15). 

Common European Framework of reference of the languages learning, teaching and assessment (hereaf-

ter briefly: the framework of reference) is used as the basis for formation of educational standard, reformation 
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of foreign language learning, development of curriculum etc.
1
 It represents an important instrument on an in-

ternational scale for unification and certification of the exams. That is why the framework of reference ob-

tained striking resonance and recognition since its publication. Twenty-three specialists in didactics (from 

Germany and Austria) of German, as a foreign language, according to their research field, have given the 

highest assessment to the framework of reference as “the most important document of the language pol-

icy” in the area of common European education (Raupach, 2003, P. 156). With the aim of further specification 

and development of the framework of reference, many empirical researches have taken place, base documents 

have been drawn up, the foreign languages portfolio (ESP) of which we should name, projects: “ALTE” and 

“DIALANG”, German-speaking Swiss cantons project “IEF” etc. (GI, 2001, P. 218, 232, Appendix: B, C, 

Europarat: European Language Portfolio) 

Unlike early normative documents, the framework of reference embraces all those newly determined pa-

rameters thronged in the uniform system that is necessary for language learning, teaching and assessment. The 

most major concepts of recommendation frameworks are: a) The change of paradigm in the field of the for-

eign language lesson, its aims and content and b) Differentiated system
2
 of six-level scale, which describes the 

levels of communicative activities and language competencies. 

This system contains the knowledge and skills, by which the language learners must be able to imple-

ment language activities in social, professional and private field. The phased system of levels has vertical and 

horizontal dimensions. The vertical dimension represents the language competence level (A – elementary us-

age of the language, B – independent usage of the language, C – competent usage of the language) and content 

of the levels that are illustrated by a global scale. The global scale represents one of the most important scales 

of the framework of reference, on which all the rest of the scales are oriented on the global scale. The compe-

tence level of a language learner with defined descriptors for each level is characterized not in negative, by 

listing deficits of their knowledge, but in a positive way: what skills they own, to be able to gain their compe-

tence level. Feasibility and adequacy (validity) of the suggested descriptors are empirically researched in the 

Swiss project by B. Nort, G. Schneider and other scientists and are based on the experience of teachers work-

ing in different education sectors, who regard these descriptors as transparent, feasible and relevant. Each de-

scriptor is examined by hundreds of experiments in three languages (English, German, French), as for the 

scales, they are composed based on the statistical data (see Schneider, 2000; GI, 2001, Chapter III, Appendix 

A, B regarding Swiss project). Despite this, the description of the levels descriptors is suggested in the form of 

recommendation that “must incite us to thinking, discussing and further improvement of descriptors, on the 

ground of an objective description of the gained experience and facts in this field (GI, 2001, Chapter III; 

Quetz, 2001,559). The authors of the framework of reference offer the users critical assessment of the scaling 

system and descriptors that really represent a topical issue up to date. Such famous specialists as: K.R. 

Bausch, H. Christ, F.G König and H. I. Krumm primarily initiated criticism of the framework of reference 

in the field of the language test. Test authors, who must utilize the framework of reference descriptors, remark 

that the recommendation framework does not provide clear instructions for composing an examination test 

(Rausch, 2003, P.145-155; Quetz, 2003, P.553-563). It does not take into account the control of all those fac-

tors that condition the complexity of a test task. Some critics remark that the framework of reference is too 

normative, “Mcdonaldized”. It does not offer us the advice, related to the education aims and lesson methods. 

Above all, in the framework of reference such important skills scales, as: translation, intercultural skills, non-

verbal communication, strategy of studies etc.are not given. The reason for criticizing the six-level scale and 

descriptors is due to the fact, that it is not always possible to correspond to the given language competencies 

precisely to any levels of the framework of reference within the framework of general language competence 

and competence profiles. The framework of reference user “during the language competence level” or “by the 

time of describing a special problematic sphere, needs the formulation of a more precise subcategory, until it 

is contained by the classification of the framework of reference”. Though, the scales descriptors are necessary 

                                                 
1
 The teachers’ poll, which took place in 2007 by the European Council, certifies that they regard the framework of refer-

ence necessary and helpful: 90% - for curriculum; 87% - for assessment of the teaching level/compiling of the tests; 78% 

- for the qualification of teachers (TestDaF Institut, 2010). 
2
 We can view the six-level-scale elements in the curriculum "Threshold Level" (http://www.linguee.de/englisch-

deutsch/uebersetzung/threshold +level.html) created by the European Council in the 70’s. 
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for planning the process of assessment and studies, but “they remind us of old behaviouristic explanations and 

they implement the function of that stick, over which a trained poodle must jump.” If the poodle manages it, 

then the goal of studying has been reached (see the criticism of levels and descriptors (Quetz, 2001, P. 561). 

Several critical remarks have been stated concerning the “superficial description” of the concept. Fist of all, it 

is related with the phrase: “Can…understand”. “Competence descriptions determine learning aims, checking 

of which is possible, but checking of “understanding of the listening” process is impossible and it is not dis-

cussed in the framework of reference. Neither the concept “understand” is explained within the framework of 

reference, nor – the concept of “understanding” and how the process of understanding is in progress despite 

the fact that the psycholinguistic concept of “understanding” is rather relevant for didactics, especially for C1 

and C2 levels. “Gaining multilingual competence” is postulated in the introductory part of the framework of 

reference, but the competence of the “understanding of listened to material” is related neither with the 

knowledge of any other languages, nor with the cognition of internationalisms. In many cases, it is impossible 

to correspond the listening competence to the levels of the framework of reference. The taxonomic system of 

the framework of reference still needs perfection (Christ, 2003, P. 57-66; Raupach, 2003, P.156-163; Tranter, 

2003, P. 3-6). 

As it is known, the scales of separate activities and parameters of the language competence are given on 

the horizontal dimension of the European framework of reference. The description of the qualification of lis-

tening and understanding of oral speech and its different activities, aims and examples are rather important 

for a language learner. Without the perception-understanding of the oral speech and phonetic-phonological 

competence that is related to it, they will not be able to deal with the communication of the elementary level 

within the world of foreign languages. According to H. I. Krumm, “the receptive perception of the language 

represents the major precondition of language learning” (Krumm, 2001, P. 1086). In scientific literature it is 

remarked that “listening” plays the key role in everyday usage of a language – 42%. It is followed by speech – 

32%, reading – 15% and writing - 11%. The fact that “the receptive perception and understanding skills of the 

oral speech represent a precondition of successful participation in communication”, should be taken into ac-

count at the lesson of a foreign language, as “perception represents the ground for produc-

tion”(Neuner/Hunfeld, 1993, P.37; Keltz, 1992: 23). That is why, first of all we must take care of the for-

mation of listening skills at the lesson of a foreign language, by means of using audio and computer engineer-

ing and the latest methodology – didactics. “Foreign language learning should take place in the classroom”. 

On the other hand, we should take into account difficulties related with understanding oral speech, on the 

analysis basis of which it will be possible, on the one hand, to take into account the aims and abilities of lan-

guage learners, proper selection of the teaching material and its usage during the teaching and learning proc-

ess, on the other hand – compiling an examination test and its assessment according to the framework of ref-

erence standard. Though, in the scientific literature it is remarked that in frequent cases it is impossible to cor-

respond the listening competence with the levels of the framework of reference, but at the same time, it is nec-

essary to find on optimal resolution of these problems. Thus, the following factors and difficulties should be 

taken into account during the process of learning, teaching and assessment of the competence of listening: 

1. It is impossible to carry out direct observation of a candidate’s perception-understanding. This fact 

fundamentally differentiates listening from speech and writing skills, on which observation is possible. During 

testing of the listening skills, our observation on a candidate consists in controlling his reaction only, for ex-

ample, if he will circle the correct answer
3
 from several alternatives given in the accompanying task of the 

listened text, or not. 

2. Different learners of the language may understand the listened text in different ways. Understanding 

of the listened texts is active and subjective process, which depends on numerous interindividual and personal 

factors, such as: the distance between the native land and foreign country, and background knowledge of the 

culture of these countries, motivation for studying the foreign language, metacognitive knowledge of the text 

types and superstructures, understanding competence of the in mother tongue, general language and strategic 

competencies of the foreign language, ability to memorize etc. (See the list of these problems: Zolmecke, 

1993, P. 34-38; Eggers, 1996 P. 21). In the scientific literature, it is remarked that 65% of language learners 

have a poor ability for understanding and memorizing during the process of listening and mental processing of 

the foreign language speech, rather than of the mother tongue. The higher lexical and grammatical compe-

tence a foreign language learner has the more ability to memorize he has during the process of content-based 
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text processing and vice versa, restricted vocabulary represents the main reason of inadequate understanding 

of the heard text. If a foreign language learner does not have a well-developed perceptional ability for percep-

tion-understanding of the sound flow even identification of words will be quite difficult for him during listen-

ing (Grotjahn, 1998). The Foreign language learner, on the basis of different pragmatic goals, may want 

global, selective understanding of the oral speech or to put emphasis on its detailed information. Each goal of 

listening determines a specific style of listening, the type of understanding of the listened text and quality 

(Zolmecke, 1993, P. 4-26; Grotjan,1998, P. 35-83). 

3. Unlike the process of reading, the listening process occurs in a “factual” limited time and that is 

why the auditory impression is much more rapid and momentary. Very slow or fast authentic pace of the 

background noise, accompanying the audiotext, presents special difficulties for a foreign language learner dur-

ing the process of listening. If a listener could not understand a certain part well, it will be difficult for him to 

understand the following part of the text adequately. The specificities of the audio channel specify limited 

possibilities of memorizing the listened to text. Memorized information represents the basis of understanding 

the following part of the text. If we take into consideration the fact that listening to the text is accompanied by 

the tasks, memorizing of which is necessary for listening to the text for a certain purpose and the implementa-

tion of these tasks, it becomes evident that this may congest the cognitive memory of a candidate a lot. If the 

tasks are given after listening to the text, in this case we do not check the listening skill, but – the ability to 

memorize (Buck, 2001). 

4. Specific peculiarities of oral, everyday speech considerably complicate the adequate understanding 

of the listened to text by language learners. Oral, everyday speech is characterized with spontaneity. The fol-

lowing is distinguished according to the increase of the spontaneity degree: unspontaneous everyday speech, 

prepared everyday speech and spontaneous everyday speech.
3
 Everyday speech is characterized by parataxis, 

ellipses, revisions, zehitational pauses, non-final position of the verb after subordinative conjunctions (weil, 

obwohl), particles, dialectic expressions, vulgarisms, coarticulation, reduction etc. (Glaboniat, 1998, P. 86). 

The more spontaneous the speech, the more distinguished it is by these features. This fact should be taken into 

account as the factor of potential difficulty while selecting authentic audiotexts. 

5. A foreign language learner, on the basis of different pragmatic goals, may want global, selective 

understanding of oral speech or to put emphasis on its detailed information. Each goal of listening determinesa 

specific style of listening, the type of understanding of the listened to text and quality (Zolmecke, 1993, P. 4-

26). 

6. Two basic forms of the information processing are distinguished during the process of listening in 

the scientific literature: “from the top down” and “from the bottom up” that are in close interconnection with 

each other; Which form is more dominant during the process of listening - is a matter of dispute. According to 

the empiric researches, “from the top down” process is dominant among the listeners, who do not speak a for-

eign language well, during this process the global understanding of the listenedto text, making logical conclu-

sions and hence the compensation of the “bottom up” process is easy for them. The second part of the scholars 

remark that during the process of processing “bottom up” of the listened to information, cognition of the 

words occur more rapidly and correctly. In the heterogenic group this phenomenon should also be taken into 

consideration during the compilation of the text (Grotjan, 2005, P. 117-118; Wolff, 2003, P. 11-16). 

7. The level of a candidate’s phonetic competence affects the understanding of the oral text. Unlike 

the written text, which represents the system composed from discrete units (letters, words etc.), the oral text is 

a realized acoustic signal within the limited time, sound flow, in which word boundaries are not often marked 

out well. The listener has to discern separate words, break up the foreign audiotext into words and sentences 

by means of short or long pauses that also complicates the perception-understanding process of the listened. 

Understanding of what has been listened to is more difficult when there are many phonetic phenomena in the 

oral text, those are: coarticulation, regressive and progressive assimilation, reduction, tendencies of a vowel 

reduction, etc. (Goh, 2000, P. 56-79). 

                                                 
3
 texts for listening belong to the category of unspontaneaus everyday speech that is formulated in writing and thenread 

word by word or orally stated (for example transcription of the texts). Lecture, as well as political comment on the radio 

or television is the example of prepared everyday speech. We can hear spontaneous everyday speech in the street, restau-

rant, within the circle of friends etc. 
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8. The role of a candidate, as of a listener, should be taken into account during the text compilation 

and assessment. A candidate can perform the following roles during the listening process: a) The conversation 

participant, who can listen and talk; b) addressee, whom the speaker directly addresses, but the addressee does 

not have enough ability to respond (for example, a listener at the traditional lecture); c) An auditor, who can-

not respond at all and he is not even expected to answer (for example, the listener of the radio broadcast). This 

process is also known as “listening during one-sided communication”; d) The co-listener is not an addressee, 

he is a casual listener, who is not expected to respond. A candidate will appear before cognitive requirements 

of different levels according to the role, which he performs. For example, if he playsan active role of the con-

versation participant, he can recheck the meaning of the heard words by the reaction of other participants of 

the conversation. But at the same time, during the process of speaking, he must think of his own speech. This 

hampers him to understand the speech of an interlocutor. The role of the co-listener is problematic with regard 

to testing, as during listening to the conversation of the strangers, the co-listener does not have the knowledge 

of the situation and consituation, that may make it impossible to understand the conversation (Grotjan, 2000, 

P. 120; Brown, 1995, P.59; Paschke, 2001, P.151-165). 

9. The specificities of the audiotext and the character of instructions of the tasks condition the diffi-

culty of the tasks, accompanied by the listened text. For example, we should not select “polyvalent by con-

tent” “conceptually difficult” texts (Grotjan, 2000, P. 47) in order to check the listening skills. Other charac-

teristic features of cognitive-conceptual difficulty of texts for listening are mentioned in the scientific litera-

ture and it is remarked that the texts are comparatively easy to understand for a candidate if: 

- There is a small amount of the referents (individuals, objectives) given in these texts; 

- The referents are clearly separated from each other; 

-  Local directions are less complex; 

- The sequence of factual narration corresponds to the sequence of the events;  

- It is not necessary to understand the listened as a result of complicated logical conclusions; 

- The content of the text is coherent and clearly formulated (Brown, 1995). 

Due to the above-mentioned difficulties the learners of foreign languages develop specific fear of un-

derstanding the speech in a foreign language which blocks the process of understanding. 

Proceeding from the above said, a number of conclusions can be made to develop the skills of listening 

and draw up such tests in which the origin of the group of learners will be considered (from the point of view 

interference peculiarities), its homogeneous and heterogeneous character, the general language competence, 

lexico-grammatical and phonetic-phonological (in the first place, on the level of perception perceiving the 

sounds and words discriminating and indentifying them, developing the skill of recognizing and perceiving 

such phonetical phenomena as the stress melody, assimilation, reduction, etc., to be able to segment the oral 

text in a foreign language); also the skill of recognizing everyday authentic oral speech, its tempo and other 

important peculiarities. For the listeners who do not know the foreign language well we should choose a less 

spontaneous audiotext. Its less difficult accompanying assignments should be given beforehand. In the text 

that will be given for listening the elements of everyday speech must be presented with less frequency. We 

should not select, “conceptually difficult” texts, the style of listening must be mainly global and selective, 

with little background noise. As for the roles of the listeners for testing the role of an addressee or especially 

that of an auditor are preferable. 

In a real communication situation the listener uses both the acoustic and visual channels. Therefore, 

proceeding from the situation (the place of communication, the people, taking part in the communication, their 

gestures and mimicry) he/she can understand the intention of the speaker better, and accordingly, perceive and 

remember, the received information better. If there is no visual component, it is considerably more difficult 

for the foreign language learner to understand what he hears. It is true, “that, the General European Frame-

work of Reference pays attention to the relevance of the development of the audiovisual reception (with re-

gard to films and television), in the tests, checking the understanding of what was listened to, the visual com-

ponent remains beyond attention. Evidently, including the video material into the test is hampered due to 

technical organizational reasons, though, of course, including the visual component into the test, e.g. commer-

cials, a segment of a film, etc. would make the test more objective (Ginther, 2002, P. 165-167). Part of the 

scholars think it expedient to use a dictation to check the skill of understanding of what one has listened to, 

and its integration into such assignments as the transfer of information, multiple choice, circling correct/wrong 
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answers, etc. (Buck, 2001, P. 73). 

The question how many times a candidate should listen to the text has different answers in scholarly lit-

erature. We usually listen to the texts once in the process of real communication, but listening to the text once 

is not enough for the foreign language learner, especially at the initial stage of learning the language, for it is 

easier to understand speech in a real situation than to understand, the video tape. Therefore, the majority of 

scholars, think that a candidate should listen to the text twice while taking a test in “listening”; first globally, 

and a second time after, he/she has read the accompanying assignments, selectively or in detail (Bolton, 1996, 

P. 47). The workers of “the Institute of the Test of German as a foreign language” (later TestDaF) 

charachterize the text of the test beforehand to make the description and assessment of the listening compe-

tence, objective. (according to its authentic character, the type of discourse, the subtype, volume, the lexico-

grammatical complexity, the speech tempo, the distinctness of articulation and accent). They adjust the text, 

characterized in this way to some level of the reference framework. But adjusting both of the text of the test 

and the listening competence of the candidate to the levels of the reference framework cannot always be man-

aged. On the one hand, it is impossible to observe the process of understanding the text that is being listened 

to, on the other, the concepts, given in the reference framework and describers (e.g. “the well-known themes,” 

“the text difficult by its content and language”, “distinctly articulated”, “to understand much by a slight ef-

fort”, “having difficulties”, “phonetical distinctness”, “a distinct character of oral expressions, etc.) do not 

properly describe the candidates competence or the text to be listened to. 

While testing the candidate is offered to listen to three texts of increasing complexity. Before listening 

to them he/she must read the assignments, accompanying each text (all the three texts have 25 assignments.) 

the candidate listens to the first and second text only once. (answers the questions, put to the text, defines the 

correct and wrong variants). The candidate listens to the third text, which is more difficult twice. While listen-

ing for the first time or after listening, he/she answers the questions to the text briefly. Having listened to the 

text a second time he/she transfers the points of the assignments he/she has done to a special form. 

While assessing the candidates performance, first the number of correct answers is counted, then with 

the assistance of the complex statistic method adjust the “listening skill of the candidate to one of the three 

levels of TestDoF. According to the 2004 version (TesDaF Institute 2004; Der TestDaF- Beschreibung der 

Niveaustufen) these levels are as follows: 

1. (The candidate can understand oral texts, connected with the sphere of his/her everyday studies, 

both their meaning and their important details; the candidate can understand the text of interdiscipline scien-

tific themes). 

2. (The candidate can understand oral texts, connected with the sphere of his/her everyday studies, and 

also with interdiscipline scientific themes whose structure is oriented to the universal language. 

3. (The candidate) can understand both the whole idea and the meaning of separate parts of the oral 

text, connected with the sphere of everyday studies and also with interdiscipline scientific themes, structured 

semantically and according to contents (Grotjan, 2005, P. 135-136).  

Test DaF levels envision the hierarchy the type of texts, connected with the sphere of everyday studies, 

according to increasing complexity; 2. The texts of interdiscipline themes whose structure is oriented to the 

universal language and 3. the texts of interdiscipline scientific themes, having linguistic and complex content 

structure. Apart from that the levels differ from one another by the aim of listening as well.  

The assessment of candidates according to the TesDaF levels is based on rather complicated closely 

connected processes. At the beginning the construct that does not submit to observations is given. It can be 

defined as the ability of understanding of what has been listened to in the academic context. This construct is 

characterized numerically, according to the quality of the text assignments, done by the candidate (this is al-

ready possible to observe). Finally, it becomes necessary to coordinate the numerical assessment of “the un-

derstanding of “what has been listened to” with scaled component according to its complexity. Thus, the ob-

jective assessment is related to both the numerical assessment of the ability of listening and the so called (can-

didate) “can” with the expression and its dimensions that have no connection with the test. 

The assessment of “the understanding of what has been listened to” with the help of levels, compared 

with the numerical assessment of the ability of listening, is superior because real (veistandeich) information 

about the quality of the test is given to the people who have conducted it. The question whether the assessment 

of the test is objective or not after discussing these complicated process still expects its answer from the re-
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sults of future investigations. 

Depending on the data of 2010 the Test Institute of German as a foreign language considers it expedient 

to add levels in the scales of the reference framework. The scale of understanding of what has been listened to 

consists of four vertical dimensions: 

1. Understanding of what has been listened to in general;  

2. To understand the speech of native speakers; 

3. To understand the conversation when being a listener or a spectator; 

4. To understand radio and video programs (GI, 2001, P. 71-73) the A 2+, B1+, B2+ levels are added 

to the levels of competence of the horizontal dimensions, corresponding to these vertical dimensions 

(<http:www.testdaf.de>): 
 

 Understanding the heard texts in 

general 

(The reference framework, 

P. 71) 

To understand, the 

speech of a native 

speaker 

(The reference 

framework, P. 72) 

Understanding the foreign 

speech, while being a 

listener, spectator 

(The reference 

framework, P. 72) 

Understanding radio, video 

programs 

(The reference framework, 

P. 73) 

A2+ 
...., can understand distinct slow 

speech to satisfy concrete demands 
   

B1+ 

In case he/she hears distinctly articu-

lated speech with a familiar accent, 

he/she can understand business in-

formation that is easy to understand 

and that is connected with everyday 

or professional topics. Herewith 

he/she can perceive their separate 

information. 

 He/she can understand a 

report on his/her specialty 

if it is not delivered in a 

complicated form, and its 

theme is familiar. 

He/she can understand the 

audi-recordings and radio 

broadcasts and the larger 

part of informational pro-

grams if the announcer 

speaks distinctly in a stand-

ard language.  

B2+ 

He/she can understand the standard 

language during direct contacts or 

heard on the radio or television, if the 

conversation is about the topic he/she 

kows, concerning personal, social 

professional life or the sphere of 

education. The understanding is 

hampered by the use of idioms and 

the improper structures of discourse.  

He/she can join the 

heated conversation of 

native speakers. 

 He/she can understand the 

standard, language from 

audio recordings the topics 

that are usual, in everyday 

life in professional life or in 

the sphere of educational. 

He/she can understand the 

ideas and positions of 

speakers.  
 

Proceeding from the above-mentioned it can be said that the problems of understanding of what has 

been listened to are not fully revealed yet. Though the existing information can be used for the purposeful 

training to understand what is listened to at the lesson of a foreign language. 

The reference framework is oriented to the study of several foreign languages. The learners should mas-

ter these languages. The learners should master these languages on different competence levels. Id the learned 

foreign language was considered to be a hampering factor in the process of mastering a new foreign language 

before, now on the contrary “teachers must use the language, learned before as the basis for a transfer”. Ac-

cordingly educational institutions should broaden the spectrum of the foreign languages to be learned and pay 

more attention to the description, learning and assessment of separate profiles of the language competence. 
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ROLE AND FUNCTION OF META COMMUNICATION CONCEPT as NONVERBAL 

COMMUNICATION FOR TEACHING ENGLISH AS A FOREIGN LANGUAGE 

 
ABSTRACT 

 

This paper examines and focuses on some issues and questions related to effective use of meta commu-

nication concept as nonverbal communication for teaching language as a foreign language by giving 

some language tips on how to teach meta-communicative items in the foreign language class.  As is 

well-known, communicative language ability includes linguistic, pragmatic, discourse and strategic 

competences and a communicatively competent language learner is required to have these abilities to 

communicate in the target language.  

“Meta Communication” is the process between message designers when they are talking about the 

learning process, as distinguished from their articulation of the “substantive” learning, itself. The hope 

is to increase the focus on the substantive knowledge and understanding being developed, by providing 

a separate channel for the support communication, and to do it in an easy, focused, and context aware 

manner (McLean, R. S. (2005). Verbal communication is supported by a raft of non-verbal signs and 

cues that reinforce what we are saying or clear up any ambiguities. For example, we may cross our 

arms when we feel threatened by what somebody else is saying, or we nod our heads when we agree 

with what s/he is saying. Nonverbal behaviors, whether they involve the hands, the eyes, or the muscle tone of the 

body, usually occur in packages or clusters in which the various verbal and non-verbal behaviors reinforce each other. 

Like verbal communication, nonverbal communication exists in a context, and that context determines to a large ex-

tent the meanings of any nonverbal behaviors. The same nonverbal behavior may have a totally different meaning 

when it occurs in another context. It is also important to mention culture in teaching meta-communication as 

the nonverbal behaviors are generally culture specific. Although nonverbal communication gives clues 

to what speakers are thinking about or enhances what they are saying, cultural differences may also in-

terfere with understanding a message (e.g., Pennycook, 1985).  

Thus, there can be misunderstandings in communication. It is essential to remember that the meta-

communication which accompanies any message is very powerful. The receiver will use these clues to 

help them to interpret what you mean, but more importantly they will often take the meaning from the 

meta-communication rather than from the words themselves, particularly when what you are saying 

conflicts with what you are doing. Hence, understanding or interpreting nonverbal messages accurately 

is especially important for second/foreign language (L2) learners whose comprehension skill is more 

limited. Since meta-communication is creating meanings to solve relationships of body language 

(Demiray, 2009), listening and speaking teachers may also concentrate on exposing students to the 

samples of body language, gesture, facial expressions, posture, eye-gaze and interpersonal distance by 

showing authentic videos of real life use.  

 
INTRODUCTION 

 

Communication not only lies at the heart of the teaching process, but it also emerges as the most basic 

requirement of a liveliness and existence. In fact, “living is to communicate” in a sense. The humankind, since 
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his/her species began to live as a social being, has used communication for maintaining his/her liveliness, for 

sharing what they have produced, for transferring some of his/her values, settled opinions, knowledge to the 

coming generations. Its history begins with the history of humankind. We live in a kind of message web at 

every moment in our everyday lives except for the sleep, ringing of the alarm clock, the sound of the azan 

coming from loudspeaker, shouting of the salespersons in the street, billboards, while greeting each other, in 

schools, on the street, while turning the heads, maintaining attitudes and so on. It would be a great mistake to 

describe communication as being static; it should rather be defined as a process. The  transferring of 

knowledge, emotion, opinion, attitude or beliefs with behaviors, from one person to another (between the 

source and the receiver), by using some channels that aims at change, occurs as a process rather than having a 

static and fixed form and quality.  

In other words, communication is a process of transferring information from one entity to another. 

Communication processes are sign-mediated interactions between at least two agents, which share a repertoire 

of signs, and semiotic rules. Communication is commonly defined as "the imparting or interchange of thoughts, 

opinions, or information by speech, writing, or signs". Although there is such a thing as one-way communica-

tion, communication can be perceived better as a two-way process in which there is an exchange and progres-

sion of thoughts, feelings or ideas (energy) towards a mutually accepted goal or direction -information- 

(Schwartz and et. al., 2008, p. 129). Since the process indicates dynamism all the time from moment to moment 

with the framework of its own rules and communication structures as a process, it entirely has a dynamic struc-

ture by the cause of its existence. Therefore, what must be understood from the suggestion? It should be under-

stood that, communication is circular process for the better quality of communication. 

 

 

FORMS OF COMMUNICATION:  

NONVERBAL COMMUNICATION versus VERBAL COMMUNICATION 

 

Communication is a process whereby information is enclosed in a package and is channeled and impart-

ed by a sender to a receiver via some medium. The receiver then decodes the message and gives to the sender 

as a feedback. All forms of communication require a sender, a message, and a receiver. Communication re-

quires that all parties have a space of communicative commonality. There are auditory means, such as speech, 

song, and tone of voice, and there are nonverbal means, such as body language, sign language, paralanguage, 

touch, eye contact, as well as writing.  

Communication is thus a process by which meaning is assigned and conveyed in an attempt to create a 

shared understanding. This process requires a vast repertoire of skills in intrapersonal and interpersonal pro-

cessing, listening, observing, speaking, questioning, analyzing, and evaluating. It is through communication 

that collaboration and cooperation occurs (available from and retrieved on 06.07.2011  

http://www.k12.wa.us/CurriculumInstruct/Communications/default.aspx).  

Over time, technology has progressed and has created new forms and ideas about communication. These 

technological advances revolutionized the processes of communication. Researchers determine that communi-

cation was transformed in three revolutionary stages that are: 

 

1.  The 1st Information Communication Revolution, in which the first written communication 

began, with pictographs.  

2.  The 2nd Information Communication Revolution, in which writing began to appear on paper, 

papyrus, clay, wax, etc. Common alphabets were introduced, allowing the uniformity of language 

across large distances.  

3.  The 3rd Information Communication Revolution, in which information can be transferred via 

controlled waves and electronic signals. 

 

The complicated nature of communication results from its relatedness to human nature. Essentially, 

communication skills are particularly important when communicating or contacting with people who are very 

sensitive to verbal and nonverbal nuances due to their emotional distress. Communication always develops in a 

given situation or context. If the subject, the speaker talks about and the situation he/she is in is not known pre-

http://www.k12.wa.us/CurriculumInstruct/Communications/default.aspx).
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cisely or the context in which a message is transferred is not understood, the meanings may not be clearly con-

ceived and may be analyzed wrongly. It is possible to categorize communication depending upon various crite-

ria such as the number of participants, materials and medium that is used. Communication can be categorized 

structurally into two according to the codes used in it:  

 

 Verbal Communication which contains oral-audial and written items and  

 Nonverbal Communication 

 

Verbal Communication 

The basis of communication is the interaction between people. Verbal communication is the most 

well known way for people to communicate face-to-face. Some of the key components of verbal commu-

nication are sound, words, speaking, and language (available from 

http://www.cobweb2.louisville.edu/faculty/regbruce/bruce//mgmtwebs/commun_f98/Verbal.htm retrieved on 

06.07.2011).  
While the term "verbal communication" seems almost self-explanatory, it is indeed far more complex in 

its appearance. By definition, verbal communication includes not only oral discussions, but also written mes-

sages and mediated communications. The most apparent type of verbal communication is oral, and a number 

of examples of oral communication are readily available. Speeches, presentations and announcements are all 

forms of verbal communication, as well as casual conversations between friends.  
In addition to standard verbal communication, most communication models also include verbal feed-

back from the receiver, which may be in the form of questions or comments, but also in shorter forms such as 

"Yes" or even a nondescript "Uh-huh."  

While specific examples of oral verbal communication are virtually unlimited, any conversation involv-

ing at least a receiver and a sender that are using spoken words can be considered an example of verbal com-

munication. While it may seem counterintuitive, written communication is deemed as a form of verbal com-

munication, under most commonly accepted definitions of the term. For this reason, a plethora of seemingly 

nonverbal communication forms can be used as examples of verbal communication, including written letters, 

memos, newsletters, newspapers, journals and even personal notes. Textbooks, novels and other literature also 

serve as examples of verbal communication, because they use words as the medium through which a message 

is conveyed. Even though the field of mediated communication is a separate branch of communication study, 

it contains examples of both verbal and nonverbal communications. Most World Wide Web content consists 

of either typed text or videos, both of which rely heavily on verbal communication to convey their messages.  

Likewise, webcasts and other online interactive media use verbal communication, as do emails, telnet 

sessions and newsgroup postings. Mediated communication does not stop with the Internet, of course; televi-

sion broadcasts use a combination of verbal and nonverbal communication, and radio broadcasts rely on ver-

bal communication (Evans, 2010). 

Crucial components of verbal communication include language, sound, words and speaking. The em-

phasis in verbal communication is the act of speaking. Words alone are not enough to put across the gravity of 

the message or the real meaning. The uttering part makes verbal communication a distinct type. Basically in-

tent or purpose of verbal communication is to provide the necessary information and direction.  

When a person employs verbal communication, he delivers information. Speaking about something 

means clarifying or stating how things are. Thus, there is the direction part. Through verbal communication, 

it's possible to direct perception into certain thoughts and meaning and people have the ability to manipulate 

things using words (available from and retrieved on 05.07.2011 

http://www.ehow.com/about_6763748_difference-between-verbal-nonverbal-communication.htm ). 

 

 

Nonverbal Communication 

A person may use his/her body language effectively in everyday life intentionally or unintentionally and 

mostly unconsciously. Beyond that, a person can not control his/her body as he/she controls the words. Our 

body gives much more spontaneous reactions against events or situations. It is possible to hide our actual feel-

ings and thoughts behind the words; however it is most of the time not possible to conceal our body language. 

http://www.cobweb2.louisville.edu/faculty/regbruce/bruce/mgmtwebs/commun_f98/Verbal.htm
http://www.ehow.com/about_6763748_difference-between-verbal-nonverbal-communication.htm
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A good listener perceives not only the words of the person with whom he/she communicates, but also the 

things he/she has performed by his/her face, hand, arm and body. Because, communication is possible by us-

ing nonverbal messages such as facial expressions, hand and arm movements, posture of the body, tone of the 

voice. In fact in such forms of communication, only a little part of the message interaction is made up of ver-

bal messages.  

At this point, the question of how to define nonverbal communication should be touched upon. It is pos-

sible to make various definitions with different perspectives. It is possible to come across some approaches 

that define a communicational form beyond verbal, and enacts not by words or voice, but any other thing such 

as body language, facial expression, way of dressing and environmental factors while communicating. This 

form of communication consists of the codes which occur naturally such as intonation, facial expressions, 

mimics, gestures, body movements, colours, accessories. In other words, it consists of the communication 

codes made up of nonverbal signs, involves also the voices other than words.  A given situation or context, is 

a dynamic process in which, nonverbal behaviors are performed individually or as a group together with ver-

bal behaviours during the exchange, interpretation or analysis of meanings.  

Nonverbal behaviours, experiences and communication occurs all day long on TV, in cinema, radio, 

newspapers, magazines, during speeches that take place in front of a community, private meetings, class-

rooms, in short in every field and at every moment of life and they are effective. They are enacted to identify 

definite behaviours or codes of nonverbal communication and help people to improve their communication 

skills. 

There are five major characteristics of nonverbal communication: it is present in most interpersonal 

communication; it often conveys more information than verbal communication; it is usually believed to be 

more effective than verbal communication; it is a primary means of communicating emotions and finally, it is 

meta communication.   

Nonverbal communication engages in most of our senses, therefore we experience many different 

forms. Nonverbal communication involves facial -displays, identity, attraction, emotion-, eye behaviors -eye 

contact and pupil size-, movement and gestures -emblems, illustrators, affect display, regulators, adaptors-, 

touch behaviors -affection, care giving, power and control, aggression, ritual-, vocal behaviors -pitch, inflec-

tion, volume, rate, filler words, accent, silence, etc., the use of smell -memories and sexual attraction-, the use 

of space -four distances-intimate, personal, social, and public-, physical appearance-attractiveness=positive 

qualities-, the use of time -send messages of value and power the use of artifacts -selection and placement 

of objects, use of light, as well as use of color. 

Nonverbal communication intends to put more meaning into verbal communication. In some cases, the 

use of words or manipulation is not enough to emphasize the emotions or thoughts behind the message. The 

use of other objects, facial expressions and hand gestures provides a different kind of clarity. Nonverbal com-

munication provides clues and hints to the real meaning behind the words used 

(http://www.ehow.com/about_6763748_difference-between-verbal-nonverbal communication.htm available 

and retrieved on 06.07.2011). 

 

 

Nonverbal vs. Verbal Communication 

It is widely debated which form of communication is more persuasive and the underlying reasons by 

scholars. It seems that verbal communication is seen as a more persuasive form in general and that nonverbal 

communication exists just to supplement verbal communication. But also, some are wondering whether if the-

se two forms are equally effective on their own ways. Verbal communication is about the content, and can be 

persuasive depending on how it articulates, proof, logic and emotional appeal. Whether or not verbal commu-

nication is persuasive depends largely on the bias and receptiveness of the listener. Non verbal communication 

is separate from content, and communicates vocally through pitch, tone, cadence and motion, like posture, 

physical appearance, gesture, and facial expression.  

Unlike verbal communication, perceptions based on non verbal communication tend to be qualitative 

and descriptive, like honesty, confidence, intelligence, authority, and credibility. However, it is not possible to 

persuade anyone for anything without verbal communication, because there must always be a message. De-

spite all these, we may still argue that in the presence of a truly unbiased and receptive listener, nonverbal 

http://www.ehow.com/about_6763748_difference-between-verbal-nonverbal%20communication.htm
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communication can be the main tipping point to decide, whether the person across knows what he is talking 

about or not. Precisely because nonverbal messages are more primitive, uncontrollable, believable, continu-

ous, unstructured, they are more efficiently and widely understandable.   

 

Similarities between verbal and nonverbal messages are symbolic, individually produced and subject to 

interpretation. While both verbal and nonverbal communication serves as reflections of people's thoughts, ide-

as and emotions, they vary in the extent of use. For instance, nonverbal communication is imprecise and ex-

plains certain things, but maybe not in its entire complexity. Verbal communication can explain complex ideas 

because the use of words and speaking are the main forms of communication that people use to get any mes-

sage across. Regardless of how complex the idea is, people can always explain it verbally. Further, nonverbal 

communication is only possible within a certain distance.  

Unless there is some form of video conversation, nonverbal communication cannot be applied over 

great distance. Verbal communication does not exactly need visuals to be able to convey thoughts. Therefore, 

verbal communication can transmit factual information whereas, nonverbal cannot (available and retrieved on 

06.07.2011 http://www.ehow.com/about_6763748_difference-between-verbal-nonverbal communica-

tion.htm). 

In what comes next, we will develop ‘meta communication’ as a concept to convey the ways in which 

these two forms of communication may indeed envelop on each other in multiplicity of ways in order to think 

further on the ways in which this meta communicative strategies could be useful in the teaching process.   

 

META COMMUNICATION as a CONCEPT 

 

The prefix can have various meanings but as used in communication, philosophy and psychology its 

meaning is best recognized as about. Thus, meta communication refers to communication about communica-

tion; meta-language is language about language; meta-message is a message about a message. In the same way, 

you can use language (i.e., meta-language) to talk about language (i.e., object language). And you can talk 

about your messages with meta-messages. 

For example, when you send someone an e-mail with a seemingly sarcastic comment and then put a smi-

ley at the end, the smiley communicates about your communication; it says something like “this message is not 

to be taken literally; I’m trying to be humorous.” The smiley is a meta-message; it’s a message about a mes-

sage. When you say, in preface to some comment, “I’m not sure about this but....” you’re communicating a 

message about a message; you’re commenting on the message and asking that it be understood with the qualifi-

cation that you may be wrong. When you conclude a comment with “I’m only kidding” you’re meta-

communicating; you’re communicating about the communication. 

"Every communication has a content and relationship aspect to such an extent that the latter classifies the 

former and is therefore a meta-communication." Each person responds to the content of communication in the 

context of the relationship between the communicators. The word meta communication is used in many differ-

ent ways, but Watzlawick uses it to refer to the exchange of information about how to interpret other infor-

mation (http://www.im.ovgu.de/im_media/downloads/lehre/ws1011/l_deckers/Watzlawick+5+Axioms.pdf). 

Just as the interpretation of the words "What an idiot you are" could be influenced by the following words "Just 

kidding", it could also be influenced by the relationship between the communicators. In the example given, the 

word "idiot" might be accepted quite happily from a close friend, but convey an entirely different meaning in 

other circumstances (Coates, 2009). 

De Vito (2000) suggests that for a message to have meaning, both elements, verbal and nonverbal, need 

to be present. He defines nonverbal communication as communicating without words: “You communicate non-

verbally when you gesture, smile or frown, widen your eyes, move your chair closer to someone, wear jewel-

lery, touch someone, raise your vocal volume, or even when you say nothing” (DeVito, 2000, p. 130). Accord-

ing to DeVito, meta communication is “communication that refers to other communications” (2001, p.136). In 

other words, meta communication is talking about ‘talk’ or ‘communication’.  

For example, if two married people sit-down to talk about an argument they just had, they are meta 

communicating because they are talking about the communication that happened in the argument. Meta com-

munication can be communication about both verbal and nonverbal communication. If a girlfriend is talking to 

http://www.ehow.com/about_6763748_difference-between-verbal-nonverbal%20communication.htm
http://www.ehow.com/about_6763748_difference-between-verbal-nonverbal%20communication.htm
http://www.im.ovgu.de/im_media/downloads/lehre/ws1011/l_deckers/Watzlawick+5+Axioms.pdf
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her boyfriend and she complains that her boyfriend does not seem to be listening to her and judging from his 

lack of eye contact (nonverbal communication), then the girlfriend is meta-communicating because she is talk-

ing about her boyfriend’s nonverbal communication. 

 

‘Meta communication’ is therefore something that occurs ‘in addition to the communication’ and we 

must always be aware of its existence. It is essential to remember that the meta communication which accom-

panies any message is very powerful. The receiver will use these clues to help them to interpret what you mean, 

but more importantly they will often take the meaning from the meta communication rather than from the ver-

bal words themselves, particularly when what one is saying conflicts with what he/she is doing. If, for example, 

you are angry but trying to hide your anger, you must be aware of your body posture, the way you use your 

eyes, gestures and facial expressions, and the tone of your voice, which may well give you away. Similarly, in 

writing, the ‘tone of your voice’ may show, show your attitude/character. In addition meta communication is to 

create meanings by solving relationships of body language (Demiray, 2009). 

 

KNOWLEDGE BUILDING PROCESS WHILE LEARNING AND TEACHING 

 

To understand knowledge building process it is essential to distinguish learning -"the process through 

which the cultural capital of a society is made available to successive generations" from knowledge building- 

“the deliberate effort to increase the cultural capital”. This, in turn, requires distinguishing knowledge building 

from a broad range of activities that share its constructivist underpinnings, but not its focus on the creation of 

new knowledge. These include collaborative learning, guided discovery, project-based learning, and communi-

ties of learners, communities of practice, and anchored instruction, distance learning as well as learning a for-

eign language. Knowledge building teaches students how to develop a repertoire of skills that allow them to 

become experts in the art of learning, a skill that, once developed, can be used across their academic and work-

ing lives. In a knowledge-building environment, structured assignments can assist learning for students, rather 

than teachers, are invested with the individual and collective responsibility to identify holes in their knowledge, 

develop plans to close them, and assess progress in attaining their goals.  

Learning needs, discovered through structured assignments, which determine the activities students per-

form in order to master a specific subject. Knowledge building may bridge the chasm between the classroom 

and the corporation, because it allows students to develop the skills involved in learning, thinking critically and 

working co-operatively with others (available from and retrieved on 08.07.2011, http://www.ccl-

cca.ca/CCL/Reports/LessonsInLearning/). The same principles apply to learning a foreign language as well.  

 

DYNAMICS OF KNOWLEDGE BUILDING PROCESS 

AND ITS RELATIONSHIP WITH META COMMUNICATION 

 

The dynamics of knowledge building process has social aspects such as the creation of public 

knowledge. In contrast to knowledge situated within the individual mind (the traditional concern of education) 

and knowledge situated in the practice of groups (the concern of situated cognition and communities of prac-

tice), public knowledge has an out-in-the-world character. Public knowledge can itself become an object of in-

quiry and the basis for further knowledge building. Thus there is the possibility of a knowledge building dy-

namic that drives the continual creation and advancement of new knowledge. What makes knowledge building 

a realistic approach to education is the discovery that children as early as grade one can engage in it. Thus there 

is a clear developmental link running from childhood education on into advanced education and adult 

knowledge work, in which the same process is carried out at increasingly high levels (available from and re-

trieved on 03.07.2011, http://ikit.org/kb.html)  

Like all your communication, your meta communication may be used both effectively and ineffectively. 

Generally, it’s helpful to analyze your talking patterns and the ways in which you and your partner or manage-

ment and workers, say, relate to each other. This is good; this is the effective use of meta communication and 

can often lead to significant improvements in your own relationships. But, when you substitute talking about 

your communication for talking about a problem, you’re likely to create more problems than you had original-

ly.  

http://www.ccl-cca.ca/CCL/Reports/LessonsInLearning/
http://www.ccl-cca.ca/CCL/Reports/LessonsInLearning/
http://ikit.org/kb.html
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The conversation (and soon-to-be argument) is now between the parents and their view of each other. 

When this type of talk becomes the sole or main topic of conversation, you’re into what is called a meta com-

munication  spiral, with your talk focusing more and more on the ways you talk and less and less on the prob-

lem of the child. So, the lessons to be learned from meta communication are two fold: Use meta communica-

tion to improve your interpersonal and relationship communication -to preface important messages or to ana-

lyze and ultimately improve relationship communication- for example, and avoid meta communication when it 

substitutes for addressing an immediate problem (available from and retrieved on 07.07.2011 

http://tcbdevito.blogspot.com). 

As it is mentioned above the most important phase in building knowledge is using meta communica-

tional element. We can discuss many examples as meta communicational elements in education materials 

which are produced for traditional or distance education environments, domestically and universally. But we 

should discuss the exact universal examples here rather than domestic ones. For example let’s look at the traf-

fic education course. Some symbols talk us universally.  

For example “DO NOT HORN”, means not disturb here, please be careful, 

there is some sensitive thing around here like school, hospital etc. The meanings of 

these symbols and their function for our life with correct running of the traffic system 

talk us from various aspects of possibilities as described by the teachers. Also this 

would mean to discuss with learners for receiving their critics and thoughts during 

this traffic education period. Learning of other signs and rules of traffic education are 

similar on using meta communication process and its function.  Since, we have to 

learn and teach these certain rules and values via signs and symbols by the same 

meaning. These meanings do not change in different societies or in between different regions of the same so-

ciety. In this context maybe life sciences have more advantages than the social ones like history, philosophy, 

geography or literature. In social sciences terms and concepts appear more abstract and we have to think more 

in abstract terms. However the terms of life sciences like chemistry, physics or math have more definite signs, 

symbols and icons for their contents. So that we can use meta communicational elements more often and also 

functionally while producing educational materials in instruction for these fields. 

Other examples are useful to clarify understanding of meta communication concept and its function in 

life long learning process with our daily life. For example, some signs dealt with disabled person which are 

conveniently understand each others in same the meaning of parking for disabled person, toilet for disabled 

person, meal for disabled person, path for disabled person, reserve for disabled person, line for disabled per-

son which  we can meet anywhere. The word 'disabled' is unnecessary. We understand meaning of these sym-

bols very briefly and then behave how it is necessary in social perspective. 

 

 

 

 

 

 

 

 

 

 

http://tcbdevito.blogspot.com/
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Let’s have look deeper to examples from the math course world. Usually 2x2 is 4 or 2+2=4 in every 

corner of the world or to take area of square into consideration can be formulating square of on side length in 

everywhere  (Reynard, 2009).  

Another example deals with etiquettes. Etiquettes are practicing in good manners or to know how to be-

have in given situation and to know how to interact with the people or others. Proper etiquette helps you make 

a great first impression and stand out in a competitive with others. From point of communication science, eti-

quettes have meta communicational function in communication process. In this process etiquettes are verbally  

have a meaning dealt with what you say and how you say it and nonverbally Etiquette has a handshake, pos-

ture, eye contact, facial expressions meaning, In other words  etiquette is defined as the forms, manners, and 

ceremonies established by convention as acceptable or required in social relations, in a profession or in offi-

cial life.  

Textbooks make claims about how meta communication betters relationships in various ways; however, 

research is not cited to uphold such claims. Therefore, since studies in the past have not examined the possible 

link between meta communication and relationship satisfaction within romantic relationships, a relationship 

between the two concepts must be addressed and tested (Alexander, 1972). Although online learning offers a 

more direct mode of communication between the learner and the instructor than in many in-class situations, 

many students and educators feel that a deeper interaction is needed to feel part of a group dynamic online. 

However, does this actually help the student learn, feel part of the class, and control the attrition rate? What 

value does a photograph add to online learning? (Hand, 2000). 

The knowledge builder must have the knowledge and experience of various forms of activities such as 

reviewing Experience, attitude Questions, finding Things Out, finding and using Information, role Play, prepar-

ing Written Information and problem solving and planning action: (Rashid, 1998).  

Indeed same principles may apply to teaching English as a foreign language, therefore this process could 

be enhanced by use of meta communicative techniques. In order to develop this argument, first we need to con-

sider the structure and system of ‘language’ as a social phenomena briefly and show the ways in which ‘Eng-

lish’ language came to be a commonly learned and spoken language in our global world.  

 

 

ROLE AND FUNCTION OF META COMMUNICATION  

CONCEPT FOR TEACHING ENGLISH  

 

Language may refer either to the specifically human capacity for acquiring and using complex systems 

of communication, or to a specific instance of such a system of complex communication (available from and 

retrieved on 03.07.2011, http://en.wikipedia.org/wiki/Language). People have always been interested in learn-

ing a language by using linguistic or extra linguistic means of communication. Learning a language involves: 

 Paralinguistic and extra linguistic means of communication (i.e. the function 

of gestures, mime, prosody, etc.). 

 Linguistic means of communication (including knowledge about items be-

longing to the levels of phonology/graphology, morphology, syntax, lexis). 

 Pragmatic and discourse knowledge (e.g. knowledge how to express speech 

acts by linguistic and paralinguistic means, knowledge about the structure of different dis-

course types, knowledge about co-occurrence restrictions on speech acts (possible adjacency 

pairs.  

 Socio-interactional knowledge, refers to the knowledge on general social rules 

for interaction in a given society or situation (Faerch & Kasper, 1986).  

By metacommunicating we imply the learners’ activity in analysing, monitoring and evaluating those 

knowledge systems implicit within the various text-types confronting him during learning. Such 

metacommunication occurs within the communicative performance of the classroom as a sociolinguistic 

activity in its own right. Through this ongoing communication and metacommunication, learners not only 

http://en.wikipedia.org/wiki/Language
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become participants in the procedures and activities, they may also become critically sensitised to the potential 

and richness of the unified sysytem of knowledge, affects and abilities upon which their communication 

depends (Breen & Candlin, 1980). Metacommunicative function indicates how the referential meaning of a 

message is to be interpreted and it relates to the speaker’s subjective intentions or the hearer’s subjective 

interpretation thereof when using the code. Nonverbal communication which involves conveying messages to 

an audience through body movements, head nods, hand-arm gestures, facial expressions, eye gaze, posture, 

and interpersonal distance can be given as an example of meta communication (Kellerman, 1992). Goldin-

Meadow (1999) suggested that ‘‘gesture serves as both a tool for communication for listeners, and a tool for 

thinking for speakers’’. For speakers, gestures facilitate retrieval of words from memory and reduce cognitive 

burden. For listeners, they can facilitate comprehension of a spoken message (e.g., Cassell, McNeill, & 

McCullough, 1999) and convey thoughts not present in speech. Although nonverbal communication gives 

clues to what speakers are thinking about or enhances what they are saying, cultural differences may interfere 

with understanding a message (e.g., Pennycook, 1985). Facial expressions in Korean culture are different from 

those in Western cultures in terms of subtlety.  

 

Perceptiveness in interpreting others’ facial expressions and emotions is an important element of non-

verbal communication (Yum, 1987). In Japan, gestures and facial expressions sometimes serve social func-

tions such as showing politeness, respect, and formality. Bowing or looking slightly downward shows respect 

for the interlocutor (Kagawa, 2001). Engaging eye contact is often considered rude in Asia culture.  

Various studies with native speakers have shown that the presence of gestures with a verbal message 

brings a positive outcome to both speakers and listeners. Morrel-Samuels and Krauss (1992) found that a ges-

ture functions as a facilitator to what a speaker intends to say. In narration, gestures are synchronized with 

speech and are conveyed right before or simultaneously with a lexical item. They facilitate negotiation of 

meaning and help speakers to recall lexical items faster (Hadar, Wenkert-Olenik, Krauss, & Soroket, 1998). 

Gestures are particularly effective for listeners when the intelligibility of the speech is reduced, as in noisy 

conditions. Other studies focusing on gesture use by L2 learners have found that those learning English as an 

L2 in a naturalistic setting have the benefit of greater exposure to nonverbal communication features such as 

gestures and tend to acquire more native-like nonverbal behaviors in contrast to learners of English as a for-

eign language (EFL; McCafferty & Ahmed, 2000). Learners also use more gestures when producing L2 Eng-

lish than their L1s (e.g., Gullberg, 1998).   

Learners with higher proficiency, perhaps in conjunction with more L2 exposure and interaction experi-

ence (McCafferty & Ahmed, 2000), might have a greater ability to use gestures as one of their communication 

strategies. Nonverbal cues may play an important role in interactions that promote interlanguage (interlangua) 

development for L2 learners by facilitating negotiation and comprehension as well as output (Sueyoshi, A. & 

D. M. Hardison, 2005).  

English, as the most commonly spoken language across the world, has become an international lan-

guage in the course of time. Kachru (1985) classifies the spread of English in three circles. The first one is 

inner circle which illustrate the conventional essence of English. The United States, the United Kingdom, 

Canada, and Australia are inner circle countries. The other category is the outer circle which refers to the 

countries where English is taught as a second language because of the official status given to English. People 

living in these countries such as Nigeria, Hong Kong, Pakistan, Singapore and India have to learn English be-

cause they will need it in a state office anyhow. In other words, people have a chance to use English every 

time and everywhere in these countries. The last category is called expanding circle which involves the areas 

where English language is not used for official purposes, but rather as an international language and taught in 

institutions of education. Learners’ interaction in English is limited to school environments and they do not 

have many chances to communicate in English in their daily lives. Some of these countries can be lined up as 

Turkey, Greece, France, Germany and Japan.  
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Kachru’s “Circles” Theory 

 

A new term has come into existence by the spread of English worldwide. English as a Lingua Franca 

(ELF) can be described as an international medium of communication which has no native speakers and no 

proper culture of its own to speak of (Alptekin, 2011). Alptekin says that ELF is everyone’s property and 

lacks idioms, puns, connotations, slang, humour, and culture-specific pragmatic dimensions. As the forms and 

conventions of ELF transforms and transpositions in speech acts and cultural contexts and interact and influ-

ence one another, each variety itself becomes multicultural in the process and gradually fosters a multicultural 

identity among its speakers (Brutt-Griffler, 2002). Jenkins (2004) claims that learners need to learn not only 

variety of English, but about Englishes; their similarities and differences; issues involved in intelligibility; the 

strong links between language and identity rather than conforming to a native standard such as British Eng-

lish.  

Today it is possible to mention about Chinese English, Japanese English, Thai English which have dif-

ferent syntactic, lexical and meta communicative characteristics. As Smith (1983) states no one needs to be-

come more like the Americans, the British, the Australians, the Canadians or any other English speaker in or-

der to lay claim on the language.  

No matter what kind of English that aimed at teaching, we cannot escape the need to decide on the vari-

ety or varieties which students are exposed to and have to learn.  

The choice seems to be between adopting one (perhaps native speaker) variety, or, raising students’ 

awareness and ‘plucentricity’, so that they can adjust their speech ‘in order to be intelligible to interlocutors 

from a wide range of L1 backgrounds, most of whom are not inner circle native speakers’ (Harmer, 2007). 

Harmer further claims that for beginner students, whether from the inner circle or from anywhere else, pre-

senting the language in its variety will be an appropriate pedagogical model. As the students become more 

advanced, the variety’s richness – including metaphors and idioms- should also be offered in order to make 

them absorb better, unless they are not too culture-specific. Jenkins states that (2004) our students should be 

made more and more aware of different Englishes as they become more advanced. 

The more students are exposed to the varieties of meta communicative elements, the better they can un-

derstand and be aware of varieties of English language. Meta communicative abilities may serve students as 

an effective method to allow the students to systematically examine texts in a critical manner. Here it is inevi-

table to mention about critical thinking. From a practical perspective, Haskins (2006:2) states that critical 

thinking is “a process by which we use our knowledge and intelligence to effectively arrive at the most rea-

sonable and justifiable positions on issues, and which endeavors to identify and overcome the numerous hin-

drances to rational thinking.” A critical thinker, according to Birjandi & Bagherkazemi (2010:137), is some-

one who among other characteristics: 
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 has a strong inclination to notice the prominence of good thinking; 

 describes problems and concentrates on related topics and issues; 

 differentiates between logical and illogical inferences; 

 postpones judgments and decisions in the absence adequate proof; 

 comprehends the difference between logical reasoning and rationalizing; 

 knows that one’s comprehension is restricted and that there are degrees of be-

lief; 

 distinguishes between facts, views and suppositions; 

 watches out for authoritarian effects and specious assertions; 

 predicts the results of alternative actions. 

It should be stated that critical thinkers are also good at understanding meta communicative concepts 

and use them in communicating in the target language. Good language learners make guesses about the lan-

guage, use reasoning and they are good at making inferences.  

  

CONCLUSION AND IMPLICATIONS  

 

As is emphasized in the text, meta-communication is a very important, powerful and functional concept 

during knowledge building for preparation of the course materials in education field. In this meaning, concept 

is becoming a more carefully designing course for language learners. Good language learners are the ones who 

can understand and use meta communicative elements in communicating in English. The more students are ex-

posed to meta communicative elements, the better they can understand the dynamics of good communication 

skills.  

The implications of such a method that makes use of critical thinking and meta communication will ac-

company teachers who inform their students that other nations are also using English as an official language. 

Some other supportive techniques and strategies may be developed as well. For instance, teachers may bring 

some videos to the class on which Indians, Africans and other people from different nationalities using Eng-

lish either as a foreign or second language. In this way, students will better understand the internationality and 

multiplicity of the ways in which English language is performed through different agents across cultures. Most 

of the students and teachers think that the USA and the UK impose their culture via their language. Teachers 

may bring reading texts related to the other cultures just to show that English can be used as a tool to learn 

something that is not related to the USA and the UK culture. Teachers may bring extra reading texts apart 

from the ones in their course book materials to familiarize students with other cultures and make them compe-

tent interculturally (Tomak 2011). By doing so, students will also improve their intercultural competence by 

acquiring information about other cultures as well.  

Teachers can create a holistic environment (by not focusing exclusively on language forms), they can 

interact naturally with the meaning students want to create. In this experimental curriculum native speakers 

may be invited to enroll in the class or assist in the lessons.  

Teachers may create blogs or carry out online activities as well in order to support and develop stu-

dents’ critical thinking capacities. English textbooks and materials should be written which reflect other cul-

tures and identities so the students can engage in relating the texts books into their own cultural terms and ex-

pressing their identity rather than mimicking the others. By gaining awareness of meta communicative aspects 

of target language, students may communicate with other speakers of English whether they use English as 

ESL, EFL or ELF. 

In conclusion, curriculum developers and material designers may discuss their educational course mate-

rials for re-building (at any level such as printed, audio, visual, electronic and verbal) from point of function of 

meta communication  and knowledge building theory perspectives according to recent developments and learn-

ers’ needs. Lesson materials and course books may be prepared to include instances of meta communication in 

order to raise students’ awareness. Students may be exposed to natural language use by ESL, EFL and ELF 

learners. They may be helped to be critical thinkers by applying language learning strategies.  
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ABSTRACT 

 
Learning strategy and their utilization is the constant process that is employed by the student in order to 

make own language learning process and outcomes more effective.  More specifically this is a process 

which encompasses chain of different actions, sequent steps and techniques being fulfilled consciously and 

having most significant results while acquiring second language. The learning strategies include but are not 

limited by focusing on the specific aspects of received information; monitoring and analysis of acquisition 

process; elaboration and organization of new information during the encoding period; evaluation of ful-

filled practice and raising confidence in effectiveness of learning as a tool to allay anxiety. 

Exploring and applying of learning strategies has been prominent shift within the field of education over 

the last years that pursue to transform interrelationship between the teachers and student while putting 

greater emphasis on learners and learning rather than on teachers and teaching methods applying in the 

classroom. Moreover, according to contemporary researches, the learning strategies and their comprehen-

sive usage may reduce the negative influence of and dependence on quality of textbooks, methodological 

and supplementary learning materials and teachers for learning of L2 proficiently. There is rather meaning-

ful to consider the correlation between the choosing learning strategy and individual behavior and emo-

tional character of learner to comprehend correct plan for exploiting of effective strategy. 

The represented research aims to describe and argue taxonomies by different researchers, study linkages 

between the individual qualities of different focus groups and choice of Georgian as a L2 learning strategy. 

At the same time the article analyzes an interrelationship between the strategies employed by the different 

learners and concept of ‘good language learners’. And finally, the article proposes learning strategies 

which are based on the study results and are appropriate for rational utilization of resources for sophisticat-

ed outcomes in the classroom.  

 

Growing interest in research of learning strategies is evident from 70s.  One of the main reason 

that’s why  scientists became interested in learning strategies are the ways and methods that pupils 

use in processing, memorizing and retrieving the new information about the foreign language.  Sci-

entists are concerned to find out the driving factors that determine the success and the failure of dif-

ferent learners while learning foreign language. This means to determine those factors which make 

variations among different abilities of language learners. According to Williams and Burden (1997) 

answers to these questions are becoming rather simpler if we analyze the importance and influence of 

distinctive learning strategies, from that logically follows that scientists attach a great importance to 

analyzing the learning strategies in education psychology and in foreign language learning method-

ologies. Still it is important, how scientists define the learning strategies? 

According to Wenden’s view “learning strategies are the collection of activities that individuals 

use to help them understand the functions and importance of language learning.” Rigney and Rubin 

(1978) consider that the learning strategies are the collection of special behaviors, activities and 

techniques that are aimed at improving the results and the language learning processes itself.  

Far more interesting is the Oxford definition (Oxford, 1992/1993, p. 18) as the “Oxford Strategy 

Inventory for Language Learning, SILL” is one of the significant instrument for analyzing the lan-

guage learning strategies. It presents detailed structured model that are basis for modern research 
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methods and techniques. According to Oxford the language learning strategies are aimed activities 

that make learning simpler, fast and pleasant. Also it adds effectiveness and ability of transformation 

of knowledge to pupils in different situations. It is interesting to review twelve learning strategies 

published by Oxford. According to Oxford the main aspects of learning strategies are: 
1. Supports achieving the main aim and helps to develop communicational competencies 

2. Enables to pupil to manage and control learning process by himself or herself 

3. Changes the role of teachers 

4. Is focused on problems 

5. Consists of special actions, that pupil are using in learning 

6. Covers not only the cognitive aspects but other aspects as well 

7. Improves learning process by including a direct and an indirect methods 

8. In certain cases cannot be monitored or observed 

9. In most cases in mind driven 

10. It is impossible to cognize them 

11. It is distinguishable by the features of flexibility and the simple adaptation mechanism 

12. It is multi factorial process 

If we  analyze  the features of  learning strategies by Oxford we will to conclude that these strat-

egies are not only directed to develop language competencies but also general cognitive competen-

cies, that  results in improving of learning capacities of learning in  other academic fields as well. In 

such situation it naturally raises the interest of studying Georgian as the second language by ethnical 

minorities. Especially in conditions when active state reforms have taken place accompanied by the 

developing of positive attitude from ethnical minorities toward Georgian language learning.  this 

trend has been rising in recent years. by the survey of Development Agency in 2011 was revealed 

that 92 percent from interview people think that all the citizens of Georgia must know the state lan-

guage. Majority of them expects positive feedback from non Georgian citizens towards learning 

Georgian language.  82,9 percent from  of non ethical Georgians in the region of Georgia Kvemo 

Kartli and 62,2 percent in the region of Samckhe Javakheti think that learning Georgian is essential 

for them. 

Fundamentals of classification of language learning strategies were created even from the 50-70s 

of the previous century. This was related to the problems of teaching English as the second language 

for nonnative speakers. There are a number of models that use the different classifications of lan-

guage learning strategies but are united under one aim of rising effectiveness in language learning. 

Let us review some of the important directions of classification: 

 

language learning strategy classification  Researcher, period 

1. Active task approach 

2. Realization of the language as a system 

3. Realization of  the language as a means for communication 

and interaction 

4. Management of active demands 

5. Monitoring of L2 performance 

Naiman et al. 

1978 

1. Strategies that directly affect leaning : 

 Classification/verification 

 Monitoring 

 Memorization  

 Guessing/inductive inferencing  

 Deductive reasoning  

 Practice 

2. Processes that contribute indirectly to learning: 

Rubin 

1981 
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 Creates opportunities for practice 

 Production tricks 

1. Cognitive strategies 

2. Meta cognitive strategies 

3. Social-affective strategies 

Brown and Palinscar 

1982 

Direct strategies 

 Memory strategies; 

 Cognitive strategies; 

 Compensation strategies 

Indirect strategies 

 Meta cognitive strategies 

 Affective strategies 

 Social strategies 

Oxford  

1990 

 

 

1. Meta cognitive (Self-assessing) 

2. Cognitive (Deductive) 

3. Social-Affective (Cooperative) 

Cohen and Chi  

2002a, 

 

It is unquestionable that every model is interesting and in case of practical application of them 

yields some positive effects. As Oxford model is the most divers and includes many directions of 

learning strategies we will review Oxfords model by considering each features of strategic group: 
1. Cognitive: it is mental strategy that is directed to understand the reasons of learning. Such strate-

gies enable learners to manipulate directly using language materials.   Learner reorganizes the materials itself 

that gives more effective results. At the same time learner trains in constructing sentences and sounds, uses 

new words and expressions in deduction mining and makes summaries. 

2. Meta cognitive strategies include pre and post assessments, analysis of activates performed during 

language learning and evaluation of planned activities for learning. More concretely Meta cognitive strategy 

covers the assessments of mind concentration, organization of thinking and achieved results. 

3. Memory Strategies creates such links that enables: to group, analyze, use in appropriate context 

words that are perceived by using visual and sound means of learning. These activities are reflected ultimately 

on active parts of memory. Also this strategies include using of some technical facilities or physical activities.  

4. Compensating strategies enables to pupils the fills the gap of knowledge by using different meth-

ods. These strategies are for example connected to guess the meaning of words by their context while reading 

or listening. It implies different communication techniques of grouping synonyms, guessing of meaning, using 

gestures and using word derivation.  

5.   Affective  strategy is related to the emotional needs of students, such as feelings or fears of fail-

ure, speaking about the personal feelings, praising of good  performance or self gifting in case of achieving 

some aimed results. In other words this implies expressing one’s own opinion, making conclusions on one’s 

own performance and progress. Analyzing and summarizing of emotional feelings. 

6. Social strategy helps students to cooperate with others and to take into account the features of lan-

guage’s cultural aspects inherent in the society of mother language. Other features of Social learning strategies 

are: trying to understand the meaning of words and word combination, active talks with people to whom this 

language of interest is mother language, exploring the cultural and social norms of native speakers. 

It is clear that using of some of these strategies are effected by outer factors. Examples of these 

factors includes following: teachers, completed activities, features of interaction etc. each of these 

factors are reflected on the motivation and readiness of students. Also influence horizon includes the 

definition of the question that determines what knowledge is essential or sufficient.    

In discussion the learning strategies it is important to review the notion of “Good Student”, 

which is formulated on earlier steps of language learning and has an objective to find most effective 

approaches that are used by most of the students. There are number of research that confirms the 

aims of the strategies used by “Good Student” are the following: 1. interest and attention to forms 2. 
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Interest and attention to meaning; 3. Self-management of learning processes 4. Understanding of 

earning process by itself.  Notion of “Good Student” is interesting to the point as it is noted by sever-

al researchers O'Malley and Chamot, 1990, Green and Oxford, 1995: 262 that such type of learners 

know why and to achieving what aims are using certain language learning strategies. Moreover such 

“Good Students” can adjust some of the language learning strategies to the concrete language learn-

ing tasks and to choose concentration in the language learning according to their needs. (Wenden, 

1991: 13), (Artelt  2003). There are number of researches that state motivated learners achieve better 

results by effectively using the learning strategies and posing concrete tasks. 

If we use this approach in case of Georgia, we can assume that non-Georgian language learners 

would have different knowledge base about the learning strategies, they will have understanding of 

the roles and function of these learning strategies and at the same time they would be able to define 

the scope of their needs in relation of language learning. In these conditions the likelihood of success 

will be more realistic. Some of the researchers have identified the list of these strategies that are most 

characteristic of these “Good Students”. But we should note that some strategies that can turn out to 

be effective to some of the learners may be ineffective to others.  Such effects can be explained by 

those factors that determine used learning strategies. We will discuss these factors below. In this case 

it is important the aspects of learning environment that has direct influence on the knowledge and use 

of learning strategies. Within these factors the central role occupies a teacher. The teacher who wants 

to teach his/ her students how to use learning strategies should know the individual character of its 

students; also he/she should have information about the motivation, aims and interests of students. 

Based on this information he/she should identify the most effective learning strategies for his/her 

students. The teacher who can determine which student needs detailed explanations and which of 

them only correction at speaking is able to handle learning process effectively which is one of the 

most important factors in learning process. There are number of methods which enable teachers to 

include students in the process of choosing learning strategies. Also to determine what is the main 

motivation of student for learning foreign language. But the most effective method is reckoned to be 

a specially designed questioner. These questionnaires are on the one side very informative to teachers 

and on the other hand enable students to concentrate   on the personal style of learning, aims and on 

used strategies. This will guide students to those aspects and mistakes that need more attention. it is 

clear that different groups of students may have different learning style and strategies and the teacher 

cannot account for the interests of one group and at the same time use analytical learning methods or 

only audio motivations. Second, teacher of language courses should know all strategic groups and 

the wide variety of instruments. Especially important is their use on lessons in context of different 

exercises and drills. Some researchers support the view that the most popular are those programs that 

are directly oriented on learning the strategies of language learning. These methods are especially 

appropriate on the example of learning the second languages that we can call “Learn how to teach 

Georgian”. This approach will be useful to those students that have enrolled in higher educational 

institutes within the framework of state support programs on one year long course in Georgian lan-

guage. As the research has shown ethnical minorities that are learning Georgian language has the 

most clearly shaped aim on why to study Georgian. We will discuss in more details the results of this 

research below. 

We should discuss those factors that are presented in the research by Oxford (1990), as the ana-

lyzed data has showed the factors that determine the features learning strategies are following: 

Motivation: as more students motivated more learning strategies he/she uses. Moreover chosen 

aims related to language learning have influence on chosen strategies of learning. 

Gender of student: Girls generally uses learning strategies more intensively than boys. but boys  

use concrete chosen strategies quiet intensively. 
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Cultural origins: By Oxford, cultural basis of student has influence on the mode of learning 

strategies. For example, technical or other types of remembering techniques are more frequently used 

by the Asian students than by other representative of different regions. Different nations have differ-

ent remembering techniques.  

 Attitudes and Beliefs: the affect attitudes and beliefs is especially apparent on choosing the 

learning strategies. Negative attitude determines relatively shirked variety of used learning tech-

niques or some kind of misbalance among chosen methods and the intensity of their use. 

Type of exercises: specific features of exercises help students to determine such strategy that 

naturally helps students make progress in language learning. 

Age and learning fee: students in different ages use diverse strategies. Moreover, learning level 

determines the direction of strategies. More intensity and diversity of learning strategies are more 

expected at higher level of learning at more adult age. 

Style of learning: attitudes to learning often determine chosen strategy of learning. for example 

those students that are characterized by analytical thinking use more intensively some techniques 

such as comparing analysis, learning rules of grammar, dividing of words and expressions in small 

parts etc. whereas holistic students, in the process of language learning more intensively use context 

analysis of morphological units, for example guessing, scanning, forecasting etc. and try to speak on 

that language if they have insufficient reserve of words. (in paraphrasing, mimics and gesticulation). 

Loyal attitude towards ambiguity: those students that are not critical to ambiguity in learning 

foreign language (for example, lexicographical homonyms) use absolutely different strategies com-

pared to those students that have difficulties with coping the problems in similar situations. 

It is indisputable that all the named factors determine by its significant part determine the priori-

tizing of learning strategies and the intensity of their use. But we want to draw attention on the fol-

lowing two factors. These are: motivation and the style of learning. Let us discuss them briefly: 

The role of motivation in relation to learning strategies 

 As we mentioned above, motivation plays significant role in choosing learning strategies, also it 

determines their intensively and the mode of use. There are several theories on motivation in lan-

guage learning. Gardner and Lambert (1972) divide motivation in instrumental and in integral parts. 

Instrumental motivation means desire coming from student that is based on the practical use of this 

knowledge, for example, for traveling or business purpose. As for integral motivation its main aim is 

to become part of the society which uses this language. Concentrating on this theory is important as 

majority of surveyed students describe their aims of language studying for the career advance and for 

integrating in the local society. Also it is interesting the second theory of motivation, which repre-

sents the complex of factors. Oxford and Shearin (1994) by the way of analyzing twelve motivation 

theory and model that covered the social physiology and social cult urological aspects as well, has 

identified 6 important factors. They have pointed out six important factor on which is based the 

choosing the strategy of language learning. 

 Attitude, which covers the emotions towards the desired language including the society;  

 Beliefs about life which includes the views of person on success, on self effectiveness and on failure; 

 Aims- clearly formulated and fully perceived aims which are basic of learning process; 

 Involvement- active participation of a student in learning process and the level of this participation; 

 Supporting environment, the level of support from teachers and from their classmates, experience in 

studying foreign languages which includes also in class and outclass different factors; 

 Personal attitudes (propensities, gender, age, previous experience of language experience). 

This model is also interesting for ethnical minorities in Georgia. in this case as research has 

shown that attitudes and believes are especially dominant in taking decision about learning the state 

language. Their aim is determined largely by their attitudes about success. 
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Factor of learning style in relation to learning strategies 

As we mentioned above, the learning style is one of the important factors that determine the 

strategies of language learning. This is the factor which enables us to determine in what way and by 

what intensity students use learning strategies in foreign or second language studying. First of all we 

will discuss what learning style means and relationships exist between individual style and priori-

tized strategies. 

Learning style is general approaches such as, for example quantitative or analytical, voice or 

visual. Exactly these factors determine the style of learning of students. By Cornett (1983 p. 9) defi-

nition, style of learning is the main tendencies that determine the directions of learning activities. On-

ly Dunn, R. and Griggs (1983, p. 3) offer the following definition of learning style: “learning style is 

the collection of biological and development characters that determine the effectiveness of used 

learning methods.”  Correspondingly learning style is chosen in adequately supportive environment 

by the personal perception, cultural origins, mode of thinking and the different level of studying. 

Ehrman and Oxford (1990) examine the main nine directions of learning style. But this does not 

mean that this is exhaustive list. There number of other factors that determine the diverse styles of 

learning. These scientists distinguish four learning style that are related to studying processes itself. 

These are: perception priorities, typical features of individual, qualitative features of abstraction abil-

ity and biological differences.  The main features of these styles are listed below: 

Perception abilities include four directions itself: visual, voice, kinetic (related to motion). Ac-

cording to perception abilities, in class significant effect has use of the visual applications for one 

kind of learners, whereas to others lecture formats of lessons, dialogues and other voice applications 

without any additional applications of learning are more acceptable. For those students that are more 

inclined to kinetic and tactical methods role plays, picture slides and etc make their learning process 

more comfortable. It is interesting the point view of Reid (1987) that perception abilities of pupil are 

related cultural similarities and differences. According to assertion of Reid Asian students are more 

inclined to use visual applications whereas Spaniels are characterized more with voice learning ap-

plications.  This approach may be interesting to the point that mother language determines the per-

ception features of pupils. To this aspect it is essential to explore the characteristics of Armenian and 

Azerbaijanis language and associations that students have in relation to their mother language. Un-

fortunately this aspect of the second language learning is not explored yet. 

Typical characteristics, that is important for learning process itself. in the learning process there 

are extravert and introvert, intuitive and sequential, thinker and perceiver, oriented on final results 

and assessor and open to new information type learners. These are psycho types that are closely re-

lated to language learning that is proved by many researches. In case of counter characteristics of 

students the main role is attached to teacher that can coordinate effective learning process depending 

on the rightly chosen strategy.   For example, extraverts that take energy with relations to others 

teacher in case working in class creates time limits for doing some exercises will result positive time 

management from them. While, in case of introvert student, the opportunity to manage direction and 

process of discussion will ensure their equal intensity of involvement. 

Students with intuitive thinking are distinguished by the abstractive and full imagination. They 

like creating theories and often pose unexpected ideas. These kinds of learners are satisfied when 

they can manage the learning process itself. On the other hand those students with sequential type of 

thinking express more interest to facts than to theories. They need teacher’s directions about the steps 

and type of done exercises in learning process. Thus teacher can offer to consecutive type of learn-

er’s good organized language forms and word combinations which will be changed with multifunc-

tional exercises and intuitive type of language drills in working with intuitive type learners. 

Quantitative features divide students according to those ideas and bread pictures that imply con-

centration on details and contrasts. Holistic students feel comfort when they can express their views 



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

345 
 

and when they are involved in communicative activities. As for analytical type of students, they are 

mainly concentrated on grammar rules and hardly ever express their ideas according to the context of 

text. They generally need to be fully assured in their knowledge and thinking. Working together with 

holistic and analytical students is especially important to achieve balanced learning environment. 

Biological differences include the vastest variety of factors and have a significant influence on 

individual priorities of learning. Example of this are: biorhythm, location, style of nutrition etc. bio-

rhythm determines the time period during which time student feels readiness to study or not. Thus 

biorhythm determines productivity of certain time periods.  Location covers factors such as tempera-

ture, lightning, noise, the heightens of reading tables etc. it is clear that in classroom it is impossible 

to account for every individual preferences to create the most comfortable environment but experi-

enced teacher can manage to create less or more comfortable environment with available resources. 

All this forms positive attitudes toward learning. 

As we mentioned above for students it is essential to identify and to know her/his own style of 

learning. It enables students to develop and make progress in their learning techniques. At the same 

time such approach will enable student to assess its own learning style with board view. For that pur-

poses a great help is those activities that are offered by teachers in the classroom. At the same time 

flexibility in these approaches gives possibilities to students to feel comfort even beyond their learn-

ing styles. Obviously, such approaches cover communicative and social aspects that are oriented to 

students. 

There are number of research according to that there exists a significant relation between learn-

ing styles, motivation and learning strategies. These relations determine academic achievements, atti-

tudes toward learning process and behavior on basic and secondary levels. Wollas and Oxford (1992) 

consider that this development is especially important in learning the second language. 

In Georgia the interest toward Georgian, its teaching and learning yet accounts relatively short 

period of time for making conclusions on achieved progress. There is not still accumulated enough 

experience that can be used to draw out conclusions and make general summaries on effectiveness of 

used learning strategies. Thus those all the questions that we discussed above are not yet researched 

in Georgia on the example of teaching Georgian as a second language. but if we review the research 

results of qualified linguistics and education psychologists it is evident that learning strategies, their 

use in practice and analysis can be intensively used in future in ethnical minorities that wish to learn 

Georgian language. Below is presented the results of piloted empirical research. This research was 

aimed to analyze the strategies and the intensity of their use that ethnical minorities apply when 

studying Georgian as the second language. For achieving aimed results were interviewed 100 Azer-

baijanis and Armenian ethnical minorities using special designed questionnaire. Questionnaires re-

spondents were chosen randomly: in non-Georgian schools among the students of 11-12 grades, 

Georgian language teachers and among students that were enrolled at Tbilisi State University on spe-

cial one year program. This special one year program implies that students learn during a year only 

Georgian language and after successful completion of the program they continue studying with ordi-

nary university programs at different faculties with other students.  As for Georgian language teach-

ers they teach at schools of Kvemo Kartli and Samtskhe Javakheti and among them were chosen the 

participants of the training on improving Georgian language teaching techniques with 90 academic 

hours. This program of teaching Georgian language was initiated by the ministry of education and 

sciences of Georgia that was implemented by the Center for Civic Integration and Inter-Ethnic Rela-

tions.  Questionnaire was designed according to Oxford Strategy Inventory for Language Learning, 

SILL and implied different technique of scaling to different strategic groups. Unlike the Question-

naire of Oxford in our research was used not grouped according to six strategic dimensions and thus 

enables respondents to concentrate only on used technique that to our mind makes quiet simple to 

answer these questions. As we already mentioned, Questionnaire was designed according to the Ox-
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ford Inventory for Language Learning, SILL and accordingly questions used in our survey was quite 

near to those type of questions. Despite the fact that learning strategies cover many techniques and 

accordingly it may be considered as a universal instrument in relation to learning the second lan-

guage. It is presumable that taking into account the features of Georgian language there are such 

techniques that are effective for learning Georgian. Based on this hypothesis, its possible that an us-

age of such techniques had a negative influence on the survey in terms of getting full picture of situa-

tion.  

Questionnaire consisted of fifty questions and included the directions of using strategic tech-

niques from 1 to 5 according to their intensity by the following choices. 1-“I Never or hardly ever 

use”; 2-“Basically I don’t use”; 3-“I use it occasionally”; 4-“I use in most cases”; and the last choice 

was assigned maximum 5 score with the choice-“I always or nearly always use it”. Below is present-

ed some examples of included questions in the survey:  
31. I notice my Georgian mistakes and use that information to help me do better. 1 2 3 4 5 

32. I pay attention when someone is speaking Georgian. 1 2 3 4 5 

33. I try to find out how to be a better learner of Georgian. 1 2 3 4 5 

34. I plan my schedule so I will have enough time to study Georgian 1 2 3 4 5 

35. I look for people I can talk to in Georgian 1 2 3 4 5 

36. I look for opportunities to read as much as possible in Georgian 1 2 3 4 5 

 

Survey also was aimed to analyze the objectives of language learning. In the whole we wanted to 

get the information about the relations that are among studying level (school pupil, graduate student 

and trained teachers), aims of language learning and between used techniques. more concretely main 

aims of research were to find out: 

 What is the intensity of using learning strategies at Georgian language courses for ethnical minorities; 

 Is there any kind of priorities that determine the choice of strategic direction of language studying; 

 Are there any differences in the choices of strategies of language studying based on age and experiences 

in foreign language learning; 

 What is the role of motivation in intensity of language strategies use and how many strategies are relat-

ed to each concrete individual aims of language course participants.  

Unfortunately from 100 filled questionnaires only 64 were valuable because remaining ques-

tionnaires were partially filled or unfiled. Among 64 defectively filled questionnaires 22 were of pu-

pils, 18 of teachers and 24 of them were of graduate students. After analyzing the research raw data 

we can point out the following trends:  

Use of strategies techniques of language learning is intensive within ethnical minorities. At the 

same time difference according to diverse directions in learning strategies are not statistically im-

portant.    See the table, on the table are presented each score to different strategies: 

      strategy  cognitive      meta- 

  cognitive 

 memory  

  related 

 compensatory     affective      social 

N Valid 63 63 63 62 60 62 

Missing 1 1 1 2 4 2 

Mean 3,63 3,82 3,70 3,82 3,28 3,78 

Median 3,78 4,00 3,67 3,89 3,17 4,00 

Mode 4 4  4 4 4 4 

Std. Deviation 1,113 1,065 1,000 1,089 1,320 1,119 

According to the questionnaire results, affective strategic direction of language learning is rela-

tively hardly ever used. However the age and learning experience have a little effect on chosen lan-

guage learning strategy and we do not have any significant differences among groups.  it is also in-
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teresting that  instruments included in each learning strategies for surveyed respondents are nearly 

the same, quiet homogeneous there is no distinguished more or less interest to each of this tools.  

Such results can be explained by the ideological pressure that is on the ethnical minorities during the 

education reforms. The latter triggers representatives of ethnical minorities not to be quite open when 

answering survey questions. In this case they are not oriented to answer the questions based on factu-

al information but on stating “the right” answer.  

Below is reviewed the tendencies that are evident after analyzing survey data.  79, 7 percent 

from surveyed respondents on the question –‘’Do you have any personal aims in studying Georgian 

language” answered positively and among them only 14 percent gave negative answer with 6,3 per-

cent with neutral “not sure to answer”. Along the positive answers groups of respondents were fol-

lowing:   49,1 percent were students, 21,1 percent were teachers and 29,8 percent were pupils that 

answered positively on having personal aims in studying Georgian language.  It is also interesting to 

review the data on the next questions. Next question was about the stating in short what aims they 

have in learning Georgian. Aims were formulated by 56 respondents from 64. Among them were 

even those respondents that in previous question answered that they do not have any aims. Overall 

stated aims were almost the same kind. This trend is especially evident in answers of pupils and lan-

guage teachers. In most cases aims 

are not concretely formulated and 

main attention was paid to the need of 

studying language itself than on per-

sonal aims. For example if we sum-

marize given answers it is evident 

that most respondents think in terms 

of studying Georgian language is 

barely essential as it is a state lan-

guage. However they do not have 

clearly outlined personal aims what 

perspectives can be obtained by stud-

ying Georgian. Some of the pupil 

study Georgian because of the fea-

tures of this language itself, they 

think that it is nice and interesting 

language. The latter means that influence of believe and attitudes are important in studying Georgian 

language as the second language. This trend is accompanied by ideological influences. More clear 

answers were given by students that are motivated by the factors such as future perspective career 

and professional advance. This can be explained by the fact that university environment gives possi-

bilities them to realize more concrete aims and understand the needs of studying Georgian as the se-

cond language. At the same time they can more easily express their views. In most cases students 

have noted that learning Georgian gives them real chance to become lawyer, mathematician, etc. and 

in other cases the main drivers were to acquire additional professional skills and to work in local 

community. 

As a conclusion from the above discussions that covered observations on possible relations 

among the learning objectives and age of students, as well as strategies of language learning we can 

state there no direct link among these factors. The latter tendency once again proves that respondents 

lack the full understanding why to choose one learning strategy or not. In case of our main research 

object ethnical minorities’ language strategies are chosen depending on strategies itself and not by 

the factors that determine the effectiveness of this strategies. Although we have not got a full and ex-

haustive answers on research questions still the questionnaire results gives possibilities to make a 
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number of useful observations. The effectiveness of learning depends considerably on projected aims 

more than on chosen learning strategies.  Correspondingly projection of aims should be an integral 

part of the learning process itself. because the learning strategies is aimed not only to the develop-

ment of language skills but also for the development  of general skills, it is desirable that this ap-

proach to become an essential part of studying process based on the specific features that Brawn 

(2001, p 217) has emphasized in terms of simplicity of language learning strategies.  Within this 

strategy it is significant to be it included in current studying environment. The latter view is support-

ed by many competitive specialists. However they note that there is a serious lack in terms of human 

and learning resources. For example the following points of views can be used in learning environ-

ment:   

 It is possible to learn strategies by using the interactive strategies and it is part of learning process; 

 Using of compensating techniques that are oriented on self assessment ultimately determines less 

dependence on current learning environment; 

 Implementation of framework of learning strategies and its periodical use enables in learning envi-

ronment to teachers and pupils  better understand the driving factors in learning process and de-

pending on that choose more flexible methods of teaching; 

 According to expert’s view: 
 Learning of strategies should be started with simple techniques and it is desirable that instruction be 

made on Georgian language that is quite possible in non-Georgian schools 

 Teachers should know each learning strategies, they should be able to name and identify each 

likening strategies, unite and group similar strategies according to their features. That is quite 

possible in case of effective trainings of teachers. 

 Pupils should be given possibilities to choose among diverse techniques, that would be given 

chance to implement them in adequate environment. This is quite realistic in case of having con-

crete aims and individual approaches. 

 

Conclusion  

  By this article we wanted to analyze how it is possible and is it justified to implement the learn-

ing strategies in already existed learning programs. Such approach is based on premises of practical 

effectiveness and to be acceptable to teachers. At the same time we have determined how the learn-

ing strategies can become an integral part of lessons that should be mutually beneficial to teachers as 

well as to pupils and persons. 
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Thinking Aloud - The Strategy of Rearing an Effective Reader 
 

ABSTRACT 

 
In the article is considered one of the comprehension strategies  – Thinking-Aloud  and is shown what 

results can be achieved by using this method correctly and by directing the learning process rightly.  

An effective reading does not mean only reading a text and getting the simple information from it, but 

comprehending, understanding, thinking and deeply analyzing it. Thinking-aloud method allows students 

to be deeply engaged in the structure of the text. By using eight main strategies of good reading, they 

fully comprehend it.  

During the process of working on the article, we tested Thinking-Aloud method in the public and private 

schools on elementary and basic steps (the 2
nd

, the 4
th

, the 7
th

 forms). We chose one text for all the age 

groups in advance (Gianni Rodari's "Trolleybus #75" (adapted version), acquainted teachers with the 

format of the method in details and described the plan of the lesson.  

The research has proved that this method is equally effective for all the above mentioned age groups.  It 

is appeared that constructing of the content of the text in learners’ minds mostly depends on the follow-

ing: the teacher should take into consideration the group's particularity, choose appropriate reading strat-

egies and use them in proper time and way. 

 
One of the major priorities of the educational system is to rear students as good readers. An effective 

reading does not mean only reading a text and getting the simple information from it, but comprehending, un-

derstanding, thinking and deeply analysing it. There are some innovative methods of developing comprehen-

sion during the process of reading. 

To rear students as effective readers is one of the major components of creating critical thinkers and 

creative persons. It will be better to start educating students as good readers from the very beginning.  

 

I. A five main aspects of Literacy  

 

Before describing the method we will talk about the main aspects of literacy as a one of the basic compe-

tences. The first one is recognizing and decoding  words. It means that student uses letter-sound knowledge 

and makes connections between written letter and a sound; he / she  understands the principe of alphabet, uses 

it correctly and can read a word rightly. Improving these competences usually starts from the very beginning 

period of learning reading and writing.  

The important thing for fully comprehending the text is to know the meaning of  words and enriching 

the stock of words. The teacher should work on different materials to improve learners’ lexical stock. He/she 

should explain the meaning of unknown words and phrases in different ways: using contextual keys, giving 

an explanation with other simple words, making sentences using new words, comprehending different parts of 

the words, using new words and expressions in several situations and etc. [Methodical... 2010, pg. 28]. 

At the definite period of learning student should read fluently. During the reading silently a fluent read-

er recognizes  the words automatically, without decoding them and comprehends the text easily. There is no 

difficulty for her/him to read aloud, student stops at the punctuation marks and chooses an appropriate  into-

nation [An effective... 2010, pg. 13]. 
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The next stage is comprehending and interpretating the text. In contrast to recognizing and decoding 

the words, the comprehensive reading is a process of deeply analyzing the text, being aware of ideas given in 

the text and constructing themin learners’ mind.  

The last stage is writing. The writing process is one of the most important aspects of literacy. Students 

caring of improving writing skills are reading writings of their classmates and other writers more careful-

ly.During the writing process they are using each word and phrase with a great responsibility. They are trying 

to improve their stock of words, listening and sharing advices to each other and are reared as  critical thinkers 

[Temple C., 2008, pg. 283]. 

 

II. How should be a good reader? 
 

A good reader thinks while reading, comprehends the information given in the text, pays attention to all 

details, connects the read information to his/her own experience, visualizes pictures drawn by author and 

makes predictions about next parts or the final of the text; tries to understand the author`s main purpose and 

separates the main and secondary information in the text.Good reader controls and observes comprehensive 

reading process independently. 

Some students naturally have skills of good readers, but most of them need to learn these skills and prac-

tical ways to be reared as an effective reader. 

 

III.Eight main strategies of reading 

 

An effective reader knows several main features of reading  to engage deeply in the text structure. Each 

of them has its concert and independent role in the comprehending process. Good readers use these strategies 

sensibly as during the reading process, also before and after reading.  

Below are listed main strategies of comprehensive reading and their short describtion to explain, what is 

meant under each of them and when and how we can use them. 

1. Visualizing -  A reader visualizes the pictures, characters, places of action, 

nature drawn by author on his / her mind.  

2. Predicting – A reader makes predictions how may be developed the story or 

what will happen in the final scene. It is interesting for  readers if their predictions be-

come true. 

3. Asking questions – A reader asks questions about things he/she is interested 

in. 

4. Explaining/determining importance – A reader tries to determine  the 

meaning of unknown places, words and phrases. 

5. Making connections – A reader tries to make connections between the read 

text and his/her prior experience, also draws parallels to other famous writings. 

6. Making judgment – A reader makes his/her own judgment, expresses his/her 

impression about the read text. 

7. Synthesizing – A reader synthesizes what is the author’s main purpose, which 

informationis major or minor in the text.  

8. Reflection – A reader makes the last conclusions, forms his/her own position: 

what was the most important in the text, what was the purpose of author and did he/she 

achieve it successfully. 

 

IV. Think-Aloud – About the strategy 

 

“Think-Aloud” is a very effective strategy to improve literacy level of students. Exactly, it is useful for 

teaching reading features to build students’ comprehension. Using this method the teacher practically shows  

his /her learners how they should use eight strategies of reading for being aware of the text. The teacher de-

scribes his/her  thinking process aloud, talks about text’s analyzing techniques in front of children and shows 

them which practical ways can use an effective reader. 
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“Think-Aloud strategy” is approved in the West for a long time and  still is applicating actively. Our pur-

pose is to show how to use “Think-Aloud” (as one of the comprehension strategies)  with students during the 

learning process, what results can be achieved with using this method correctly and directing the learning pro-

cess rightly.  

It is known that children are visual learners. Abstract concepts like thinking are difficult for most of 

them. More difficult for them is to make judgment and express theirimpressions about the read text. “Think-

Aloud”  helps students to improve these skills. Because of above-mentioned reasons “Think-Aloud strategy” 

is used successfully as in schools on elementary and basic steps, also in high schools and in adults’ learning 

programs. 

The method is universal and adjusts not only for literacy, but for other educational disciplines as well 

(mathematics, geography, natural sciencs and etc.). It works effectively for all types of texts. “Think-aloud” 

also can be used for modeling writing process. Students working in groups should speak to each other about 

their thinks and things they want to write. This dialogue helps students to exchange their views to  the audi-

ence and to master writing skills [Think Aloud Strategy, http://www.teachervision.fen.com/skill-

builder/problem-solving/48546.html?page=1&detoured=1]. 

It is not necessary to use  “Think-Aloud strategy” during the whole lesson. Teacher should adjust the 

method to his/her purpose and use it in a short period of time with a one student, with a group or with whole 

class. The method’s using phases are: before reading the text and during the reading process. 

Roger Farr and Jenny Conner suggest three basic versions of using “Think-Aloud strategy” [Farr R., 
2004, http://www.readingrockets.org/article/102/]: 

I.     Modeling – The teacher has a leading role, only she/he thinks aloud, describes her/his 

thinking process and practically shows her/his learners choosing appropriate reading strat-

egies and using them in proper time and way. Students should have a copy of the text in 

front of them. They are listening to the teacher. This variant of Think-aloud method is 

mostly using in the first step, before students have no mind about the strategy and they 

need help of teacher and a shown example. Although, according to our research, we’ll 

mention here that this variant of the method is uninteresting for children. They are listening 

teacher’s thoughts but also want to take part in a think-aloud process. 

II. Coached practice – In this case teacher’s role becomes less. After students become more 

or less experienced, the teacher may allow them to participate in the process and he/she 

encourage them think aloud thought the questions. Learners should write their thoughts 

and discuses about them later. Using this variant of method frequently makes students 

more experienced easily. 

III. Reflection - At this stage the process of Think-aloud is carried out by experienced stu-

dents. They choose the strategies of being aware of the text themselves and the teacher 

controls them. 

 

V. Thinking-aloud – Describing the method 

 

At first the teacher chooses the text. It should be desired if the writing will have a thoughtfully title, be-

ginning, subject developing interesting part and ending. 

The teacher presents to learners the text and explains them the think-aloud method and typicals of a good 

reader. Besides, she/he talks them that she/he would think aloud and practically shows the process of compre-

hending the text. On this way learners would look thought and hear what is happening in teacher’s mind. The 

very important thing is to making a positive spirit in the classroom. 

If there is a possibility in the classroom, it’ll be desired if children sit dawn freely (on puffy, on pillow, 

on carpet...). If the possibility is limited teacher should decide the problem easily, for example, put chairs on 

circle to make natural and calm surrounding and on this way sew the chain of intercommunication helping 

joint thinking process. It’ll be better if teacher sits dawn hard by the students, they’ll fill that she/he is alt-

hough one participants of this process, she/he is one of them.   

During the reading the teacher stops on the spots mentioned beforehand. The number of the spots defends 

on his/her decision and purpose. Before starting reading the teacher asks children while he/she’ll be thinking 

http://www.teachervision.fen.com/skill-builder/problem-solving/48546.html?page=1&detoured=1
http://www.teachervision.fen.com/skill-builder/problem-solving/48546.html?page=1&detoured=1
http://www.readingrockets.org/article/102/
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aloud don’t continue reading independently, until she/he allows them again. There should be demonstrated 

one more reading strategies during a one pause. 

On the pause the teacher begins thinking aloud about redden information. It’ll be desired, if she/he gives 

attention to the details impossible to understand for the children. It may be unknown word, sentence having a 

difficult content or the whole paragraph. 

The teacher should fantasizing, talk to a text or its author. It’ll be better if she/he reads the writing artisti-

cally and changes the timbre, tone, intonation, expression, attitude according to a content. 

It is necessary to mention that it is not recommended using all reading strategies in a one text, especially 

in the first stage of using the method. It’ll confuse the children and makes much misunderstanding. It should 

be better if reading strategies will be chosen appropriately for a different type of the text. For the beginning 2 

or 3 items would be quite enough. To make a various the long process of rearing students as an effective read-

er should be realized step by step.  

After the ending of reading the teacher should interest helps students her/his thinking aloud to be aware 

of the text or not. 

If the teacher direct the think-aloud method according Roger Farr and Jenny Conner’s the second or the 

third variant, she/he should carry out the lesson like this: while one student is thinking aloud, the second one is 

listening and writing dawn one’s ideas. Then they’ll change the roles. So both of them have a chance to think 

aloud and also observe others thinking process. It will be better if children discuses after reading what they 

have done well and what have not. On the basis of their records students help and learn each other.
 
[Think 

Aloud Strategy,  http://www.teachervision.fen.com/skill-builder/problem-

solving/48546.html?page=1&detoured=1]. 
After the lesson or at the reading process the teacher should interview students to clarify any confusion 

that might have arisen during the think-aloud. For example, "When you were thinking aloud, you said . . . Can 

you explain what does it mean... what you meant?"
 

 [Think Aloud Strategy, 

http://www.teachervision.fen.com/skill-builder/problem-solving/48546.html?page=1&detoured=1]. 

The important thing is that during carrying out the method there is no student’s right or wrong answers. 

They should fill that each of their words are very important and interesting for the teacher. This is an activity 

making students comfortable to express their opinion.  

The teacher has a fully independence in direction this method. She/he may plan the lesson creatively, ad-

justing to her /his interest and purpose. 
 

VI. Why is the think-aloud method necessary? 

 

At first, think-aloud method rears students as an effective reader. It helps teacher determining students’ 

comprehending abilities but students – to pay attention self-development process. The method motivates stu-

dents to read carefully, pay attention to an important or, in one look, unimportant details. It learns students 

define major information from the minor, to guess author’s purpose. Except this, using the method frequently 

improves students skills of expressing own points of view and self-estimation. 

 

VII. Think-aloud – testing the method  
 

During the process of working on the article, we tested Thinking-Aloud method in the public and private 

schools on elementary and basic steps, the 2
nd

, the 4
th
, the 7

th
 forms (21

th
 public school, the teacher - Maia 

Lortkifanidze, St. George's Secular School, the teacher – Magda Abesadze). We chose one text for all the age 

groups in advance (Gianni Rodari's "Trolleybus #75" (adapted version)), acquainted teachers with the format 

of the method in details and described the plan of the lesson. We presented the lesson, payed attention its pass-

ing and wrote dawn the originalities had arisen during the current lesson. After the lesson we discussed and 

received feedback from the teachers and students. We shared with teachers the results of our research, synthe-

sized our opinions and gave them some recommendations. 
 

VIII. Results of the research and Recommendations 

 

http://www.teachervision.fen.com/skill-builder/problem-solving/48546.html?page=1&detoured=1
http://www.teachervision.fen.com/skill-builder/problem-solving/48546.html?page=1&detoured=1
http://www.teachervision.fen.com/skill-builder/problem-solving/48546.html?page=1&detoured=1
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The research has proved that this method is equally effective for all the above mentioned age groups. The 

learners activated their background and all of them were easily involved in the discussion (it was stipulated by 

the format of the method). The students listened carefully to each other and to the thoughts of their teacher. 

They communicated ideas, expressed their attitude and positive emotions.   

It is important that at the first time while students had only theoretical knowledge about the method and 

had no practical experience, carrying out first variant of think-aloud was less interesting for them. They pre-

ferred participating in the process of aloud thinking, choosing appropriate reading strategies, expressing their 

opinions, arguments and so on. To our opinion, if a teacher direct think-aloud correctly and rightly she/he may 

passage to the second variant of using method and engages students in the process from the very beginning. 

It should be mentioned specially, that we chose the same text for all three age groups deliberately to es-

tablish how deeply teacher can analyze the text to comprehend it foresee abilities of all the age groups. The 

research had proved that more important for the small age groups were explanation of unknown words or 

phrases; it was difficult for them to find out major purpose of the author. On the contrary it was uninteresting 

to define some lexical meaning for high age groups, they wanted to fine out the main point, purpose of the 

author and so on. 

Accordingly, the teacher should considerately plan the lesson before carrying out the think-aloud method, 

foresee abilities of all the age groups and according this choose appropriate reading strategies, also should 

monitoring time and direct thinking process interestingly so that students do not bother with her/his thoughts. 

At last we can say that constructing of the content of the text in learners’ minds mostly depends on the 

following: the teacher should take into consideration the group's particularity, choose appropriate reading 

strategies and use them in proper time and way. 
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ABSTRACT 
 

Teaching the target culture in second language context is one of the fundaments of Bilingual Educa-

tion concept. Culture dictates us “communicative rules”. Culture as a fifth skill means that learner is 

able to perceive, recognize and value cultural differences. In this paper we have presented some sam-

ples of the unsuccessful communication caused with the  lack of “cultural knowledge”.  

We, also, have discussed learning activities for the bilingual class students. It must be admitted that 

cultural education is too important for the students with different cultural background and experi-

ence. While teaching target culture teachers have different options : (literature, human as a cultural 

source, “culture capsules,”  Role Play etc.) one of the main tasks of educators is to provide the oppor-

tunity for the learners to transfer gained knowledge in practice.  

Practical examples and recommendations are based on the Georgian reality and will help Curriculum 

developers, Language textbook authors and language teachers in their practical works.  

In the article we have emphasized that growing the cultural competence supports learner’s ability to 

get familiar with etiquette, cultural norms and behavior standards  that are characteristic for target 

culture, which is the prerequisite for the full and successful integration in the multicultural society. 
 

 

The dialectical connection between language and culture has always been a concern of foreign language 

teachers and educators. Teaching target culture in the Second Language contexts is one of the basic tasks of 

the people involved in the language teaching process as “ culture and communication are inseparable because 

culture not only dictates who talks to whom, about what, and how the communication proceeds, it also helps 

to determine how people encode messages, the meanings they have for messages, and the conditions and cir-

cumstances under which various messages may or may not be sent, noticed, or interpreted... Culture...is the 

foundation of communication” (Samovar, 1981).  Culture is complex matrix as it involves many ingredients, 

such a religion, gender, social customs, and so on. Culture covers almost all aspects of human life, including 

the things, people learn to do. Culture defines our thoughts, behavior, values and etc. Culture can be separated 

into two general categories: (Big culture  _ “Big C” and Little culture _ Little C”). They are extremely valua-

ble in language teaching   process. We all learned some “Big C” in our language classes: Who are the great 

writers, artists, musicians, politicians, scientist of the target culture? What are the lasting, famous works of art, 

music and literature? What ate great moments in this culture’s history? The analysis of foreign and familiar 

cultures.  (Nada Salem Abisamra)  What about Small culture (beliefs, features of daily life, standards of be-

havior, morality commonly, we have  the lack of knowledge. Second language teachers and curriculum devel-

opers should realize that knowing of everyday life’s elements is a prerequisite for acquiring “Big Culture”. 

Generally, art is based and involves, universal knowledge and values, on the one hand and  Ethnic, local val-

ues and experiences, on the other hand. Thus, Second Language Curriculum authors should take into consid-

eration the fact to provide students with the information about both, Big and Little cultures . Properly chosen 

teaching materials and learning activities support students to receive ,tolerate and value different cultures, no 

matter how big is difference between students native and target cultures. Culture and language are deeply re-

lated in that language can be used to reflect the culture of a particular society or the language can reflect the 

culture and its world view. Language is used to express and sustain culture and cultural associations that exist 



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

356 
 

in a given society. Different ideas result from the use of different languages within a culture. World view is a 

structure consisting of ideas and beliefs through which a person interprets the world around him and also the 

world view determines how the person interacts with it. World view can be shaped by the culture and lan-

guage that is common in a particular society. This is because people in a society use their language to express 

their culture thus expressing the world view in that society. In general, culture as the fifth skill emphasizes the 

learner's ability to perceive, to understand, and ultimately, to accept cultural relativity. Language  teachers of-

ten refer to culture as the "fifth skill." But what does that mean? While it may generally be accepted in the 

language-teaching community that culture is an integral part of language instruction, there is little consensus 

on what, much less how, we should teach it. Unlike vocabulary and grammar, which are concrete in their con-

tent, culture is quite fluid and amorphous and therefore difficult to define. Culture as a fifth skill refers to a set 

of the  abilities listed bellow:   

 The ability to perceive and recognize cultural differences. ("So,  you are supposed to make toasts  in 

Georgia!"  “That is how you are supposed to drink a lot of  tea  in Azerbaijan”); 

 The ability to accept cultural differences. ("From now on, I must remember to make toasts in Georgia." 

“So, never forget, you have to drink tea when you are in  Azeri society  to express your  respect to-

ward them.”   ) 

 The ability to appreciate and value cultural differences. ("Toss is  interesting part of Georgian life. " 

“Teadrinking  is a interesting form of socialization in Azerbaijan!”) 

 To achieve touched goals teachers should: 

 To help students to develop an understanding of the fact that all people exhibit culturally-conditioned 

behaviors. 

 To help students to develop an understanding that social variables such as age, sex, social class, and 

place of residence influence the ways in which people speak and behave. 

 To help students to become more aware of conventional behavior in common situations in the target 

culture. 

 To help students to increase their awareness of the cultural connotations of words and phrases in the tar-

get language. 

 To help students to develop the ability to evaluate and refine generalizations about the target culture, in 

terms of supporting evidence. 

 To help students to develop the necessary skills to locate and organize information about the target cul-

ture. 

 To stimulate students’ intellectual curiosity about the target culture, and to encourage empathy towards 

its people. (Dimitrios Thanasoulas) No language can exist in a cultural vacuum. No two cultures are 

exactly identical. Sometimes, cultural differences put quite high obstacles for students to overcome 

and even more, lead them to the cultural confrontation. One cannot say that language can be isolated 

from sicioculture, as cultural factors are always reflected in our daily (and all kind) communication. 

For instance, in countries where Christianity is traditionally prevalent, the expressions, such as “Oh 

my God”, “My lord” can be frequently. In some cases such way of expressing emotions and feelings 

can be culturally unacceptable for Orientals, just like “Inhales” and “Machala”  for Westerners, but 

still, teachers must instruct their students on the cultural background of phrase (language) usage. 

Many Christian writers have absorbed  a large amount of nutrients from the Bible. To understand 

deeply  the western culture, it is absolutely necessary to get familiar with Christianity, history and role 

of the religion in western civilization.  There are many cases, when people are good in foreign lan-

guage’s grammatical structure, have rich vocabulary,  have good listening and reading skills but still, 

have communicative problems. Specialists think that lack of cultural awareness causes this kind of 

communicative problems.   Everyday language is “tinged” with cultural bits and pieces—a fact most 

people seem to ignore. By the very act of talking, we assume social and cultural roles, which are so 

deeply entrenched in our thought processes as to go unnoticed.  Shortly culture as an “integrated pat-

tern of human behavior that includes thoughts, communications, languages, practices, beliefs, values, 

customs, courtesies, rituals, manners of interacting and roles, relationships and expected behaviors of 

a racial, ethnic, religious or social group; and the ability to transmit the above to succeeding genera-



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

357 
 

tions”  (Elizabeth Peterson, 2000). This means that language is not only part of how we define cul-

ture, it also reflects culture. Thus, the culture associated with a language cannot be learned in a few 

lessons about celebrations, folk songs, or costumes of the area in which the language is spoken. Cul-

ture is a much broader concept that is inherently tied to many of the linguistic concepts taught in se-

cond language classes. We should make it a priority to incorporate the study of culture into their class-

room curricula. Cultural knowledge is one of the basic  goals of language learners. Through the study 

of other languages, students gain a knowledge and understanding of the cultures that use that lan-

guage; in fact, students cannot truly master the language until they have also mastered the cultural 

contexts in which the language occurs (National Standards in Foreign Language Education Project, 
1996). Language is too much loaded with cultural background. The clear example is “Boarding 
school” and “школа-интернат” in English and Russian  languages (also, in the languages of post-

soviet countries). These lexical units have the equal meanings, but compare them we’ll find that there 

is a significant difference between them. Both of them express the meaning “School, where students  

live and study”. In the post-soviet space the students of    школа-интернат are the children from the 

families with low leaving conditions who need financial support . Their expenses are paid by govern-

ment (in last decades by charity as well). On the other hand, in British (western) countries tuition  fee 

is very high. Attending this kind of schools (Westminster public school, Manchester grammar school, 

Winchester school) is a privilege for the students from the wealthy  families. In UK people with low 

English language skills got confused with the advertisement “For Rent. 30 Pounds”.  For non-native 

culture representatives it was the monthly fee. Actually, there was written weekly fee. The tradition 

goes back to the English sociocultural future _ Workers and all people from low social classes in UK 

for long while were paid once in the week. So, they paid their landlords   once in a week too. Figures 

of speech, metaphors  are rich and colorful, but they are loaded with different meanings for people 

with different culture. For example, “cow” when used metaphorically in most cultures has negative 

connotation, while for Indian culture it “cow” is considered as a holly being. We have really very in-

teresting case in Georgia that clearly demonstrates how tough is connection between culture and lan-

guage. The word “French” in Georgian  means  ethnical Georgians whose confession is Roman Ca-

tholicism. There is the clear connection to the fact, that French missioners converted the ancestors of 

the “French’s’ ” to the Catholicism. 

After general overview  we will discusses how incorporate culture into second language teaching and 

recommend strategies for infusing cultural issues in classroom instruction. Cultural activities and objectives 

should be carefully organized and incorporated into lesson plans to enrich and inform the teaching content. 

Some useful ideas for presenting culture in the classroom are described in this section. Some of ideas are tak-

en from the Elisabeth Peterson’s recommendation (Elizabeth Peterson, 2000)  and have filled with our original 

ones.   Linguists and anthropologists have long recognized that the forms and uses of a given language reflect 

the cultural values of the society in which the language is spoken. Linguistic competence alone is not enough 

for learners of a language to be competent in that language (Krasner, 1999).  

 

Authentic Materials  
To supply students with authentic materials allows them to get familiar with new culture. Movies, TV 

programs, TV shows, websites, pictures, magazines and newspapers, restaurants menus, touristic brochures 

and other printed materials are considered to be good sources for language learners. The task of educa-

tor/teacher is to choose accurately learning materials. She/he have to take into consideration learner’s  lan-

guage knowledge level, age, goal and so on. For example, for the beginners it is highly important to underline 

such important cultural action, as  greeting. Even on the very beginning level we can offer  audio or audiovis-

ual  materials. We can put them in the different segments of the elearning course. One should not only com-

pare, but contrast the cultural differences in language usage. Visualizing  and understanding the differences 

between the two will enable the student to correctly judge the appropriate uses and causation of language idio-

syncrasies. For Georgian students it is not familiar to ask strangers “how are you doing?”  or say 

“hello”  every time you meet you colleagues or classmates during a day. It  is difficult for them to realize that 

expression actually is meaningless and serves as a cultural norm. But integrated materials from advertisings, 

movies, cartoons make them clear how common it is for Americans.    
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The next task for the teachers is translation the text students have seen/heard,  preparation diagrams and 

tables for the learning purposes (student will fill them with the information they have got from audio/video 

materials). If students age allows, please, discus cultural similarities and differences, what was for the students 

most interesting. (use chat, Facebook, videoconferences and other social networks, you as a teacher  have 

much more possibilities than in face to face classroom). Alongside linguistic knowledge, students should also 

familiarize themselves with various forms of non-verbal communication, such as gesture and facial expres-

sions, typical in the target culture.  Cultural phenomena, like body-language, visual contact, societal roles, and 

how people in different social roles relate to each other) physical  distance between  speakers highly recom-

mended to teach. (Video-audio not artificial parts  from movies, “street shoots”, advertisings integrated in 

course). 

 

Proverbs and  Idioms  

 Discussion of common proverbs in the target language could focus on how the proverbs are different 

from or similar to proverbs in the students’ native language and how differences might underscore historical 

and cultural background. Using proverbs as a way to explore culture also provides a way to analyze the stereo-

types about and misperceptions of the culture, as well as a way for students to explore the values that are often 

represented in the proverbs of their native culture. From our point of view, it is especially important to offer 

learners proverbs expressing target culture’s moral, ethical, religious values. Besides, proverbs serve as lan-

guage clashes, formulas remaining in learners cognitive base and help them to overcame some communicative 

difficulties. Also, proverbs are very helpful for “reconstruction” cultural events. For example, Georgian  prov-

erb “Cat could not reach the sausage, because today is Friday” shows direct refer to the Friday’s fast. Like 

proverbs,,  it is very important for language (culture) learners to learn authentic idioms (including formulas of 

pray, greeting, swear, address, congratulations, comforting words etc.) . Commonly in the texts presenting in 

language textbooks contain Idioms. The role of teacher is to help students find analogies in his/her native cul-

ture, synonyms and antonyms, to get them familiar how to choose proper phraseologies in certain  communi-

cative  environment. It is not good idea to give the students list of idioms to memorize them. Learning in con-

texts _ is the best way for any learning objective. Good elearning course should have own web dictionary  ex-

plaining  the words and  phrases and links to other dictionaries as well. To integrate video materials  presented  

idioms and proverbs  by native speakers makes sense also. And finally, chat on the topics _ these kind of ac-

tivity stimulates practical use of the  leaned materials.  

 

Role Play   

In role plays, students can act out a miscommunication that is based on cultural differences. For example, 

after learning about ways of addressing different groups of people in the target culture, such as people of the 

same age and older people, students could role play a situation in which an inappropriate greeting is used. 

Other students observe the role play and try to identify the reason for the miscommunication. They then role 

play the same situation using a culturally appropriate form of address. For example, while teaching subject 

pronouns and verbal inflections in French, a teacher could help students understand when in French it is ap-

propriate to use an informal form of address (tu) rather than a formal form of address (vous)—a distinction 

that English does not have. An English as a second language teacher could help students understand socially 

appropriate communication, such as making requests that show respect; for example, “Hey you, come here” 

may be a linguistically correct request, but it is not a culturally appropriate way for a student to address a 

teacher. Students will master a language only when they learn both its linguistic and cultural norms. Georgian 

language has so called “Polite Plural” and strict rule in which communicative situation we are supposed to  

use singular (with mates, friends, family members) and when _ “polite plural” _ with older people, with peo-

ple with different (higher) social status, strangers, teachers, even with the acquaintances and mates in the for-

mal environment  etc. At the same time, pronouns “Chven” (we)  does not have the plural meanings in some 

cases (mostly in official and scientific language styles). We should emphasize this cultural norm while teach-

ing Georgian.  Elearning course authors can use on-line discussions, chat, online “TV-bridges” and different 

activities to achieve a result.  Possibility of using discussions and chat, Skype and other social networks are 

effective ways to succeed.  
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Students as Cultural Resources 

Modern societies  are culturally and ethnically more diverse than they have ever been. To invite target 

language and culture representative in the classroom and engage him/her in the class and extracurricular activ-

ities is very effective for raising language and cultural competencies. Presented with the native informal envi-

ronment, like family-life, everyday customs, informal language are especially valuable. These students can 

share authentic insights into the home and cultural life of native speakers of the language. Moreover, teachers 

can also invite guest speakers, who will talk about their experiences of the foreign country. As we already 

mentioned, language learners need to be aware, for example, of the culturally appropriate ways to address 

people, express gratitude, make requests, and agree or disagree with someone. They should know that behav-

iors and intonation patterns that are appropriate in their own speech community may be perceived differently 

by members of the target language speech community. They have to understand that, in order for communica-

tion to be successful, language use must be associated with other culturally appropriate behavior. Knowledge 

getting from the first hand is very helpful. We are able to offer prepared video materials, use  blogs, videocon-

ference , chat and  etc. integrated in to the course.  

 

Literature 

 Literary texts are often replete with cultural information and evoke memorable reactions for readers. 

Texts that are carefully selected for a given group of students and with specific goals in mind can be very 

helpful in allowing students to acquire insight into a culture. One study compared the level and quality of rec-

ollection when two different groups of students learned about Côte D’Ivoire  One group studied a fact sheet 

and a second studied a poem about colonialism in Côte D’Ivoire. The researchers found that group that studied 

the fact sheet retained very little information about the Côte D’Ivoire culture, whereas the group that read the 

poem showed a capacity to empathize with the personal history of the Côte D’Ivoire people. First of all, liter-

ary texts are an untapped resource of authentic language that learners can avail themselves of. Exposure to 

literary works can help them to expand their language awareness and develop their language competence. 

Moreover, trying to interpret and account for the values, assumptions, and beliefs infusing the literary texts of 

the target culture is instrumental in defining and redefining those obtaining in the home culture. Of course, 

literature can extend to cover the use of film and television in the FL classroom, for they ‘have the capaci-

ty…to present language and situation simultaneously, that is, language in fully contextualized form’ (Corder, 

1968). Using links to the authentic WebPages and internet libraries,  discussions and chats make the elearning 

language courses alive and interesting. It is very effective to combine screen versions with the literature texts  

in course.     

 

Film/TV 

Integrated in the language course film and television segments offer students an opportunity to witness 

behaviors that are not obvious in texts. Film is often one of the more current and comprehensive ways to en-

capsulate the look, feel, and rhythm of a culture. Film also connects students with language and cultural issues 

simultaneously  such as depicting conversational timing or turn-taking in conversation. For our personal 

teaching experience, students achieved significant gains in overall cultural knowledge after watching videos 

from the target culture in the classroom. Culture is not a static phenomena. In movies and TV programs all 

contemporary customs, behavior, way of expressing  feelings (verbally and non-verbally  are illustrated. 

Elearning language courses have advantage to integrate pieces (or even full versions) of movies and TV pro-

grams for their purposes. As we know, language changes reflect in written sources at least 20-30 years later. 

As for movies and TV, they react immediately on language changes. It makes clear  importance of movies and 

TV programs in language learning process. Elearning language course developers should take these advantage 

and integrate movies and parts of TV programs in their courses.     
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Conclusion 

 Culture must be fully incorporated as a vital component of language learning. How  should we  evaluate 

our student’s  successes? The evaluation e-tools include self-tests, surveys, and quizzes with a variety of ques-

tion types, giving instructors unlimited flexibility in how they choose to incorporate assessments into their 

courses. 
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ABSTRACT 

 
In the article are examined several contemporary textbooks for teaching Georgian, as second language, 

relying on the “Stockholm Criteria Catalog” for the following aspects: structure of the textbook, 

contents, forms of providing lexical and grammatical material, types and  kinds of exercises, visial 

aspect, teacher’s indications. There are examined the typical main common problems, as the issue of 

authenticity of the types of texts and tasks, problem of the authentic audio and video materials, 

sequence of  lexical and grammatical material, apportionment of exercises, developing speech skills, 

exercises for listening and their compliance with the contemporary methodological requirements. 

 

The present work is a methodological review of the new textbooks, created for teaching Georgian as a se-

cond language. 

The textbooks of the new generation is the first attempt of accomplishing of purposes of national educa-

tional plan, in particular, creation of result- and student-oriented material of lesson, though for realizing this 

conception hard work and correction of mistakes are still necessary. 

From the existing textbooks here are examined the set of textbooks “Tavtavi” (Ear) and “Shevistsavlot 

Kartuli Ena” (Let’s Learn Georgian Language), based on the modern conception. The examination relies on 

the “List of the Stockholm Criteria” (Kast/ Neuner, 1998, p. 107) by the following components: structure of 

the textbook, contents, forms of providing lexical and grammatical material, types and kinds of exercises, vis-

ual aspect, teacher’s indications. 

The analysis concerns only the main common problems of the textbooks and is not a detailed analysis of 

particular aspects. 

 

Structure of the textbooks 
The modern textbooks of foreign/second language together with student’s book, work-book and teacher’s 

book necessarily contains authentic audio (-video) materials, that corresponding Georgian manuals  do not 

have or they have non-authentic textbooks. Actually, for the moment, didactic authentic audio material  in the 

domain of teaching Georgian as the second language does not exist, that is one of the main problems of teach-

ing and learning, as the most of the teachers themselves are not native Georgian speakers. One of the compo-

nents of additional resources shall be the audio and video recordings of natural situations and conversations of 

native speaker people. The more, the target-groups  are spoken-language oriented because of their agrarian 

social and cultural environment (agrarian population in Samtskhe-Javakheti, Marneuli) and presentation of 

audiovisual material, rich with visual examples will be the most effective way for increasing of learning quali-

ty of  the material. For this computer programs give  the best possibilities, as the students are most of all  in-

terested in them. 

The textbook may have also mini-dictionary and grammatical appendix. This is made only in one part of 

given textbooks in the work-book, as a fragment “my vocabulary”, where the student has to write him/herself  

new words with according translation (“Tavtavi” II, Workbook, 2006, pp, 3, 33). From this and several other 

examples we can see that there is not connection between the books of  different levels of the textbook set. 

The skills that the student acquires from one book are not repeated in the books of another level and the stu-

dent can not use the obtained knowledge any more. 
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Contents of the textbooks 

Choice of the issues almost in most parts of the new textbooks corresponds with modern requirements, but 

proposed texts and given communication situations  often are not authentic; they have dry, academic form, are 

far from reality and do not correspond with the interests of the target group, their everyday life. E.g. in “Birth-

day” topic the main place occupies lexical field of drinks and food, and the gifts and presents are completely 

disregarded (”Tavtavi” 1, 2005, pp. 48-51, ”Let’s learn Georgian”, 2008, pp. 65-67), when in “Birthday” topic 

for the students more interesting is exactly the issue of gifts. Also in the topic “Visiting the Capital” 

(”Tavtavi” 1, 2005, pp. 40) the first text is made around the lexical field of the relatives, but there is not told 

anything about the real capital in this part, apart from determining  locations of several buildings, what can be 

similar in any other city. 

In the given textbooks mainly is proposed standard language as continuous texts and dialogues. Though we 

can meet quite many continuous texts and dialogues, connected with everyday life, showing that the purpose 

of the textbooks is to teach real language, but achieving this purpose is hindered by the fact that the absolute 

majority of the given texts are synthetic, artificial, is written with standard language and is far from the natural 

colloquial language. Most of the texts and dialogues are artificially made around the grammatical material and 

there is not used in the speech of the target group generation. 

From the point of view of authenticity only some texts make the exception. Accordingly, it is necessary to 

pay attention to the use of different colloquial speech registers (literary language, press language, everyday 

conversation speech, partially slang elements, teens’ language). Diversifying text types is indispensable for 

acquainting  with different register languages, so that the students were able to distinguish and use themselves 

the speech of according registers (official and informal language, standard and colloquial language, press lan-

guage). 

Part of country studies in several textbooks are given in a very small amount or separately. Here also, like 

in visual aspect (photos, maps, etc.) more authenticity is desirable. In several cases we can even find real mis-

takes (e.g metropolitan in Batumi (”TavTavi” 2, 2006, p.. 28,), passengers going to the Sports Palace on the 

trolley bus no 6, “TavTavi” 1, 2005, p. 46). 

 

Lexical Material, Given in the textbooks 

In the textbook a small part of new vocabulary is given by visual way, other is given  directly in the texts. 

Often visually proposed new vocabulary has not enough emotional background. The given visual material of-

ten has form of abstract drawings and is artificial (e.g ”TavTavi” 1, 2005, p.32, ” TavTavi” 2, 2006, p.3, 

„TavTavi“ 3, 2007, p.3; “Let’s learn Georgian”, 2008, p.52).. It is desirable to introduce photos from the real 

life of students, e.g. the photos of a pen, bag, desk or other things, which they use in Georgia, - this aspect re-

inforces the emotional plane and contributes to better learning of the vocabulary. Also, in visualized lexical 

fields, which have to simplify understanding of new material/text as a rule, and to contain mostly key/active 

vocabulary, are given such words too, which we don’t meet in the texts and which don’t pass into the active 

vocabulary, accordingly, the students never use them in reality. For example, in the first page of the 

“transport” topic in the visualized vocabulary are given the terms “air, land and sea transport” („TavTavi“ 2, 

2006, p.13),, which we do not meet at all in the given texts. From the Teacher’s book it is evident that for 

learning the vocabulary the method of translation is also used (“in extremis”), but there is neither list of the 

words, not the mini-vocabulary and the student has to make a list of unknown words him/herself. As for repe-

tition of the new words, part of the words is repeated in the following lessons too, but in disorder, part is not 

repeated at all and is forgotten, though sometimes there are appropriate topics on these subjects. The principle 

of cyclic repetition actually is not respected or is applied very weakly. In consequence of survey of students it 

became clear that the contents of the  parts of the books of “Tavtavi” do not correspond very well to each oth-

er, that, on one hand, does not make possible to repeat the knowledge, obtained from the earlier parts, and, on 

the other hand, complicates learning of new material for the students. The problem of coherence between the 

levels less concerns the textbook “Vistsavlot Kartuli Ena”, but here also it is necessary to provide the vocabu-
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lary with context: though the lexical units are visualized, but they often need to be connected with the central 

text. 

 

 

 

Grammatical Material, Given in the Textbooks 
It is appreciated that in the textbooks to be examined, the grammar rules are not given verbally and the 

textbooks are not overcharged with grammatical terminology (different levels are slightly different from this 

point of view). In the textbook grammar material is given systematically in grammatical framework, mostly as 

paradigms of conjugation of verb forms, though in this moment maybe it is not necessary in reality (e.g.. 

„TavTavi“ 1, 2005, p. 17, „TavTavi“ 2, 2006, p. 37, „TavTavi“ 3, 2007, p. 49). As for the structure of  gram-

matical frameworks, the frames are not built proportionally. In some cases the grammar box is overloaded 

with different information, but in some boxes there is given paradigm of only one verb.   

In the textbook grammar rules are not introduced so that the student could easily determine/discover a 

grammar rule (that is one of the main principles of communicative approach
1
). We can meet the example of 

use of this principle only in several cases. Though the rules are proposed in non-verbal, schematic shape, with 

their function they are more deductive-theoretical than inductive-empirical. We often meet paradigms of verb 

conjugation, that pushes student and teacher to teach and learn by rote. 

Though the learned grammatical material is repeated in the following parts of the textbook, this seems to 

have more a function of recalling and fixing of the past material, than that of cyclic repetition, where on the 

basis of easy past material more complicated superstructures are introduced. 

 

Types and Kinds of Exercises 

In the textbooks of different levels  of the “Tavtavi” set the exercises are distributed according to different 

principles. This contradicts with the principle of coherence and makes difficulties to the students from the 

point of view of use of obtained skills. In particular, together with increase of the level of the textbook, de-

creases the amount of the exercises in the students’ books. If in the first level student’s book there are may 

exercises, there are few in the second level student’s book. In the third “Tavtavi” absolutely all the exercises 

are only in the workbook. 

The indications of the exercises, given in the textbook in the most cases  are to be specified and 

concretized. E.g., in the Student’s book of the first level of “Tavtavi” in one of the indication („Tavtavi“2, 

2006, p. 51) “Make similar congratulation card” – it is to be concretized: to whom, from where, etc. … More-

over, in the indication are used grammatical terms and vocabulary, which are not given in the student’s book 

at all, so the student will not understand what to do and will not make the exercise independently. E.g., the 

term “pronoun” is not introduced in the student’s book, so, we have to make the student understand which 

word he/she has to put in in this given exercise using the example. („Tavtavi” 1, Workbook, p.9, № 21). Quite 

a big amount of the exercises have not such examples, and because of this the tasks and conditions of the 

workbook exercises are not clear for students and it is desirable to facilitate them. The exercises for develop-

ing four skills of  the speech (listening, reading, speaking and writing) are distributed without proportion. 

There are not any listening exercises in reality: listening is identified with reading, as the exercises of “listen-

ing” are introduced in printed form and it is the teacher, who has to read them, or they are recorded on the 

discs (Let’s Learn Georgian Language), that is in contradiction with the format of the listening exercises.  

The text of a listening exercise is to be introduced in audio form indeed. If we have the same text in printed 

version in the same exercise, it cannot be considered as an audio text/exercise, as it does not develop listening 

skill if read in parallel regime, or even as a text, read by a teacher, and moreover, if the teacher is not a Geor-

gian language speaker. And also, authentic recordings are accompanied with many extra elements (in particu-

lar, intonation, mood of the speakers, noises of the situation, etc.) that facilitates understanding of the contents 

during listening, and that cannot be completed by the text and dialogue, reproduced by the teacher. 

The reading exercises, given in the textbook do not contribute much to development of reading skill, as the 

questions at the end of the text, connected with the contents serve for checking  of understanding  of the con-

tents of the read material, and not developing of the reading skills. For this purpose it is necessary to make 

exercises for developing global, selective and detailed reading skills and teaching of reading strategies). It is 
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necessary to perfect the ability of independent use of the language according to the fields, and at the last stage 

of the studies special attention is to be paid  to making of the exercises, created on the basis of simulation of 

the real situations. 

It is good that in the Student’s Book there are speech developing exercises in the form of interviews with 

classmates, characterization of each other, plays and work in pairs. Though the situations in the textbook are 

not the simulation of the natural circumstances. Written exercises are not similarly proposed in student’s book 

and workbook. In the student’s book they are very few, we can meet them once or twice during a topic as a 

graph, designed for a play, on the contrary, there are very many of them in the workbook.. The contents of the 

exercises are very limited with the given material; free writing, improvisation are less provided. Mainly exer-

cises and questions  are in the part of reading material, giving possibility to the students to speak and express 

their opinion about events and topics in the target language. 

The exercises of the workbook  exactly follow the issues and grammar of the student’s book Though this 

does not concern the textbooks of all levels.  It is also possible to diversify visually  the workbook with  

In the Tavtavi of the third level we meet also creative exercises, e.g. making of a advertising leaflet 

(“Tavtavi” III, Workbook, 2007, p. 61). Also it is worthy to note that  here is used authentic material  in the 

form of work in a website. 

Most of the exercises strictly follow the program, are built on repetition of given material and give the stu-

dents less possibility of variation or development of skills of  independent work. During  learning of dialogs 

we can observe repetition of examples Pattern Drill – as elements of audio-linguistic method (Bausch/Krumm, 

2003, p. 229). We can observe: there are often used exercises of ‘Listen and repeat” type; ‘Listen and read 

type, and also elements of use of grammatical-translation method, e. g. tasks like “ Make sentences using the 

words”. 

Repetition of material is not systematic and tasks are not made so that at the end of the topic the vocabu-

lary and grammatical material of the issue were many times repeated in different ways, and, accordingly well 

acquired even without learning by heart. 

In the set of textbooks “Tavtavi” there are also technical inexactitudes; in particular, in the student’s book 

is indicated the exercise , to be made by the student, though in the workbook there is not given the appropriate 

exercise. 

 

Visual Aspect 

Unlike old textbooks the new textbooks are made on high level of printing and they are richly illustrated, 

that makes them visually attractive for the students. 

It is good that every topic has its own color frame along the page sides. On one hand, one topic visually 

becomes connected too, on the other hand, it is very important from the psychological point of view that the 

stages of progress can be seen and this makes the students feel that they go forward, and also  monotony is 

avoided. 

Introduction of illustrations is very good itself, but in given form they mostly cannot create emotional 

background, as they are the images of exemplary things and do not reflect the real life of the students. E.g., if 

a student will see a bag, a pencil or a class like she/he her/himself has, will be more interested than seeing 

drawings without context; instead of foreign hamburger it’s better to show Georgian reality. For the students 

this will be more close and natural and we will provide the target group with the real social and cultural 

information. 

 

Indications of Teacher 

Teacher’s indications often need to be précised and concretized. During the work  with the text, given in 

the student’s book, it’s better the questions to be nearer, so that the reader have them before her/his eyes dur-

ing reading of the text – this will facilitate the process of purposeful finding of specific information. 

In the teacher’s book are given additional indications, but they first of all shall be in the student’s book. 

Teacher’s book shall propose only help and not obligatory program: role playing shall be in the student’s book 

as a task, so that the teacher understand that this is obligatory exercise and not extra exercise, depending on 

his/her enthusiasm. 
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In one of the levels of  teacher’s books of “Tavtavi”  is  given a sketch of five exemplary lessons, assess-

ment system and criteria, methodological guidance for different issues. Taking into consideration the existing 

contingent of teachers, it is desirable to describe in more details process of several exemplary lessons, formu-

lating educational goal of every component element and each part in the textbooks of each levels. 
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ABSTRACT 

 
Ossetian language Indo-European language family belongs to the particular, the Iranian group, in the Geor-

gian-Caucasian. Bilingvuri training time necessary to consider these languages, the structural and linguistic 

features. Necessary phonetic, morphological and syntactic reveal details of their consideration, and compar-

ative analysis.  

It is known that the Georgian verb can have a variety of expression, a coordinating role in the proposal to 

charge him. Non-verb in trouble all the nuances of the transmission, which is a Georgian verb (person 

ragvarobis promotion, Contact, etc..).  

 Bilingvuri training time, first of all, consider the verb proper transmission characteristics. In particular, the 

rotational transition, matching the subject of the issue. Ossetian turnover of equally named in the subject of 

the verb stands in transition I, II and III series with the verb. Georgian contrast, where such a subject I 

named the series with the verb to represent the flow, II series with the verb in the story, and the Series III-

verb with the given. This leads to errors such order.  

It should also take into account the characteristics of which are common to the Ossetian language, particu-

larly in the Ossetian language verb can not express in origin - the relationship between purposes other parts 

of speech daukhmareblad.  

The Ossetian language, the verb form of behavior can not. Prepiks - Suffix permit, or the verb form of the 

transmission is not possible. Any form of conduct is necessary to Enable the verb names or pronouns. In or-

der to express the verb, it is necessary to try our nouns, part of speech or other appropriate form. This is par-

ticularly obvious with regard to Georgia, where the verb form of this verb in most cases, expressed in the 

appropriate signs. O from the Georgian-Ossetian language translation of the required forms such appropriate 

form of behavior (and not the house avishene avishene house for me).  

 
Ossetian language belongs to Indo-European language family, namely, the Iranian branch and Georgian 

language belongs to Caucasian group of languages. Structural and linguistic peculiarities of these two lan-

guages must be taken into account during bilingual teaching. It is necessary to display phonetic, morphologi-

cal and syntactic nuances, take them into account and make a comparative analysis. Georgian verb is known 

to have rather diverse expressive means and it has coordinating role in a sentence. In some other languages it 

is difficult for a verb to render all those nuances which Georgian verb has (display of person marking; an issue 

of the relationship of subjective and objective persons; Contact; grammatical category known as “version”, 

etc.).  

During bilingual teaching first of all the peculiarities of verbs are to be rendered in a proper way, namely, 

the question of declension of the subject corresponding to the transitive. The subject of a transitive verb with 

the verb of I, II and III Series in Georgian is found in three declensions; with the verb in Series I it is in the 

Nominative case, with the verb in Series II it is in the Narrative case and with verb in Series III it is in the 
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Dative case. Unlike Georgian in Ossetian language the Narrative case is absent and the subject takes only 

the Nominative case (rarely in the Genitive). The subject is in the Nominative case with the verb of Series I as 

well as with the verbs of Series II and III. In Ossetic it sounds natural: lёg xudy kaci icinis (a man is laugh-

ing), lёg baxudty kaci gaicina (instead of kacma gaicina). Proceeding from the construction of the Ossetian 

language, it is natural to say: mamali yivis, mamali iyivla, mamali uyivlia (the cock is crowing). 

In Georgian language Contact is that form of the verb which shows that subjective person acts directly on 

the object immediately or by means of other person. According to this, Contact is direct and indirect. 

Direct contact has its derivatives: in, ev, evin, ebin.  

In Ossetic for expression of direct contact the base form of the verb is used which is attached to the auxilia-

ry verb: kёny – apazyn ёi yn kёny –  aketebinebs (make somebody do), amёlyn ёi yn kёny – akvlevinebs 

(the killing of animals). 

If the verb is auxiliary, for expression of direct contact in some instances the auxiliary verb is attached once 

more to the base form.  

xёryn kёny – achmevs (feeds), nyv yn kёny – uxatavs (has somebody drawn). 

In such case the subject of a transitive verb (he) makes act the indirect object, a real doer of the action 

(him). 

In Georgian language the verb also expresses possession and destination. An object is not anybody’s pos-

session, nor intended for somebody; the object belongs to the doer of the action, subject; one object belongs to 

another or it is intended for him. According to this, we have three subjective versions (Geo. kceva): saarviso  - 

“for no one”(I am building), sataviso – “for oneself”(I am building for myself) and sasxviso – “for someone 

else” (I am building for him) or as that is the same, three versions: neutral, for subject and for object 

(A.Shanidze). Different forms of the version in Georgian are rendered by prefixes (a-ketebs, i-shenebs, u-

cers), sometimes only by form (cers). 

How are the various forms of version rendered in Ossetian? 

In Ossetian the verb form cannot render the version. Its rendering with any verb form by attaching prefixes 

and suffixes, is impossible. For rendering any form of the version relevant nouns or pronouns must be at-

tached. “Man saxli aashena – Uyi xёdzar samadta (saarviso version (for no one) – nikaion arxaid), “He has 

built a douse for himself” – Uyi xёdzar samadta iёxicen (sataviso version – xion arxaid), “He has built a 

house for him” – Uyi kёmёnder xёdzar samadta (sasxviso version – iskaion arxaid). In the first, second and 

third cases the verb “aashena” – samadta (has built) is rendered by one and the same form. For rendering of 

possession-destination relation in Ossetian language the verb does not change the form. The noun or 

relevantly used pronoun changes the form.  

Negative particles ar and ver in Georgian express difference of nuances of action. Their addition acquires 

negative context to the action denoted by the verb but different from each other. Namely, the negative particle 

ar together with the verb denotes such action when the subject does not wish to fulfill an action and acts on 

one’s own volition: Ar davcer! Ar davxatav! Ar shevcham! The nuance of such categoricity to such statements 

is attached by the particle ar. The particle ver “cannot” which also expresses negative content is not so cate-

gorical. It denotes an action which in spite of volition of the subject is not possible: ver davcer, ver davxatav, 

ver shevcham. In Ossetian the negative particle nё expresses both nuances of categorisity and proceeding from 

abilities. 

nё nyfyston ar davcere – cat. nuance; 

nё nyfyston ar damiceria – neutr.nuance; 

nё nyfyston ver davcere– ability. In such case in Ossetian language the speaker adds words (ar shemezlo) 

through which he explains he failed to write (due to various reasons). 

Prepositions (pazёvёrdte, razdzyrdtё) and postpositions (fёsёvёrdtёe, fёsdzyrdtё) are both attested in 

Ossetian. Both preposition and postposition represent preposition attached to this or that case form of the 

nouns in order to indicate the state, direction, destination or other relation to the mentioned subject” 

(A.Shanidze). 

Ossetic uses mostly postpositions, although several prepositions exist in the language, namely: 

ёd – tan, -ian -ad postpositions (in modern Georgian preposition in place of prefix is rarity. In specialist 

literature postposition is usually called preposition). 

ёd-gёrztё – “iaragianad” (with armory); ёd-dzauma – “niftebianad” (with things). 
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Preposition –ёd is only attached to the nouns and just in Nominative case. The inclusion of other word be-

tween it and noun is inadmissible (2.296). 

Preposition ёd in Ossetian is known as non-productive preposition and ёnё – as productive (5.48). 

It must be noted that the suffixes – ian, osan, ovan, ier which indicate  possession in Georgian, in Osetian 

correspond to the suffix –djyn; cf.,: dur-djyn – qviani (stony); fyd-djyn – xorciani (with meat). 

ёnё – u – o; ёnё-zёnёg –u-svil-o (childless); ёnё-mat – u-dard-o (light-hearted). 

Preposition ёnё with nouns takes Nominative case (this preposition by its meaning is close to separately 

standing Georgian preposition – gareshe (without): 

Unlike ёd preposition, between preposition ёnё and a word accompanying it sometimes a modifier can 

stand, including pronoun too (3.296). 

Here it should be noted that in Ossetic preposition ёnё is sometimes substituted with its shortened variant ё 

that is used with the same meaning (denotes lack of something) (3.678). ё -dzar – u- saxlkar-o (homeless); ё -

dyx – u-gon-o (feable). 

Besides this, some researchers into Ossetian language single out the third preposition fёinё, which express-

es semantics of quantity [7.235]. The preposition fёinё (by its meaning approximates to – tito an erti…(erti 

xuti, erti oci, erti sami vashli momca) mostly takes Nominative case, although it is also found in other cases. 

One syllable prepositions –vit, -tan, -ze, -shi, -tvis-gan (dan) in Georgian merge with noun. Such kind of 

prepositions are absent in Ossetian language. The function of these prepositions in Ossetic is fulfilled by cer-

tain case markers (and not prepositions). 

Cf.: zadzёrau –saxlivit (as house); xadzёrёi – saxlidan (from house). 

-gan prepositional (Gen. amxanagisa-gan “from the friend’) and  -dan/idan prepositional 

(Instr.cyaro-dan “from the spring”; sopli-dan “from the village’) nouns in Georgian have questions 

different from each other: From whom? Where from? 

Both of these varieties in Ossetian are rendered with one form of Genitive case. There are also cases when 

one preposition in Georgian has two equivalents in Ossetic. 

E.g.: another form of sopelshi cavedi – x’autam acydtan (has gone to the country) is sopelshi var – x’ёuty 

dёn (I am in the country);  preposition-shi is used in Georgian during static and dynamic. In Ossetian these 

forms are rendered with different case forms ; x’autam – sopelshi mivdivar; x’ёuty – sopelshi var. 

In Russian: v shkole (naxoditsya) “is at school” 

                   v shkolu (xodit) “goes to school”. 

Presumably, in Ossetian at an early stage of its evolution compared to the present day more prepositions 

must have been. This supposition is attested by some forms preserved in Digor dialect of the Ossetian lan-

guage a part of which has been established in literary language too. The example of this seems to be: 

Raz-darёn “cinsapari” (an apron); dёl-bazyr “frtebs kvesh” (under wings); dёl-barad “damokidebuleba” 

(dependence); uёl-arv “zeca” (the sky). 

As is seen the function of some prepositions in Georgian is fulfilled by preposition and postposition in 

Ossetian. In some cases Georgian prepositional form is rendered in Ossetian with case marker. It should be 

also taken into account that in Ossetian the verb cannot express possession-designation relationship without 

help of other parts of speech. This is especially evident in relation to Georgian, where the verb in the majority 

of cases renders these forms with certain markers. During translation from Ossetic into Georgian it is neces-

sary to render these forms by relevant version form (saxli avishene “I have built the house” and not saxli 

avishene chemtvis”I have built the house for myself”). 

Thus, during bilingual teaching it is necessary to study the course of comparative grammar of target lan-

guages, familiarization with phonetic, morphological, syntactical or other peculiarities of target languages that 

will be of great assistance to the listeners and persons interested in learning these languages to master them 

successfully. 
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Assisting Second Language Learners  

to Comprehend Informational Texts 
 

ABSTRACT 

 
The main purpose of the presented article is to emphasize the relevance, specificity and instruments for 

working on informational texts in bilingual schools.  

We will touch on and discuss issues such as: the importance of informational text and its frequent ap-

plication in learning, how are informational texts different from other types of texts, what are the char-

acteristics of the informational text and what makes it difficult? How can teachers and schools contrib-

ute to assist students’ learning?  

 
Importance of an Informational text and its application  

In the modern technological era, many think that pertinence of a book has been significantly diminished 

due to accessibility to other, more comfortable sources for not only obtaining new information, but also ex-

ploring new paths for personal development. However, in fact, contrary to the dominant assumptions, nowa-

days the importance of texts in general has increased. We are exposed to the different texts in expanded 

scopes. Today we are readers of both printed and electronic books. Deciphering versatile information and 

practical instructions has become an integral part of our everyday life.  

Schools and school teachers play a vital role in the developing learners' reading and writing skills. A 

teacher is expected to equip a student with those skills that are essential in achieving further success.  

When we talk about the importance of developing reading skills, we should also mention that it increases 

when dealing with informational texts. We can assume that the informational text contains all essential aspects 

of daily life and work orientation. These aspects make informational texts more crucial in terms of equipping 

students with relevant skills to read and understand the content.  

Due to those functions mentioned above, acquiring relevant skills for reading an informational text is of 

utmost importance for those people in particular, who use second language in everyday life orientation, as 

well as adjusting to a variety of educational and business objectives. 

Daily, within the school and family settings, the second language student deals with various texts, which are 

different in terms of types, content and difficulty. Bilingual schools are gradually expanding quantity and size 

of Georgian texts year by year. Different subjects are taught to second language students through Georgian 

texts and consequently, they learn new concepts/terms and try to connect facts and opinions with each other. 

If we look at the types of texts that students work with, we could easily discover that the significant part 

of these reading texts are informational in nature, which means that they are aimed to describe, as well as in-

dicating, connecting, listing and comparing facts and events. School textbooks for all subjects, as well as other 

learning materials, include informational texts along with literary texts.  

 

How does informational text differ from other types of texts, what is its specific feature and what makes 

it difficult to understand?  
It is not easy to understand an informational text. Notwithstanding the fact that at the beginning of the 

learning process students encounter, process and develop exclusively informational texts, the research reveals 

that students around the globe struggle to understand informational, rather than literary texts. This is not a 
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random phenomenon. Informational text has its specific characteristics, which make it difficult to understand, 

and negatively influence the reader's motivation. 

In this regard, the second language learner is faced with the task even more difficult. Lack of vocabulary 

resources is added to the linguistic and structural aspects that make informational texts incomprehensible to 

the majority of second language learners. The most crucial of the factors that impede processing of informa-

tional texts are: Legibility, vocabulary, background knowledge, concepts and terminology, and syntax.  

 

 

Low Level of Legibility  

One of the most important and striking aspects that impede comprehension of the informational text is re-

lated to its legibility. A second language learner has difficulty to understand and comprehend texts if they are 

printed in very low font, are overcrowded with typos and include irrelevant elements. 

 

Unknown Words 
Affluence of unknown words within the text makes informational texts also difficult to read and compre-

hend. Below is given an example, which shows that even the simple instruction, which contains unknown 

words, may lack clarity for a second language learner: 

 

Draw a Venn diagram and compare to each other the protagonist and his/her friend.   
 

Lack of Background Subject Matter knowledge 

An informational text is difficult to comprehend when a student lacks background knowledge. For exam-

ple, if students do not have a basic knowledge of genetics, presumably, giving thorough explanation of con-

cepts cannot be a big help in understanding the text below. 

Deoxyribonucleic acid (DNA) is a biopolymer and its monomeric units are called nucleotides.  DNA is 

the main constituent of chromosomes, which make the genetic material of living. The main functions of DNA 

are to store information and transmit it hereditarily.  

Monomers and nucleotides of DNA contain saccharine deoxyribose, remainder of the phosphoric acid 

and a Nitrogen-based molecule: Adenine (A), Guanine (G), Cytosine (C) or Thymine (T) (Source: Wikipedia).  

 

Complex Concepts / Terms 

Complex concepts/terms make informational texts difficult to understand. The example given above 

could serve as a vivid evidence to illustrate this fact.  

 

Complex Syntax 
In general, a long, compound sentences are more difficult to understand than concise, simple ones. Com-

plex sentences with multiple independent and dependent clauses, of course, increase the complexity of the 

text. 

 For example: 

Proselytism is the intention of converting others to one's own religion, which may include any kind of di-

rect or indirect interference in an individual's religious belief in order to undermine person's beliefs through 

any kind of temptation, moral or material assistance, fraudulent means, or inexperience, trust, need, low intel-

lect or naivety. 

This is an example of a single sentence, which is perceived as difficult to understand, due to the complex 

construction. If we decompose the same sentence into several simple sentences, problem with its understand-

ing would be easily solved.  

 

How to help students to understand texts in the textbook? 

Most of the materials for students come from textbooks. Also, the number of available materials accessi-

ble through internet is increasing day by day. If a teacher assumes that informational texts available are very 

complex and majority of students are frustrated, something must be done. Teacher may generally reject to use 

the text. On the other hand, it is possible to adapt the same text.  
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There are three levels of text difficulty:  

1. Frustration level (Students are not able to read and understand text independently. Even in case of applying 

auxiliary means, students demonstrate negative emotion and their motivation goes down).  

2. Learning level (this is a medium, moderate difficulty level. In case of adequate assistance, students will be 

able to read and understand the text.) 

3. Independent reading level (students will be able to read and understand the text without external assistance. 

In this case, the reading task is so simple that it may possibly even decrease student's reading motivation.) 

It is important that teachers and students are exposed to a large variety of texts of learning and independ-

ent reading level.  

If a teacher decides to use the text, it is desirable to use well-proven strategies that will definitely contrib-

ute to the understanding and comprehension process. Some of these strategies are: "Semantic Map", "Concept 

categories", "SQ3R", "I know – I am interested" etc. The most important features of these strategies are the 

following: 
 The student understands what the purpose of reading the text is and realizes what to do after reading 

it. When student reads and clearly understands the goals, he/she focuses on the acquired infor-

mation, which may be used later. 
 The student activates the pre-knowledge, which is very important in the process of reading the text 

(especially large text).  

 The text allows students to familiarize with the topic of the text in advance and discuss this topic at 

home, in their native language. 

 The text provides opportunities for students to express assumptions regarding the topic. 

 The text  provides opportunities for students to answer the questions, which will be later explored 

and responded throughout the process of reading  

 The text allows students to familiarize themselves with key lexical units, which they will further 

find in the text. 

 The text reminds to the students how important it is to pay attention to subtitles, diagrams and illus-

trations.    

 The text offers students to highlight incomprehensible parts, so that they explore them later. 

 It is important that students gradually gain relevant skills to use the mentioned strategies inde-

pendently when working on different texts in various contexts.  

At the end of the article are listed basic orientation objectives, which significantly speed up the process of 

understanding an informational text and complement to achieve academic success in all subjects. 

 
]How can education system and schools contribute to the process? 

 Inclusion of the goal of developing student skills  of reading and writing informational text at the 

primary level of the National Curriculum; 

 Provision of schools with a variety of informational texts (both printed and electronic) with differ-

ent topics and increasing complexity;   

 Equipping teachers with relevant teaching strategies through training and special professional litera-

ture.  

 

How teachers can contribute the process?  

 Try to apply the most effective strategies to work on informational texts; 

 Understand  and differentiate main concepts and characteristics of informational text; 

 Enhance relevant professional development; 

 Constant application of reading strategies in teaching 

 Feedback and evaluation. 
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Issue of Georgian-English False friends in Second Language Acquisition 
 

ABSTRACT 

 
False friends are a real problem for language learners. Even  so,  little  research has  been done  on 

the identification of the difficulties  learners  have  when  it  comes to the use  of  Georgian-English 

FFs.  The aim  of  this paper  is  to analyze  the problem of  false  friends  and their role  in  the pro-

cess of English  language acquisition for Georgian  learners  of  English.  Research result data al-

lowed us to identify the extent of the problem.    This study    provides new insights into the linguis-

tic and the communication problems derived from a misuse of these lexical items.   

 

 The present  paper  focuses  on  the issue of “ false friends”  and   its  role  in English  language acquisi-

tion of  Georgian  learners;   it also determines  the  difficulties  the  units  under question may   produce,  

from  two  different viewpoints:  from  the  learners   standpoint,  that  is  to  say,  the  linguistic  problems  

students should  face  to  achieve  a  complete  command  of  the  English  lexicon  and  from  the  point  of 

view  of  the  recipients, that  is, the communication  problems that  may arise from the misuse of false friends.  

From the point of view of language teaching, the misuse of “false friends” has two types of “side effects”.  

On  the  one  hand,  it reveals  the  students  incomplete  lexical  competence  and,  on  the  other  hand,  it  

leads  to  the  communication  of unintentional  meanings.  These reasons clearly justify the need for discuss-

ing and identifying these problems in order to alleviate them.  

False friends have been extensively studied in different languages. Many interesting studies are dedicated 

to French- English, (O’Neill, M.,  &  Casanovas,  C., 1994) Spanish-English, (Chacon, 2005;  Holmes and 

Guerra  Ramos,  1993) German-English,(C. Gutknecht. 2004) Russian- English (R. Budagov 1975) false 

friends however, there is considerable lack of studies in the sphere of Georgian-English false friends though 

this issue is of pivotal importance for Georgian learners of English language.  

 Deceptive cognates or so called “false friends” are the words which are similar in form but different or 

only partly similar in meaning. They may have the same etymology but it is not always so. As Lado describes 

them they are “sure-fire traps” of interpreters (Lado, 1967:84). Rufus, Prinsloo  and  De  Shryver  2004:73) 

classified false friends according to their semantic continuity into absolute and partial  false  friends. Absolute 

false friends tend to cause less problems, as, though similar at first sight, their meaning is completely differ-

ent. Consequently, they are never found in the same context, e.g.  English “Talon” and Georgian „ტალონი“; 

[taloni] - that means coupon; English ”order” and  Georgian „ორდერი“[orderi] – writ/warrant; “Fabric”-

“ფაბრიკა“ [fabrika]-factory/mill. However, they may be problematic for Georgian learners on the starting 

stage of second language acquisition. As it is known, Learners of foreign language may draw on their previous 

knowledge (the meaning of the words in their own language)and may fall  in  the  “trap”  of  false  friends  

because  of  the  reliance on their primary vocabulary, especially if the learner is not well aware of the seman-

tic structure of the second language.  

  Partial False friends, in differences with the total ones which occur in the early stage of the second lan-

guage learning and are results of indiscriminate use of the dictionary, are especially problematic for upper in-

termediate and advance learners of English language. Partial false friends are not only similar in their morpho-

logical structure but have the same meaning in some contexts. In such cases the overlapping meanings may 

occur due to their partial correspondence. For example, the English adjective “accurate” corresponds to Geor-

gian „აკურატული“[akuratuli]. However, in translation of the Georgian collocation “აკურატული 
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ადამიანი”[akuratuli adamiani] it would be better to substitute the word “accurate” with “tidy” or “orderly”. 

English “delicate” and Georgian “დელიკატური“ [delikaturi] correspond to each other only in one meaning 

“ticklish/sensitive” and may be used only in the following collocation - “delicate issue” ,“delicate person”.  In 

all other cases, this word should be substituted with Georgian” დახვეწილი, ნატიფი, ნაზი“  etc. English 

“dramatic” corresponds to Georgian “დრამატული” but  in collocation ” dramatic view”  

(e .g: dramatic view of the Alps) it would be inappropriate to use the word “დრამატული”as in Geor-

gian it corresponds to  “acute tension”.  

 False friends are subdivided according to the degree of meaning overlap into three group (O’Neill 

1994:109): a) Segregation: this category refers to the situation in with none of the meanings of the words co-

incide in either of the languages  b) Intersection this group covers the words that share some meaning but not 

all.  c) Inclusion occurs when the meaning of one word absorbs those of the other, that is, all the acceptations 

of one word coincide with the other and moreover, other meaning may be added. As the examples above sug-

gests most of the Georgia- English false friends belong to the partial false group and are included in the se-

cond subgroup-intersection as of  the  stated words share some meaning but not all. However some of the 

Georgian- English partial false friends be referred to a segregation subgroup.  Emergence of such pairs of false 

friends is the result of borrowings. Both of the languages may borrow the word from one and the same source 

language (in most cases Latin or French) but in each of the languages borrowed words have their own history 

of further semantic, conceptual development. For example, comparison of English “pathetic” and Georgian 

“პათეტიკური“ [patetikuri] reveals vivid semantic divergence as Georgian” პათეტიკური” stands for, 
“passionate, exciting” while English “pathetic” means “pitiful, heart-rending”.  Both of the languages (Geor-

gian and English) borrowed the word from one and the same source – Greek ”pathetikos” conveying meaning 

of "sensitive, capable of emotion”  in English the word underwent the process of semantic shift  and in the 

result the present meaning of the word  “arousing pity, pitiful" was first recorded in 1737. (Concise Dictionary 

of English Etymology.) In Georgian, however, the meaning of the word “pathetic” preserved its original 

meaning. The study revealed other cases and reasons of emergence of partial false friends. One of the reasons 

of emergence of Georgian-English False friends is borrowing from different source languages. During differ-

ent periods of their development, both of the languages borrowed lexical units from different sources. For ex-

ample, English “extravagant” was first borrowed from the Latin “extravagantem” with the meaning of "wan-

der outside or beyond." Due to semantic widening of the concept the meaning was changed drastically as pre-

sent day meaning of the word corresponds to "wasteful, lavish”. Whereas Georgian “ექტრავაგანტული“ 
[ekstravagantuli] which was borrowed from French conveys meanings similar to those of the French word: 

“eccentric, odd”.  

 It goes without saying that the problem of English-Georgian false friend is of pivotal significance for 

students on different levels of second language acquisition. In order to pinpoint the common mistakes made 

by the Georgian learners of the English as a second language due to inaccurate approach to the conceptual 

differences between Georgian and English cognates it was deemed reasonable to compile tests containing 

most common English-Georgian false friends. The aim of this study is to answer the following questions: Do 

students have real difficulties with false friends?  What type of problems can be identified from the data in the 

learner corpora?   Are there any possible solutions to these problems? Investigation of the issues comprised 

the following stages: 

 Compiling of tests containing Georgian –English false friends(item-selection) 

 Determining target group 

 Data collecting and analyzing  

As  a  starting  point,  I  made  a  selection  of  Georgian-English FFs of high frequency which were wor-

thy of attention, to  limit  the number of items under investigation. As the target group comprised   English 

language students of two different levels – pre-intermediate and intermediate (first and second year students) I 

have compiled two types of tests. The first test that was given to 20 students of pre-intermediate level, aimed 

at detecting the main mistakes made by students in translation of sentences containing 17 items under investi-

gation. The task of the test was to provide English words that were given in bold in the sentences with the ap-

propriate Georgian equivalents.(fig.1) 

        Provide Georgian translation for the words in bold: 
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1. He provided us with actual (---------------------) facts. 

2. He used to retell us about this anecdote (---------------) in my childhood. 

3. She felt a sudden pain, it seemed that it was angina(----------------------) 

4. The only valuable thing left in the house ,was his china cabinet(----------------) 

5.  Usually compositor (-----------------------) arranges type for printing. 

6. He holds several concurrent (-------------------) exhibitions. 

7. He held curious(------------------------) inquiry 

8. His novels(----------------) will survive over decades(----------------------) 

9. Silk fabric (-----------------------) is my favorite one. 

10. He is the most genial (--------------------) boy I have ever met. 

11. He is an intelligent (-----------------) boy. 

12. It was obvious, that the picture he presented,  was an accurate replica(------------------) 

13. He could not manage to take falcon out of eagles talon(-------------------) 

14. Nothing makes person so virtuous (------------------) as charity. / 

15. She offered me tea with biscuits (-----------------------) and marmalade (---------------) 

 

Test results revealed the following:  

 none of the students(0%) provided the right Georgian equivalent for the words actual; “angina”; 

“cabinet”; “concurrent”; “replica”; “talon” as  due to L1 interference all students provided Georgian 

meaning of the words specifically: ანგინა[angina] - “tonsillitis” for “angina”; კაბინეტი [kabineti] -

“study /office” for “cabinet”; კონკურენტი [konkurenti] that is “competitor” for “concurrent”; 

რეპლიკა [replica] “remark” for “replica”; ტალონი[taloni]“coupon” for “talon”. 
  Just 5% of students provided the right translations for the words: “compositor”; “genial”; “virtu-

ous”; “ambitious”; and “marmalade” as in majority of the cases these words were translated as 

კომპოზიტორი [kompozitori]– composer  for „compositor“; გენიალური [genialuri]-genius for geni-

al; ვირტუოზული [virtuozuli]-masterly for virtuous; მარმელადი [marmeladi]-fruit jelly for marma-

lade; 

 10% of students provided  right  translation for the word ”anecdote” as in 90% of cases it was trans-

lated as ანეკდოტი [anekdoti] – joke; 

 14% of students provided the right translation for the word “curious” as 85% translated it as 

[kuriozi] კურიოზი-amusing incident;  

 20% of students provide right Georgian equivalent for words ”decade” and “novel” as 80 % of stu-

dents translated them as დეკადა [dekada] –10 days period and  ნოველა [novela]- short story; 

 27% of students provided  right translation for the word “fabric” still 73% of students translated it 

as a ფაბრიკა [fabrika] -  factory; 

 36% of students appropriately translated  the word “intelligent” but 64% provided wrong translation 

for the word and translated it as ინტელიგენტი [inteligenti]-intellectual; 

 In conclusion we can state that in  340 sentences (as stated above  20 students were requested to 

translate 15 sentences containing 17 Georgian-English FFs ) there were  32 cases  (9%) of  appropriate 

translation.(fig.2) 

 

Figure 2. 
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The second test was distributed among 20 students of intermediate level. The test was compiled in Geor-

gian language and contained 8 items of FFs belonging to segregation subgroup of Georgian-English FFs. The 

task of the test was to provide appropriate English equivalent for Georgian words in bold. (fig.2.)   

 

   Circle most appropriate English equivalent for Georgian words in bold (fig.3) 

 

1.ის საკმაოდ ექსტრავაგანტული ადამიანია. 

 

               

 

 

2. ყველა მოიხიბლა მისი პათეტიკური გამოსვლით. 

 

 

 

 

3. იმ საღამოს გამორჩეულად გალანტური იყო. 

 

 

 

 

4.     ნელი აკურატული ადამიანია. 

 

 

 

 

5. ბაბუა თავის ამუნიციას  კარადაში ინახავს. 

 

 

 

 

6. ვფიქრობ, გამეფებული რუტინა პროგრესს აფერხებს. 

 

 

 

 

 

7.მისი სისუსტე ინტოქსიკაციის შედეგია. 

 

 

 

 

 

8.     ის ღირსეული პედაგოგია. 

 

 

 

 

Test results revealed the following: 

 None of the 20 students (0%)  were able to choose right answer out of three supported options for the 

word ”ექსტრავაგანტული”[ekstravagantuli] all of them chose English ”extravagant” instead of 

a. eccentric 

b. extravagant 

c. odd 

a. passionate 

b. Pathetic 

c. enthusiastic 

a. courteous 

b. gallant 

C. refined 

a. punctual 

b. accurate 

c. diligent 

a. serviceman outfit 

b. ammunition 

c. armament 

a.  stagnation 

b.  routine 

c.  monotony 

a. poisoning 

b. intoxication 

c. sickness 

a. teacher 

b. pedagogue 

c. trainer 
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“eccentric” as the appropriate translation for the word; 

 35% of students supported right English equivalents for the words ”პათეტიკური”[patetikuri] and 

“ინტოქსიკაცია”[intoksikatsia]  but remaining 65% considered the word “pathetic”, instead of  

“passionate”, being the proper English equivalent for the word. The word “ინტოქსიკაცია”was 
wrongly translated as “intoxication” which in Georgian, in difference with English, doesn’t mean “in-

ebriation” but “poisoning”. 

 38% of students translated the words “გალანტური”[galanturi] and “პედაგოგი”[pedagogi] in a 

proper way. All others (62%) provided the word ”gallant” instead of  appropriate  Georgian equivalent 

“courteous” for  English ”gallant” and the word “pedagogue” for the word ”პედაგოგი”[pedagogi], 

that in Georgian language, in difference with English language, isn’t used with derogative meaning 

(pedant, strict teacher) and is respectful  way of denoting a person whose occupation is teaching. 

 More than half (55%) of the students choose the right equivalent for Georgian”რუტინა“ [rutina] but 

45% gave the wrong answer considering ”routine” instead of “stagnation” as the proper translation for 

the word in the given context;  

 Summarizing the test results we can state that in 160 sentences (as stated above 20 students were re-

quested to translate 8 sentences containing 8 Georgian-English FFs) there were 41 cases (26%) of ap-

propriate translation.(fig.4) 

Figure 4. 

right 

answer
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wrong 

answer

74%
 

 

 On the basis of the data, we can give an answer to the initial research questions presented above: Do 

students have real difficulties with false friends? Are there any possible solutions to these problems? The 

problem of false friends is evident from the learner data considered.  Linguistically speaking, language learn-

ers face not only the problem of semantic transfer but problems of usage.  Concerning  semantic  transfer,  

Georgian students  use   English  terms  as  translation equivalents for  some Georgian  items  as  in  “extrava-

gant”, “actual”, “intoxication”, “accurate”, “pathetic”, etc.  The  influence of  the  L1  is,  therefore,  perceived  

and  it  could  be  highly  reduced  if  teachers  present  false friends by emphasizing   meaning differences 

between the L1 and the L2 to raise students awareness  of the  semantic  properties  of  these lexical  items.  

Pragmatically  speaking,  the  misuse  of  these  words  can  easily  cause  serious  communication problems. 

Especially with the words that have different semantic evaluation and emotive charge. For example as stated 

above  Georgian  “პედაგოგი“ [pedagogi] does not correspond to  English “pedagogue” as the latter has neg-

ative evaluation; English ”pathetic” in contrast to Georgian ”პათეტიკური“[patetikuri] “passionate” has de-

rogative meaning; Georgian „ფამილიარული”,[familiaruli] “ამბიციური”[ambitsiuri] are derogative in 

contrast to their cognates ”familiar”, ”ambitious”. As semantic divergence between partial FFs is especially 

vivid in collocation it is advisable to present these pairs in appropriate context in collocations. All  stated  

problems  should  be  mitigated  by  the  teachers’  action  in  the  classroom.  The  use  of  audiovisual  mate-

rials (pictures,  videos,  cartoons)  in  the  classroom  might  be  useful  and  could  promote  students’ reflec-

tion on  the potential  misunderstandings  caused by those problematic words  in  naturally occurring situa-

tions. 

 To  summarize,  this  study  shows that  there  is  room  for  teachers’  action  concerning false Friends.  EFL  

learners  have  serious  problems  when  using  these  lexical  items  and  teachers should  deal  with  this  is-

sue  so  that  learners   lexical  competence  expands  and  potential misunderstandings can be avoided. 
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From the practical experience of teaching Georgian, as a secondary language   
 

ABSTRACT 
 

Study issues of official language for states which are populated with uniform ethnos are quite different from 

such kind of states educational policy where we are met different ethnic groups next to the main population , 

which have own language, culture and traditions. It was not problem for Georgian historically during centu-

ries, rather than XIX century, when in the independence lost country by means of “language policy” of Em-

pire became mandatory dominant of the third language (Russian language)  at first on institutional and then 

on necessary educational level. Afterward for Georgian which was part of Soviet Union  this problem be-

came very acute what caused as for Georgian people as different ethnic minority living in our country  im-

plementation of Russian assimiliationist educational policy. 
From 1990-1991 years by means of state policy of independent Georgia was created Georgian language cir-

cle with Gori Musical Institution for non Georgian language population, which existed for a year and gave us 

interesting results and practical experience.  

The first scientific conference of 2008 year (learning issues of the official language in educational space of 

Georgia) the further active activities received face of struggle for implementation of theoretical and practical 

principles of bilingual education in Georgia with active supply of the “Center for Civil Integration and Inter-

ethnic Relations”, TSU humanitarian science faculty and Ministry of Education of Georgia.  

Since academic year 2010-2011, we have been involved in studying process of Georgian, as a secondary lan-

guage, and tried to present its practical moments in this work.    
 

 

Study issues of official language for states which are populated with uniform ethnos are quite different 

from such kind of states educational policy where we are met different ethnic groups next to the main popula-

tion , which have own language, culture and traditions. This problem was actually for Georgia during centu-

ries. Georgia often was depend on influence-supremacy or partiality of the neighbor countries and was loyal 

towards ethnic groups, separate families or people residence on its territory. For example, Persian or Turkish 

settled on the territory of Georgia and could simply communicate (often for lifelong) by means of several 

words or distorted phrases, expressions and professional or other vocabulary which was necessary only for 

communication. Dominant of Georgia as official language was connected to its religion, as far as worship in 

Georgian churches was conducted in Georgian language: “Kartli is considered as strong country, where wor-

ship is conducted in Georgian language and “Kvirieleison” is told in Greek language.” (Merchule, 1999, 62). 

At that time Georgian themselves mainly knew several languages beside Georgian language rather than XIX 

century (for example: poet, General Aleksandre Chavchavadze knew Turkish, Persian, Russian and French 

languages). So usage of Georgian language as official language had not been problem in our country until 

XIX century when we lost independence and when due to assimiliationist “language policy” of Empire, coun-

try with its representatives of ethnical minority had to recognize dominant of the third language (Russian lan-

guage) at first on institutional and then on educational level.  

This process got more difficult in so called “Soviet epoch”, when for any citizen of all ethnical groups 

or nationalities learning Georgian language meant trilingual (besides Native and Russian). There also was 

continuing reiteration-reinforcement of made mistakes. Non Georgian language persons were settled, began 

working, got married, multiplied and exactly by the means of “barrier of language” they were getting near the 

Georgian universe, Georgian existence and culture. Not uncommon this process was also become aggressive. 

Non Georgian language population mainly expressed anger, indignation, joy, in Russian language what on 

their opinion was understandable for Georgian people known this language. This process itself, parallel to al-

ienation with Georgian universe, caused alienation with own Native language and culture, any simple text 

(poster, statement) in Georgian language was strange and unclear for them.  
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In “Soviet epoch” studying of Georgian language and literature in Russian language schools was go-

ing unilaterally, spontaneously, mainly in submission of language, parallel to relatively sequence of language 

study. The selection of texts and particularly fiction texts was not purposefully, it was often unsystematically 

with artificial parallelization of native literature programs in Georgian general education school.  Beyond 

learning Georgian text was staying its fiction and ideological values (or vice versa underlined only ideological 

one) also traditions of language, nation.  

The mentioned process becomes relatively systematically in non Georgian language schools of inde-

pendent Georgia, especially in the last years, in period of school reforms. But there it also gets more often by 

“means” of Russian language and literature to different nationality people without tradition of Georgia and 

non Georgian language nationalities living there, cognition of ethnical reality what is especially difficult sec-

ondary education different nation people’s normal living, employment or simply integration. Exactly in 90s 

(1990-1991) years of XX century, with initiative of governor of that time Omar Chubinidze by agreement 

with the director of Gori Musical Institution Sandro Kacharava was decided to create Georgian language 

learning circle. Then, due to state policy, it had already been clear and necessary for persons living in Georgia 

and had to work in Russian language in different institutions to receive knowledge of writing and reading in 

Georgian language. That’s why the statement was made and according to it we were inviting for study all ages 

and professions persons interested in learning Georgian language twice in a week. Gathered about twenty dif-

ferent age and profession people among them several were members of one family (mother, child, and grand-

child) who began the learning process with great interest. Parallel to study of writing and reading there also 

was going  conversations about Georgian culture, important episodes of Georgian history, Georgian literature. 

After studying writing and reading we began working on the descriptive and narrative texts. Especially effec-

tive was descriptive type of texts and proverbs-aphorisms. Then the listeners at first time saw wisdom of na-

tion, dependence towards beauty and work which was quite strange for them during years. The same courses 

were opened and being functioned during two years in Gori Cotton Industrial Unification which was known 

with multinational collective at that time. Two years later working of the courses was stopped because of the 

current political events in the country.   

            During years thinking, discussing, learning-sharing of foreign experience about the mentioned prob-

lems, especially bilingualism and generally on the issues of education policy was followed by the first science 

conference organized by TSU humanitarian faculty and “Center for Civil Integration and Inter-ethnic Rela-

tions” on December of 2008 in which materials national language teaching issues in educational sphere of 

Georgia determined distinctly.  “The lingual politic is an important issue of State politic. In many cases the 

State lingual politic is directly connected to State economy politic. Even in Georgia reality the lingual politic 

is one of the important for strategic development of country and, correspondingly requires complex and unite 

approach“, _ is said in the introduction of one of the report (materials of conference, 2008. p. 3). In these ma-

terials distinctly appeared the necessary three-part context for the beginning of multi-lingual education (which 

became the component part of Georgia educational reform):   1. Political,   2. Legislative, 3. Theoretical.  The 

main features of multi-lingual education politic were determined (accommodation and demographic situation, 

Soviet heritage and the collapse of Soviet Union, educational reform). Here with emphasize mentioned that to 

settle the problem of Georgian language, as a second language “it should be done more strategic measures for 

giving equal education rights to the students of ethnic minority in accordance of majority” (p.5). In this case 

the main issue became the multi-lingual education or teaching several subjects by means of Georgian Lan-

guage in this situation it will become the optimal way of problem settlement.  

              Due to legislative context “ Georgian legislative emphasizes the importance of national language in 

State administer spheres and herewith, creates the guarantees for the protection of the rights of ethnic minori-

ties among the right of getting education at national language (p.6).  

             On the mentioned conference was expressed the importance from the ways of improving the entering 

liabilities in highest institutions for the ethnic minorities: “for the system creation based on the Merit of Geor-

gian and foreign language test will be advantage to enter the entrants in the higher institutions only the base of 

ability tests” (Tabatadze, 2008, p. 19) after that the realization of national language teaching as a second lan-

guage. 

            Naturally, here the great importance is given to use the standards and recommendations created in EU 

council, which main project is “European Lingual Portfolio”. With the announcement of this project coordina-
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tor, Marika Odzeli, from 2001 was begun the second stage of mentioned project in Post Soviet sphere. With 

lingual passport are determined criterions: audit, read, dialog, monolog, writing and levels. Prepared and pub-

lished ten important documents of EU council. In materials of conference determined theoretical aspects of 

second language teaching. From 2010 it was followed by the publication of trainings and readers of the project 

_ “Georgian, as a second language teaching”.   

            We understand that the second language must become the instrument, which gives the opportunity to 

the student to know other culture, to determine its typical marks and assimilated the type of behavior, typically 

for the represents of this culture. Only this way is possible to become a student valuable member of intercul-

tural dialog. It is clear that someone learns language easily, but someone – difficultly. In teaching process the 

teacher is searching the ways, which becomes the teaching effective and useful. “You can’t teach the love to-

wards the language, you only can begin the love, but for this, it is necessary to know the methods of beginning 

the love towards the language” (Shchukin, 1990, p.7)  

           The main methods of language teaching conditionally unite in two groups – it is an intuitive learning in 

the process of communicative (communicative methods), or the realize learning of existed rules in language, 

grammatical and vocabulary rules (traditional method). Is there existed the universal method? The universal 

method does not exist. We should consider that none method has a direct result. The usage of any method 

causes the stimulation of learning action and after that we receive the knowledge as its result.  

The main point of teaching Georgian, as a second language is a student, as a subject of learning process (ac-

tion) and intercultural dialog, with its individual view, motives, emotions, interest and demands.  

              From academic year of 2010-2011 we receive the first Armenian lingual student. As we had to work 

with one student, the methods of group working and role playing particularly were except from the beginning. 

That’s why we tried to use the elements of interactive-communicative methodology paralleling traditional 

methodology (from easy to difficult, from easy understandable to difficult understandable) which is represent 

by formal academic feature of teaching. Naturally, on the first stage of study it was happened the development 

of basic communicative abilities with the non-tradition instruction. It was very difficult as student did not 

know almost any language (besides less communicative vocabulary) besides his/her native language, although 

knew the alphabet. Here we helped importantly our university’s social science, business and law faculty’s stu-

dent, who entered in Gori University two years ago and independently could learn Georgian language and to 

whom is leaving our newly entered student. Conditionally we called X to newly entered Armenian lingual 

student and Y to independently learner student. Both students were from different regions - one was from 

Ninotsminda and second from Akhalkalaki. Besides, the working with them meant to work with the student 

from less communicative basis (supposedly A) to enough (supposedly B) level basis students, which on one 

side aimed the helping for X and on the other hand the development new vocabulary, phraseology and com-

municative abilities for Y. In personal interviews were expressed the main tasks and goals for Y connecting to 

Georgian language learning as a second language. After entering university he/she passed monthly preparing 

course in TSU, after that he/she was in foreign lingual environment and due to his/her abilities, he/she had 

begun the learning-understanding of foreign language. It was clear for him/her that if not to learn state lan-

guage, like his/her neighbors and friends, he/she would leave in Armenia Republic to get higher education and 

after returning from there it will be difficult the integration and finding a job in the borders of Georgian state-

hood. At the same time he/she will not be able to learn in other state due to family finance situation. Exactly 

that determined his/her aspiration to learn Georgian language that he/she will be able to get not only the pro-

fession, also the right integration in his residence or in necessary cases in any part of Georgia.  

           The same problems were existed for X, only less hardworking and lingual defects prevented in learning 

of language. Working with him/her was very difficult, as we, teachers did not know his/her national language 

and naturally, at the beginner stage the explanation of even the level of easy communication or reader for 

him/her was so difficult. In listening teaching process our student received vocabulary and the usage of easy 

communication means in foreign environment. During teaching was used the elements of “scaffolding”  and 

such strategies as to ask a question, remind, illustration and such visual resource as visualization, gestures, the 

control on  idea understanding, paraphrasing. That provided the involving of student actively and continuingly 

in learning processes. Also, was used the complete physical reaction methods (mainly “contribution”, the pe-

riod of “silence”, to relay on relevant content, instead of the concentration on grammar and etc.). As a result of 

the mentioned work X had developed the abilities of listening and speaking, reading and writing. On this side 
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he/she has given an opportunity of integration in non Armenian sphere. According to the results of final exams 

the student has supposedly A2 level knowledge in Georgian, as in second language. But for the improving of 

next teaching appears problems, which mainly is about the transformation from easy syntax constructions to 

difficult phraseology texts, which requires appropriate methodology conducting. 

              What about the syllabus and books, it should mentioned that due to the meeting materials of Batumi 

in 2010, the materials and readers of Kakha Gabunia, Giuli Shabashvili, Nino Sharashenidze, Nana 

Shavtvaladze and other’s works were adopted as the books. We pay attention on the syllabus and readers of 

several subjects. The first semester of learning process is responsible as for teacher as the student. That’s way 

the subjects chose in this stage – writing-reading, listening-speaking are for learning the abilities of beginning 

barrier with orthoepic and orthographic accuracy. We chose the listening for analysis.  Due to syllabus, the 

mentioned course was aimed the practical usage of Georgian language for oral, the abilities of speaking,  dif-

ferent kinds texts creation in Georgian language, expresses, analysis, interpretation and reproduction. It should 

be developed the cognitizm, social, systemic, communicative abilities. All this would be included the borders 

of three hours weekly, the five credits. From this one hour would be theoretical, although the total hours were 

presented as a form of theoretical-practical. In our opinion this form gave better result. Each issue was ex-

plained in practical aspects and the student has opportunity to learn it in all its aspects, timely and intelligently 

during three hours. The poems, short stories, dialogs which contained the learnt vocabulary were the best cho-

sen; to know the characters by means of voice and intonation. Here the mobile communication completed its 

role. From the first contact student knew the voice of teacher and almost understood the content of conversa-

tion from the slower rate conversation. Not often we used the further acceleration of the rate of conversation 

with phone communication. Short and simple massages step by step moved to perception of difficult phrases. 

At the first mid-term evaluation the emphasis was made on the dialogues (in the market, in the hairdresser, in 

the street, on the phone); at the second interim evaluation has been used to listen and understand of the audio 

text record (informational involvement), perception and understanding of extract of TV program and, finally, 

understanding of the heard text, record from a computer monitor - with response text. 

            Selected texts for examination aimed expression of practical skills of materials studied by students, 

oriented on action. Further texts of manual-reader has been getting difficult, here remember of necessary 

phrasemes was relatively hardly for “basic stock” of student, but we believe it more or less contributes to the 

transition from simple to complex, from easily understandable perception of complex and brought opinion 

around the listening. We believe that the mentioned reader in the subject of “listening" was succeeded its pur-

pose.  
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Linguistic Mixing and Some Aspects of Teaching Georgian Language 
 

ABSTRACT 

 
Georgian alphabet drawing from the ancient times, formed and evolved. As we know, he passed the de-

velopment stage three (asomtavruli, the nuskha-khutsuri and mkhedruli). Original Georgian alphabet, 

the other alphabets absolutely outstanding and different. It is difficult to compare the Georgian alphabet 

or a mix of other language / languages in the alphabet, but the Latin font associated with the use of 

some of the world trend of poetic experimentation in the form of advertising if we enashi also crops up.  

In this regard it is very interesting poetic experiments. David (Defi) Gogibedashvili verse subject Geor-

gian and Latin word play and equally itevs. "Siakh LOVE".  

David (Defi) Gogibedashvili belong to the same experimental subject is another text: "siakhLOVE -  

sish HORE".  

Similar experiment in the subject offer other authors: George Lortkipanidze idea-fix; Koka Artshvadze  

"COM. Isia" and others.  

Formulated in the texts, first of all, it attracts the reader the variety of graphic / user attention. Such texts 

datserilobis interesting diversity of its Georgian alphabet / language as well.  

I think it is possible to mix the language, the language used for experiments during the Georgian lan-

guage teaching some form of illustrations.  

 
Bilingual teaching is based on grammatical, phonetic, lexical and graphical aspects of one language and 

uses the aspects of the target language according to abilities while learning another language. Of particular 

importance are general characteristics, language universals and typological similarities that in the process of 

teaching might become an auxiliary material, and, in some cases, the basis for the study certain language nu-

ances. 

According to one of the theoreticians of teaching the second language Skinner while studying the language 

an important role is played by a context, i.e. as to what environment, experience and context study of a lan-

guage occurs. “According to this theory man’s verbal behavior is controlled by other people and much atten-

tion is paid to functional analysis. Based on the functional analysis Skinner created “three-term contingency” 

pattern in relation to language actions (precondition – action – response to the action). Skinner considered that 

verbal behavior of an individual is conditioned by the contact with natural environment, past actions and ge-

netic history” (Tabatadze, Shubitidze 2010, 2). 

Hence, graphical experiments during bilingual teaching can be useful as an illustrative example at an earli-

er stage of language study. The experts mention that during study of the second language reading and writing 

competence develops much more slowly than oral speech, although in spite of this, a majority of the second 

language learners have to percept graphical representation of foreign language in the form of advertising texts 

at an early age.  It is noted that “in a class teaching foreign/second language of special importance is the envi-

ronment enriched with diverse printed/written texts for providing the resources necessary in learning to read. 

The availability of the texts in the classroom to a certain degree, compensates for the experience unavailable 

or insufficient beforehand” (Krouford, Papava 2010, p.18). 

The graphics of Georgian alphabet has been formed and developed since ancient times. As is known it had 

gone through three stages of development: Asomtavruli, Nuskhuri-Khutsuri and Mkhedruli. Georgian alpha-

bet is original, completely different and distinct from all other alphabets. It is difficult to compare or mix-up 

Georgian alphabet with the alphabet of other language/languages, although a tendency in the modern world 

for universal use of Latin characters in the form of certain poetic or advertising experiments manifests itself in 

Georgian language too.  
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In this respect poetic experiments are of particular interest.  The title of David-Dephy Gogibedashvili’s 

verse equally holds Georgian and Latin characters or play of words.  

Georgian reader reads the title of the verse in correspondence with Georgian – the title of the verse is per-

ceived according to Georgian word: closeness despite the fact that the last four characters written in Latin 

characters are read not as [love] but as [lav]. 

One more text with similar experimental title: “სიახLOVE სიშHORE” belongs to David (Dephy) 

Gogibedashvili. The text ends in this way: “გადავაბიჯე გზასაც და გზებსაც, შენი სიშორეც უკან 

შემომრჩა, ხვალ სად იქნები, იქ უკვე დღეს ვარ, ბგერებს ვიფერებ ყვითლად და ლურჯად, შენ 

გამიფიქრე და შენთანა ვარ, მე დროს ვაჯობე, სხვა რამ ვიშოვე, ახლა სიშორეც აღარსადაა, ჩვენ 

სიახLOVE-ს მყოფი სიSHORE”.  

(“I have crossed the road and roads, your remoteness is left behind, where will you be tomorrow, I am al-

ready there today, I am matching the sounds in yellow and blue, you recalled me and I am with you, I outran 

the time, I have found something different, now remoteness is nowhere, the სიშHORE (the distance) being in 

our  “სიახLOVE-s (closeness). 

 It should be noted that the author addresses the device of combination of words. The word სიშHORE has 

double meaning. Georgian  word “sishore” (distance) and English seashore or beach.  

The verse was such a great success in lovers of poetry that in November and December, 2010 poetry par-

ties were held with similar title and writing. 

Several years ago Mike Nichols film “Siaxlove” (cf. Engl. “Closer”, 2004 in Russian “Blizost’), love mel-

odrama was running in Georgian cinemas. The title of the film on cinema posters was read as “სიახLOVE”. 

The researcher Kilanava in the article: “Linguistic Experiments in Georgian Mass Culture” pays attention 

to advertising as one of the elements of mass culture pays special attention to language design of the adver-

tisement, multiple-meaning. The researcher presents several texts for analysis. Among them is Georgian trans-

lation of Mike Nichols’s film and graphical version and explains: “The peculiarity of such experiments of mix 

type is in the fact that by means of different elements of a language (correspondingly of culture) one deter-

miner is expressed so that uniqueness of the notion is preserved. This is new, multilingual unit created by 

means of special combination of intertextual models that is read in two languages  as minimum. 

With account of this we deal not only with multilingual but interlingual (and hence, intercultural) phenom-

enon”. 

Other authors also offer similar experiments in the title: Giorgi Lordkipanidze -იდეაfix;  Koka 

Archvadze’s novel  “COM.ისია”, Diana Anfimiadi “newოდისეა”  etc. 

Language mixing often appears on advertising signboards too. Texts formed as  გა1ანდი, გეო-Print etc, 

in the first place attract reader/user’s attention just by graphical diversity. Texts written in similar way are in-

teresting by their distinctiveness for those who are not familiar with Georgian alphabet/language. 

In our view, it is possible to use language mixing, linguistic experiments during teaching of Georgian lan-

guage in the form of certain illustrations. 
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Expression of -ze and  -shi  propositions in Georgian  

and its counterparts in Turkish Language 
 

ABSTRACT 
 

In Georgian language preposition has various different functions. It describes subject’s place, direction, 

similarity, time, compartment and other. Prepositions in Georgian have the similar functions as the prep-

ositions  in other languages (Ar. Martirosov) or some cases  marks. For learning some language one of 

the most important problem is transmitting of  -ze and  -shi. 

During using -ze and -shi prefixes as in Georgian language, so in Turkish-speaking Georgian and Geor-

gian-speaking Turkish communicator there are some problems. 

Georgian -ze and -shi prepositions in Turkish language present independent cases marks, particularly, 

when it is described some direction, so there is given the case mark (-e); but if it is given some location 

there is mark (-de). Rarely can be used changing case mark (-den). For example:   Ben eve gidiorum (I 

am going home)  –  given case;  Ben evdeyim (I am at home) – location case;  Pencereden baksin (He 

must look out) –  changing case. 

In Georgian language -shi describes introverted space, -ze – surface (Ak. Shanidze). For Georgian lan-

guage learner Turkish is clearly the phrases: He is sitting in the bed – He is sitting on the bed. Also as – 

Going to the sea (swim) – Going on the sea (rest); I am on the mountain (climb) – I am in the mountain 

(walk). There are some problems too: I am at the department (go there) – not:  I am in the department 

(go) in Georgian; I am on my exam (go there); I am on my lecture (go). Turkish says: I am in the depart-

ment, in the exam, in the lecture (come in).   

There are some based explains for  the mistakes of  Georgian language learner Turkish: 

1) Transmitting of the non-direct meanings: I was in picnics; Recording in the tape... 

2) Understanding of “surface” meanings: On the face, On the head,  On the back...hitting... 

3) Mixing of -ze and -shi prepositions: I watched you on television; I saw a bag painting on the  

    journal; I go on 15, April... 

4) Analogy: On the evening I must study; Sit down in the armchair (on the chair, On the desk,   

    On the sofa  sitting); I didn’t look on the watch (don’t look at watch)... 

    According all of it, it is very important to pay more attention to such problem during learning    

   as Georgian, so Turkish language.  

 

 In Georgian language postposition has various different functions. It describes subject’s place, direc-

tion, similarity, time, compartment and other. Postpositions in Georgian have the similar functions as the 

prepositions in other languages (Martirosov, 1946, 203) or some case marks. For learning some language one 

of the most important problem is transmitting of  -ze and  -shi. 

The function of შინა - shina postposition was more distinct in Old Georgian. For example: ikopoda 

Mtskhetasa shina (he was in Mtskheta (place) or tsaremarta Mtskhetas (he went to Mtskheta (direction)) 

(Saginadze, 2008, 66). As for -ზე - ze postposition, its lexical meaning has changed significantly from V-XI 

centuries till now. It has been enriched functionally as well. In modern Georgian, the dative case added on –ze 

postposition may express:interest, addressee, collectivism, destination, instrumentalis, resemblance, in succes-

sion, exception, direction, localization, location, on the surface, closeness, relative time e. c. t.  

According to Martisov, postpositions in Georgian play the same role as prepositions in other Languages. 

The interesting point is that the Turkish equivalents of Georgian  -shi and –ze propositions are independent 

case signs and mainly, in case of direction there is an equivalent dative case sign, in case of place-location 
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there are  locative signs. In rare cases the sign of direction out of somewhere may be used. In Old Georgian 

the signs of direction and location were expressed differently. Today there is a different case 

(ქალაქში/ქალაქს მივდივარ - kalakshi/kalaks mivdivar – I am going to town). If location and direction 

would have been expressed in such a manner in Georgian, the case would be easier to understand. Probably, 

this is the reason why the contradictions arise when using –ze and -shi propositions as case in Georgian itself, 

as well as in case of  Turkish speaking Georgian individual or Georgian speaking Turkish individuals.  

In the Turkish Language Grammar book (Banguoglu, 1995, 115) the names of the Turkish cases are 

given according to the feasible answer of who interrogative pronoun. There are 6 cases given:  

1. who  (Kim) - nominative case – ev-  house 

2. who (Kimi) _ accusative case – evi – house 

3. to whom (Kime) - dative case – eve – to/towards the house  

4. where (Kimde) _ locative case – evde – in/on the house 

5. from whom (Kimden) _ direction out of somewhere – evden – out of/from the house 

6. whose (Kimin) – possessive (genetive) case – evin – houses 

Kime (to whom) case expresses entry.  Kimde (where/on whom) case expresses the stopping of a names 

motion and stay. Kimden (from whom) expresses the direction  out of/from somewhere.  

These three cases express location and direction in time and space. With these cases names express the 

motion-states designated by verbs. By this reason they are called the cases of location and direction. The 

above mentioned cases also form some of the adverbs. Example: Akşama gelirim  - akshama gelirim (I will 

come in the evening).  

According to Turkish grammar editions case signs are explained in the following manner: case signs are 

suffixes which are added to nouns, connect them with verb and express motion, location and direction. These 

are the different names of cases in Turkish:    

1. nominative case 

2. -i – case : accusative case 

3. -e –  case: dative case 

4. -de – case: locative case 

5. -den – case: direction out of somewhere 

6. -in – case: possessive (genetive) case 

Turkish equivalents of Georgian –shi and –ze propositions are -e, -de, -den  case signs and they are so 

distinct that cases are being referred to by means of these signs and they are more frequently used.   

According to another approach 9 case definitions is being made. In addition to the above mentioned 

cases three more cases are being added: 1. Vasıta Hali – Apparatus case. This case is an equivalent of the 

Georgian active voice. 2. Equity case. 3. Directive case (above, inside, outside…).  The above mentioned ap-

proach is applied within Turkish Grammar edition (Ankara, 1993), which is intended for university level of 

education. As for previous Turkish Grammar editions (with 6 case classification) they are being studied on 

intermediate school level.    

There are errors in expression of adverbs in case of Turkish speaking Georgians as well as in cases of 

Georgian speaking Turks. Example: for native speaking Georgian individuals ქვევით ვარ (i am downstairs) 

and ქვევით მივდივარ (i am going down) is of a same context; As for Turkish, appropriate marks should be 

added on both of them:  Aşağıdayım (i am downstairs) and Aşağıya gidiyorum (i am going down).  

The Turkish equivalents of the Georgian –ze and –shi propositions are independent case signs, mainly, 

in case of expression of direction we have a dative case sign (-e), when expressing place-location – locative 

case sign  (-de). In rare cases there may be the –den sign (direction out of somewhere). Examples: Ben ev-e 

gidiyorum (I am going home) - dative case sign (-e); Ben ev-de-yim - locative case sign  (-de). Pencere-den 

baksin (let him look out of the window) - direction out of somewhere (-den).  

-Shi proposition in Georgian basically means inner space, as for –ze proposition – it expresses surface 

(A. Shanidze, 1980, 601). For the Turkish individual who is learning Georgian the following expressions are 

quite clear: საწოლში ზის – საწოლზე ზის (satsol-shi zis / satsol-ze zis) – is sitting in bed/is sitting on the 

bed. Also:  ზღვაში ჩასვლა (zgva-shi chasvla) to enter the sea/swim // ზღვაზე წასვლა (zgva-ze tsasvla) – 

to go to the sea/on a holiday; მთაზე ვარ (mta-ze var) – I am on the mountain/climbing // მთაში ვარ (mta-
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shi var) – I am in the mountains. It should be mentioned that there are some  irrelevances as well: 

კათედრაზე ვარ (katedra-ze var)I am in the department. The form  კათედრაში ვარ (katedra-shi var) is not 

acceptable. გამოცდაზე ვარ (gamotsda-ze var) – I am on the exam; ლექციაზე ვარ (lektsia-ze var) – I am 

on the lecture. The above mentioned form will be inconsistent to the nouns with –ze proposition. 

From one side there is a following form in Georgian: კონცერტზე დასასწრებად მივდივარ (I am 

going to attend a concert). The –ze proposition form excludes the expression of an inner space but besides at 

the same time, in the ordinary language use there may be used an expression კონცერტში მივდივარ 

(kontsert-shi mivdivar) – I am going to concert. For a native Turkish speaker there occurs a problem in this 

case regarding which of the propositions to use.  He/she would probably use the expression კონცერტში 

მივდივარ (kontsert-shi mivdivar) – I am going to the concert. 

The following examples show the right/wrong division within the given subject: auzze dadis – auzSi 

dadis (auz-ze dadis – auz-shi dadis) – he/she is going to sweeming pool. bazarze dgas – bazarSi dgas (bazar-

ze dgas – bazar-shi dgas) – he/she is in the market place. Bbinaze imyofeba – binaSi imyofeba (bina-ze 

imkopeba – bina-shi imkopeba) – he/she is in an apartment. Ddidubeze/vakeze cxovrobs – didubeSi/vakeSi 

cxovrobs (didube-ze/vake-ze tskhovrobs – didube-shi/vake-shi tskhovrobs) – he/she is living in Didube/Vake. 

Qqorwilze miiwvia – qorwilSi miiwvia (kortsil-ze miitsvia – kortil-shi  miitsvia) – he/she invited him/her to 

the wedding. quCa-ze midioda – quCa-Si midioda (kucha-ze midioda – kucha-shi midioda) – he/she was 

going in the street... or the contrary: gza-ze midis (going in the street), tsignis bazar-shi gamochnda (appeared 

at the book market) (Kiria, T. and Kiria, N., 2008, 97-106);   

The following expressions also indicate on the specific type of contradictions in a Georgian ordinary 

language use: „In one of the Georgian a TV shows -  ღამის შოუ“ („The Night Show“) the speaker of the 

program O. Tatishvili expressed problems regarding the usage of the –ze and –shi signs in the modern 

Georgian language use as he mentioned the following: „Facebook-ზე ვარ შესული, თუ – Facebook-ში, რა 

მნიშვნელობა აქვს“ (Facebook-ze or Facebook-shi – what is the difference?...) adding ironcally: `i am just 

lightly on the Facebook~ (word to word translation). After this expressing another possible phrase with the 

same meaning: „i am in the Facebook...“ (Facebook-shi). (Imedi TV. 09.05.2011);     

The following expression is in use: საბურთალოზე ვარ (Saburtalo-ze var - I am on Saburtalo) while 

the following expression would be wrong: ვაკეზე ვარ (Vake-ze var –I am on Vake (wrong)).  The correct 

expression is this: ვაკეში ვარ (Vake-shi var – I am in Vake) just like the expression საბურთალოში ვარ 

(Saburtalo-shi var – I am in Saburtalo) would be the wrong one. This particullar rule is valid for the number of 

other Georgian expressions as well. 

In one of  the TV shows - `Afternoon Show` one of the Georgian designer used the following 

expression:  „მაგისტრატურაზე ვარ სამხატვრო აკადემიაში“ (magistratura-shi – „I am in the Master 

program in the Academy of Art“) (Imedi TV, 12.05.2011), მაგისტრატურაზე ვაბარებ (Magistratura-ze 

vabareb - I am going to study the Master level) (Student of Akaki Tsereteli State University)...  

For the Georgian speaking Turk there occurs a problem regarding which of the propositions to use in a 

situation mentioned above (-ze or –shi). As mentioned above, in Turkish location and direction is clearly ex-

pressed by means of case signs: direction is expressed by –e sign: Konser-e gidiyorum (I am going to conert), 

location is expressed by –de sign: Konser-de rol alıyor (takes part in concert). In case of direction always the 

–e sign is used while in case of location – de, Georgian speaking Turk will most probably use the following 

form: კონცერტში ვარ (kontsert-shi var – I am in the concert). 

There are some reasons for the errors made by Georgian speaking Turkish individuals: 

1) Perception of the motion from outside towards inside and accordingly, adding –shi proposition to the 

noun: პიკნიკში ვიყავი, კასეტაში ჩაწერა... (I was in picnic, to record in the casset…). 

2) Perception of the surface and adding –ze proposition to the noun. სახეზე (თავზე, ზურგზე...)  

ჩარტყმა // hitting on the face, head, back… 

3)  Mixing –ze and –shi propositions: ტელევიზორზე გიხილეთ; ჟურნალზე ჩანთა ვნახე 

დახატული; 15 აპრილზე მივდივარ... (I saw you on/in TV, I saw a picture of a bag in/on the journal…) 
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4) Analogy: საღამოზე უნდა ვიმეცადინო (I must do lessons on the evening), სავარძელზე 

ჩაჯდომა (take a seat on the sofa). 
Forms with -shi proposition express space, inner location, as for –ze proposition, it expresses location in 

the outer space: ქუჩაში/გზაში ვარ // გზაზე ვარ; ნინოშვილის ქუჩაზე (ნინოშვილზე) // ნინოშვილის 

უბანში // ნინოშვილის 90 ნომერში ვარ (მივდივარ) – I  am in thestreet/ I am on Ninoshvili street (I am 
in/on the street). In the process of studying Georgian Turks have some difficulties in distinguishing between 
these propositions.     

-Cha proposition basically expresses the motion from above towards downstairs. In Georgian there are the 
following types of expressions: სახეში (თავში, ზურგში) ჩარტყმა; კალთაში ჩაისვით; მეორე მხრივ, 

რიყეზე ჩასვლა, სანაპიროზე ჩასვლა - saxeshi ch artkma (hitting in the face), sanapiroze cha-svla (to 
come down to the shore). For a native Turkish speaker the usage of –cha prefix with -ze proposition is easily 

understood but there are number of expression which they have difficulties in understanging: კასეტაზე 

ჩაწერა, როგორც სახეში, თავში, ზურგში ჩარტყმა - kaseta-ze cha-tsera (to record on a cassette), sakhe-
shi cha-rtkma (hit in the face).  

The primary and main function of a proposition is setting a distinct relation between two nouns or between 
noun and verb. Sometimes propositions acquire derivative role and function as word derivatives. There are 
number points of views regarding the above mentioned function of a proposition. Mainly, according to A. 
Shanidze Georgian can turn forms with propositions into the noun root and use them for derivation of adjec-
tives (Shanidze, 1980, 116).     

Propositions take part in derivation of adverbs as well. Adverbs are dative cases with prepositions (შუაში, 

განზე - shuashi(in the middle), ganze (aside)) and active voice with prepositions (გვერდიდან, შიგნიდან - 
gverdidan (from the side), shignida (from the inside)). 

According to Prof. Uturgadze all nouns with prepositions can be considered as an adverb which have a 

function of modifier in within a sentence. According to him words ქალაქში, სახლში, ქალაქზე, 

ქალაქიდან - kalakshi (in the city), sakhlshi (in the house), kalakze (on the city), kalakidan (from the city) 

have the same qualification as the following adverbs: თავში, შუაში, ბოლოში  - tavshi (on the top), shuashi 
(in the middle), boloshi (at the end) (Uturgadze, 1986, 91-92). 

As Ar. Martirosov points it, in Old Georgian შინა (shina – inside/within) preposition used to be added on 

words without form:  მუნ, აქა - mun, aka (here). From this point of view Acharuli dialect of Georgian Lan-
guage is of an interest (Jorbenadze, 1989, 566).  

In Turkish it is necessary for the concrete case to be expressed with adverb as well: for expression of direc-
tion the specific case signs -a/-e are used: Bura (here), Ora (there), as for location, the following signs are 
used: -da/-de: Burda (here), Orda (there) (locative).  

 Here are some of other examples:  
Dative/Direction     Locative 
In front: Önüne     Önünde 
Behind: Arkasına     Arkasında 
Under: Altına     Altında 
Onto: Üstüne     Üstünde 
Next, near: Yanına     Yanında 
It is important to take into a consideration the above mentioned subject regarding –ze and  
-shi propositions when learning Georgian as well as Turkish languages. As such, this subject needs to be 

studied deeply in the future. 
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On Functional Alteration of “[Imitom]” (because) Correlate  

in Modern Georgian 

 
ABSTRACT 

 
 One of the important problems of the modern Georgian literary language is the formal mixing of the 

subordinate adverbial clauses of cause and purpose avoiding of which actually is not provided by 

normative approach to this issue.  

 The case is that the semantic-formal modeling of subordinate clauses of purpose and cause on the level 

of the Georgian language depends mainly on the lexical form of the correlate used in the principle 

clause and the junction subordinated to it ([imitom],+ [radgan] (because.. + so as// that – expresses the 

construction of content of the cause; And in order …+ for// that – that of purpose) From these using of 

the correlates expressing the cause (because, that is why) in the sentences of adverbial modifier of pur-

pose is not considered to be the literary norm of the modern literary language (L.Kvachadze). 

 The fact is that in complex constructions expressing the content of purpose, the syntactic border is ra-

ther wider and the center of heaviness is concentrated on the Verb of subordinate clause, which  ex-

presses formally the  probable, so called conjunctional  content of action (“I bought the pencil for the 

purpose, that it draws”; or:; “I bought the pencil because it draws”). An observation of grammar struc-

ture of the sentences shows that the initial semantic loading of  correlates “[imitom” (because) // 

“[amitom] (that is why) is considerably weakened and it as a  lexical segment, is of neutral function, 

what we would not say about its syntactic function – to be indicative word in the principle clause, on 

which the contextual-grammar structure of the subordinate clause be built.  

 We think that the modern state of development of the Georgian language makes us to change the 

approach towards the lexemes  considered till present only as the cause and introduce in practical issue 

of teaching the language (here : Syntax)  as well that change which reflects the objective state of the 

Georgian language. 

 

     Study of lexical-grammatical mechanisms of conjunctions  of words within the frames of  specific lan-

guage, usually clarifies each peculiarity characteristic for this or that language which is never considered as 

separately taken syntactical amount so as the sentence, let it be simple or complex, is an integral lingual  struc-

ture, and its modeling has been motivated by semantic, more precisely, communicative function. Through ac-

tive application of lexical and morphological levels we receive completely new, much more complex lingual 

unit and we call it otherwise a sentence. This extremely interesting logical-grammatical form of thinking con-

siders in itself the structural units (in this case we mean the whole structure of the sentence) and lexical organ-

ization in which the  combined order of the words is determined by the logical sequence.     

     The main goal of syntactic research always was the fact that of what kind of word units (lexical or gram-

matical) creates the sentence, or how are they allocated in the total material of the completed idea. It is obvi-

ous that the long-lasted tradition of the literary language and continuity of 16 century development of the 

Georgian literary language has considerably increased the possibilities of the Georgian sentence – has wid-

ened the structural limits of redistribution of the parts of the sentence and has created much more possibility 

for selection of the lexical units. Consequently, study of complex sentence of the Georgian language does not 

loss its actuality, though as F.Ertelishvili notes: “With studying of complex sentence not a single difficulties 

are related. In the first turn it is necessary   a point of view, and the points of view generally towards the object 

of syntax for today as it is known are different; It is necessary to share with the relatively expedient one, pré-

cising and while working on particular lingual material to follow the relative principles” (Ertelashvili, 1963, 

p.4).  

    Because of the fact that “The syntax investigates the general rules worked out historically in the language 

which is the basis for conjunction (unification) and receiving of the types of the sentence” (Kvachadze, 1966, 

p.6) the object of research and interest is the formal (we mean a syntactical form) models of subordinate 
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clauses of adverbial modifier of cause and purpose established in the Georgian language and those lexical 

means which appear in indicated kinds.    

     In its time, in relation to genesis of Hypotax   G. Rogava noted that the subordinate sentence by its origin 

was originated from the interrogative sentence and that “The complex sentence structurally is the result of 

joining of interrogative sentence and its return (retaliatory) sentence. Only, on the basis of this joining the in-

terrogative sentence  (resp. independent clause) has already lost the interrogative content” (Rogava, 1948, 

p.365). The expressed consideration is lesser arguing since, really, “The member-conjunctions and conjunc-

tions are the same Pronouns and Adverbs which we meet in the Interrogative sentence” (Ertelishvili, 1963, 

p.196). In opinion of the Georgian scientists opinion, for such Pronouns are primarily considered – Who, 

what, which one, where and other Pronouns. 

    Study of compound sentence (by terminology of F.Ertelashvili “Subordinate clause”) actually is impossible 

to imagine without interrelation of the principle and subordinate clauses, is not it so that even the isolation of 

its kinds is realized as a result of synthesis of this logical-semantic and lexical-grammar units. As a result of 

following of this very general lingual principle have been received those syntactic groups which are called as 

the subordinate clauses of adverbial modifiers of purpose and cause.  

      The case is that the structure of subordinate clauses of adverbial modifiers of purpose and cause on the 

level of the Georgian language essentially have been enclosed in homogeneous form, the selection of lexical 

units creates the semantic difference; And more vividly: semantic-formal modeling of nominated clauses de-

pends on the lexical form of the correlate used in the principle sentence and the junction subordinated on it 

(because..+ so as// that – expresses the construction of cause content; And in order to … +  for// that – of pur-

pose.). The lexical characteristics, which we can call the correlates and junctions, it is actual, that considerably 

determine  a contextual character of the clause but what does determine their form?! This is the main question 

answering to which is the main syntactical task for us. 

   Before we do find out the formal analysis of subordinate clauses of adverbial modifiers of cause  and pur-

pose and the function of correlate “because” (// ”That is why” // “because”) , we consider it expedient to ex-

press those lexical possibilities which have each of them. 

                              The Compound Sentence of Adverbial Modifier of Cause: 

                                                    Principle         Clause
4
 

 

Correlates  -  that is why, because, in order to / because of it, because of that, because of that  

 

 

 

                                                            Subordinate           Clause 

 

Junctions  -  So as, that, because that, so as, since              

 

Subordinate complex sentence of adverbial modifier of purpose 

 

                                                    Principle           Clause 

 

Correlates – Because of that,  for that, in order that, for it  

 

  

 

                                                         Subordinate                Clause 

 

Conjunctions – In order to 

                                                 
4
Note: In the Manual of L.Kvachadze Syntax of Modern Georgian Language” as it seems there is missed the correlates 

directed towards the 2
nd

 person: “for it”, “because of it”. The scientist writes: In the modern Georgian the words: “be-

cause of it”, “in order to”,   “for it” are the adverbs of cause (Kvachadze, 1966; 402).   
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     In the scientific literature it has been noted that conjunctions because, that is why//so as  have been en-

countered from the monuments of the period of Middle Ages and on them are imposed the function of adher-

ence-subordination of subordinate clause of cause to the principle clause (Ertelashvili, 1963, p.141). From this 

point of view neither the new Georgian has introduced any changes in conjunction of subordinate clause; The 

same situation is as well in case of conjunction In order to. Already in old Georgian  “The  conjunction 

[raiTa] (in order to) is used in the meaning of “in order that”; The subordinate clause, which comprises this 

conjunction is the adverbial modifier of purpose and has been allotted a place after principle clause” 

(Ertelashvili, 1963, p. 126). Really it is a fact that from the old Georgian till today even a tiny change have not 

experienced those conjunctions which had been selected for classification of the contents of cause and purpose 

and, which in spite of origination of one interrogative pronoun  - “What” form, considerably differ from each 

other semantically-functionally ([ra - > ra – d –gan ] (because, so as) [prepositional form of the conditional 

case]; [ra -> ra-iTa __> ra-Ta] (what->in order to) (form of the active case]). It should be indicated as well 

that from the point of view  of expressing the cause-purpose the Georgian language has a common linking 

lexema as well and this is a “[rom[e]” junction; which  of course, is not limited only by indicating of subordi-

nation of adverbials of cause and purpose, its limits are much more wider and meet in subordinate clauses of 

other type (of time; conditional, on condition, et al.). Thus, in modern Georgian, the neutral character of                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                   

“ rom” jointly in the modern  is undoubtedly. It is  and is received it easily functioning  during   syntactical 

subordinations of various types.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                    

       Quite a different situation is when the case concerns the indicative lexems of relation of persons (suppos-

edly, orientation prepositional vowel – a-; i-) having the same origination of subordinate clause of adverbial 

modifier of purpose; These are: [amitom] (that is why), [magitom] (because of it], [imitom] (so as). The 

problem is that the indicated correlates, both in the colloquial and writing languages are encountered two 

functions: among them the first is the function resulting  from its organic, semantic meaning and serves to in-

dication of cause; And the second function -  to indicate the purpose of action expressed in subordinate clause 

– is semantically missing of the contextual initial consideration  correlates [amitom// magitom//imitom] 

(that’s why, because) demonstration of cause, and is transformed into somewhat common syntactical units; i.e. 

the syntactic means nominated on the level of new Georgian are capable to combine the functions   both of 

cause and purpose, so as not to happen neither formal, nor semantic confuse of two different contextual-

syntactic sentences (we mean the confuse both by the speaker nor receiving, listener person). In spite of the 

fact that such a lingual situation is not too enviable from the diachronic point of view, it is evident that the 

lingual tendency is directed in this direction and the on the contextual neutralization background of the corre-

lates [amitom// magitom//imitom] (that’s why, because)  the situation has been considerably changed – the 

synchronic state of the language in relation to the named issue looks precisely thus. We think that in spite of 

prohibition of normative language, there is nothing changed and has no influence on the position elected by 

the Georgian language – to impose on indicated correlates to express both functions. As for the confusing 

(mixing up) of syntactical forms L.Kvachadze in “Syntax of the Modern Georgian Language” writes: “… For 

indication of subordinate clause of adverbial modifier of purpose  we have to use the adverb of purpose in the 

principle clause, and in the principle clause of subordinate clause of cause we should use the adverb of cause. 

But the case is that this inadmissibility is quite powerless towards that lingual tendency, which, in our opinion 

remains one of the problematic issues of the modern Georgian language.  

    Even the lingual analysis of one writer is enough for clearly showing a real state of a new Georgian lan-

guage. We have selected for such the language of Galaktion Tabidze and together with statistics of using of 

the correlate [imitom//amitom] (because//that’s why) we’ve followed (observed) the functional redistribution 

of indicated lexems. It has appeared that  from the point of view of using the correlates [imitom//amitom] 

(because//that’s why) the picture is quite a party-coloured and it is functioning with both contextual loading – 

that of cause and purpose (of course it is the result of contextual loading). E.g.: 
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.            Subordinate clauses of adverbial modifier of cause: 

 

“I have recollected and reminded you only because / that in you I bury the whole non-existed happi-

ness” :Galaktioni., I, 187. 

            “May be because that by the sail of the ship, with secret sorrow... the heart can’t manage it in no 

case”: Galaktioni ,IV, 215. 

             “This is because, that/ by rude feeling,/ not suddenly/ gradually/ is dragging the cradles”: Galaktioni 

,XI,  234. 

       “They tried to declare all Georgian Catholics as the Armenian Catholics, only because that some of 

them used to go to the Armenian Churches for praying”: Galaktioni, XII, 43. 

 

 

                                         Subordinate clauses of adverbial modifiers of purpose: 

 

        “I want to write only about the subject and because the subject and I don’t want to write only for that to 

write: Galaktioni,  XII, 12. 

        “He used to look from beneath at the women walking down the stairs. May be because that to see the 

naked knees of woman: Galaktioni, XII, 309. 

          “That is why , let’s  quickly, that is why let’s quickly step forward”: Galaktioni, III, 417. 

         “The fate have separated me from your sorrow, you because Leonora does not prohibit to wear: 

Galaktioni, II, 453. 

 

     Observation of formal structure of the sentences shows that the semantic loading (we mean the initial 

meaning) of the correlates “because”//”that is why is considerably weakened and it, as a lexical segment , is 

of neutral function, what we couldn’t say about its syntactical function – be an indicative word in the 

principle clause on which should be built a contextual-grammar structure of the subordinate clause. As 

it is seen, correlatization of the principle clause, i.e. mounting it with a correlate, is rather strong coordinator 

in the process of modeling of complex sentence and losing it is a difficult thing for the language to adapt. 

   The matter is that from the syntactic point of view, the lingual process has gone rather far that it is possible 

to imagine at first glance. In particular,  expressing of differences of contents of cause and purpose is not  sat-

isfied only by the balanced lexico-syntactic joining and their interrelations; The borders are more wider and 

among the syntactic accents one of the decisive role has a morphological form of verb-predicate of the sen-

tence. It is evident that in constructions, in which the verb of subordinate clause comprises the suppositional -

probable, i.e. conjunctional content (under this function mainly are used the forms of the II conjunctive and 

the II [turmeobiTi] –Perfect of European languages, by all means it is expressed the purpose and not – the 

cause; But if the predicate of the subordinate clause is given in the indicative mood, we deal with the structure 

expressing the cause. Fort illustration it is enough to review the any example for the case to be sure in a told 

fact. Now let’s consider the combinations which are admissible in compound sentences from the sense of ex-

pressing the contents of cause and purpose. 

  

The versions of the adverbial clauses of  purpose  within the limits of one sentence: 

 

He wants to sleep may be because that he gets up early (Present – indicative mood); 

He wanted to sleep may be because that he used to get up early (uninterrupted-indicative mood); 

He went to sleep probably because that he had gotten up early (interrupted – indicative mood); 

He has fallen asleep probably because that he had gotten up early (I [turmeobiti] (Perfect) - indicative mood). 

 

      During the semantic-syntactic running the power of introduction of essential change, as we have indicated, 

will be imposed on the form expressing the conjunction of the verb-predicate of subordinate clause while the 

correlate will remain unchanged (it has no sense any more its change) and the content of the cause will be 

shifted by the content of purpose:  
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He will sleep may be because (//for) that he had to get up early (II conjunctional); 

Or: 

He will sleep may be because (//for) that he had to get up early ; 

Will be of the same type: 

He goes to the microphone because that  to express his idea. 

He will print the letters for him because it will win a name for him, 

 

Power of expressing the purpose has the II [turmeobiti] (Perfect of European languages) as well. 

 

He has behaved thus because that to  be seen by other. 

He came to the microphone because he wanted to express his idea. 

The letters were printed because to win the name for him; 

                                                                  and others. 

      In the Georgian grammar literature it has been noted, that “The mood of the [turmeobiti] (Perfect of Euro-

pean languages) is usually indicative. But it is frequent its usage instead of the III conjunctional as well: It is 

used for transmission of such action which had not been a fact, but which was supposed as a condition for 

other action. In this case its mood is not an indicative, but conditional and the element of the act (separation) is 

not in the form any more “ (Shanidze, 1980, p.222). In Georgian language transmission of the conjugational 

content by the II[turmeobiti] (Perfect of European languages  is one of the main characteristics of the series 

and it within the limits of one form together with the indicative mood shares the morphological form of the 

predicate. The fact is that the syntactic structure of subordinate clause of adverbial modifies of purpose can’t 

exist  without the forms expressing the  conditional, suppositional- probable content and complex, as a whole 

while modeling of the sentence undertakes the special syntactic accent; Though it should be said as well that 

in such a case the grammatical possibility of the main sentence and its correlate, their lingual potential fulfills 

the function of coordinating function of syntactic-semantic element and it manages the form of  the verb-

predicate of the subordinate clause. Semantics of the purpose in subordinate clause determines the supposi-

tional  action expressed by the verb and by it he fixes  the admissibility of probability of  its  execution by the 

teller- and will the planned  purpose fulfilled? – Thus is                                                                                                                                                                                                                   

considered  the logic of  subordinate complex of adverbial modifier of purpose by the lingual semantic, and it 

fixes to syntactic for an indicated content – applies to conjunctional form in subordinate clause.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                 

     Monosemantically it is clear, that the Georgian language has its own steady established  structure                   

of expression of purpose which is conditioned  by relationship   (junctionality) of the verb of  the subordinate 

clause of  equalled                                                                                                                                                                                                                                                                                                                                                                                                                                       

verb-predicate. It  is the fact that this factor of  word combination has such a strong syntactic possibility, that 

the process – of shifting /mixing  of correlates (we mean displacement of correlates of purpose with the corre-

lates of  cause) both in oral and writers language is running without pain and today in colloquial                                                                                                                                                                                                                                                                                                                                                                                                                       

speech, the statistics of using of indicative adverb of “Because” under the function of purpose, supposedly 

exceeds at some extent the usage of correlates “for that”// because. E.g.: 

 

 Last year I left for England because to make a report. 

Or: 

I have dug the land very thoroughly because to take good potatoes (or, in order to bring good potatoes): etc..                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                         

    Of course the indicated process becomes the cause of mixing of the interrogative words in interrogative sen-

tences; Why are you leaving? – For doing the case (i.e. in order, because to do the things); it should be: Why 

do you go? – to do the things ( Or for doing the things).                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                              

    It should be told that such a case of functional redistribution from the diachronic point of view is not the 

only one in the case of the Georgian language, e.g., the word “So as “ indicating the historical time today ex-

presses the cause. F. Ertelishvili writes: “The composition of this adverb is simple; [ra-khan] [khan] here 

means the [khan] (period) “the time”; That is, if initially the adverb [rakhan] were the indicator of time, it had 

a synonymic  meaning of the adverb [rotsa, rodesats] (when) …In middle Georgian it acquires the meaning of 

the adverb of cause, and sometimes it is even difficult to distinguish under what function is it used in the sen-



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

395 
 

tence – under the function of time or cause (Ertelishvili, 1963, p.177). It is the fact that using of the adverb 

[rakhan]  under meaning of time on the level of the modern actually does not even happen. It expresses only 

the cause and, in spite of diachronically quite different function (to indicate the time), in the subordinate 

clauses of adverbial modifiers of cause, beside the form of [radgan] (because) is functioning rather productive-

ly. E.g.    

          

“Towards the waves/ with breast streched/ moved, because / it looks like the newest/ book, just now/ written”: 

Galaktioni, XI,25. 

Compare: Having the function of time [ra khania] (too much time) [//What time]; 

“The statement has been submitted for too much time and he says all the time: tomorrow! Tomorrow!: 

Galaktioni, XII, 367.  

 

    It is worth-mentioning the fact as well that mixing of expressing of the functions of cause and purpose we 

should not consider as a phenomenon initiated on the modern stage. In one episode of the hagiographic work – 

“The Life of Grigol Khanzteli “ (Xc.) we read:  

   “Not only the Episcopes of Kartli were very offended  on the father of Mirian Arsena because of this rea-

son, so as without their wish he  announced his son as a Katholkos  with small support and blessing of some 

Episcopes “ . (“Life of Khandzteli , 1946: 129). 

   “Than because of malicious intention he asked from this desired King his sister, Helen, because she was 

known for her beauty and great kindness” (XVIIIc. “Martyrdrom of Luarsab, 1946; 410).  

 

     In both above-indicated examples usage of the –[tvis] (for) prepositional forms should be expressive of the 

purpose of action, and here we deal with the cause, to which indicates on one hand the conjunction  [rametu] 

(so as), and on the other hand - the Noun – [mizezi[ ( cause). Thus, in Old Georgian   and later literary lan-

guage indication of cause-purpose gives us quite inhomogeneous picture and in the process of  complexity  the 

displacement of grammar means of cause and purpose is not strange really at all.  

     Thus, the chronic picture showed us clearly as well that depicting of functions of cause and purpose neither 

on the level of old Georgian literary language was a regulated system. The preposition - -tvis] (for) having the 

function of destination displaced easily the preposition [gamo] (because) itself was even somewhat oppressed 

from the point of view of usage. [gamo ] indicates cause: because of illness, because of death, etc., sometimes 

it is equal to about. Because of this case, because of negotiations, etc.” – writes Ak.Shanidze (Shanidze, 1980, 

p.602).  

     The old-Georgian lingual data of displacement of –[gamo] (because) preposition by preposition [tvis] (for) 

is one more proving  of the fact that on various stages of development of the Georgian language the homoge-

neity of expressive means of cause and purpose was enclosed within the admitted lingual semantic limits and 

did not prevent the process of transmission of contents.  

     Thus, the modern case of using of correlates “[imitom//amitom” ] (because//that’s why) should be rather 

considered as a phenomenon expressing the general tendency of the Georgian language than  - as s specific 

lingual  violation of law. Today it has been become a common indicative adverb of function of cause and pur-

pose, actively participates in creation of contextual-syntactic structure both of one kind (purpose) and – the 

other (cause) and in spite of prohibition of norms does not compromise  his personal position.  
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Towards the Common Rule of Forming one Type of Derivatives in the Georgian 

and English Languages  
 

ABSTRACT 

 

The present work deals with the verb formation and typological similarities of one type of 

word formation in the Georgian and English languages. The consideration of these issues 

will in a way simplify the teaching of Georgian as a second language for English speaking 

students.   

 

 

Teaching Georgian as a second language has a long history. There are special textbooks and methodolog-

ical instructions dedicated to this direction. However, not all issues have been relevantly researched yet and 

many areas of teaching Georgian grammar require further development in this respect. This becomes particu-

larly clear when we consider the role of foreign students’ language in the process of teaching Georgian as a 

second language. Showing the typological similarities between Georgian and learner’s native language is par-

ticularly interesting.   

The issues shown in our work are related to the methods of teaching the second language.  Through 

providing one specific typological example the work presents the issues that should be considered by a teach-

er: how to explain the theoretical material and turn it into the basis of practical exercises while teaching Geor-

gian as a second language.  

It’s a common fact that the analysis of typological similarities is given a particular importance while 

teaching the second language. The similarities demonstrated between the native language and the target lan-

guage can significantly simplify the language teaching.  

Our work has been designed for English speaking students. We cover common rule of forming one type 

of derivatives in Georgian as well as in English language and believe that it will clarify and simplify the com-

prehension of the examples of Georgian word formation. At the same time we consider the fact that besides 

the English speaking students aiming to learn practical Georgian language there are also linguist students for 

whom typological analysis of the Georgian language bear a particular importance.  

The subject of our analysis, the samples of word formation, are derivatives of verb origin in both English 

and Georgian languages. This fact itself is very interesting in terms of teaching Georgian as the second lan-

guage since, as we have mentioned earlier, there are interesting typological similarities in the rule of pro-

cessing verb forms between Georgian and English languages.  

We would like to begin the analysis of the above mentioned derivatives from the typological similarities 

between Georgian and English verb forms since these derivatives are based on certain types of verb forms in 

both languages.  

Any language has its own principle for grouping verb forms. Despite belonging to different language 

families, Georgian and English show certain typological similarities while classifying verb forms. Namely, we 

have in mind the circumstance, that vowel alternation in both languages should’ve occupied the leading posi-

tion at the earlier stage of development. We mean ablaut alternation of stem vowel.  

Ablaut in Georgian, like in the Indo-European languages, bears morphonological functions. It is used to 

form different morphological categories; therefore this type of vowel alternation is functionally equal to affix-

es. Accordingly, different stages of ablaut together with main morphemes (affixes) can be discussed as addi-

tional morphemes to form certain morphological categories (Gamkrelidze, Machavariani, 1965, 175-179).  



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

398 
 

Currently Georgian verb conjugation is the subject to two rules of forming present and simple past: 1. ap-

plying affix (namely, suffix). Present and its relevant forms are processed by means of thematic suffixes: -ი [-

i], -ავ [-av], -ამ [-am], -ებ [-eb], -ობ [-ob]; 2. Functional alternation of the stem vowel – ablaut (in present 

stem -ე [-e], in aorist -ი [- i]; or in present stem 0, in aorist – -ა [-a] or -ე [-e]). The first system is dominant 

and covers the absolute majority of verbs. As for the second, historically expanded system, it is rarely applied 

today.  The modern Georgian witnesses the tendency of “disappearing ablaut vowel alternation remnants, once 

widely applied in the verb conjugation system and moving to a united, affix system of themes” (Melikishvili, 

1979, 84).  

We can provide any thematic stem as an example of affix formation in modern Georgian, e.g.: ხატ-ავ-ს 

[xat’-av-s] / დახატ-ა[daxat’-a] “draws / drew” as for ablaut formation – so called ე [e] – ი [i] alternated 

verbs დრეკ-ს [drek’-s] / დრიკ-ა [drik’-a]  “bends / bent” and 0 – ა [a] / ე [e]  alternated verbs თლ-ი-ს [tl-i-

s] / (გა)თალ-ა [(ga)tal-a] “peals / pealed”, ვ-ჭრ-ი [v-ch’r-i] / (გა)-ვ-ჭერ-ი [(ga)-v-ch’er-i]  “I am cutting / 

I cut” stems.  

We have the same tendency in the English language as well. Namely, modern English verb is basically 

represented by two grammar groups – the one formed by affixation and the second characterized by wide va-

riety of formation.   

The first, regular verbs are historically called weak verbs. They form their past and past participle by add-

ing -ed suffix: e.g.: Infinitive: to paint, Past: paint-ed, Past participle: paint-ed.  

Irregular verbs are historically called strong verbs. While changing their forms they do not become sub-

ject to the above mentioned affix rules and are characterized by variety of formation. There are about two 

hundreds of irregular verbs which are classified in the following way:  

1. The irregular verbs that have three different varieties out of three main forms (infinitive, past and past 

participle): speak – spoke – spoken.  

2. The irregular verbs that have two identical varieties out of their three main forms. In this case three 

subgroups are distinguished: a) Identical past and past participle forms, different infinitive: bring – brought – 

brought; b) Identical infinitive and past participle forms of verb, different past form: come – came – come; c) 

Identical infinitive and past forms, different past participle: beat – beat – beaten.  

3. The irregular verbs the three forms of which are identical: put – put – put. 

The vast majority of verbs in English follow the regular affixing rule (Goksadze, Mamatsashvili, 

Gigineishvili, 1992, 89- 91).   

It’s worth noting, that important part of English irregular verbs classifies infinitive, past and past partici-

ple by means of vowel alternation: see above: speak – spoke – spoken etc.  

Therefore, the first typological similarity between Georgian and English verb formation can be seen at 

this level. In both cases at a certain level of language development and to certain part of verbs vowel alterna-

tion is applied in order to distinguish verb forms. Later affixing has substituted the vowel alternation. It should 

also be mentioned, that the rules of forming affixes as well as forming ablauts differ in Georgian and English 

languages.  

Today the ablaut processing of verb forms can be seen as a remnant in both languages. It’s noteworthy 

that the similarity can be observed in processing the main forms of Georgian and English vowel alternated 

verbs. Namely, the past participle of Georgian verbs with ე [e] – ი [i] alternation and 0 – ა [a] /ე [e] alterna-

tion are based on the stem that are presented in present forms and verbal noun (infinitive) not in past forms.  

a) Verbs with ე [e] – ი [i] alternation: 

 

Present  Past Verbal noun  Past participle  

გლეჯ-ს [glej-s] 

“Lacerates”   

გლიჯ-ა [glij-a] 

“lacerated” 

გლეჯ-ა [glej-a] 

“to lacerate”  

და-გლეჯ-ილ-ი [da-glej-il-i] 

“lacerated”  

დრეკ-ს [drek’-s] 

“bends” 

დრიკ-ა [drik’-a] 

“bent” 

დრეკ-ა [drek’-a] 

“to bend” 

გა-დრეკ-ილ-ი [ga-drek’-il-i] 

“bent” 

კრეფ-ს [k’rep-s] 

“picks” 

კრიფ-ა [k’rep-s] 

“picked” 

კრეფ-ა [k’rep-s] 

“to pick” 

და-კრეფ-ილ-ი [da-k’rep-il-i] 

“picked” 
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 b) Verbs with 0 – a / e alternation:  

 

Present   

Past Infinitive  Past participle 

შლ-ი-ს [shl-i-s] 

“spreads” 

გა-შალ-ა [ga-shal-a] 

“spread” 

შლ-ა [shl-a]  

“to spread” 

გა-შლ-ილ-ი [ga-shl-il-i] 

“spread” 

ვ-ცრ-ი [v-cr-i] 

“I am drizzling”  

გა-ვ-ცერ-ი [ga-v-cer-i] 

“I drizzled”  

ცრა [cr-a] 

“to drizzle”  

გა-ცრ-ილ-ი [ga-cr-il-i] 

“drizzled”  

 

Somehow similar formation can be found in English as well. Namely, the part of irregular verbs in Eng-

lish in past participle presents the stem that is used in the infinitive of the same form: 

 

a) Verbs form their past by means of alternation. Past participle form has the same stem that can be seen in 

infinitive form and it is added -en suffix. In this case all three forms are different.  

 

Infinitive Past Past participle 

to give gave given  

to eat  ate eaten  

to see saw  seen   

 

b) Verbs form their past form by means of alternation. Past participle has the same vowel stem that can be 

seen in infinitive form, but does not add -en suffix. In this case two forms: infinitive and past participle are 

identical:  

 

Infinitive 

 

Past 

 

Past participle 

to become became become  

to come came came   

to run ran run  

 

It’s interesting that in English there are past participle forms of irregular verbs with the vowel stem that 

are applied in past, not in infinitive. These types of past participles can be presented with or without -en suf-

fix: speak- spoke- spoken; wear - wore - worn.  

The similar examples can be drawn from Georgian vowel alternated verbs if these verbs have parallel 

versions in present forms: კრეფ-ს [k’rep
h
-s], კრეფ-ავ-ს [k’rep

h
-av-s], კრიფ-ავ-ს [k’rip

h
-av-s]  “picks”. 

Later verbal noun (infinitive) and past participle can be based on it: according to Georgian dialects, there are ი 

[i] vowel stem past participle forms of this type vowel alternated verbs: გა-კრიფ-ულ-ი [ga-k’rip
h
-ul-i] 

“picked”, compare to past: მოკრიფ-ა (Mo)k’rip
h
-a  “picked” etc (Kurdadze, 2005, 114).  

 

It’s worth noting that in Georgian as well as in English languages various vowel stems of main forms of 

vowel alternated verbs are used with the function of noun formation.  

 

Namely, nouns that are formed from present stems of vowel alternated verbs, ე [e] vowel stems: 

დენ-ი [den-i] “current” (from the verb to flow. Present: ადენ-ს [aden-s] – past: ადინ-ა [adin-a]),  

ზნექ-ი [zneq
h
-i “bending” (from the verb to bend. Present: ზნექ-ს [zneq

h
-s] – past: ზნიქ-ა [zniq

h-
a]), 

წნეხ-ი [ts’nex-i] “press” (from the verb to pressure. Present: წნეხ-ს [ts’nex-s] “press” – past: წნიხ-ა 

[ts’nix-a] “pressed) etc.  

 

Nouns that are formed from past stems of vowel alternated verbs, ი [i] vowel stems: 

ბზიკ-ი [bzik’-i] “wasp” (from the verb to perk. Present: ბზეკ-ს [bzek’-s] – past: ბზიკ-ა [bzik’-a]), 

ლხინ-ი [lxin-i] (from the verb to feast. Present: ალხენ-ს [alxen-s] – past: ალხინ-ა [alxin-a]),  

ცქვიტ-ი [cq
h
vit’-i] (meaning – frisky. Present: ცქვეტ-ს [cq

h
vet’s] – past: ცქვიტ-ა [cq

h
vit’a]) etc.   
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Complete list and characteristics of formation of these nouns are presented in the index of vowel alternat-

ed verb forms that is annexed to our work ‘Vowel Alternating Verbs in Modern Georgian Language’ 

(Kurdadze, 2005).  

 

Similar circumstances can be seen in English vowel alternated verb forms as well. Namely, there are 

some nouns that are based on infinitive stem of vowel alternated verb that is at the same time used to form 

present and future forms:   

 

Blow – to boast, cocaine (jargon), from the verb blow – blew, 

Drive – way, from the verb drive – drove, 

Eat – food, from the verb eat – ate, 

Fall – autumn, from the verb fall-fell. 

 

Infinitive stem derivatives in English is not a surprising issue (just like having verbal noun and present 

stem derivatives in Georgian) since infinitives are non finite verb forms and contain elements of a noun. How-

ever, it’s important that some of these forms have derivatives with past stem as well. For example:  

Broke – to have a financial crisis, from the verb break – broke,   

Chose – piece of personal property, thing, from the verb choose – chose,  

Struck - closed by or subjected to a labor strike, from the verb strike – struck, etc.  

 

The above mentioned English derivatives have different meanings. We’ve provided these example form 

online dictionary. See http://www.merriam-webster.com/dictionary/drive 

Similar derivatives can be found in other non-vowel-alternated irregular English verbs as well. Generally, 

we would like to mention that, the complete list of these types of derivatives is to be shown and described in 

the English language.  We consider the making of complete list and relating it to relevant verb forms as a nec-

essary thing for English. In addition, considering the fact that nowadays there are wide varieties of English 

dialects spread around the word, it can be supposed that number of derivatives will even increase.  

Naturally, it is beyond the bounds of possibility to fully analyze the above mentioned English derivatives 

in one article, in fact that is not our goal.  

Our work is related to teaching Georgian language to English language students. On the basis of common 

tendencies of forming Georgian and English verbs the present work shows typologically the same word for-

mation of one type in Georgian and English languages. We believe a teacher of the Georgian language can use 

this similarity effectively while working with English language students.  
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ABSTRACT 

 
The represented article concerns the problem of the Georgian verbs classification in the  german language 

textbooks. Differences and similarities between these classifications are shown. In the “Introduction to 

the Georgian Language” by Kita Tschenkéli and in the “Georgian Grammar” by Heinz Fähnrich, similar-

ly as in Akaki Shanidze’s works, the voice is taken as the basis of the verbs classification. However, 

some differences are obvious. In the manual by Kita Tschenkéli and in the Dictionary as well, the system 

of verb indexation is studied; it is founded on transitivity, voice and other verb categories. It is remarka-

ble that in Kita Tschenkéli separates indirect (inverted) verbs as the V type of conjugation. Attention is 

focused on the sequence of the verb categories studying process with this author, In Fähnrich’s work, one 

of the most denotable is representing of unified scheme of verb formants and reflecting different opinion 

about verbs classification (recognition of inversion in the aqvs-hyavs (have) type verbs and emplacing 

medio-active verbs in the category of the active verbs).  

Classification of the verbs in Abuladze & Ludden’s work and the verbs tables  (Chotivari-Jünger & 

Melikishvili & Wittek) are studied in this paper. In the mentioned works, three types of conjugation are 

considered in accordance with the theory of diathesis by Damana Melikishvili.  The basis of this classifi-

cation is not only morphological structure of the verbs but their syntactic construction as well (case of the 

subject and valency). Finally, the importance of verbs indexation and forming of the consequential sys-

tem for the foreign learners of the Georgian language is underlined.  

 
It has already been long time since the Europeans became interested in the Georgian Language. However, 

the students and investigators have always had certain difficulties in dealing with the morpho-syntactic and se-

mantic complexity of the Georgian verbs. Very often, the foreigners cannot manage to conjugate the verbs inde-

pendently or to identify the conjugated forms correctly.   

 At the beginning of the XX century, among the European scholars, the opinion that Georgian verb had not 

completed its formation yet, dominated. The scholars thought, based on the complexity of the Georgian verb, that 

it was impossible to study and understand Georgian  verb forms, there was no completed conjugation system in 

Georgian, and even linguists and grammar specialists had not come to any conclusions about many problems of 

the Georgian verb ” (Dirr, 1904, p. 3; Tschenkéli, 1958, 1, p. XXXI). The famous German scholar Adolph Dirr 

expressed his anxiety: “It is strange and very pitiable that Caucasian Languages are poorly investigated and re-

main „terra incognita“ for the majority of linguists. Through studying those languages we may find a key to the 

insight for many historically important but yet unknown languages” (Dirr, 1904, p. VII; Tschenkéli, 1958, 1, p. 

XXIII). This was said more than a century ago but even nowadays, verb-study makes most obstacles for the au-

thors of the textbooks for non-Georgian learners. It is quite difficult to explain Georgian verb categories, their 

derivation and functions clearly and easily. One of the most important issues is explaining correct classification 

of the Georgian verbs during teaching process, as understanding this problem gives a clue for understanding 

changes of the Georgian verb-forms.    

We aim to review the teaching material compiled in Germany from the above-mentioned viewpoint. Many 

German authors writing  textbooks of the Georgian Language in German, are well-known such as K. Tschenkéli, 

H. Fähnrich, L. Abuladze & A.Ludden and St.Chotivari-Jünger & D.Melikishvili & L.Wittek. In their books, 

special attention is paid to the verb characteristics, conjugation and classification. The classification of each 

author is different which is the result of difference between their basic principles.   

It was first in 1958, that Kita Tschenkéli published the “Introduction to the Georgian Language”. It was the 

attempt to introduce the grammar system of the Georgian Language to the Europeans. His following note is very 

remarkable: “It is inconvenient to classify Georgian verbs solely according their inner content” (Tschenkéli, 



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
 

 

402 
 

1960-1965, p. XXIV). Thus, the author gives priority to the formal aspect. It is very important in the cases when 

a verb is intransitive but by its inner content it is transitive, e. g. (vamtknareb – I am yawning – davamtknareb – I 

will yawn) or when transitive verb resembles intransitive (vq idulob – I am buying – viq idi – I will buy). 

The author marks out two classes of the Georgian verbs (Verbarten, Verbklassen): I. Transitive and II. 

Intransitive. In its turn the intransitive group is divided into four sub-groups: passives (Passiva), middle voice 

verbs (Mittelverben), absolute and relative forms, passives of circumstances  (Zustandspassiva) and inverted 

verbs (Indirekte Verben). Such classification resembles the classification by Akaki Shanidze, but does not repeat 

it exactly. The indirect (objective or inverted) verbs are separated out in this type of classification. The five types 

of conjugation are listed there and sub-types are pointed out according the markers of version, situation, personal 

markers of inidirect object and causatives. The first letters of the German terms borrowed from Latin  are used as 

symbols (see scheme N1): 

 
I conjugation – Transitive verbs (Transitive Verben): T1 – neutral version: c  ers (writes), aḳetebs (does), 

asxams (pours); T2 – subjective version: ic  ers (writes for himself), iḳetebs (does for himself),  isxams (pours for 

himself);  T3 – objective version: uc  ers (writes for him); uḳetebs (does for him); pours for him (usxams); T4 – 

T1  

T2 

T3 

T4 

T5 

KV 
 

P1 

P2 

P3 
 

 

RP1 

RP2 

RP3 

RP4 
 

  

MV 

 

RMV1 

RMV2 

RMV3 

RMV4 
 

 

ZP1 

ZP2 

ZP3 
 

 

IV1 

IV2 

IV3 

IV4 
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superessive version (situation): daac  ers (writes on the);  T5 – marked with the indirect object marker: misc  ers 

(will write to him); KV – causative verbs: ac  erinebs (makes him write), aḳetebeninebs (makes him do) and so 

on.... 

II conjugation –  so called dynamic passives (Passive Verben):  

Absolute forms (one-person forms): P1 – with morpheme -i (iniani): ic  ereba (is being written), ibadeba (is 

born) and others; P2 – with the marker d (doniani) – tetrdeba (gets white), saxeldeba (is named), – berdeba 

(grows old) and so on; P3 – with no marker (ebiani) – ḳvdeba (is dying), šreba (dries up) and others.  

Relative forms (two-person verb forms) RP1 -eniani: emaleba  is hiding from him), eṗareba (is creeping to 

him); RP2 – with indirect object marker: scildeba (separates from), sǯerdeba (makes do from); RP3 – objective 

version forms: ušavdeba: (it gets black for him) and others; RP4 – with situation marker: ašreba (dries up on 

him) and others. 

III conjugation – medium voice active verbs (so called medioactives) (MV - Mittelverben): cocxlobs  (lives, 

is alive),  mefobs (reigns), ḳamatobs (argues)…  

Relative: RMV1 – with indirect object marker : sdaraǯobs (guards), RMV2 – objective version: uγimis 

(smiles to him, ugalobs (sings to him) ; RMV3 – superessive version (situation): adgas (stands over smth); 

RMV4 – with e marker (eniani): ec  vis (it burns, he has burning), esmis. 

IV conjugation – static passive verbs (so called situation passives – Zustandspassiva): ZP1 – neutral 

version: c  eria (is written here), agdia (is lying) and so on; ZP2 – objective version: uc  eria (it is written – he has 

written); ZP3 – superessive situation: ac  eria (it is written on the), axaṭia... 

 V conjugation – so called inverted verbs (or indirect verbs – Indirekte Verben): IV1 – with indirect object 

marker: sӡuls (hates); IV2 – objective vesion: uq vars (loves); IV3 – with situation marker: axsendeba (remem-

bers), agviandeba (is late); IV4 – passive with e marker: (ra) exumreba – (what makes him) joke. 

Sequence of material delivering is also the central issue. First, type I and II series forms of the Georgian 

verbs are discussed in this textbook, and then, on the higher level of teaching – inverted forms, objective person 

markers and III series forms.With the indirect verbs the author dicusses in details the nature of inversion, subject-

object grammatical and semantic inerrelations, and at the end he gives detailed analysis verbs of peculiar 

conjugation or so called verbs of altered stems (aris, akvs, hq avs, zis, modis – is, has, sits, comes).  

Listing of series forms (mwkrivi forms) goes on the traditional way but in the present tense group (according 

the author’s terminology – I tense group– I Zeitgruppe) does not contain two circles and the forms or mwkrivis 

are matched as follows:  

 a. Präsens – present, b. Futurum – Future,  

 c. Imperfekt – Continuous, d. Konditionalis – Imperfect (“xolmeobiti”),  

 e. Konjunktiv -Conjunctive I: Präsens Konjunktiv I – a. Present conjunctive; 

                                                Futurum Konjunktiv – b. Future conjunctive 

Kita Tschenkéli thoroughly implemented the principle of indexation of the Georgian verbs in the large 

Georgian-German Dictionary, which is the direct and organic part of this textbook. The type of conjugation in 

accordance with the above listed symbols and the verbs are arranged based on the nesting principle (in 

accordance with their roots, version and causation), which was at that time an innovation in the Georgian 

lexicography. 

In the preface to the Dictionary, the author remarks: „It was most important to find a new way to show the 

peculiarities of the Georgian verb, by means of which the verb could be not only analyzed in a comprehensive 

way, but this could be done efficiently. The fame of the Georgian Language spread as difficult to study, having a 

complex verb system, thus lighting up this labyrinth was necessary“ (Tschenkéli, 1960-1965, p. XIX-XX).  

Kita Tschenkéli proves why it is not appropriate to chose the infinitive as an initial form in the dictionary 

and to arrange verb foms on its basis. He gives some reasons: masdar does not have any version, active and 

passive forms, their personality is not distinguished, impossibility for derivating conjugation forms, absence of 

corresponding masdar for some verbs  (Tschenkéli, 1958, 1, p. 623-628). 

“Georgian Concise Grammar” by H Fähnrich was first published in 1986. The Georgian verbs are divided 

into four types in this book: 1. Transitive active verbs; 2. Passive verbs (with -i marker: igliǯeba -(tears up), 

ingreva (breaks down); with -d marker : c  itldeba (gets red), paṭaravdeba (diminishes); with -eb marker: tbeba 

(gets warm); 3. Intransitive active verbs: mušaobs (works); and 4. Verbs of perception: uq vars (loves), sӡuls 

(hates). The author discusses also the other types of the verbs: denoting natural phenomena: c  vims (rains), civa (it 
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is cold); irregular verbs: aris (is), akvs (has), dgas (stands), and the verbs of semantic field of speech: ambobs 

(says), eubneba (tells) (Fähnrich, 1986, p. 71-134). Such division is mainly based upon the one suggested by 

Akaki Shanidze, but does not exactly coincide with it, as the author includes the inversion of the person markers 

in verbs of uq vars (loves) type, into his review; and besides, he does not consider -e as the marker of the passive 

voice.   

The peculiarities of conjugation of the different types of verbs are thoroughly discussed in the work of H. 

Fähnrich. 

The general scheme of the construction of the Georgian verbs is given in the book. 21 formants are given in 

the scheme, among them: three groups of pre-verbs (1 – c  ina-, ze-; 2 – da-, aγ-, ga-, še-; 3 – mo-,); subject person 

marker, prefix v-, object person markers prefixes m-. g-, gv-, h; also so called characteristic vowels (vowel pre-

fixes a, e, i, u), participle prefix m-, root or simple stem, stem expending vowel a, masdar suffixes  (-om,-ol), pas-

sive voice suffix d-, formants of the present tense stem (-eb, -ob, -av, -am, -i, -em, -of), causation markers (-ev,-

in), formant of the present in causative -eb, participle suffix -ar, passive suffixes      (-eb, -ev, -ob), expending 

vowels of the present tense (-od,-ad), person and plural suffixes (-s, -a, -es, -nen), additional  -n, series (mc  krivi) 

markers (-i, -o), auxiliary verbs (-a, -var, -iq avi), number marker (-t), indirec speech markers (particles -o, -tko). 

One example for each corresponding verb form is given in the scheme:   am (you eat), davaxaṭvineb (I will make 
him draw), c  inaaγudgnen, (ra ӡala) madgas, mohḳvdomia, eγlabuceboda, dagvatvalierebinebdnen, gaviq inebi, 

ševmcdariavi, ubrӡolniat, dakaldao, dagixaṭivart, zec  amoi  ra, mogvašlevines, gamomiq  vana-tko.   

In 2006 the textbook written by L. Abuladze & A. Ludden  was published. Its purpose was to enhance acqui-

sition of colloquial Georgian Language with the help of conversation texts. The verbs are divided into three types 

in accordance with their conjugation (complying with the diathesis theory of Prof. D. Melikishvili):  

1. First conjugation: Transitive and intransitive verbs with case-changing subjects (so-called active medi-

um verbs);  

2. II conjugation: intransitive verbs with unchanging subject (denominative, derivate) and passive verbs 

(dynamic, static) and in addition the forms translated into German as reflexive verb forms.    

3.III conjugation: indirect or inverted verbs with subject in dative case.  

It is noted in relation with the verbs of the second conjugation, that in the Georgian linguistic literature they 

are identified as the verbs of the passive voice. However, for the foreigners it is not easy to understand this phe-

nomenon, as when translating them in German, they do not appear passive verbs. (Abuladze & Ludden, 2006, 

p.204). 

While the grammar reference book is not very large, specificity of the Georgian Language and verb peculiar 

features are discussed fully and clearly. The textbook is expended by means of the tables of the verbs conjuga-

tions (Abuladze & Ludden, 2006, p.p. 245-323) such as: aris (is) xaṭavs (draws), ixaṭeba (is being drawn), midis 

(goes), icis (knows) and others. The forms of masdar and participle are given as well. 

“The Georgian Verb Tables” by St. Chotivari-Jünger & D. Melikishvili & L.Wittek  was published in 

2010. Three types of verbs are identified in that book. The principle of grouping the Georgian verbs into three 

diathesis, in accordance with the works of Damana Melikishvili, became the theoretical foundation for this book. 

This principle differs from that of grouping by the voice of the verbs. Diathesis is based on the verb structure, its 

construction, covers voice, version, conversion and inversion, static and dynamics, case alterations of actants and 

their semantics are also considered. 

In this book, the type of conjugation, paradigm, masdar, basic tense forms (Present, Aorist, and Perfect) and 

the case of the logical subject are indicated with 800 verbs. These indications enable to conjugate correctly the 

verbs with similar structure but with different pre-verbs; to find the corresponding Georgian verb among the al-

phabetic order of the German verbs, to identify its conjugation type and find its model. Using this indexation 

helps the foreign learners to find the correct way dealing with the complexities of the Georgian verb forms. They 

will be able to conjugate and use the forms correctly.   

The verb tables hold the most part of the book (Chotivari-Jünger et al, 2010,  p.p.30-95). Then come para-

digm based on the diathesis (Chotivari-Jünger et al, 2010,  p.p. 95-137) and the list of the special verbs accompa-

nied with their translations in the end (Chotivari-Jünger et al, 2010,  p.p.137-160).  

For example, anziehen (dress-dresses - has dressed [čacma-icvams-čaucvams]) goes under the 34
th 

paradigm 

of the I diathesis. According the model of the verb varṭq  am (I hit) its conjugation is possible. (Chotivari-Jünger et 
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al, 2010,  p.116) The Georgian equivalents of the German polysemic verbs are indicated in the tables of the verb 

forms. For example the verb ablegen has two corresponding meanings in Georgian: ablegen (Examen) – to pass 

exams; ablegen (Kleidung) – to take off (clothes); with the verb ablehnen - we have the following Georgian 

forms: refuses (uarq ofs, uars ambobs); abnehmen (Gewicht) – gaxdeba (will lose weight), but abnehmen (Brille) 

– ixsnis satvales (take off glasses). 

Steffi Jünger-Chotivari uses the term “conjugation type” instead “diathesis” and points out one of the char-

acteristic features of this classification: the case of the logical subject (i.e. syntactic structure). Most of the 8000 

verbs given in the works of D. Melikishvili belong to the I diathesis (5300 verbs are allocated in 34 subgroups), 

in the second diathesis there are half of them (2300 verbs in 18 subgroups) and the III diathesis is the smallest 

(280 verbs, 14 types).  

The verbs of the R-0 structure and changeable syntactic construction (ergative construction) form the I di-

athesis. Their subjects change case: Nominative with the Present forms (I series), Ergative with the Aorist group 

(II series), Dative with the Perfect group (III series). For example ”is c  ers - man dac  era - mas dauc  eria” he 

(nom.) writes - he (erg.) wrote - he (dat.) has written. This type includes such verbs as “vq ef”- I bark, “vfren” - I 

fly, “vcxovrob” - I live, “vc  er” - I write, and so on.    

The verbs of the II diathesis have  R+i structure. They have a stabe (nominative) construction, as  the subject 

always is in the nominative case: vic  erebi/vec  erebi (I am being written), vidriḳebi (I am bending) and so on. 

The verbs of the III diathesis are mostly the verbs of feeling and perception. Their logical subject is always 

in dative case and always undergoes some sensation (not having strong will): macvia (I wear), šemiӡlia (I can), 
momc  ons (I like) and so on. 

The following verbs are listed as peculiar (idiosyncratic) verbs: verbs which alter their stems depending on 

the series (aris - is, švreba – does, is doing, devs - lies, ambobs - says and others); verbs that alter according per-

son alterations “pirši monacvle” (tkva – brӡana, mobrӡanda, brӡandeba, miartva, geaxeli), according number 

(abia (sing.) - asxia (plur.) – hangs; ugdebs (sing.) – q ris (pl.) - throws, and so on); verbs that have different 

stems with animate and inanimate objects; such verbs has mostly got one and the same stem in German causing 

difficulties for the foreign learners: haben (akvs - hq avs (has); stellen (dadgams - daaq enebs (stands); nehmen, 

mitnehmen (aiγebs - aiq vans (takes), and others. Conjugation of some irregular or special verbs are given in the 

book, e. g. icis - uc  q yis (knows), miscems (he will give), moakvs (is carrying), mivdivar (I go, I am going), 

vkitxulob (I read), mixaria (I am delighted), vaӡlev (I give) and so on. 

We think that “The tables of the Georgian verb” published in Germany will become  one of the most 

important teaching material for the Georgian Language learners. It will be very useful to edit similar reference 

aids with indexations of the verbs and tables of conjugations in Georgia.  

Schematically, the classification of the Georgian verbs in the discussed textbooks and reference books look 

as follows (see schema N2; http://www.kartuli.net/verben.html): 

 

              Schema N2: Classification of Georgian Verbs in German Language Textbooks 

 

Kita Tschenkéli Heinz Fähnrich Lia Abuladze 

Andreas Ludden 

Steffi Chotiwari-Jünger 

D. Melikishvili 

Lia Wittek 

1. transitive verbs  

–    I conjugation 

1. transitive verbs  1. transitive and activ in-

transitive verbs  
– I type 

1. transitive and instransitive 

activ verbs  

(subject in Nominativ, Ergative 

or Dative cases)  

– I diathesis 

2. dynamic passives  

 – II conjugation 

with -i marker; 

with no marker; 

with -d marker; 

2. dynamic passives – 

  

with -i marker; 

with no marker; 

with -d marker; 

2. intransitive and passive 

verbs   

– II type 

a. denominative, deri-

vate; 

2. intransitive passive verbs (sub-

ject in Nominative case)   

–  II diathesis 



      saxelmwifo  enis swavlebis sakiTxebi: 

problemebi da gamowvevebi 

Issues of State Language Teaching;  

Problems and Challenges 
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with e- marker; 

 

 

  

 

b. dynamic passive;   

c. static passive; 

d. reflexive verbs; 

3. medium verbs  

– III conjugation 

3. intransitive ac-

tive verbs 

 

  

4. static passive  

– IV conjugation  

4. verbs of percep-

tion  

  

5. indirect verbs   

– V conjugation 

5. irregular verbs 3. indirect verbs 

 – III type 

3. inverted verbs  

(subject in Dative case)  

– III diathesis 

 
 

As we can see in the classifications by Kita Tschenkéli and Heinz Fähnrich, the first three groups are 

identical. The only difference is that in the verbs with e (eniani) H. Fähnrich considers e to be the marker of the 

indirect object. As for classifications by L. Abuladze and Schtefi Khotivari-Jurgen, Prof. D. Melikishvili, accord-

ing which the basis for grouping the verbs is their morphological structure as well as their semantic construction, 

founds both on the theory of diatheses. This theory allows to place so called medio-active verbs in the first group 

and inverted verbs – in the second group.  

The discussed works testify once again to the importance of the correct classification and consequential sys-

tem for the foreigners in their studying of the Georgian verb conjugation.  

It can be said that  the willingness of the authors of the German-language textbooks and reference books of 

the Georgian language is undoubtful. It is clear that they try to make it easy for the foreign learners to learn the 

Georgian language through separating basic types of the Georgian verbs. Each work is remarkable and the 

practical experience of the teaching process should be generalized. Some authors’ opinions may seem disputable 

for now, but this does not reduce the importance of their works. 
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